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In Our Time Education for Peace is a humanistic alert of values.
Tragic events in the world, in which hundreds of people are killed, are
examples of the breakdown of physical and spiritual security in recent
times. We need a new pedagogy that takes into account the tragic
dimension of modern civilisation. "Pedagogy of anxiety", carried out by
sensitive humanists, taking care of the future of our Common Home —
Earth of the Homeland. Pope John Paul Il state that, today's people are
facing a crisis of meaning in life. The greed of the rich and social
injustice, despair fleeing war and religious persecution, Planet Earth Our
Common Home is ecologically degraded and as a mother "cries out for
help"; is the image of our time. We're gonna leave our kids a dumpster of
civilization. In condemning the sins of humanity against nature, Pope
Francis calls for a global "ecological conversion" (Franciszek Holy
Father 2015, p. 12, 13). The great educational reports inspired by
UNESCO provide important indications to educators, especially in terms
of understanding between states and cultures in order to shape a culture
of peace. Special attention should be paid to activities in the world
perspective, such as the Decade of Cultural Development in 1988-1997
and the report of the Commission for Culture and Development Xavier
Perez de Cuellar "Our Creative Diversity". Very important are the three
links, which points out I. Wojnar: "..our, i.e., emphasizing the
community, the third identity of people; creative, i. e., co-shaped by
people living in the world, by the human factor, which is at the basis of all
development trends the driving force and basis; finally, diversity, which
refers to the issue of identity" (Wojnar, 2000, p. 107).

In my text I'd like to present the most valuable educational solutions,
an exemplification of cultural, artistic and animation activities aimed at
"promoting the culture of peace in Poland". It was different cultures
festival-forms of education through organizing cultures dialogue of
cultures in Krakow, Wiodawa and £odz. Those Festivals are specific
cultural and social experience- unusual Pedagogy of Place. 1'd like also
suggest an example of school educational activities serving the dialogue
of regional and intercultural education cultures, and thus education for
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the culture of peace is my original program, "Pedagogy of travel and
meetings".

The above educational guidelines are a form of "cultural
sensitisation." "Starting from strengthening one's own identity, shaping
family, family and local-parish identity in the environment and
communication with other closest ones, paying particular attention to the
protection of the first, rooting cultural heritage, at the same time it points
to national traditions above national, continental and planetary,
developing sensitivity to human achievements. By silencing prejudices and
stereotypes, conflicts and aggression it stimulates creativity and creative
design of the culture of peace” (Nikitorowicz, 2005, p. 118).

Keywords: Education through art, regional education, intercultural
education, humanistic alert, humanistic values, culture of peace,

pedagogy of place.

Pedagogy of Concerns

Irena Wojnar in her latest book, "The Humanistic Precepts of Concern"
(Wojnar, 2016, p. 10) recalls the philosophical category of Gabriel Marcel's
anxiety and anxiety coloured with care and anxiety about the fate of the world
and the fate of people, in a personal and social sense. He states that it is both an
emotional state stimulated by sensitive reflection and a sum of personal
experiences and requires prospective imagination. The author emphasizes the
importance of humanities education in times of particular civilization threats
related to the new threat of nuclear conflicts posed by North Korea, religious
wars — continuous — acts of terror recently in Sri Lanka. The cause of social
unrest is the armed conflicts in the Middle East, which are causing waves of
refugees seeking a new home in Europe, or the protests of the poor — without
prospects and seeking justice. This was evidenced by the riots in the streets of
Paris — the protests of the "yellow vests" in France and the destruction of cultural
heritage monuments. Tragic events in the world, in which hundreds of people are
killed, are examples of the breakdown of physical and spiritual security in recent
times. Here is an example from recent weeks: at least 359 people have lost their
lives, nine Easter terrorist attacks on churches and hotels in Sri Lanka. Among
the victims are 39 foreign tourists. The attack began on Easter Sunday. The goal
was Christian churches and foreign tourists. In half an hour, bombs exploded in
three churches in Colombo, Negombo and Batticaloa and three luxury hotels in
the first of these cities. Two more explosions took place in districts in the
suburbs of Colombo. The assassins also planned an attack on the airport in this
city, but this attempt failed. According to local authorities, most attacks were
carried out by suicide bombers. There are also 500 wounded, but according to
the local authorities, this is not the final balance sheet. Many of the wounded are
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in very bad shape. At least 39 foreigners from the United States, the United
Kingdom, Portugal, Denmark, Turkey and India are among the victims. There
may also be one victim from Poland. There are 28 foreigners in hospitals. The
authorities have announced that a local Islamist radical organisation called
National Thowheeth Jama'ath is responsible for the well-coordinated attacks.
They also do not exclude external assistance in organising attacks. American
intelligence says the bombers are connected to ISIS (ISIS confessed to the
attacks), (Zamachy na Sri Lance. Rosnie liczba ofiar - tvp.info).

The tragic events of our times require the creation of a new "Pedagogy of
Distress". In this perspective, as 1. Wojnar claims, the importance of humanistic
education, education, humanity, and not only the training of pragmatic
competencies, as it has become almost universal, is growing. For we live in a
time when the escalation of conflicts is constantly increasing, not only is the
order in the world breaking down, and above all "human order" the consent to
hatred and aggression is growing on a large scale. Even if it is true that human
nature is characterized by an ambivalence of good and evil, their condition
requires thought and conscious action. Never too much talking about the
meaning of the “wise and good people”, who are needed for the sick world to
write (Wojnar, 2016, p. 10). Another report of the Club of Rome, which deals
with forecasting the future and diagnosing global threats, concerns ecological
and economic problems. The report titled "The European Union and its Member
States" is published in the Official Journal of the European Union "Money and
Sustainability: The missing link or why we need a monetary ecosystem", is
interdisciplinary in nature, as previous reports, and reveals the worrying
mechanisms of the climate change and ecological degradation of our planet and
the monetary and financial crisis. . Wojnar (2016) draws attention to the fact
that "... the current monetary system is not neutral to the behaviour and
condition of man, it is speculative in nature and contributes to the strengthening
of social inequalities, destroys social capital, stimulates anti-community
behaviour, egoism and aggression. Confidence in monetary factors as a
guarantee of sustainable development is therefore deceptive. Repairing the world
requires unconventional alternatives in the form of a monetary ecosystem"
(p. 21). Regulation of the world's drinking water resources is also necessary, and
in the near future there will be a shortage of water for millions of citizens. There
are known cases where billionaires use local water resources for gigantic crops
such as almonds in California, and the employees of these companies and the
local population have no water, must buy it in stores, the greed of the rich wins.
Rich companies buy land only for underground water resources; there is already
a stock exchange market for such land. The people of California are fighting for
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the Sustainable Management of Water Act. Both the "monetary ecosystem" and
the sustainable management of water resources will help to overcome the
prevailing unsustainable trends and ensure people's well-being and social
security. A programme constructed in such a way requires long-term actions to
eliminate financial and social inequalities.

The author of this paper mentions also the suggestions of creating global
ethics formulated by The Institute of Moralology in Tokyo. We should expose
"market fundamentalism"; and "freeing up our minds" in order to strengthen the
principles of a culture of peace, coexistence and co-responsibility. It is therefore
necessary to have an educational way of educating people who are sensitive and
responsible in the spirit of global citizenship (Wojnar, 2016, p. 21). The need,
sense and timeliness of the idea of education for peace is growing.

Upbringing to a culture of peace

It is obvious that our age can be called the age of culture, so I would like to
start a reflection at this point on the definition of culture, but the definition of a
broad "culture of peace" will find an important place.

The definition of a culture of peace created in the last years of the 20th
century is still valid in this respect: ... a culture of coexistence and sharing, based
on the principles of freedom, justice and democracy, tolerance and solidarity; a
culture that rejects violence, seeks to prevent conflict at its root and to solve
problems through dialogue and negotiation; culture that ensures full rights and
the possibility of full participation in the endogenous development of society"
(Mayor, 2001, p. 468).

Culture can be seen as an objective human value, but also as a "culture in
people." As writes A. Piejka (2017) in her latest book "The Culture of Peace as
an Educational Challenge" (p. 125). Thus, the culture in man grows, is the result
of the encounter of the individual with the objectified world of values in the
process of experiencing and manifesting values. Wilhelm von Humbolt stated
that the process of creating culture in man requires overcoming various
individual limitations, stimulating intellectual processes — processes of
understanding, developing feelings and will. Therefore, it is not only about
getting to know reality, but also about grasping reality as a value. The United
Nations and UNESCO have made special contributions to the promotion of a
"culture of peace"; 2001-2010, the United Nations declared the "International
Decade for the Promotion of a Culture of Peace and Nonviolence for the benefit
of Children throughout the Whole World-Resolution" adopted by the United
Nations General Assembly, A/RES/53/25, 10. 11. 1998.

The end of the Decade was to declare 2010 the International Year of Close-
up of Cultures. This initiative was related to civilisation challenges: growing
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migration problems and noticing the role of intercultural dialogue in building a
culture of peace. The main objective of the initiative was to demonstrate the
importance and benefits of cultural diversity, the richness of the "Human
Family", the intermingling of cultures and their interrelationships, which have
been ongoing since the beginning of mankind. The promotion and protection of
cultural diversity is a major educational task for all governments in the world
requiring local, regional, national and international action.

UNESCO has conducted an international consultation on current tasks to
bring cultures closer together and has adopted the following resolution:

— increasing opportunities for research, exchange of experiences and
public debate, intercultural exchange — organizing festivals, exhibitions, fairs
presenting the mutual interpenetration of cultures;

— supporting creativity as a basis for innovation, also in the context of
multiculturalism, highlighting individual characteristics and social similarities
and thus making the image of cultural heritage fully visible in the context of the
carrier of identity history in all its aspects;

— improving access to formal and informal education, ensuring its high
quality, in particular concerning human rights, cultural diversity, gender equality
and inclusive education;

— changing the perception of other religions and cultures through greater
involvement of the media and modern communication and information
technologies in the promotion of cultural dialogue

— recognising and giving due respect to the traditional and indigenous
peoples'; knowledge;

— promotion of human rights and the idea of intercultural dialogue, with
particular emphasis on the importance of combating racism and all other forms
of discrimination, as well as the promotion of a culture of peace. (Piejka 2017,
p. 101,102)

The idea of bringing cultures closer together through the implementation of
the above mentioned areas may result in the possibility of promoting a culture of
peace, if it is propagated both in educational processes, as well as activities in the
field of social and cultural animation, promotion of media artistic creativity
affecting this issue and social policy involved in intercultural dialogue countries.

Art Education for Peace

It is worth noting here the research of both UNESCO and educational
organizations cooperating with UNESCO as well as INSEA (to which INSEA is
affiliated) (International Society for Education Through Art). INSEA was
founded in 1951 in Bristol at a UNESCO seminar in Bristol. Among the
significant initiators was Sir Herbert Read, a world-renowned promoter of the
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idea of education through art, an advocate of education for peace, by improving
interpersonal communication through art, shaping empathic attitudes through art,
author of the book Education through Art (Read, 1943).

INSEA is a community of educators and people of good will who trust the
educational potential of art and human creative activity. It is a world-wide
organization, affiliated by UNESCO, promoting dialogue of cultures,
intercultural education through art, continuing the ideas of education for peace
and pacifist actions of Sir Herbert Read. It organizes cyclical world and regional
congresses, is a forum for the exchange of research results on the issues of
upbringing by the values of art — creation and creative activity, not only in the
processes of education of children and youth, but also in the whole society — in
the context of permanent education. It is a specific forum for international
cooperation in joint research, artistic and educational projects.

I would like to draw attention to the special role that art plays in
educational processes, an article by Prabha Shasrabudhe of Teachers College,
Columbia University entitled "Design for learning through the arts" has devoted
its attention to this issue. He appealed to the court thirtieth session of a General
Conference in November 1999, in the course of which Director-General of
UNESCO launched an important appeal for the promotion of arts and creativity
at school as a part of the construction of a culture of peace. "He asked that the
member states take appropriate administrative, financial and legal measures that
arts teaching is mainstreamed and made compulsory throughout the school cycle.
This UNESCO directive is a sign of a new climate and, more significantly,
endorsement of an emerging understanding that encounters and engagements
with the arts are important for growing minds because they widen the powers of
understanding and ability to grasp the meaning of experience; and their neglect
or omission in education narrows the cognitive potential of tomorrow’s adults
(UNESCO 2005).These two issues: mainstreaming art education in school
curricula and the cognitive nature of encounters and engagements are central..."
(Prabha Shasrabudhe, 2006, p. 77).

In the context of cultural dialogue through art, I would like to draw
attention to the international report of researchers from the INSEA community,
"Beyond Multicultural Art. Education: International Perspectives" edited by
Doug Boughton and Rachel Mason (Boughton, & Mason, 1999), (Doug Bougton
is a past Insea President).

R. Mason draws attention to the definition of multicultural education
proposed by UNESCO: multicultural education "...is one that promotes dialogue
between cultures and obstructs intolerance (Gagliardi, 1995). UNESCO
understands that twin trends of standardisation of cultural patterns and the search
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for cultural identity as likely to escalate cultural conflicts, thereby necessitating
renewed educational efforts toward peace. While I agree with the suggestion, at
recent UNESCO conference, that "art teaching can be pillar which supports
understanding and tolerance between people from different regions and/or
cultural backgrounds", the reality is that curriculum change take place very
slowly and the majority of art education systems are experiencing cut-backs.
Moreover, art teachers are struggling to get to grips with cultural reforms for
which they are prepared and are being manipulated politically. Some policy
implications for the International Society for Education Through Art are that it
should be arguing through UNESCO, for broader base for the social foundations
of art education and art teacher-training and their translation into curriculum
practice, together with planned programmes of applied research. At local levels
research is needed to obtain precise information about artistic histories and
characteristic of small-scale communities for use in art teacher education; and at
national and regional levels to ascertain ways in which global culture is engaging
with these local art practices and forms. Likewise, planned programmes of
research and development that will facilitate changes of "conscientisation" in
teachers and pupils are needed." (Mason, 1999, p. 16).

The idea of bringing cultures closer together may result in the possibility of
promoting a culture of peace, if it will be propagated both in educational
processes, as well as activities in the field of social and cultural animation,
promotion of media artistic creativity touching on this issue and social policy
involved in intercultural dialogue countries. It is worth returning to the key
guidelines of Herbert Read for education and upbringing for peace: “Man is
primarily the one who creates. Creativity is the psychological denial of
destruction. Children are happy when they can create something as long as it
does not spoil their environment, they create beautiful things. A work of art is
not only a decoration: it is an expression of one of the deepest instincts of man,
an instinct that directs him to expand the scope of his sensual perception. This
instinct decides about the development of senses during childhood, and if it is
prolonged for the adult life, it usually motivates people to put constructive
actions above destructive actions” (Read, 1967).

It is also worth recalling the appeal of A. Peccei, an outstanding, creator
and activist of the “Club of Rome” for New Humanism. The new humanism will
have to reverse the principles and norms that we so far considered inviolable to
prepare the birth of new ethical, philosophical, social, political, aesthetic, artistic
systems that will restore our inner balance, strengthen in us — as the highest kinds
of good and highest needs — values such as: love, friendship, understanding,
solidarity, ability to sacrifice, ability to live together. This will make us feel that
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the more these goods and needs connect us with our brothers and sisters, the
more we will gain from it (Peccei, 1987, p. 200).

I would like to present an exemplification of cultural, artistic and
animation activities aimed at “promoting the culture of peace in Poland”.

In the context of artistic and animation educational activities, an important
process is implementation of the assumptions and implementation of tasks in the
field of both intercultural and regional education, but also related to these social
activities Pedagogy of the Place.

Maria Mendel in the article: The pedagogy of the place and the animation
to the sensitive place states: “The place is always significant. For “everything” is
happening. Somewhere events take place, somewhere we arrange meanings
through which we understand reality, and in it ourselves, with a more or less
clear, but always present sense of connection with the place. The human world is
anchored in a mathematically unlimited, infinite set of points. It takes place in
some kind of span between physically understood length, width and
depth/height, having its own address, a very concrete dimension. The dimension
in space, of course, but the meaning of the place is in opposition to its culturally
universalized understanding”; and adds that the place is connected with a small
homeland, a family home, is a peculiar micro-space, which is a personal space
and at the same time a public space (Mendel, 2006, p. 21-22).

Pedagogy of the place is directly connected with the Krakow district of
Kazimierz, where the Jewish community lived before the war. The specific
pedagogy of the place, as a form of learning the old Polish-Jewish culture and at
the same time the dialogue of cultures, in the current social and cultural
perspective is connected with the Festival of Jewish Culture in Krakow.

The Jewish Culture Festival in Krakow is the largest presentation of
contemporary culture created by Jews all over the world. Janusz Makuch and
Krzysztof Gierat decided to remind the world society of the Jewish history of
Poland and the contribution of Jews to the development of our country, its
culture and society. In 1988 it was a successful attempt to restore the memory of
Polish Jews. The Festival of Jewish Culture is an idea of commemorating those
who, living in Poland for centuries, were either murdered during the Holocaust
or forced to emigrate in the post-war years, mainly after 1968. The festival is the
annual cultural event of the year with nearly 300 events in ten days and about
30,000 participants from all over the world. The festival offers: participation in
workshops, e. g. Jewish cut-out workshops, lectures, discussions, sightseeing,
concerts and other musical events. The aim of cultural meetings is to present the
diversity and beauty of the history of Jewish culture from all over the world. For
example, in 2012, the organizers invited Kutiman, an Israeli multi-
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instrumentalist and video artist, to shoot a video entitled “Thru Krakow”,
promoting the Jewish Culture Festival in Krakow as part of his project “Thru the
City”; in which he presents Jerusalem, New York and Tokyo. Music is the main
asset of the Krakow Festival.

The main theme of this year’s 29th Jewish Culture Festival will be the
Earth. At Krakowski Kazimierz there will be: Songs of Love and Loss — on
Thursday, 30 May 2019, at 20.00 silent green Kulturquartier, Berlin —
Workshops of singing and reading Torah — on Tuesday, 25 June 2019, at 14.00
Lost and found; Workshop of artifacts — on Sunday, 30 June 2019, at 13.00
Jewish Culture Festival.

Festival of Three Cultures — a cyclical event taking place in Wlodawa

The aim of the Festival is to commemorate the multicultural history of
Wiodawa, to familiarize the participants and contemporary residents with the
history, traditions, multiculturalism and multi-denominationalism of Wtodawa.
The undertaking is implemented within the framework of the “Cultural Heritage
of Wlodawa” Program.

The festival was established in July 1995 on the initiative of the director of
the Leczynsko-Wtlodawskie Lake District Museum (currently the Museum —
Synagogue Group in Wiodawa). The first cultural meeting was held under the
name of the Sacred Music Festival “Music of Wlodawa”, 1999, the event
returned under the name of the Festival of Three Cultures. In 2018, the 19th
meeting was held in September. The first festival starts on Friday: it is a
presentation of Jewish culture tradition and religion. Exhibitions, concerts,
workshops, conferences take place in the synagogue complex of the Museum in
Wiodawa. The next day is devoted to the Orthodox culture, mainly in the
Wtodawa Church of the Nativity of the Blessed Virgin Mary. On Sundays,
presentations about the traditions and rituals of the Catholic community are held.
Presentations of the meeting and cultural events are located in the vicinity of
St. Louis Church and Pauline Monastery. The Wtodawa cinema presents films
about the Festival, e. g. “Fanatic” or “Miracle of Purim”.

The symbol of the Festival is a tree whose branches-lists (blue, light green
and dark green) grow out of a common trunk which is to symbolize the common
past and unity in diversity. The popularity of the Festival and its integrative and
culture-forming function is evidenced by its new name, Wtodawa: “The City of
Three Cultures”.

1.6dz of Four Cultures Festival - a cultural festival in L6dz.

The festival has been held continuously since 2010, it is a continuation of
the Festival of Dialogue of Four Cultures organized in 2002—2009. The name of
the festival refers to four cultures that had a special impact on the history of
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1.6dz: German, Jewish, Polish and Russian. The festival has the character of an
integrated artistic expression synthesizing elements of theatre, literature, film,
music or visual arts. Since 2011 (the second edition), the festival has been
organized by the Marek Edelman Dialogue Center. The fourth edition in 2013
was prepared by the Museum of the City of £odz.

Fabryczna £06dz as a special place developed thanks to the joint efforts of
many cultures of cooperation of four nations, believers of different religions.
Representatives of various languages, customs and cultures created a
dynamically developing industrial city at the end of the 19th century. £.6dZ has
become an extraordinary cultural melting pot in the centre of Poland, a small
common homeland of Poles, Jews, Germans and Russians. For a few years now,
1.6dZ has been reaching back to its multicultural roots. Respect for the cultural
past of the city gave birth to the idea of the £.6dZ of Four Cultures Festival. The
festival has an analogous value connected with the idea of the Culture
Foundation Competition “Little Homelands Tradition for the Future” (Four
Cultures Festival).

Pedagogy of travel and meetings — educational, artistic and animation
activities.

An example of school educational activities serving the dialogue of
regional and intercultural education cultures, and thus education for the culture
of peace is my original program, Pedagogy of travel and meetings, implemented
since 1992 at the Private Primary School of Creative Activity in Zielonka near
Warsaw. The creative activity of children and meetings with the cultural heritage
of Polish small homelands, as well as European travels to learn about the
European cultural heritage and meetings with children from European countries
during artistic and ethnographic workshops served the dialogue of cultures and
intercultural education. The realization of the idea of “travel and meeting” was
aimed at getting to know different areas of old and contemporary culture, so that
the recognized works of national and European culture were known to the young
generation of Poles, and also to create the conditions for Polish children to
befriend children from different parts of Europe. Travelling included the
following educational and educational aspects:

A/Getting to know the spiritual and material culture of Polish and
European rustic areas and urban agglomerations with historical or artistic
content;

B/Integration of subjects during cognitive journeys and green schools :

- meetings with regional literary art: legend, story, talk in the regional
dialect,

- historical knowledge with elements of ethnography, cognition of folk art,
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- dance, song, rituals with dance and vocal animation,

- architecture, design, craftsmanship and ritual art workshops,
craftsmanship,

- geography and nature, including the shaping of tourist interests and pro-
ecological lifestyles;

C/Shaping democratic and pluralistic attitudes with respect to different
cultures and identities, customs, customs, rituals, dialects, religions as a basis for
intercultural dialogue on a national, European and World scale. All these aspects
were realized during ethnographic journeys in the most important centres of folk
culture in Poland, as well as during meetings with national minorities such as
Lithuanian minorities in Krasnéw and Suwatki and during cultural exchange
meetings and artistic workshops, with Europeans during international exchanges
under the European Socrates Programme and Jugendwerk: twice in Germany in
Berlin, France Troy, in Great Britain in York and London, in Lithuania (Samoraj,
1999).

The school supports children from other countries; we have students from
Ukraine and Mongolia. In the context of learning about other cultures, every year
we organize Festivals of Cultures of European countries.

Summary:

1. Because of a crisis of human values and community in the world scale, 1
emphasize the importance of humanities education. We can observe the crisis of
humanity in our times in particular civilization threats related to the new threat of
nuclear conflicts posed by North Korea, religious wars — continuous — acts of
terror recently in Sri Lanka. The cause of social unrest is the armed conflicts in
the Middle East, which are causing waves of refugees seeking a new home in
Europe, or the protests of the poor — without prospects and seeking justice.
Tragic events in the world, in which hundreds of people are killed, are examples
of the breakdown of physical and spiritual security in recent times. We need a
new pedagogy that takes into account the tragic dimension of modern
civilisation. Pedagogy of anxiety, carried out by sensitive humanists, taking care
of the future of our Common Home — Earth of the Homeland.

Education for the Culture of Peace should be the benchmark for a new path
for society. Culture of Peace is a culture of coexistence and sharing, based on the
principles of freedom, justice and democracy, tolerance and solidarity; a culture
that rejects violence, seeks to prevent conflict at its root and to solve problems
through dialogue and negotiation; culture that ensures full rights and the
possibility of full participation in the endogenous development of society.

The idea of bringing cultures closer together may result in the possibility of
promoting a culture of peace, if it will be propagated both in educational
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processes, as well as activities in the field of social and cultural animation,
promotion of media artistic creativity touching on this issue and social policy
involved in intercultural dialogue countries

In my text I have presented the most valuable educational solutions, an
exemplification of cultural, artistic and animation activities aimed at “promoting
the culture of peace in Poland”. It was different cultures festival-forms of
education through organizing dialogue of cultures in Krakow, Wtodawa and
L6dz. These Festivals are specific cultural and social experience — unusual
Pedagogy of Place.

In the context of artistic, animation and educational activities, Pedagogy of
Place is an important process and implementation of tasks in the field of both
intercultural and regional education and also related to these social activities.

An example of school educational activities serving the dialogue of
regional and intercultural education cultures, and thus education for the culture
of peace is my original program, Pedagogy of travel and meetings, implemented
since 1992 at the Private Primary School of Creative Activity in Zielonka near
Warsaw. The creative activity of children and meetings with the cultural heritage
of Polish small homelands, as well as European travels to learn about the
European cultural heritage and meetings with children from European countries
during artistic and ethnographic workshops served the dialogue of cultures and
intercultural education.
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OCBITA 3ACOBAMU MUCTELTBA SAK MOXJIUBICTh
O®OPMYBAHHA KYJIbTYPU MUPY B EITIOXY KYJIbTYPHU

Mapiym Camopaii

YV naw uac oceima ona ceimy € eymamicmuyHUM OROGIWEHHAM NPO YIHHOCMI.
Tpaziuni nodii 6 ceimi, 6 AKUX 2uHYMb COMHI N00€ll, € NPUKIAOOM 3aHenady @isuunoi i
0YX08HOT be3nexu, Aka Mae micye 6 cydacHomy ceimi. Ham nompibna nosa nedazocixa,
Axka 6yde epaxosyeamu mpaciuHuti eumip cyuachoi yueinizayii, «lledacocika
TMPUBOICHOCTIY, PO3POOKOIO AKOI 3aUMAIOMbCA 2YMAHICIU, NIKIVIOYUCL NPO MAUOYMHE
Hawoeo cninvHo2o oomy — naanemu 3emni. Ilana loaun Ilagno Il cmeepoocye, wo
Cb02OOHIWIHE THOOU CIUKAIOMbCSL 3 KPU30I0 CMUCTY dcummst. Kaodibuicme 6azamux nooetl
i coyianvHa Hecnpasedausicmv, @iouau, mux, Xmo mikae 6i0 GiuHU 1 penicitiHux
nepecnioyeams, npuzgooums 00 mozo, wo Ilwanema 3emns — Haw cninenuii Oim —
eKONIo2IUHO Oeepadye 1, AK Mamu, «Kpuuumv npo OONOMO2Yy», € O03epPKATbHUM
8i000pasiceHHaM Hawioeo uacy. Mu 3anuwumo Hawwm Oimam 36aruuje Yueiaizayii.
3acyoorcyiouu  epixu  noocmea npomu  npupoou, Ilana @Ppanyuck 3aKmKac 0o
2nobanvho2o «exonociunoeo nepemeopennay (Franciszek Ojciec wigty 2015, c. 12,13). B
00 ’emuux Oonogioax IOHECKO 3 numanb oceimu npeocmagneHi HANueaxdcaugiuti
NOKAXCYUKU O GYEHUX-Nedazoeie, 0cobmeo 6 Cceimai  6usueHHA Npobremu
63AEMOPO3YMIHH MIJIC O0€paHcasamu i KyIbmypamu 3 Memor QOpMY6anHs KyIbmypu
mupy. Ocobnugy yeazy cii0 npudinumu OiILHOCMI 6 NepCcneKmusi po3eUmKy ceimy,
HanpuKkaao, 0onogioi npo oOecsmupiunutl KyaibmypHuil po3eumok ¢ 1988-1997 poku i
0onosidi Komicii' 3 numans xynemypu ma possumxy Kcas’e Ilepec oe Kyenvapa «Hawe
meopue posmMaimmsy; OyxHce 6ANCIUBUM MPbOM JAHKAM, Ha AKi exasye . Bouuap:
«... Hawe, mobmo, NiOKpecmoeEMvCsi CRibHOMa, mpems. i0eHmuyHicms a0oet;, meopue,
mobmo cninvHe, MobmMo 3azanvHa Gopma model, wo AHCU8YMb 6 C8Imi, JHOCLKULL
gaxmop, wo neaxcumv 8 0OCHOBI 8CiX MEHOEHYIL PO3BUTNKY, € PYWIUHOI CUTOI | OCHOBOIO;
i Hapewmi, posmaimmsl, sKe 6iOHOCUmMbCs 00 numanHs ioenmuunocmiy (Wojnar, 2000,
c. 107).

Y cmammi s xomie 6u npeocmaeumu HaUOIILWL YIHHI DIUEHHS 3A3HAYEHUX
npobnem y cghepi oceimu, Hagecmu RPUKAAOU KYJIbMYPHUX, MUCMEYbKUX MA AHIMAYITTHUX
3ax00i8, CNPAMOGAHUX HA «NPOCY8aHHA Kynvmypu ceimy 6 Ilonvwi», a came
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oxapaxmepuzysamu pisHi ghecmuéani axK popmu oceimu uepes opaHizayir KyavmypHo2o
dianoey kynemyp 6 m. Kpaxosi, m. Bnooasa i m. Jloosi. i ¢pecmusani € cneyugpiunum
KYAbMYPHUM | COYLANbHUM 00CBI00M — HE38UYAliHOI0 nedazocikoro micys. A xomie Ou
MAKOHC HA8eCMU NPUKAAO WKIILHOT 0CBIMHBOI OIANLHOCMI, AKA CRPUAE PO3BUMKY Jianocy
PecioHanbHux i MIJNCKYIbMYPHUX KYIbMYPHUX OCGIMHIX YCMAHO8, i, omdice, 0cgima 0s
opmyeanns Kynbmypu Mupy Jexcumv 6 OCHO8I MO€I OpuciHanvbHoi npozpamu
«Iledazozixa nodopooiceii i 3ycmpiyeriy.

Buwenageoeni nasuanvhi pekomenoayii € popmoro «KyamypHoi ceHcubinizayiiy.
«Ilouunaroyu 3 yKpinienus 61acHoi i0eHmuuHocnii, hopmysanHs cimeliHol i0eHmuuHoCcmi
ma i0eHmuyHoCmi J00€i, Wo HCU8ymv 6 6e3nocepedHii bIU3bKOCmI, 8 cepedosuyi |
CRINKYBAHHI 3 HUMU, NPUOIIEHHS OCOOAUB0T Y8azu 3axucmy nepuioi, KOpPiHeHHs
KVAbMYPHOI CRAOWuHU, 6 MOU Jice YAC 60HA 6KA3VE HA HAYIOHATLHI mpaouyii Hao
HAYiOHATLHUMY, KOHMUHEHMATLHUMY | NAAHEMAPHUMU, | CNPUSE POZGUMKY YYMIUEOCTI
00 NI0OCbKUX 00csicHeHb. 3aznywaiouu 3a6060HU | cmepeomunu, KOH@Rikmu i azpeciro,
60OHA CMUMYTIOE MEOpYicMb [ meopuuti nioxio 00 QOpMYySaHHs KyIbmypu Mupy»
(Nikitorowicz, 2005, c. 118).

Kniouosi cnoea: oceima 3acobamu  mucmeymea, peioHANbHA  OCEIMA,
MIJICKYIbMYPHA OC6IMA, 2YMAHICMUYHE ONOGIWeHHs, YMAHICMUYHI YIHHOCMI, KYIbmypa
MUupy, nedazoeixa micys.

OBPA30OBAHHUE CPEACTBAMMU UCKYCCTBA KAK
BO3MOKHOCTb ®OPMUPOBAHMUSA KYJIbTYPBI MUPA
B 3I1OXY KYJIBTYPhBI

Mapuym Camopaii

B nawe epems obpazosanue 015t MUPQ SGISEMCSL 2YMAHUCTIUYECKUM ONOGEUEHUEM
o yennocmsix. Tpacuueckue cobvimusi 6 mupe, 8 KOMOpbIX 2UOHYM comuu aooell,
AGNAIOMC NPUMEPOM YRAOKA QU3UUECKOU U OYXO6HOU Oe30NaACHOCMU, KOMOopble UMelom
Mmecmo 6 cospemenHom mupe. Ham mysicna noeasi nedacozuxa, xomopas 6yoem
Yuumeleams mMpasuyecKoe usmepeHue coepemenHol yueunusayuu, «lledacocuxa
MPeBoCHOCMUY, paA3paboOmKou KOMOPOU 3aHUMAIOMCS  2YMAHUCbL,  3A00MACL O
6yoywem Hawezo 0bweeo doma — naanemsl 3emnu. Illana Hoann Iasen 11 ymeepoicoaem,
umo ce2oonAwHUe MOO0U CMAIKUBAIOMCS C KPUSUCOM CMblcaa dcusnu. JKaonocmo
6ocamplx 00€ U COYUATbHAS HECNPABEOTUBOCb, OMYdsAHUe, meX, Kmo ybesaem om
BOUIHYL U PENUSUOZHBIX NPecie008aHull, npusooum Kk momy, umo Ilnanema 3emns — Haw
00wl 00M — IKOLO2UYECKU 0eepaoupyem U, KaK MAMd, «KPUYUM O NOMOWUY; ABTIAEMCs
3EPKAIbHbIM  Ompadcenuem Hawie2o epemeHu. Mol ocmagum Hawum OemsM CEaIKy
yusunuzayuu. Ocydcoas epexu uenosewecmea npomus npupoosi, Ilana @panyuck
npusvieaem K e100a1bHOMY «IKOI02UecKko2o npeobpaszosanuioy (Franciszek Ojciec wiety
2015, c. 12, 13). B obwemuvix doxnadax FOHECKO no ob6paszosanuio npedcmagieHvi
sadicHeliwue ykazamenu OJisi YUEeHbIX-Nedd20e08, 8 OCOOEHHOCMU 6 C8eme U3VYeHusl
npoobnemvl  63aAUMONOHUMAHUSL  MeJCOYy 20CYOapCMeamMu U  KYIbmypamu ¢ Yeablo
@opmuposanus kyremypul mupa. Ocoboe gnumanue ciedyem yoensims 0esimenbHOCU 6

182



JlyX0BHiCTh 0cOOMCTOCTI: METO/10/10Tisl, TEOPisl | MpaKkTHKa 2(89)-2019

nepcnekmuge pasgumusi Mupa, Hanpumep, O0okaady o [ecamuiemuem KyibMypHOM
passumuu 6 1988-1997 200ax u doxnadvr Komuccuu no 8onpocam Kynvmypvl u pa3eumust
Kcasve Ilepec de Kysnvsapa «Hawe meopueckoe pasnoobpasuey»; oueHb 8adNCHbL mMpu
36eHa, Ha komopwvle ykazvieaem H. Bounap: «... Hawe, mo ecmv, NOOYEPKUBACMICS
coobuecmeo, mpemusi UOCHMUYHOCMb TI00el; MEOpHecKoe, Mo eCmb COBMeCmHOe, Mo
ecmb obwas ¢opma ar0oel, HCUBYUX 8 MUpe, yYerogedeckull gakmop, nexcawuii 8
OCHOBE 8CeX MEHOCeHYULl PA3eUmuUs, 6Js1emcst 08UCYUeli CUNOLU U OCHOBOL, U HAKOHel,
pasnoobpasue, KOmopoe omHocumcs k onpocy uoewmuurnocmuy (Wojnar, 2000, c. 107).

B cmamve s xomen 6vl npedcmagums Haubolee YEHHblE PEUleHUs YKA3AHHbIX
npobnem 6 cghepe 0bpasosanus, npueecmu npuUMepvl KYJIbNYPHBIX, XYO0ICeCMEEHHbIX U
AHUMAYUOHHBIX MEPONPUSIMULL, HANPAGLEHHbIX HA «NPOOGUIICEHUE KYIbMypbl MUpa 6
Honviey, a UMEHHO O0XAPAKMEPU308AMb PA3IUUHbIE ecmueamnt Kaxk —Gopmbl
00pazoeanus uepes opeanu3ayuio Kyibsmyphoz2o ouanoza kyismyp 6 2. Kpakos, e. Brodasa
u 2. JIooss. Omu gpecmusanu AGIAOMCA CREYUPUUECKUM KYIbMYPHLIM U COYUATLHIM
ONvBIMOM — HeobbIUHOU nedazo2ukoll mecma. A xomen Ovl makdice npusecmu npumep
WKOIBLHOU  00pA308aAMENbHOU  0eAMENbHOCU, KOMOpAs CHocobcmeyem —pazeumuio
ouanoea  pecUOHANbHLIX U MEJNCKYIbMYPHLIX — KYILMYPHLIX — 00paA308amenbHblX
yupeoscOeHutl, u, cred08amenvHo, 0b6pasoeanue 07 QOPMUPOBAHUS KYAbMYPbl MUpd
Jledcum 8 OcCHoge Moell opuunanivHoil npoepammel «Iledacocuxa nymewecmeuti u
ecmpeuy.

Buuuenpusedennvle yuebHvie pexomeHOAUUU ABIAIOMCA GOPMOU «KYIbIMYPHOU
cencubunuzayuuy.  «Hauunas ¢ ykpennenus — cob6CcmeeHHOU — UOEHMUYHOCHU,
opmuposanus  cemeltiHol UOSHMUYHOCIU U  UOSHMUYHOCU JTH00€U, JHCUBYUUX 8
HenocpeocmeeHHoU 6au30cmu, 6 cpede U OOWeHUU ¢ HUMU, 0C00020 BHUMAHUS 3aujume
nepeot, YKOpeHeHus. KYIbMypHO2O HACAeOusi, 8 modJice 6peMs OHA YKA3bleaem Ha
HAYUOHAIbHbIE MPAOUYUU HAO HAYUOHAILHBIMU, KOHMUHEHMATIbHOIMU U NIAHEMAPHbIMIL,
u cnocobcmeyem pazgumuio  4y8CMEUMENbHOCMU K Yel08eHeCKUM OO0CHUICCHUSIM.
3aznywas npeopaccyoku u cmepeomunsi, KOHQIUKMbL U A2Peccuio, OHA CMUMYIUpYen
Mmeopuecmeo u meopueckuil nooxoo xk gopmuposanuto Kyavmypel mupay (Nikitorowicz,
2005, c. 118).

Kniouesvte cnosa: obpasosanue cpeocmeamu  UCKYCCMEA, — PEeUOHATLHOE
0bpasosanue,  MENCKYIbMypHOe  00pazosanue,  2YMAHUCMUYECKOE — ONOBeUeHUs,
2YMAHUCIUYECKUE YEHHOCMU, KYIbIMYPa MUpd, nedazo2uka Mecma.
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