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The aim of the article is to raise the issue of the importance of
family support in children with behavioral and emotional disorders. It
notes that it is the environment that has a huge impact on the formation
and becoming of the child. This is because it is in the family that the
foundations of the human personality are built. In a favorable
environment, they should create beauty in life, balance of spirit, a sense
of security. But the family environment would have an educational effect
only if the child is actively involved in it. It is the first "experimental field"
for human life. The inclusion of the child in the family environment and
his upbringing in moral virtues is one of the practical ways for his
socialization. Unfortunately, many families fail to provide emotional
support to adolescents, fail to create this psychological comfort and
security. Disruption of this emotional connection with parents, lack of
emotional support can easily lead to serious damage to the psyche of a
child and this can easily lead to irreversible consequences in behavior
and emotional development and its formation. Problematic children are
usually the result of family conflicts, lack of parental love, upbringing in
cruelty, rudeness and inconsistency in parental actions. Children almost
always absorb not only the positive but also the negative patterns of
behavior coming from the parents. It is unrealistic and ineffective for
parents to demand exemplary behavior from their children if they
themselves are not carriers of it. The future of the child also depends on
the example and the educational impact of the parents. Very ofien in the
hectic daily life of us adults we do not have time to pay enough attention
to the emotional and behavioral development of our children. We ofien
forget that the behavioral and emotional disorders of some children are a
cry for help, which unfortunately is often misunderstood by others. If left
unnoticed by adults, these negatives can take root in the form of various
feelings in the minds of adolescents and have a negative impact on their
mental and emotional development and well-being, and lead to serious
behavioral and emotional dysfunctions.
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disorders.

234



JlyX0BHiCTh 0cOOMCTOCTi: METO/10/10Tisl, TEOPisl | MpaKkTHKa 3(96)-2020

Introduction. Family is one of the most important factors influencing the
upbringing, development and integration of the child into the world. This is
because exactly in it the foundations of human personality are built. It is the
social unit that stands first and its influence is crucial for the formation,
development and integration of the adolescent in the first years of their lives. It
is the “institution” which at a main degree determines the interests and needs,
attitudes and values of children. It is the family that stimulates the first moral
and social interactions in each individual. Viewed this way, the socialization of
personality begins from the family environment. From this point of view — it is
the vital, the key environment for the child’ development. This may be referring
at a great degree for children with behavioral and emotional disorders.

From a clinical point of view, the emotional and behavioral deficits at
childhood and adolescence are not always clearly differentiated and specified.
The lack of clear and precise definition of behavioral destructions is explained
by the fact that there are great cultural and social differences according
expectations and norms of appropriate and acceptable behavior. In addition,
there is no clear and precise definition of what mental health is, which in turn
leads to a lack of definition of what a mental problem is. That is why, due to the
wide range of the norm nowadays, it is very difficult to say which behavior is
acceptable and which is not, which child is brought up and which is not. This is
because behavior and emotionality are individual manifestations of each person
(Matanova, 2003).

Theoretical analysis. Behavioral specifics and unstable emotions are
sometimes an expression of an inability to deal with one’s own feelings and an
inability to display them in an acceptable way. This is sometimes temporary, but
in some cases it can become entrenched and become a learned behavior and way
of reacting in certain situations. Coping with some behavioral and emotional
specifics of adolescents and defining what is acceptable and what is not, from a
behavioral point of view, is not an easy task. It is difficult and subjective even
for specialists to distinguish the norm from the pathology in behavior and
emotions.

It has been proven that emotional and behavioral abnormalities in
adolescents are often due to unexperienced internal conflicts. These internal
conflicts are often due to the inability to meet some of their needs. When left
unchecked, they lead to increased anxiety and tension, which in turn affects
behavior.

Here is the place to note that emotional and behavioral disorders and
deficits are age-related. This means that each age period is characterized by
certain behavioral and emotional abnormalities. For example, for 5-8 year olds
the fears, fears of separation and oppositional-provocative behavior are
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especially pronounced, for 9-12 year olds apatho-depressive manifestations,
aggressive behavior, difficulties in concentration are inherent, and for 12-16 year
olds school leaving, somatic complaints and other difficulties. It is also
important to note that as we enter a new age and emerge from another, some
emotional and behavioral disorders may disappear on their own without any
educational or therapeutic interventions by adults.

The terms behavioral and emotional disorders include a social assessment
that is too vague and unspecified. This ambiguity is caused by the fact that they
are used to label all children who do not meet generally accepted norms and
requirements for behavior that demonstrate behavior that does not meet the
expectations of others. This assessment reflects the requirements of others,
society and is little tailored to the needs and capabilities of the child. We often
forget that the behavioral characteristics of some children are a cry for help,
which unfortunately is often misunderstood by others (Matanova, 2003).

Children with such disorders have a fully preserved intellect and in not
infrequent cases are even more intelligent than their normal peers. This in turn
leads to awareness of the specifics of behavior that can affect well-being, self-
esteem, etc. Individuals who develop behavioral and emotional abnormalities are
often reckless, impulsive, prone to accidents, characterized by motor
restlessness, emotional liability, and often break discipline, due to reckless
behavior rather than intentional disregard for the rules. Their relationships with
adults are often characterized by a lack of normal caution and restraint; they are
unpopular with other children and often remain isolated. Cognitive impairments
are common, and the specific delay in motor and speech development is often
disproportionate. As secondary complications can be encountered, low self-
esteem, low well-being, increased anxiety, depression, etc.

Children with emotional and behavioral disorders fail to adapt to a new
environment and strangers, have difficulty concentrating and resiliently, do not
sleep well, and so on. Some of these conditions are well-defined syndromes, but
others are just a complex of symptoms that are difficult to define.

After all, all children probably have emotional and behavioral difficulties
at some point in their lives, but about 1% to 2% have serious long-term and
persistent emotional and behavioral disorders. The ratio of behavioral disorders
according to the scientific literature is in favor of boys (about 3 to 1 in favor of
males).

Any disorder in child development, when identified and realized by
parents, is a severe and stressful factor for them. It is not uncommon for the
violation to be milder, leading to all sorts of attempts by the parents to cover up
the child's condition. This in turn hides many risks and dangers for the individual
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himself and instead of being protected, in this way he is harmed in no small
degree.

Perhaps precisely because these disorders are not really the most severe,
parents often refuse to allow children to be diagnosed as such. Sometimes they
do not allow their children to be diagnosed and this is largely due to the
stereotypes, prejudices and attitudes of society towards the different. In turn,
non-diagnosis carries many risks associated with the social adaptation and
acceptance of these individuals.

Too often, parents themselves need time to accept their child's problem.
During this period, however, the family loses technological time, during which
the child, due to his strange behavior, disintegrates from his peers and his social
environment.

The scientific literature notes that many families fail to provide emotional
support, fail to create much-needed psychological comfort and security for
adolescents to grow up good, happy, and confident in their own strengths and
potential. Disorders of this emotional connection with the parents, the lack of
emotional support could easily lead to a serious injury to the child's psyche and
this would certainly affect his emotional and mental development, emotional
resilience, behavior and self-determination. In many families where the role of
mother and father is lacking, adolescents grow up without the necessary support,
which in turn carries risks associated with adaptation, identification, emotional
well-being and self-determination at a later point in life.

That is why it should be noted that through proper behavioral patterns the
family and in particular the mother (especially in the early years) can have a
serious impact on the personal development and self-determination of the child.
The mother is almost always the mediator between the child and the world.
When we face problems, for example of an emotional nature, we usually go to
the closest people - mom, dad, grandparents or a friend. In most cases, the
closest of all to the children remains the mother. She is the support and at the
same time the driving force that determines the reactions of the toddler. There
are many situations in our existence that prove this. The mother is the epitome of
security and protection in a fragile childhood. Receiving warmth, a feeling of
trust and security frees the child from immersion in his own self and opens him
to the inner world of others; when his needs and emotions are met, he becomes
more sensitive to other people's experiences. In many families where the role of
the mother is lacking, adolescents grow up without the necessary support, which
in turn could lead to risks related to behavior, emotions and adaptation to the
social environment.

Failure to manage some behavioral and emotional deficits results in such
children remaining with a low social skills threshold. Therefore, it is worth
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noting here that social skills are perhaps the most important skills that can be
necessary and useful for the life of each of us. In the most general sense, social
skills are all forms of behavior that help us accurately communicate our
emotions and needs and allow us to achieve our interpersonal goals (Lieberman,
DeResy, Muser, 1999).

Parents should be aware that the good social skills of their children are key
to successful functioning in life. They allow us to know what to say, how to
make good choices and how to behave adequately in different situations. Social
skills include both verbal and nonverbal structures of communication. They
often serve as a method by which we evaluate others and determine their
condition. Although they can be learned, some people seem to have an innate
sense of good social skills.

Most often they are perceived as a set of skills that allow us to
communicate and socialize with the rest of the world. In order to avoid isolation
and de-socialization in order to accept these children, the development of social
skills should not be allowed to lag behind. Deficiency of social skills in
individuals with various disorders could contribute to the worsening of
symptoms and jeopardize the ability of individuals to take care of themselves
and cope with daily stresses.

The plasticity and flexibility they give are important for a number of
reasons and one of the most important is that if they are not developed they can
doom a person to loneliness or lead to anxiety, rejection, depression, etc. As we
learn social skills, we humans rarely realize that we have adopted a complex
behavioral repertoire consisting of different behavioral elements. Without these
behavioral elements, our communication with others would not be so rewarding
and fulfilling.

Social skills and competencies according to authors such as Lieberman,
DeRese, Muser, (1999) and others, are acquired naturally and spontaneously
during socialization, in which children mature and become adolescents, and then
adults. Various clinical studies show that the development and training of social
skills can be very effective both in improving social competence and in reducing
their vulnerability to debilitating psychological and psychiatric symptoms such
as depression, delusions, hallucinations, behavioral and emotional problems, etc.

In our society there is an opinion that the threshold of social skills is much
lower for adolescents who fall into the category of "children at risk". In this
sense, the development and training of these skills are an extremely important
aspect for the quality of life and for the adaptation and socialization of these
individuals. All this raises the question of the identification of socially
incompetent children and children with a low threshold of social skills, and the
possible rehabilitation and corrective measures that could be taken.

238



JlyX0BHiCTh 0cOOMCTOCTi: METO/10/10Tisl, TEOPisl | MpaKkTHKa 3(96)-2020

As a broad-spectrum behavioral therapy, social skills training is an
effective method of teaching children with similar problems the skills for
emotional expression and interpersonal communication needed to adapt to the
community. Very often the training and development of social skills takes the
form of social modeling, reminder, formation, repetition exercise, behavioral
rehearsal, focused instruction, support and homework (Trichkov, 2011).

When the child remains with a low threshold of social skills and with
emotional or behavioral deficits and enters the educational environment, for the
right correctional and educational work, the relationship between school
professionals and the family environment plays an important role. In order to be
effective in managing emotional and behavioral deficits, each child should be
treated individually. Full teamwork in the work of different professionals and the
family would give greater guarantees for achieving real results. In order to avoid
the poor performance of such children and not to lag behind in their education
and training (this would lead to serious segregation and social isolation), parents
should accept that the responsibility of the school and professionals to them is
expressed and presupposes the use of different methods and techniques of
communication, and showing different strategies for working with adolescents.
Psychologists and educators should support the organization of work in the
family environment. Thus, the competence of parents to give the necessary
support to their children would increase enormously. When the communication
between the family and the school is expressed in the basis of positive relations -
then the conviction for support and for achieving optimal results is strengthened.

Parents contribute much more to the socialization and acceptance of the
child when they realize the fact that he needs support and understanding. When
they are competent enough about the needs of their child and his abilities, then
they will be able to be more useful to him, and so the work of specialists would
be easier.

Sorokin conducts research that focuses on how love and empathy affect the
process of upbringing. According to the author, the presence of love in
relationships is extremely important for the formation of moral and social well-
being and personal development. Again, according to him, the lack of love and
empathy in upbringing leads to a greater number of children who are cold and
hostile than children who live in an environment of "beneficial" love.

Referring to his research, Kuzmin (1999) concludes that when empathy
underlies the parent-child relationship, it helps the child to socialize more easily
in a community with other children. According to the author, the formed
empathy optimizes the process of socialization of the child. Again, he argues
that empathy is one of the primary behaviors. Thus, the person learning to be
empathetic, develops the best in himself and then passes it on to others. This is
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done by changing behavior in the direction of humanism. And if the personality
is defined and developed as humane and loving, then this would inevitably lead
to a better and more moral world. In this sense, through humanism it would be
possible to realize the concept of moral and emotional development, formation
and self-determination of the individual.

Conclusion. In general, the process of development of children with
behavioral and emotional disorders has good prognosis. But although much less
common, in some individuals, behavioral and emotional problems consolidate
and continue to persist into adulthood.

Adults often find it difficult to realize and accept that a child's behavior is
the result of complex interpersonal relationships, and can be said that at birth
there are no bad children, and that they do not become so without the help of the
community. That is why once aggression and misbehavior have become part of
one's own behavior (and there is a predisposition to them), when difficulties
arise (at various frustrations) and some prohibitions decrease, the likelihood of
aggression and destructive behavior increases.

That is why the behavior and emotional and social development of the
child should really be a priority in the educational process in the family and at
school. Recognizing the crucial role of feelings in the child's life, parents and
teachers should be objective and fair in their demands and assessments, praise
and punishment, accept and love the child unconditionally, provide protection
and support, help him overcome his fears, to be sympathetic to his worries and
problems. An important task of the family and the school environment is to help
adolescents realize their identity and significance, to build a positive "I" —
image, to form feelings of pride, dignity and self-worth.

It has been proven that the virtues and spiritual closeness between family
members, parental love, tenderness, warmth and attention evoke mutual trust,
respect and friendship. Family balance, justice, restraint, the ability to control
ourselves and the ability to accept the different, are actually the basis of this — to
be able to build mentally healthy and mentally balanced children. The desire for
the child to be respected and accepted by others develops in him such a rare
sense of self-worth and leads to a harmonious development of his personality.
These are some of the conditions that adolescents need to grow up safer, more
fulfilling, more balanced and virtuous and, above all, not to live with the thought
that they are not part of society. That is why we must be able to surround them
with the best we are capable of and create such a psychological climate in which
they will be able to successfully develop their potential strengths and
capabilities.
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MIATPUMKA JITE 3 IOBEJIHKOBUMU 1 EMOLIIIIHUMH
PO3JIAJIAMM 3 BOKY CIM'i

I. B. Tpuukos

Mema yiei cmammi — niOHAMU RUMAHHA NPO BANACIUBICMb NIOMPUMKU 3 OOKY cim'T
0151 Oimetl 3 NOBEOTHKOBUMU MA eMOYITHUMU PO3IA0aMU. Y cmammi Ha20n0uyEmMuvCs, uo
cimeline cepedoguiye — ye cepeoosulye, sAKe MAE SEAUKULl 6NIUE HA YOPMYSaHHs i
cmanoenenna oumuny. Lle max, momy wo came 8 poOuHi 3aKIAOAIOMbCS OCHOBU
moodcvkoi  ocobucmocmi. Ilpu HaseHocmi cnpusmaueoco cepedosuwja 6 POoOUHI
cmeopioemvcs Kpaca 6 ocummi, pieHogaza Oyxy, nowymms Oesneku. Ane poounne
cepeodosuuje modice 30iUCHUMU BUXOBHUIL BNIUE MINLKU 8 MOMY BUNAOKY, AKUO OUMUHA €
i1 akmusnum yuacuwuxom. Ile € nepuoro «00c6i0UeH0I0 OLISIHKOI0Y» HCUMMEOILILHOCTE
MOOuHU. Brniouenns Oumunu 6 cimeline cepedosuuje i i 6UXOBAHHA 6 MOPATbHUX
YeCHOMAx — 0OUH 3 NPAKMUYHUX WAAXie i coyianizayii. Ha ocanv, y 6bacamvox cimeil He
8UX00UMb HaAdamu CiMelHy NiOMpumMKy NiOIiMKAM, CMEOpUmMU yet NCUXON02iYHUL
Komghopm i besnexy. [lopyuwenna maxozo emoyiiinoeo 38's13Ky 3 bamvkamu, 6iocymuicmes
eMOYIlHOI NIOMPUMKU MOdHCe NPU3BeCL 00 CEPUOHUX NOPYULEHb 8 NCUXIYi OUMuUHU, i ye
JIe2Ko Modice npusecmu 00 HeobopOmHUX HACTIOKI8 8 ii noeedinyi, eMOYitiHOMY PO3GUMKY
i opmysanni. Hx npasuno, npobremui dimu cmawms MaKumM 8 pe3Vibmami CIMeuHUx
KOHiKkmi6, 3a 6i0cymHOCMI 6aAmMbKi8CLKOT 10006i, JCUMMSL 8 YMOBAX JICOPCMOKOCHIL,
epybocmi i Henocaidoenocmi il bamvkie. Jfimu matidkce 3a62cou edouparoms 6 cebe He
MINKU NO3UMUGHI, ale | HecamueHi MoOeli No6ediHKU, wo Udymov 6i0 6amuvkis. Yu He
peanvho i be3pe3yibmamuo 6ameKam eumazami 3pasKoeoi nogediHKu 6i0 ceoix dimelil,
AKWO 6OHU cami He iT Hocisamu. Bio npukiady i uxo8Ho2o 6nauey 6AmvKie 3a1exncums i
manubymue oumunu. [yosce uyacmo 6 OUHAMIYHOMY PUMMI HAWO20 HCUMMS He
3AMUMAEMBCA YACY 36EPHYMU OOCMAMHIO Y8a2Y HA eMOYiliHUlL I NOB8EOTHKOBUL PO3BUIMOK
Hawux Oimeil. Jlysice wacmo mu 3a6y8aemo, wjo NOSeOIHKOGI ma eMOyiiHi po3naou
deakux dimetl — ye 3aKaUK NPO 00NOMO2Y, AKUL, HA JCAb, 3ATUWACMbCA HEe3DO03YMIIUM
iHwuMy. Ko maxi Hecamueu 3anUWAMbCA HenOMIYeHUMU OOPOCTUMU, 8OHU MOJCYNb
BKOPEHUMUCL 8 C8I0OMOCHI  NIONIMKIE nid GOpMOIO PI3HUX ROUYmMmMIé | Mamu
He2amueHUll GNIUE HA iX NCUXiYHUL I eMoyituHUll po36umox i 6razononyuus, i npugecmu
00 ceprlio3HUX NOBEOIHKOBUX | eMOYIUHUX OUCHYHKYIU.
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Knrowuoei cnosa: cim'a, oimu, coyianvHi 6MiHHA, N0BEOIHKOSI MaA eMOYIUHI pO3IAU.

HOJJEPKKA JETEN C HOBEJEHYECKMMHU U
SMOIIMOHAJLHBIMU PACCTPOIICTBAMM CO CTOPOHBI
CEMbU

H. B. Tpnukos

Llenv macmosaweii cmamvi — NOOHAMbL BONPOC O BAHNCHOCIU NOOOEPIHCKU CO
CMOPOHbL ceMbll O 0emeli ¢ NOBEOEHUECKUMU U IMOYUOHATIbHBIMU paccmpoticmeamu. B
cmamoe Ommeuaemcs, 4mo cemelHas cpeda — MO cpedd, KOMOpds OKaA3bléaem
02poMHOe 6lUAHIE HA QOPMUPOBAHUE U CMAHOBNIEHUE PEOEHKA. DMO makK, NOMOMY Ymo
UMEHHO 6 ceMbe 3aKIA0bIBAIOMC OCHOBbL uenogeyeckol nuunocmu. Ilpu Hanuyuu
OnazonpuAmHol 06CMAHOBKU OHU O0JIdHCHLL ObLIU Obl €030A8aMb KPACOMY 8 IHCUSHU,
paesnogecue oyxa, uyecmeo 0Oezonacnocmu. Ho cemeiinas cpeda mooxcem oxazamo
socnumolealoujee 6IUAHUE MOILKO 8 MOM CIyyae, eciu peO6EHOK ABAemcs e€ AKMUBHbIM
VYACMHUKOM. DMO AGIAEMCSA NEPEbIM «ONbIMHBIM YUACIKOMY HCUSHEOEAMENbHOCU
uenogexa. Brniouenue pebéuxka 6 cemeunyio cpedy u €20 60CHUMAHUE 8 MOPATbHbIX
006podemensx — 0OuUH U3 Npaxkmudeckux nymeil e2o coyuamsayuu. K coocanenuro, y
MHO2UX ceMell He NOXyYaemcs npeooCmasums CeMelHyio no00epI*CKY NOOpacmaouuMm,
co30amv 3mom ncuxonozudeckuti komgopm u 6ezonacnocme. Hapywenue maxou
IMOYUOHANBHOU  C8A3U ¢  POOUMENAMU, OMCYMCMBUE IMOYUOHATLHOU NOOOEPHCKU
MOJICEm NPUBecmu K CepbEé3HbIM HAPYUWEHUSIM 8 NCUXUKe PeDEHKA, U MO 1e2KO MOdcen
npusecmu K HeobpamumuvimM ROCICOCMBUAM 8 €20 NOBEOeHUU, IMOYUOHALLHOM PA3GUIMUY
u popmuposanuu. Kax npasuno, npobiemuvle 0emu CMAaHOBAMCA MAKUMU 8 pe3yibmame
CeMeUHbIX KOHDAUKMOB, OMCYMCMEUs. POOUMENbCKOU NI008U, JICUSHU 8 VCIOBUSX
arcecmorocmu, 2pybocmu u HenociedosamenbHocmuy deticmeuti pooumeneil. [Jemu noumu
6ce20d 6NUMbIBAIOM 8 Ce051 He MOJbKO NONONCUMENbHbIE, HO U OMPUYAMETbHbIE MO0
nosedenus, udywue om pooumenei. He peanvno u 6espesynomamuo pooumensim
mpebosamb 00pa3y08020 NOBEOCHUsL OM CEOUX Oemell, eCli OHU CAMU He ABNAMCA
Hocumenamu maxogozo. Om npumepa u GOCNUMAMENLHO20 B030elicmeus pooumenetl
sasucum u Oyoyujee pe6énka. Ouenv 4acmo 6 OUHAMUYHOM pumme HAulell HCUHU He
ocmaémes  epemenu  0bpamums O0OCMAMOYHOE GHUMAHUE HA DMOYUOHATBHOE U
noeedenueckoe pazeumue Hawux Oemeti. Ouenb uacmo Ml 3a6vi6aem, UmMo
nosedenueckue U SMOYUOHATbHLIE PACCMPOUCEA HEKOMOPLIX Oemell — MO 308 O
noMOwU, KOMOPUIU, K CONMCANEHUIO, OCMAémcs HenoHamuim Opyeumu. Ecau maxue
He2amugbl OCMAHYMCA HE 3AMEYEHHbIMU 63POCTbIMU, OHU MOZYM YKOPEHUMbCS 6
CO3HAHUU NOOPACMAIOWUX NOO POPMOIL PAHBIX UYECME U OKA3ANb He2AMUBHOEe BUSIHUE
HA UX NCUXuueckoe u IMOYUOHANbHOE paszsumue u O1a2onoxydue, u nPUSECmu K
CEPLESHBIM NOBEOEHUECKUM U IMOYUOHATLHBIM OUCHYHKYUAM.

Kniouesvle cnoea: cemvs, Oemu, coyuanvbhble YMeHUs, NOGEOeHYeCKUe U
IMOYUOHATIbHBLE PACCMPOTICIMEA.
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