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Abstract:

Objective. The objective of this investigation was to verify the possibilities and potentialities of the
use of active methodologies (AM), with a focus on rotation by stations, in Youth and Adult Education
(YAE). The study also aimed to suggest AM as a proposal that collaborates with quality in teaching-
learning and can contribute to students becoming autonomous subjects. Since it is an audience that
needs more attention from researchers in the area of education, from this the practice in question
was carried out in a six-class municipal school with 112 students in the center-west of Goids. The
class chosen for the practice has 28 students enrolled, and two are from Inclusive Education.
Methodology. In the data collection, we used questionnaires, and the data collected were analyzed
in a discursive way. For this research, we used a qualitative approach of the descriptive type and
documental analysis of public policies. Conclusions. It is concluded that the applied practice must
gradually be inserted into the education of young people and adults, collaborating with the student
to facilitate learning and with the teacher, who is always looking for new ways to meet your student.

Keywords: Inclusion; active methodology; station rotation; youth and adult education.

Resumen:

Objetivo. El objetivo de esta investigacion fue verificar las posibilidades y potencialidades del uso
de metodologias activas (AM), con enfoque de rotacidn por estaciones, en la educacién de personas
jovenes y adultas (EJA), ademas de sugerir AM como una propuesta que colabora con calidad en
la ensefanza-aprendizaje y puede contribuir a que el estudiantado se convierta en auténomo. Por
tratarse de un publico que necesita mas atencién de las personas investigadoras en el area de la
educacion, a partir de eso, la practica en cuestién fue realizada en una escuela municipal, en el
centro-oeste de Goias, y cuenta con seis clases, en un total de 112 estudiantes. El curso escogido para
la practica tiene 28 estudiantes com matricula, dos de em educacién inclusiva. Metodologia. En la
recoleccion de datos se utilizaron cuestionarios y los datos de estos cuestionarios fueron analizados
de forma discursiva, se utilizé un enfoque cualitativo, de tipo descriptivo y analisis documental de
politicas publicas. Conclusién. Se concluye que la practica aplicada debe insertarse en la formacion
de jovenes y personas adultas de forma paulatina, y colaborar con el estudiantado, con el fin de
facilitar su aprendizaje, como con el personal docente, que siempre esta buscando nuevas formas de
satisfacer sus necesidades.

Palabras claves: Inclusion; metodologia activa; rotacién de la estacion; educacidon de personas
jovenes y adultas.

Resumo:

Objetivo. O objetivo desta pesquisa foi verificar as possibilidades e potencialidades do uso de
metodologias ativas (AM), com foco na rotacdo por estagdes, na educacdo de jovens e adultos (EJA),
além de sugerir as MA como proposta que colabora com a qualidade no ensino-aprendizagem e
pode contribuir para que os estudantes se tornem auténomos. Como este é um publico que precisa
de mais atencdo dos pesquisadores na area da educacdo, a partir disto, a pratica em questao foi
realizada em uma escola municipal, no centro-oeste goiano, e conta com seis classes, num total de
112 alunos. A classe escolhida para a pratica tem 28 alunos matriculados, dois deles em educacao
inclusiva. Metodologia. Na coleta de dados utilizamos questiondrios e os dados destes questionarios
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foram analisados de forma discursiva. Para esta pesquisa foi utilizado a abordagem qualitativa, do tipo
descritiva e analise documental de politicas publicas. Conclusao. Conclui-se que a pratica aplicada
deve ser inserida na educacao de jovens e adultos de forma gradual, e colaborar com os estudantes,
com o objetivo de facilitar sua aprendizagem, assim como com o corpo docente, que esta sempre em
busca de novas formas para atender seu alunado.

Palavras-chave: Inclusédo; metodologia ativa; rotacdo por estacdes; educacdo de jovens e adultos.

Introduction

When discussing youth and adult education (YAE), it is inevitable that one will consider
diversity. The classroom that serves this type of teaching is full of different cultures, life stories,
social classes, ages, among other matters, according to Martins and Veigas (Martins et al., 2017).
Thus, it is necessary to reflect deeply about the methodologies used in YAE, as we consider that
the students’ profile is not the same as it was ten or 15 years ago.

According to the Brazilian Yearbook of Basic Education (2018), a panorama is presented
from 2007 to 2016, which shows those enrolled in YAE in elementary school by age group; it is
possible to conclude that there is a decrease in enrollment, particularly in the age group from 30
to 59, which is visibly decreased. As for those enrolled from 15 to 17 years old, there is stability:
there were more than 500,000 in 2007 and a little less than thatin 2016 (Cruz, & Monteiro, 2018).
That leads to some concerns regarding these young people, who are forming a new profile for
YAE. In the case of high school, we noticed that enroliments for the age group between 30 and
59 decreased, and there was a slight increase in enrollment between 18 and 23.

Machado’s research (2016) involved a study about educational policies regarding YAE in
in the last 20 years and shows the clear loss of identity of a model for workers, which according
to the author, should be assumed by them and by society as a whole, to involve the State as a
proponent of the educational policy and the commitment of employers, unions and institutions
that train educators in a coordinated action (Machado, 2016). In this resepct, it is necessary to
take into account the resolution of the Goids State Council, N.08 of December 9, 2016, which
regulates the supply of YAE in the educational system of Goias, and resolves in section I, article
2, item | that: Minimum age of 15 (fifteen) years for enrollment into elementary education in
its face-to-face format and 18 (eighteen) years for enroliment into elementary education in
distance education and high school, whether in face-to-face or in distance education (Conselho
Estadual de Educacao de Goias, 2016).

Thus, it is understood that the YAE maintains the corrective character created by society
and receives many young people who are unable to complete their studies in regular school
for various reasons. To enable them to do so, the challenge is to offer more attractive learning
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in educating young people and adults; we agree with Martins et al. (2017) when they state that
active learning methodologies are like a proposal for education to provide greater autonomy to
the student, making him or her an active student, the center of the teaching-learning process
(Martins et al., 2017). The active methodologies allow the engagement and participation in
knowledge building (Fernandez Guerra et al., 2019; Galvao et al.,, 2020; Galvao et al.,, 2021),
improving student performance (Aji, & Khan, 2019) and enables student protagonism in the
learning process (Silva et al., 2020). According to Romao, & Gadotti (2007), the YAE for the
Hamburg Declaration proposes to seek development in the entire learning process, whereby
people who are considered adults by society can develop their skills, enrich their knowledge,
and perfect their technical and professional qualifications (Romao, & Gadotti, 2007).

The power of education is then understood to change humans, who in turn change the
society in which they live. In this sense, we cannot think about education today and not think
about changes regarding teaching-learning. Gadotti (2009) corroborates the principle that
education is teaching and learning, not just learning (Gadotti, 2009). When we understand the
student as the center of this process, we consider the importance of reflecting the pedagogical
practice used in the education of young people and adults. As such, making the apprentice
the only one responsible for his or her learning devalues the role of the teacher. According
to Gadotti, when talking about centrality in relation to learning, the importance of learning is
emphasized, especially in a country like Brazil, which is not very concerned with the student’s
right to learn at school (Gadotti, 2009). The right to education is not limited to access, but still
reiterates that learning, in the neoliberal perspective, highlights only so-called useful knowledge
and the individual and competitive aspects of learning (Gadotti, 2009).

When analyzing Gadotti, we understand him to be discussing the need to build a close
relationship with the YAE student, which provides interaction and a relationship of trust and
respect, as the YAE receives people, who, in most cases, work during the day and study at night.
We understand that work, in this case, has a fundamental role in the lives of these people, and
thatitacts, in some cases, as a bridge for them to return to school or to carry on with their studies.

The world of work represents social change and new perspectives, and through education
it is possible to promote the conditions for building transformative pedagogical practices that
combine the experiences brought by YAE students and their interests as workers or future
workers. Consolidated in the ideas of Freire (1996), in which the teacher needs to analyze
the impacts of his or her educational practices and the student is able to combine study and
work, it is not only the responsibility of the teachers but also of managers to promote teaching
methodologies that shape teaching-learning in a stimulating and attractive format that can
motivate students (Freire, 1996).
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In this context of changes in the profile of YAE, of changes in methodological concepts,
and changes in the world of work (Antunes, & Alves, 2004), we understand that integral human
development must be preserved. In this perspective, the teaching objectives of YAE cannot
be simply pragmatic and follow the new market economic requirements (Almeida, & Corso,
2015). We also understand that the contradictions of capitalist society marked by structural
duality present an education that can offer professional qualifications, although many courses
are characterized by quickened training and do not stimulate students in understanding the
incongruities of the society in which they are living.

This experience report seeks to contribute to these issues taking new shapes. Through
active methodologies of learning, in this case specifically of Station Rotation (SR), which is
suitable for students who are behind academically and need academic growth (Fazal, & Bryant,
2019). Thus, it will provide the YAE student with the opportunity to experience a differentiated
teaching-learning format that seeks to personalize education. The formal learning is at an
impasse in the face of so many changes in society: how to evolve it to make it relevant and get
everyone to learn efficiently in order for them to know, to build their life projects and to live
together with others.

The processes of organizing curriculums, methodologies, times and spaces need to be
reviewed (Moran, 2015). Following the words of Moran in an attempt to build an education that
meets the needs of students in their particularities. Thus, this study’s objective is to suggest AM
as a means of collaborating with the quality of teaching-learning and contributing to students
becoming autonomous, aware of their duties, and especially of their rights.

Methodological Path

This work is an experience report, which presents the results of the research using a
qualitative approach (Provdanov, & Freitas, 2013); it is applied as a pedagogical practice (PP),
as an instrument for change, and to transform paradigms. This way, was organized the PP by
different stages: getting the authorization to carry out the PP with the YAE Director of the
municipality, having a conversation with the coordinating teacher, two days of observation and
two days of practice were carried out, both in the classroom. The PP was held at a municipal
school in the city of Caldas Novas in the first semester of 2019, on May 27th and 28th. The
researched school is one of the centers that offered the YAE modality in the municipality and
served 112 night-shift students in 2019. To this end, the third and fourth semester classes of the
second segment were selected for the PP, as they involved inclusion students——two students
with intellectual disabilities. The Portuguese language classes were kindly given to allow the
activity to be carried out with a total of 28 students.
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For this experience and its considerations to be treated in a contextualized way and
supported scientifically by the theories of the proposed theme, was used the experience report
for this work. In this way, we reported the steps taken for the PP to be successful in the classroom.
The first step was to talk to the Portuguese-language coordinating teacher, who for reasons of
anonymity will be called T1, and draw a parallel between the content that was already proposed
for his classes and the objectives listed by the researcher.

Thus, was chose to work on the textual genres: comic strips, cartoons, caricatures, and
comic books, being careful to meeta concernonthe part of T1 regarding the reading, writing, and
text-interpretation difficulties of the class in question. Was sought to promote the development
of the learning expectations through these textual genres, with a focus on expanding the
capacity of young people and adults’ social participation in the exercise of citizenship, which is
constituted by practicing the language.

Having the content targeted and the problem raised, we found in the AM a source for
providing a motivating PP that could meet both the students’desires and skills, and promote the
gradual integration of innovations that would break with the vertical, authoritarian and uniform
model of learning (Moran, 2015). According to Moran, formal learning is increasingly blended,
mixed and hybrid, because it does not happen only in the physical space of the classroom, but
in the multiple spaces of everyday life, including digital ones (Moran, 2015).

For this to actually happen however, we still faced some structural problems. In the school
chosen for the PP, there is a disconnection between the regular school and the education of
young people and adults. They do not engage in dialog with each other, to the extent that
spaces such as the library and the computer lab are locked during the YAE class period.

However, hybrid teaching does not mean that the teacher will not continue communicating
face-to-face with students (Moran, 2015). The teacher needs to find a balance between digital,
mobile technologies and interaction with each and every student (Moran, 2015) With that in mind,
we found teaching possibilities in SR to carry out a PP that would meet the objectives of the AM.

The teaching by SR is classified in the model of hybrid sustaining innovations (Christensen
et al., 2013). This way, the sustaining models incorporate the main characteristics of both the
traditional classroom and online teaching, that is, they seek to offer the advantages of the online
world combined with the benefits of the traditional classroom. The authors mentioned above
define the categories of hybrid education programs that are emerging in the North American
education sector according to “classifying K—12 blended learning” (Christensen et al., 2013, p.
26). We highlight here the rotation model, is the one in which within a course or subject (e.g.,
mathematics), students take turns between teaching modalities in a fixed schedule or at the
discretion of the teacher, with at least one modality being online teaching. Other modalities may
include activities such as lessons in small groups or complete classes, group work, individual
tutoring and written assignments. The rotation model has four sub-models: Station Rotation,
Lab Rotation, Flipped Classroom and Individual Rotation (Christensen et al., 2013).
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In this way, the model that has sustaining characteristics seeks to meet the needs of the
students for that moment combined with the reality of the school unit, both in relation to
didactic resources and infrastructure. Thus, we agree with Moran when stating that theorists
like Dewey (1950; Freire, 2009; Rogers, 1973; Novack, 1999, citados por Moran, 2015) among
others, have long emphasized the importance of overcoming the banking model of traditional
education, in favor of student learning that comprises involvement, motivation, and dialogue
with the student (Moran, 2015).

These principles move us to search for new ways to promote teaching-learning, to
reach more students, to motivate them to continue, to transform themselves, and to be the
transformation of an autonomous society, which understands its role as an active one. The
PP was divided into two stages: the first was the observation of two classes taught by the
Portuguese language teacher. The other two classes were the PP conducted by the researcher.

After applying the PP, the students were given an open questionnaire to get to know them
better, and a semi-structured questionnaire so that they could contribute opinions on how the
PP was for them. An open questionnaire was also prepared for the coordinating teacher and
another for the support teacher of the inclusion students.

The data obtained from the students’ questionnaire and the teachers’ questionnaire were
analyzed in a discursive manner, according to the theoretical bases listed in this study. Thus the
use of the first person in this text was based on Volpato, as this supports the presence of the
researchers, from whom the interpretation of the data collected comes, thereby acknowledging
it cannot be the same for everyone (Volpato, 2015). The data alone does not determine the
conclusions (Silveira et al, 2022). They are ‘read’ by scientists in order to draw conclusions.

Results and discussion

First stage

Observations were made by the researcher in the classroom to understand the profile of
the students of the third and fourth semester of the second segment of the YAE. According to
Santos et al. (2016), the technique of observation brings the researcher closer to the contexts
and the people; it is considered increasingly important in fieldwork (Santos et al., 2016). The
observed class maintains the traditional form of organization: lined up desks, lecture classes,
and copying from the blackboard; however, the T1 showed a relationship of involvement and
respect with the students, using a language that brought him closer to the students’reality.

The first class observed was on April 23,2019, according to the class schedule. The students
in the class had two Portuguese language classes, one in the first time slot and the other in the
penultimate slot. At the beginning of the class, the T1 conveyed his considerations on the results
of the exam that had been conducted in the previous week; this culminated in a reflection on
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the part of T1: | will have to change the methodology ... the exam was a multiple choice test, and it
has straitjacketed you. He stressed that he needed to work with students with open questions in
order to develop their cognitive aspects. The class went on as usual, with the T1 writing a text
on the board about curiosities: what is gum made of?

After that, the T1 asked four questions about the text, although it was not a long text. The
class went by quickly however, with enough time only for this activity, with students copying
from the blackboard and with only a few being able to answer the questions. The T1 was very
receptive and ready to answer the researcher’s questions; he talked about the students’mentality,
which is somewhat stagnant in the grade they dropped out, and that is why it is important to
consider the content and the PPs used, so as not to infantilize the methodology applied. It was
also possible to observe this issue when visiting other YAE classes.

According to the studies of Nascimento Junior, & Nascimento (2018), the active method
of Jean Piaget considers that the transmission of information from the teacher to the student
proposed in traditional teaching methods does not guarantee learning, because for the
information to be assimilated and accommodated by the individual, it must be related
to previous knowledge and reinvented by the same student, so that it becomes part of the
student’s cognitive structures (Nascimento Junior, & Nascimento, 2018). It is no different in YAE,
as the students are already older than 15 years, whereby according to Piaget (2010), they have
already developed formal thinking (Piaget, 2010).

There was a break for lunch and the students were for a moment without the presence of
the T1, so they were asked about the methodology used; they were unanimous in saying that
they liked it very much. When asked about which methodologies the T1 uses, the students said
that he explains everything well. There was a need to rephrase the question, as it was clear that
they did not understand it. Thus, we asked if the T1 taught any class differently? Does he use
slides or data presentations? The answer was: no, but he explains everything well, even if he needs
to go to each desk individually. Upon returning from the break, the T1 asked for the answers
regarding the text given in the first class and concluded with a review of that activity.

Attheendofthefirstclassobservations,the conclusionwasthatinfactthe contextualization
does not consist in using the student’s reality indiscriminately as many people thought
(Nascimento Junior, & Nascimento, 2018). In some cases, the PP used by the teacher prevents
the theory from bringing the student closer to scientific knowledge.

The observation of the second class took place on April 30, and the students performed
an activity copied from the blackboard in continuity with the last class; it had the objective of
creating sentences with words from the copied text. There was a total of 18 students in this
class and it was possible to notice that they were quite dispersed, some using their cell phones,
others talking, and others doing the proposed activity. The class ended.

8 Regiane Aparecida da Silva, Cinthia Maria Felicio, Regina Mdrcia Ferreira-Silva, Julio Cesar Ferreira Y Matias Noll

Los articulos de la Revista Electronica Educare del Centro de Investigacion y Docencia en Educacion de la Universidad Nacional, Costa Rica, se comparten bajo términos de la Licencia

Creative Commons: Reconocimiento, No Comercial, Sin Obra Derivada 3.0 Costa Rica. Las autorizaciones adicionales a las aqui delimitadas se pueden obtener en el correo: educare@una.cr


https://doi.org/10.15359/ree.27-1.14472

http://www.revistas.una.ac.cr/index.php/educare
http://www.cide.una.ac.cr
http://www.una.ac.cr
http://creativecommons.org/licenses/by-nc-nd/3.0/cr/deed.es_ES
http://creativecommons.org/licenses/by-nc-nd/3.0

Revista Electrénica Educare (Educare Electronic Journal) | EISSN: 1409-4258 Vol. 27(1) ENERO-ABRIL, 2023: 1-20

https://doi.org/10.15359/ree.27-1.14472

The T1 returned to the classroom at the penultimate time slot to review the proposed
activity. There was a moment of exchange with the inclusion support teacher (ST), who spoke
about the students she helps. She explained that they do not make a copy of the blackboard; she
copies it for them and adapts its content. She reported that the greatest difficulty for students
is the issue of short-term memory, as they are unable to retain the explanations of the teachers.

However, students with special educational needs (SEN) communicate very well and
interact with the school community.They are very popularand participatein the various activities
promoted by the school team. However, both the T1 and the ST have a unique view of students
with SEN: they are here mostly for socialization. In this sense, Mantoan (2003) corroborates the
idea that the inclusive school needs to change paradigms, which can be defined as models,
and abstract examples that materialize in an imperfect way in the real world; in this way, the
importance of rebuilding the foundations of the school, which needs to be for everyone and of
quality, is noticed (Mantoan, 2003).

Second stage

The first PP class took place on May 27, 2019 and was designed based on the issues
related to the difficulty of writing, reading, and interpreting texts. Sixteen students participated
in this class and the content that was worked on was textual genre: comic strips, cartoons,
caricatures, and comic books. To this end, the researcher chose to carry out a first intervention,
which presented the proposed subject and sought to create a bond with the students. The
work with textual genres at school has become an imperative, given the understanding that the
students need to effectively and competently exercise their reading and writing skills (Vargas,
& Magalhaes 2011).

The activity proposed for the first PP started with the T1 explaining that the class would
be different, and would be conducted together with the researcher who was watching the class
on other occasions. The researcher spoke to the students about the proposed activity, already
addressing the theme of the class and then invited the students to carry out the following
exercise: | would like you to tell me what comes to your mind or whatever you remember when we
speak of textual genre. The students started talking and, with the help of the T1, managed to
remember several concepts, as they were already familiar with the theme.

It was then proposed that the class be divided into four groups with each group having
four people. At this point, when dividing the groups, there was a little confusion, which was
soon remedied once again with the help of the T1. The students wanted to maintain the usual
groups, the cliques according to the T1, but as there were only four people per group, they
had to come to an agreement and managed to organize themselves. Specifically, there were 18
students on that day; however, two were participating in the rehearsal of the June festivities,
one of whom was from inclusive education.
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Each group chose a leader and each leader chose a banner with the color blue, green,
yellow, or red to participate in the dice game of the textual genres. The leader had to roll the
dice, which had four faces with the names: comic strips, cartoons, caricatures, or comic books,
and when falling on the carpet, had the same colors as the banners chosen by the group; this
showed the textual genre and which group would talk about that genre. When the dice game
started, one of the students quickly realized that when throwing the dice, the same genre could
fall repeatedly and this would cause a delay in the choice of themes.

Thus, one student suggested: the side that is the closest when falling on the carpet would
be the one that the group would take. Everyone agreed. Thus, each leader rolled the dice and
the groups found out about their themes, which were: green group —comic strips, red group-
comic books, yellow group —caricatures and blue group- cartoons. The groups had ten minutes
to research the main characteristics of each genre, and they used the internet from their cell
phones for that. In this sense, the research of (Barreto, & Oliveira, 2019) shows that the game
is ludic and has explicit rules previously established (Barreto, & Oliveira, 2019). This way, the
game proposed in this stage of the PP proved able to achieve the objective intended for that
moment, according to the context. In Figure 1 it is observed a dice game of the textual genres
used in the first PP.

Figure 1: Dice game of the textual genres used in the first PP

Note: Images are from the research file.
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As the class had what was needed to start the research, the student who had access to
the internet offered his cell phone and shared the result with his research group, in addition to
selecting who would write down the results. Students engagement is in line with the fact that
games can be a good solution to help solve participation issues in the classroom (Kim et al., 2018).

However, for this activity, the student with SEN did not participate, claiming that he had
forgotten his glasses at home and without them | cannot read; | get a very bad headache. He sat
down by the T1 and watched the class. Not participating also occured with another student,
who, according to the inclusion support teacher (ST), had learning difficulties, despite not
having a report on these and never presenting specific complaints. In Figure 2 it is observed the
groups conducting the research on the testual genres.

Figure 2: Groups conducting the research on the textual genres

Note: Images are from the research file.

The evaluation of the teaching-learning process was observed when the groups researched
and asked questions, both among the group’s colleagues and with the researcher. It was possible
to confirm that the group work strengthens the teaching-learning process when reporting the
response of student S11 on the questionnaire: Everything was good because everybody work
together with the classmates. According to Freire (1996), teaching lies in the act of appropriating
reality, and it is possible to notice this appropriation through the exchange of knowledge.
However, it was noticed that the students did not filter the internet searches and used the first
result that appeared on the search website; this required a closer look to guide them regarding
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the use of search engines for research. As for using games as teaching-learning tools, it was
possible to notice that they caused the ability to interact in the subjects, to participate, and to
build knowledge themselves. Working with games provided an environment of mutual help,
fun, security, confidence, encouragement and motivation (Barreto, & Oliveira, 2019).

Thus, they wrote down the characteristics and soon leaders were invited to come forward
to tell their colleagues what they found in the research. The students showed some difficulty in
reading and a certain shyness, but they did well when encouraged to do so by the researcher. This
first part of the PP took place in the last time slot of the class, when some students were already
tired and sleepy, but they managed to understand what the proposal was and the content it
covered. In Figure 3 it is observed leaders talking to colleagues about the characteristics of each
textual genre researched.

Figure 3: Leaders talking to colleagues about the characteristics of each textual genre researched

Note: Images are from the research file

The bell rang and the last leader had not yet said what his group was able to find out
about comic books. The students were in a hurry to leave, but the T1 intervened: he heard all
the other group leaders, now you wait a while for him to speak too. The students then waited until
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the classmate indicated to the class what his group had found in their research. The class ended
with the researcher thanking them and reminding everyone that she would continue with the
PP in the next class.

This first stage of PP reinforces what Nascimento Junior, & Nascimento (2018) explain
in their work: The teacher who uses the active method does not take the students to handle
the objects nor uses the inductive method, which is very common in technicist proposals.
The inductive method, used in programmed studies, was seen by Piaget as an update on the
way of using transmission. He also criticized the simple use of audiovisual presentations, as
this tool would not guarantee an action by the student if it were not mediated by the teacher
(Nascimento Junior, & Nascimento, 2018).

The second day of PP took place on the May 28, 2019 in the presence of the mathematics
teacher, who gave up the second time slot so that the Portuguese language class could be
longer. The researcher arrived at the school a few minutes early to organize the classroom, as
teaching by SR must be planned and organized so that students can understand the mechanisms
of its operation. The room was again divided into four groups of five students, who found the
guidelines that they should follow at each station.

The researcher directed the students as they arrived to organize themselves, maintaining
the same groups from the previous class. The chairs were already organized in stations along with
the guidelines and materials that would be used. When the class started, the researcher spoke
about what PP would be like that day, emphasizing that the groups would have 20 minutes to
carry out the activities proposed at the stations with the textual genre central theme (comic
strips, cartoons, caricatures, and comic books) and that at the teacher/researcher’s signal, the
groups should rotate through the stations.

At first, some students were out of the stations, and showed a little resistance to start
the activities; the T1, who also followed this PP, interfered: come on guys, it’s worth two points...
(laughs); let’s go, or else there won't be time to finish. Thus, the students went to the stations and
started to realize that the PP would be different from the previous class. At this point, it was
noticed that they still felt a little uncomfortable about presenting their work in front of the class
because one of the students asked: oh teacher, today we don’t have to go in front to talk, right?
Again, it was clarified how the proposed activities would be carried out and we managed to
continue with the AM.

In station 1, the students had a video that was proposed taken by the researcher: https://
www.youtube.com/watch?v=Saf9VuGygSo, after watching, they would have a debate with their
colleagues to highlight what they found most relevant in the video. There was an issue with the
audio at this station, as the students are used to talking loudly, making it difficult for people
who needed to hear to understand, but the students themselves resolved that by saying: guys,
speak quietly there!. In Figure 4 it is observed the station 01.

Regiane Aparecida da Silva, Cinthia Maria Felicio, Regina Mdrcia Ferreira-Silva, Julio Cesar Ferreira Y Matias Noll 13

@@@ Los articulos de la Revista Electronica Educare del Centro de Investigacién y Docencia en Educacién de la Universidad Nacional, Costa Rica, se comparten bajo términos de la Licencia
CEACEEnT Creative Commons: Reconocimiento, No Comercial, Sin Obra Derivada 3.0 Costa Rica. Las autorizaciones adicionales a las aqui delimitadas se pueden obtener en el correo: educare@una.cr


http://www.revistas.una.ac.cr/index.php/educare
http://www.cide.una.ac.cr
http://www.una.ac.cr
http://creativecommons.org/licenses/by-nc-nd/3.0/cr/deed.es_ES
https://doi.org/10.15359/ree.27-1.14472

http://creativecommons.org/licenses/by-nc-nd/3.0
https://www.youtube.com/watch?v=Saf9VuGygSo
https://www.youtube.com/watch?v=Saf9VuGygSo

Revista Electrénica Educare (Educare Electronic Journal) | EISSN: 1409-4258 Vol. 27(1) ENERO-ABRIL, 2023: 1-20

https://doi.org/10.15359/ree.27-1.14472
https://www.revistas.una.ac.cr/index.php/educare
educare@una.ac.cr

Figure 4: Station 01: Video and debate proposed as activities to be carried out
v

Note: Images are from the research file.

The debate here was about the issue of learning difficulties found by the main character
of the video presented at the station. The character talks about his life in an illustrated way, as
in a comic book, starting from his birth, going through school age, outlining his difficulties,
until he managed to start a career as a comic book artist. The purpose of this station was with
the issue of the students’self-esteem, because through it, they realized that learning difficulties
can happen to anyone. In addition, we used the report of a student, identified as S5, from the
questionnaire: Yes, I liked it a lot, especially the video; for me, it’s easier to understand, because |
have difficulties reading texts and | can’t interpret them. | count on the help of the support teacher.

In station 2, there was a box decorated with comic books, which was called a surprise box,
and it contained the textual genres covered. The students needed to organize and separate
them according to their characteristics as comic strips, cartoons, caricatures, or comic books.
Then, the guidelines proposed that they discuss the differences perceived in each of the
genres available in the station. In this respect, it was noticed that the students had difficulty in
separating the textual types in the station, as S1's report pointed out when answering whether

14 Regiane Aparecida da Silva, Cinthia Maria Felicio, Regina Mdrcia Ferreira-Silva, Julio Cesar Ferreira Y Matias Noll

Los articulos de la Revista Electrénica Educare del Centro de Investigacién y Docencia en Educacion de la Universidad Nacional, Costa Rica, se comparten bajo términos de la Licencia
Creative Commons: Reconocimiento, No Comercial, Sin Obra Derivada 3.0 Costa Rica. Las autorizaciones adicionales a las aqui delimitadas se pueden obtener en el correo: educare@una.cr

(0 DOO

MG HD


https://doi.org/10.15359/ree.27-1.14472

http://www.revistas.una.ac.cr/index.php/educare
http://www.cide.una.ac.cr
http://www.una.ac.cr
http://creativecommons.org/licenses/by-nc-nd/3.0/cr/deed.es_ES
http://creativecommons.org/licenses/by-nc-nd/3.0

Revista Electrénica Educare (Educare Electronic Journal) | EISSN: 1409-4258 Vol. 27(1) ENERO-ABRIL, 2023: 1-20

https://doi.org/10.15359/ree.27-1.14472
https://www.revistas.una.ac.cr/index.php/educare
educare@una.ac.cr

they had any difficulty in carrying out the proposed activity: Yes, only in separating the figures,
comic books, cartoons, and caricatures, the rest was easy. In Figure 5 it is observed the station 02.

Figure 5: Station 02: Surprise box containing textual genres: comic strips, cartoons,
caricatures, and comic books

Note: Images are from the research file.

At the station described above, it was noticed that the students understood the difference
between comic strips and comic books; their doubts were always between cartoons and
caricatures. Thus, when they were going to separate these two genres, they always called
the researcher to clarify their doubts; through questioning, it was possible to lead them to
conclusions that identified those genres.

Station 3 proposed that the students produced their own comic strip using creativity and
the materials available in the station i.e., pencils, coloring pencils, rubber, crayons, scissors, glue,
magazines, balloons, and printed onomatopoeias and A4 sheets. The materials were arranged
at the station to reflect the different possibilities and skills of the students for creating comic
strips, as the main characteristic of the AM is the personalization of teaching-learning. We found
in the report of S9, which clarifies the difficulties that the student found when carrying out the
activities: Yes. Having to draw; it is not easy for me to draw. In Figure 6 it is observed the station 03.

Regiane Aparecida da Silva, Cinthia Maria Felicio, Regina Mdrcia Ferreira-Silva, Julio Cesar Ferreira Y Matias Noll 15

@ Los articulos de la Revista Electronica Educare del Centro de Investigacion y Docencia en Educacion de la Universidad Nacional, Costa Rica, se comparten bajo términos de la Licencia
TECEEETE Creative Commons: Reconocimiento, No Comercial, Sin Obra Derivada 3.0 Costa Rica. Las autorizaciones adicionales a las aqui delimitadas se pueden obtener en el correo: educare@una.cr


http://www.revistas.una.ac.cr/index.php/educare
http://www.cide.una.ac.cr
http://www.una.ac.cr
http://creativecommons.org/licenses/by-nc-nd/3.0/cr/deed.es_ES
https://doi.org/10.15359/ree.27-1.14472

http://creativecommons.org/licenses/by-nc-nd/3.0

Revista Electrénica Educare (Educare Electronic Journal) | EISSN: 1409-4258 Vol. 27(1) ENERO-ABRIL, 2023: 1-20

https://doi.org/10.15359/ree.27-1.14472

Figure 6: Station 03: comic strip production

Note: Images are from the research file.

The proposal at station 4 was for the students to assemble a puzzle of the characteristics
of a comic strip: logical-temporal sequence, onomatopoeias, balloons, and kinetic figures. The
goal was to put the pieces of the puzzle together, starting with the name, concept, and examples
of the characteristics. At this station, the students were quick to complete the activity, but there
were questions regarding the concepts of onomatopoeia and kinetic figures. However, student
S10 reported: it was good; the teacher addressed the topics in videos, puzzles, drawings and groups.

For the students to really understand the characteristics of a comic strip, each group that
asked for the researcher’s help was given a question, an instigation or prompt, until they could
find the answer to the problem. Some students were able to use the cell phone as a research
tool to answer questions about the meaning of the words onomatopoeia and kinetic figures,
thus showing depth in the research and curiosity in relation to the words presented at this
station. Stimulating curiosity about the use of station rotation was also mentioned in a survey
of Indonesian students (Mahalli et al., 2019).

Thegroupsmanagedtorotatethroughall stationswith ease.Therewasinteraction between
the students, the researcher, and the T1, collaborative work, and the use of technologies. That
was noticed in the T1’s report: they liked it, they are even taking pictures!, this behavior was also
reported by American students, as they pointed out as one of the positive points the fact that
this method allows fun in learning (Truitt, & Ku, 2018).
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It was found that the student with special needs who did not participate in the first day’s
activity, participated in the SR, performed all the proposed activities, and made his own comic
strip, showing pleasure and involvement. About the station rotation method, a recent study
showed that this model has a positive impact on student performance (Aristizabal-Almanza
et al., 2018; Ayob, Halim, & Zulkifli, 2020; Ayob, Halim, Zulkifli, Zaid et al., 2020). And that your
application in differentiated classes is capable of promoting higher-order thinking skills in
students, including students with special needs such as concentration and learning difficulties
(Soselisa et al., 2019). The conclusion was that the main activities of the active methodologies
could be offered to the students according to the structural reality of the researched school
unit, as well as confirming that the AM should be integrated gradually, both into the classroom
and the continuing training of the teachers.

Final considerations

The practice developed for the practice module in professional education technologies
brought reflections regarding the personalization of the teaching in the education of young
people and adults, as the subjects that compose the YAE classroom are greatly diverse and
deserve quality teaching-learning that is able to promote the permanence and completion of
these students’ education.

Another point that was later observed by the researcher was regarding the issue of
interdisciplinarity, as they could have invited teachers of other subjects for this practice, as the
art teacher noted when she saw the comic strips drawn by the students. A next practice may
involve thinking more carefully about interdisciplinarity and organizing a schedule so that the
application of SR is even more effective.

For this to happen, collective work is required, where management and teachers move in
the same direction to provide emancipatory education, thereby forming autonomous, reflective
citizens who are capable of understanding the world.
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