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Abstract 

Islamic religious education (PAI) teachers still need help in carrying out learning value 
that is integrated into learning at school or madrasah. However, implementing the 2013 
curriculum emphasizes the importance of value integration in learning, including the 
values of religious moderation, which can strengthen the value of national unity and 
integrity. This study presented a learning model for the value of moderation in religion in 
the Aqidah Akhlak subject at Madrasah Aliyah Aceh, focusing on the perspectives of 
students and teachers on the learning model for the value of moderation in religion which 
has so far been implemented and the readiness of teachers in lesson plan based on internalizing 
the value of religious moderation. The researchers obtained data on the perspectives of 
students and teachers regarding the learning model of religious moderation values taken 
from questionnaires and interviews. Data on religious moderation learning plans were a 
document review from two Madrasah Aliyah Negeri (MAN- Public Islamic Senior High 
School) 2 in Aceh Tamiang Regency and Madrasah Aliyah (MA) Ulumul Qur'an in 
Langsa, Indonesia. The applied values learning models have not been able to facilitate 
students to think critically, resolve value conflicts, and internalize values in students. It 
has affected students' awareness of applying the values of religious moderation in their 
lives. The learning plan and design of the religious moderation values in Madrasah 
Aliyah have not met the standards. Therefore, it remains a big task for educators to strive 
for better quality values education in formal education, especially in Madrasah Aliyah. 
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A. Introduction 

Generally, teachers still need help carrying out value learning integrated 

into learning in schools or madrasas (Mumtahanah, 2020, Mustafida, 2020). 

So far, teacher learning is still focused on achieving competence in the cognitive 

and psychomotor domains, and only a few can emphasize the values that 

students must own. This reality is the result of the study of teacher plans. 

Generally, they have not been able to plan lessons that integrate values into 

them (Zulfatmi, 2018). This finding contradicts the ideals of implementing the 

2013 curriculum in Indonesia. 

The 2013 curriculum emphasizes integrating values in learning 

(Permendikbud No. 81A, 2013). The emphasis on values integration 

includes strengthening the unity and integrity of the Indonesian nation as 

a multicultural nation (Abdurrohman and Syamsiar, 2017). The issue of 

religious moderation is related to the government's efforts to maintain the 

nation's integrity. The values contained in religious moderation are very 

important to be internalized by students in schools and madrasahs. The 

scope of the religious moderation concept includes tasamuh (tolerance), 

musawah (equality), tawasuth (moderate), and ukhuwwah (brotherhood), as 

the standard contents of the Akidah Akhlak (moral teaching) for Year 11 of 

Madrasah Aliyah, as referred to KMA Number 183, 2019 (Anam, Padil, and 

Yahya, 2021). Maksudin (2013) asserted that the scope is significant for 

millennial students. Some experts claim students are the nation's 

generation who live during uncontrolled information exposure from 

various mass media, and various groups of different religions, ethnicities, 

tribes, social statuses, and cultures often clash (Idris, 2021; Levin and 

Reitzel, 2018; and Sumartono, 2004). 

Practicing values education needs specific models and methods (Azis, 

Nur, Setiawan, 2023). Susilo (2013) proposed several methods that can be 

applied integratively in teaching values to students. It is a comprehensive 

method, including inculcating (instilling values and morality, modeling 

(exemplifying values and morality); facilitating (facilitating the development 

of values and morals), and skill development (developing skills to achieve a 
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peaceful personal life and a conducive social life) (Wardi, Alias, Hidayat & 

Hali, 2023;  Zuchdi, 2008).   

Maksudin (2013) classified values education methods into two 

categories: direct and indirect. The indirect method begins by creating 

situations that allow good behavior to be practiced. Good behavior 

development needs experiences from home, school, and society. The direct 

method begins with determining good behavior to indoctrinate various 

teachings by focusing on the various character values through discussion, 

illustration, memorization, and pronunciation. In the direct method, students 

can absorb indoctrinated and memorized values; however, they do not 

internalize and implement them. The students might apply the character 

values in life because of the authorities' supervision, not of students' self-

awareness. In this case, character values implementation should be voluntary 

change into legal values, which in all aspects require legal institutions.  

Applying a value learning model that can be integrated into 

planned learning still needs to be done, especially in the context of learning 

in Madrasas. The set value output is only needed for formatted assessments 

in lesson plans; however, it is challenging to implement it (Zulfatmi, 2018). 

The teachers could only complete an assessment format of values aspects or 

written affection. However, they should integrate education values into 

concept learning. Values education practices integrated into learning is 

crucial, especially in the context of learning in Madrasah (Islamic schools) 

(Mumtahanah, Lusia, 2020; Mustafida, 2020). This study presents an 

overview of how the accurate model of value learning practice occurs at 

Madrasah Aliyah in Aceh, especially in learning the religious moderation 

values in the Aqidah Akhlak subject. 

 

B. Method 

This research employed descriptive qualitative to investigate the 

learning model of the religious moderation values in the Aqidah Akhlak 

subject at Madrasah Aliyah in Aceh. The descriptive analysis focused on 

students' and teachers' perspectives on the learning model of religious 
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moderation values and analysis of religious moderation lesson plans 

designed by the teacher. 

The criteria for choosing a madrasah are as follows: (1) The schools 

have students from various ethnic backgrounds and socioeconomic status; 

(2) They are located in cities and suburbs; (3) The schools have complete or 

incomplete facilities and infrastructure; (4) They consist of heterogeneous 

students; (5) The researchers can quickly obtain permits, necessary data and 

information from the schools. Based on these considerations, the 

researchers chose Madrasah Aliyah Negeri (MAN- Public Islamic Senior High 

School) 2 in Aceh Tamiang Regency and Madrasah Aliyah (MA) Ulumul 

Qur'an in Langsa, Indonesia.  

The researchers obtained data on the perspectives of students and 

teachers regarding the learning model of religious moderation values were 

taken from questionnaires and interviews, and data on religious moderation 

learning plans were from a document review. The data were analyzed 

qualitatively by classifying categories from the same or similar symptoms to 

interpret the meaning and answers of the respondents. The research 

informants selected based on the research objectives consisted of the schools' 

principals, Aqidah Akhlak teachers, and Year 11 students. 

 
C. Result and Discussion 

1. Achievement of the Learning Objectives of Moderation of Religion 

The basis of the demands for achieving the learning objectives of 

religious moderation can be observed in formulating the standard 

contents of the Aqidah Akhlak curriculum for Year 10 (even semester), 

namely in one basic competency group. These primary competencies 

include basic competence in spiritual and social affection and cognitive 

and psychomotor domains, as explained in detail in Table 1 

Table 1. Religious moderation material in the year 10 aqidah akhlak curriculum 

Domainy Basic Competencies 
Spiritual  Affection Understanding Islamic teachings washatiyah 

(moderate) as rahmatan lil ‘alamin. 
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Domainy Basic Competencies 
Social Affection Practicing a firm, moderate and tolerant 

attitude as a reflection of the understanding 
of washatiyah (moderate) Islam as rahmatan 
lil ‘alamin. 

Cognitive Analyzing the meaning, propositions, and 
characteristics of washatiyah Islam 
(moderate) and the characteristics of radical 
Islamic understanding. 

Psychomotor Presents the results of analyzing the 
meaning, propositions, and characteristics 
of washatiyah (moderate) Islam and the 
characteristics of understanding radical 
Islam. 

 

The achievement of learning objectives in the cognitive domain is 

analyzed by carrying out cognitive tests. The test results from data at two 

research locations: MAN 2 Aceh Tamiang and MA Ulumul Qur'an, are 

presented in Table 2. 

 

Table 2. Average results of the cognitive domain test of the religious moderation concept 

Schools N Average score 

MA Ulumul Quran 22 60.09 

MAN 2 23 50.04 

 

Table 2 shows that MA Ulumul Qur'an and MAN 2 Aceh Tamiang 

students' mean scores were 60.09 and 50.04, respectively. The scores were 

converted to a scale of 10-100. It indicates that the mastery of religious 

moderation of these two groups of students was in a good category 

(relatively low). This data shows that implementing the learning model 

cannot make students adequately competent in better analyzing the 

meaning of the religious moderation concept and following the standards. 

The data led researchers to investigate further the learning model of 

religious moderation values in Madrasah Aliyah. 
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2. The learning model of religious moderation values 

The learning model of religious moderation values in Aqidah Akhlak at 

Madrasah Aliyah focused on the perceptions of students and teachers towards 

the learning model of religious moderation materials. The perceptions focused 

on whether the learning model encouraged students' critical thinking skills, 

whether the religious moderation learning model facilitated students in 

solving the students' value conflict problems, and whether the learning 

model facilitated students to believe in the values learned. The first aspect is 

whether the applied learning model developed the students' critical thinking. 

Figure 1 shows the students' responses.  

 

Figure 1. The responses of whether the applied learning model developed the students' 
critical thinking 

 
The chart indicated that most Ulumul Qur'an MAS students 

strongly agreed that the learning model could develop students' critical 

thinking. Most MAN-2 Aceh Tamiang students agreed and strongly agreed 

that the model can improve students' critical skills. However, a few 

students have differing views that the learning model can develop students' 

critical thinking. 

Values education is a person's values development (EM.K, 1993). 

The value is an effort to assist students in realizing and experiencing 

values and placing them integrally in their lives (Rohman & Mukhibat, 

2017). More comprehensively, Hill argued that value education leads 
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students to recognize, develop and apply values, morals, and religious 

beliefs, to enter the cultural life of their era (Adisusilo, 2012). Therefore, 

value education is an adult effort to introduce, develop and instill noble 

values in the younger generation to create awareness in implementing 

them integrally in their lives. 

Referring to the education experts' views of value, learning the 

value of religious moderation is part of value education that adults must 

continuously strive for the younger generation. This effort can be carried 

out in various educational centers, both formal, informal, and non-formal. 

In formal education like Madrasah Aliyah, implementing values education 

can be integrated with classroom learning. The teachers must be able to 

design learning values that introduce, develop, and instill values embedded 

in each teaching material. 

The questionnaire result indicated that the learning model of the 

religious moderation values had met the expectations of value education 

mentioned by the experts. However, the results of interviews with  Aqidah 

Akhlak teachers in the two schools showed that learning the concept of 

moderation has not facilitated students to think critically about the value of 

religious moderation. Teacher 1 explained in the interview: "I applied the 

lecture method in teaching the concept of religious moderation. I explained 

the concept and then asked students to ask questions" (interview/ teacher-

1). In addition, teacher-2 argued that teachers rarely facilitate students to do 

student worksheets, which can stimulate students to think critically. 

The second aspect is whether the learning model applied can help 

solve the problem of students' value conflicts. Figure 2 shows students' 

responses. 
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Figure 2. The responses of whether the learning model applied can help solven 
the problem of students' value conflicts. 

 
Figure 2 indicates that most students at Madrasah Aliyah Ulumul 

Qur'an agreed that the previous learning model helps solve problems of 

value conflicts experienced by students. Furthermore, some students of 

MAN-2 Aceh Tamiang stated that they agreed, and a small number of MA 

Ulumul Qur'an students strongly agreed. The percentage of agreement 

shows that the existing value learning model seems to have accommodated 

students' problem-solving competence. 

Concerning the problem-solving or the reflexive thinking method, 

John Dewey stated the concrete steps as follows: (1) find a problem, (2) 

limit the problem, (3) look for possible answers, (4) choose the best answer 

(as a hypothesis), (5) test the best answer in an experiment, and (6) 

conduct an evaluation. The starting point for the whole process of finding 

answers is the problem. Dewey also proposed several conditions for the 

method to be applied effectively, namely: (1) experience, (2) data is 

available and accessible, (3) the possibility of various answers, and (4) the 

possibility of testing these answers.   It emphasizes learning as a process 

of discovering something new, not as a knowledge transfer from teachers 

to students (Adisusilo, 2012).  

Reviewed from Dewey's statement, learning religious moderation in 

Madrasah Aliyah has not applied the problem-solving method. It can be 

observed in the lesson plan documents designed by teachers and interview 
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data with the two Akidah Akhlak teachers, who stated that they were 

unfamiliar with implementing value learning using the problem-solving 

method. Teacher 2 said, "I have never applied the problem-solving method 

in Aqeedah lessons. It is complex and requires worksheets". Teacher-1 also 

admitted that he never applied the problem-solving method in Akidah 

Akhlak's learning. 

The results of interviews with the heads of madrasahs in both 

locations showed the same recognition that their madrasah teachers still 

have very limited opportunities to participate in competency improvement 

training, so they need help applying learning methods that can arouse 

students' critical thinking and creativity. The head of Madrasah 1 stated: 

"Our teachers rarely have the opportunity to participate in teacher training, 

especially PAI (Islamic Religious Education) teachers, but for general 

subject teachers are more frequent". Thus, learning religious moderation in 

Madrasah Aliyah in Aceh has not implemented a learning model that can 

generate the ability to solve the problem of value conflicts experienced by 

students. 

The third aspect is the ability of the model to facilitate students to 

make choices of values they want to believe in and apply in life. The 

responses are displayed in Figure 3. 

 

Figure 3. The responses of the ability of the model to facilitate students 
to make choices of values they want to believe in and apply in life 
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Figure 3 explains that the majority of students both at MAN 2 

Tamiang and MA Ulumul Qur'an agreed, and some others strongly agreed 

that the model applied assisted them in choosing the values they wanted to 

believe in and apply in their lives. 

Hall (1973) defined this value clarification technique as "By value 

clarification, we mean a methodology or process by which we help a person 

to discover values through behavior, feelings, ideas, and through important 

choices he has made and is continual acting upon in and through his life." 

With value clarification, learners are not directed to memorize and accept 

values chosen by others. However, they are assisted in finding, analyzing, 

accounting for, developing, choosing, behaving, and practicing their values. 

Learners are not chosen which values are good and right for themselves. 

They can select which values to pursue, strive for, and practice. Thus, 

learners are more independent and able to make decisions and direct their 

own lives without unnecessary interference from other parties. 

The learning of religious moderation at Madrasah Aliyah has not 

shown an effort to teach with value clarification techniques, as explained by 

Hall. Acknowledged by Akidah Akhlak teachers in both Madrasahs, consciously 

learning religious moderation is only limited to presenting the concept of 

religious moderation and several examples of cases of intolerance in religion 

in Indonesia. Efforts to guide students to clarify the value of religious 

moderation that they believe in have never been made. Doing this value 

clarification model requires much preparation. In the following statement, 

Teacher-1 complained: "We have many tasks to carry out and limited time to 

develop our competencies. This is the reality today, and teachers are required 

much administration, which is laborious, so we do not have time to think 

about improving the quality of learning". 

Based on the results, the religious moderation learning model at 

Madrasah Aliyah has not facilitated students in determining value choices and 

practicing them in everyday life. Differences in data from student 

questionnaires with the results of interviews with teachers and madrasah 

heads indicate asynchronous data in this study. However, judging from the 
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results of the cognitive domain test on students' understanding of moderation 

material, it seems that students still need to give an honest answer, allegedly 

influenced by the fear of reduced assessment from the teacher if they answer 

with an honest answer. This data is also supported by analyzing the teacher's 

lesson plan documents. 

 
3. Religious Moderation Lesson Plan Analysis 

The religious moderation lesson plans were analyzed based on the 

lesson plans designed by teachers and interview data of Akidah Akhlak 

teachers at both Madrasah Aliyah. It is essential to present the Basic 

Competency groups and indicators before analyzing the teacher's lesson 

plan, described in Table 3. 

Table 3. Competency Achievement Indicator Group on Religious Moderation. 

No Basic Competencies 
Indicators of Competence 

Achievement 

1. Living the positive values of 
tasāmuh (tolerance), musāwah 
(equality), tawasuth (moderate), 
and ukhuwwah (brotherhood). 

Appreciate the teachings of tasāmuh 
(tolerance), musāwah (equation degrees), 
tawasuth (moderate), and ukhuwwah 
(brotherhood) in interacting with others as 
a command from Allah SWT. 

2. Practicing tasāmuh attitude, 
musāwah, tawasuth, and ukhuwwah 
in everyday life. 

Demonstrating the everyday attitude of 
tasāmuh, musāwah, tawasuth, and 
ukhuwwah. 

3. Analyzing the meaning, 
importance, and efforts to have 
attitudes of tasāmuh, musāwah, 
tawasuth, and ukhuwwah. 

1. Analyzing the meaning of tasāmuh,  
musāwah, tawasuth, and ukhuwwah. 

2. Evaluating the urgency of tasāmuh, 
musāwah, tawasuth, and ukhuwwah in 
everyday life. 

3. Creating ideas so that the attitude of 
tasāmuh, musāwah, tawasuth, and 
ukhuwwah thrives in students' lives 
in the school environment, at home, 
and in society. 

4. Criticizing incidents and attitudes 
that do not respect tasāmuh, 
musāwah, tawasuth, and ukhuwwah. 
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No Basic Competencies 
Indicators of Competence 

Achievement 

4. Presenting the analysis results 
of the meaning, importance, 
and efforts to have the attitude 
of tasāmuh, musāwah, tawasuth, 
and ukhuwwah in maintaining 
the Republic of Indonesia's 
integrity. 

1. Presenting solutions to everyday 
problems that contain the values of 
tasāmuh, musāwah, tawasuth, and 
ukhuwwah. 

2. Presenting value choices related to 
the values of tasāmuh, musāwah, 
tawasuth, and ukhuwwah from 
value stories and dilemmas 
presented to maintain the integrity 
of the Republic of Indonesia. 

 

 

The interview results with the Akidah Akhlak teachers at MA 

Ulumul Quran showed that the teacher did not design a lesson plan, so 

the researchers could not access the document. However, the Akidah 

Akhlak teachers at MAN 2 Aceh Tamiang showed the lesson plan 

documents to researchers. The document review results showed some 

data that can be analyzed and categorized into several aspects (Table 4). 

Table 4. Aspects available in the lesson plans 

Aspect Data available in lesson plans 

Learning 
Objectives 

Basic Competency in KMA No. 183 of 2018 has outlined 
indicators of learning outcomes but has yet to formulate 
specific learning objectives for each meeting. 

Learning 
Models 

It has included a scientific approach, mentioning lecture, 
discussion, question, and answer methods but not the 
learning model. However, this method is monotonous for 
each meeting and does not adapt to more specific learning 
objectives under the indicators of learning outcomes. 

Learning 
Activities 

Direct-Instructional-based Learning Activities must still be 
based on digital literacy and accommodate several 21st-
century learning competencies. 

Assessment Assessment is still dominated by cognitive assessment 
instruments, multiple choice, and essay types but minimal in 
assessing the psychomotor and affective domains. 
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The following is the finding analysis of each aspect based on the 

classification results of teacher learning plan data related to religious 

moderation materials. 

 
a. Learning objectives 

Basic Competency in KMA No. 183 of 2018 has outlined indicators 

of learning outcomes but has not formulated specific learning objectives for 

each meeting", (Lesson Plan Review of Teacher 1). This simple learning 

design does not describe more detailed learning objectives that touch the 

cognitive, affective, and psychomotor domains at each meeting. This kind 

of design has yet to be able to guide teachers in achieving the target per 

meeting in religious moderation learning. Teacher-1 acknowledged that the 

teachers had never received guidance and training in designing learning 

according to current standards. Teacher 1 stated, "After the certification of 

teachers who passed through the portfolio route, I have never been allowed 

to take part in training in designing better lesson plans to date". It was also 

acknowledged by Teacher 2, who said that as an honorary teacher at the 

madrasah, he has never had the opportunity to take part in teacher 

competency improvement training from the government. 

The simple formulation of learning objectives in the design of 

religious moderation learning, as shown in the teacher's lesson plan 

document, indicates that the direction and objectives of religious moderation 

learning are more operational and specific at the Madrasah Aliyah level have 

not been achieved. It can be understood that the low competence in the 

cognitive domain achieved by students is related to the unclear direction and 

learning objectives to be achieved per meeting. 

 

b. Learning models 

It has included a scientific approach, mentioning lectures, 

discussions, questions, and answer methods but not the learning model. 

However, this method is monotonous for each meeting and does not 

adapt to more specific learning objectives under the indicators of learning 
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outcomes (Lesson Plan Review of Teacher 1). This data illustrates that 

teachers have adopted a scientific approach to learning design but have 

yet to understand learning models aligned with a scientific approach. The 

teachers have implemented lecture, discussion, and question-and-answer 

methods, which are monotonous for every meeting to achieve competency 

in religious moderation. The interview results with the two teachers stated 

that they usually used the lecture method, then discussed it, and ended 

with a question-and-answer session, which was applied in almost every 

meeting. 

 
c. Learning activities 

Direct-Instructional-based Learning Activities must still be based on 

digital literacy and accommodate several 21st-century learning competencies 

(Lesson Plan Review of Teacher 1). The comprehensive study of the learning 

activities components shows that even though a scientific approach has been 

included, the nuances of teacher activities still dominate learning interactions 

rather than student activities. Learning activities are simple and must 

accommodate 21st-century learning competencies, such as critical thinking, 

creative thinking, communication, and collaboration. In addition, the learning 

interactions between teachers and students and teaching materials have yet to 

utilize technological developments in teaching. 

 
d. Assessment 

Assessment is dominated by cognitive assessment instruments, 

multiple choice, and essay types but minimal in assessing the 

psychomotor and affective domains (Lesson Plan Review of Teacher 2). 

Religious moderation value learning requires an adequate affective aspect 

assessment instrument as an evaluation tool and controller for achieving 

learning objectives. This data indicates that the available learning design 

still requires revision to realize a complete and comprehensive design to 

measure and assess the achievement values of religious moderation 

learning. 
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D. Conclusion 

The learning model for the value of religious moderation applied 

in Aqidah Akhlak has not demonstrated a value learning model capable 

of internalizing the values of religious moderation in students. This is 

indicated by the fact that a value learning atmosphere has not been 

created which can arouse students' critical thinking about the values 

offered; learning has not facilitated students to choose values from several 

values offered based on understanding and belief in values, has not 

guided students to be able to solve value conflict problems happened to 

them. It affects students' awareness of applying the values of religious 

moderation in their lives. Apart from obtaining this reality from the 

perspective of students and teachers, it can also be seen in the learning 

plan and design of religious moderation in the subject of Aqidah Akhlak, 

which generally has not shown a learning design that integrates value 

learning in a planned manner.  

The learning plan and design of the religious moderation values in 

Madrasah Aliyah have not met the standards. This can be seen from four 

aspects: learning objectives, learning models, learning activities, and 

assessment. Therefore, it remains a big task for educators to strive for 

better quality values education in formal education, especially in 

Madrasah Aliyah.  
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