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The article deals with the conceptual approach to the characteristics
of modern process in European pedagogy. The author notes the existence
of a conflict between anthropocentrism and sociocentrism in pedagogy.
Globalization in pedagogy is the unification and standardization of
education, of a kind of conveyor to produce subjects, which can
successfully  integrate into  modern  socio-economic  processes.
Globalization of the world economy as a basic phenomenon forms its
superstructure by way of social, political, cultural models and relations.
And in these conditions the world educational system is formed. It is an
objective process because exactly education and upbringing is intended to
constantly preserve and reproduce existing socio-economic systems and
the rules of their functioning.

Domination of economic interests of the society (under the dominant
model of its existence) subordinates superstructure institutions and
processes in the system of social interests. Standardization of education is
direct consequence of these processes, where anthropocentric pedagogy
takes modest place and it is not able significantly influence on the overall
pedagogical space of society.

Sociocentrism in pedagogy becomes comprehensive and all-
encompassing. The trends are such that globalization processes seek to
unify and standardize the national system of different countries.
Anthropocentrism does not correspond to the trends of modernity, so
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cannot play a vital role in the social environment of society. Objectively,
anthropocentric pedagogy is gradually becoming sociocentric.

Key words: Anthropocentric pedagogy, sociocentric pedagogy,
globalization processes, humanistic pedagogy.

Statement of problem in general terms. Any pedagogical model is the
element of the pedagogical system. Pedagogical system can be classified on a
basis of the specific criteria the main of which is the value-based place of a
person in the pedagogy. Here two large groups of the pedagogical schools,
models, systems etc. can be marked out - the anthropocentric and sociocentric
pedagogical systems. It is generally accepted that the West-European
pedagogical model is anthropocentric. However, in the present-day conditions of
the education globalisation this phenomena can be contested. The tendencies are
such that the globalisation processes seek to unify and standardize national
educational systems of various countries. Objectively, the anthropocentric
pedagogy gradually becomes sociocentric. This reflects the natural response of
the pedagogical system to social, economical and political goals of the state.

Today one of the task of the pedagogical theory is to analyse and
understand new processes and tendencies in the education system.

Analysis of recent researches and publications. From the standpoint of
classic philosophic and pedagogical scientific literature the anthropothentric
ideas in pedagogy were developed by V. Vahterov and L. N. Tolstoy. In the
national pedagogy the ideas of anthropocentrism were reflected in works of
K. Ushinsky and T. Shatsky, P. Kapterev. The present-day person-oriented
pedagogy from the standpoint of social pedagogy is reflected in studies of A.
Nisimchuk, O. Padalka, O. Pehota, S.Sysoeva, I. Smoluk, G. Andreev and
others. Foremost, the ideas of anthropocentric pedagogy were actively developed
in the West. Within the framework of the idea of formation of the creative
individual investigations were made by pedagogues, philosophers and
psychologists (Ch. Biihler, K. Goldstein, A. Maslow, G. Allport, C. Rogers,
R. May, E. Fromm, K. Horney, V. Frankl, R. Burns, V. Zenkovsky, S. I. Hessen
and others). It should be noted that active investigations of anthropocentrism and
sociocentrism in pedagogy were made in the middle of XX century when
globalisation processes were limited and did not cover countries of the Central
and Eastern Europe. Considering the results of the current researches in this
sphere, the studies of I. Fomicheva are worth noting.

The purpose of the article - to consider the globalisation processes in the
education system as a factor that forms the global sociocentric pedagogy.

Statement of the base material of the research. Presence of various
trends in pedagogy forms two main pedagogical systems — sociocentric and
anthropocentric.
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The sociocentric pedagogy — One of the "sociocentric" term roots is "socio"
(societas — Lat.) — is the root meaning the "society". Therefore, the sociocentric
model of education is the model to the bottom of which the educational targets
proceeding from society, rather than from an individual are laid. (Fomicheva,
2004). The sociocentrism approach asserts that a person (child) is a social being,
which is raised to meanings, values, traditions, culture etc. of society. The basis
of education of the child is socially defined, personally oriented fundamental
beliefs (Khodusov, & Kononova, 2016). The example of the sociocentric
pedagogy is the pedagogical system of the USSR.

The anthropocentric pedagogy is the scientific concept or system of views
where the person takes the first place in the system of pedagogical values. The
anthropocentrism in pedagogy has it own content that includes the following
generalized notions: educatin and upbringing of a person are aimed at
development of his/her moral qualities; the highest value of education —
development of a child's personality; upbringing based on the universal human
values; individual approach to teaching and upbringing; creative development of
a personality; self-development of a person, etc. (Valeeva, 2015).
Anthropocentric approach asserts that the man is the supreme value. The mission
of the man is in humanization of behavior, activities, relationships to save the
universe, world, earth. Here education is aimed at personality of the child in all
respects for self-actualization, activities, self-development, self-realization
(Khodusov & Kononova, 2016).

It should be noted that anthropocentrism is identified by many authors with
humanistic pedagogy. Such opinion can not be accepted as the sociocentric
pedagogy in many respects contains humanistic ideas and applies humanistic
forms and methods of teaching and upbringing.

The anthropocentrism is the West-European phenomena that was formed
under influence of specific social and economic conditions (starting from the
period of the Reformation and activity of J. Komensky) (Sizov, 2017).
Globalisation processes brought the ideas of anthropocentric pedagogy to the
global level. Anthropocentrism in pedagogy began to serve a standard of
educational process organisation all over the world (including countries of the
Eastern Europe). But at the turn of XX -XXIth centuries the situation began to
change.  Anthropocentrism in  pedagogy started to go through
transformation under influence of various factors (economic, political, ideological
etc.). Globalisation in pedagogy is the unification and standardisation of
education, some kind of "conveyor" on production of subjects able to build in the
current social and economic processes. Globalisation of the world economy as a
basis phenomenon forms also its own superstructure in form of social, political,
cultural models and relations. And in these conditions the world educational
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system is formed. It is the objective process as it is exactly the education and
upbringing are intended to save and reproduce the existing social and economic
systems and rules of their functioning on the ongoing basis.

Furthermore, the dominance of economic interests of the society (in case of
the predominant model of its existence) subordinates the superstructured
institutes and processes in the system of social interests to itself. Standartisation
of education is the direct consequence of such processes where the
anthropocentric pedagogy takes the modest place and not able to influence
considerably on the general pedagogic area of the society. The anthropocentric
educational model cannot serve the purposes of the universal education, it is not
applicable to the mass compulsory school, at least for today (Fomicheva, 2004).

The consistency is evident in the fact that in our country the artistic
educational institutions or alternative schools (only four Waldorf schools are
present in Ukraine) have no wide occurrence. In opinion of I. Fomicheva, in
recent years they became noticeably less popular as children come out of them
unskilled and under-educated although they possess other qualities not developed
by traditional schools.

Over the last years the attention of both American public and education
authorities is drawn to the experience of the Soviet, Japan and Korean schools
which built the educational process within quite another models (Fomicheva,
2004).

The process of transition from the anthropocentric model of education to the
sociocentric one takes place and this process turns the notion of humanistic
pedagogy (as the pedagogy category) in direction of sociocentrism and adapt
itself in it (with all its options, techniques and even with goals of teaching and
upbringing).

Regularities of this process can be traced chronologically. Whereas the
forward pedagogical thought of XVIII — XIX centuries (Pestalozzi, Diesterweg,
Herbart, Frobel and others) directed us towards the anthropocentric pedagogy,
the tendencies in pedagogical processes of the end of XIX - beginning of XX
characterized its social nature. Europe began to depart from idea of pedagogy
individualisation and to join it actively with social educative factor, but
preserved elements of anthropocentricity trying to build them into new social
conditions. Here such pedagogic trend as humanistic pedagogy (pedagogy of
humanism) becomed apparent. However circumstances of the economic and
political nature forced to adapt this pedagogical system to new conditions.
Humanistic education then went to the social sphere where individuality was not
the absolute pedagogy base and goal but became more and more subordinated to
the public (state) interests. Such interests then acquired the political (ideological)
character. Exactly over the period of the end of XIX - beginning of XX centuries
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the independent branch of pedagogy occurred — '"social pedagogy”
(A. Diesterweg, P. Natorp, K. Mager). At that time the representative condition
of functioning of the West-European humanistic pedagogy became its social
character, whereas the sovereignty of the personality became conditional.
Preservation of the education individualisation from then was subordinated not to
the personal interests, but interests of the society (state).

The state tends to subordinate the pedagogical process to the nation-wide
interests. The appearance of such phenomena had gradual and evolutionary
character. Conditionally, the initial stage was the compulsory education and then
- bureaucratization of the pedagogical processes. From there followed the
establishment of the nation-wide system of education and state administration
and control i.e. regulation of the operating principles for this system (unified
curriculum, educational standards and evaluation criteria for knowledge and
learning outcome, etc.). The education system was standardised and became
socicentric. It should be acknowledged that this process is objective. In course of
time the organising role of the state in public relations was increased and system
of education (upbringing) became the most important element of the internal
policy of the state. Social, economic and political processes in the world
(globalisation) forced to centre the education system socially. The pedagogic
theory and practice of the end of XIX - beginning of XIX centuries — "civic
education”, ‘"collective upbringing" (D. Dewey, G. Kerschensteiner,
A. Makarenko and others) is the direct evidence of this (Leming & James, 1985).

Sociocentric society will form only sociocentric model of education and
upbringing. Therefore the anthropocentric models are badly fit into the existing
system. In the West the theoretical development of the anthropocentric models
was more comprehensive, but in the contemporary conditions (globalisation)
their application is limited. The tendency is that the West also tends rather to
introduction of the socicentric model of education, the examples of which are
Germany, Finland, Japan, Korea, USA etc., where the elements of the Soviet
education system that historically and traditionally was always sociocentric
(Sizov, 2017) are applied in practice quite successfully.

It is difficult not to agree with the opinion of I. Fomicheva "Sociocentric
model does not reject the individualisation principle but the latter is considered
rather as the principle of the individual approach and used in case where the
collective method of exerting influence on the individual with a purpose to
"bring" it to the nominal standard does not work or turns out to be ineffective
due to some personal specific traits. In such cases the application of the
individual approach to an individual is allowed and even encouraged with a
purpose of the individual correction of the personality formation and bringing it
to the standard direction of development" (Fomicheva, 2004).
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The sociocentric pedagogy is not typical for the Western Europe and USA
as they have other cultural traditions but the globalisation processes force to
change priorities in pedagogy and lay emphasis on sociality as the forming
factor.

Conclusions and outlook for further researches. So, the epoch of the
original accumulation of capital formed new European pedagogy represented by
J. Komensky, the pedagogy that strives to build the person into new social and
economic conditions and ensure further reproduction of such conditions through
education and upbringing of new generations. The pedagogy here appealed to the
anthropocentrism but in period of sunset of the classic capitalism (latter half of
XIX century) the tendency of the anthropocentrism transition to sociocentrism in
the pedagogical models in the end of XIX - beginning of XX centuries was
observed. The process of globalisation of social and economic relations
necessitated the pedagogical sphere of society to build into it. Sociocentrism in
pedagogy became comprehensive. Anthropocentrism is unable to meet the
demands of the time, its possibilities are limited and can not bear mass character.
Sociocentrism does not forms a creative personality, it adapt the person to the
society. The above mentioned processes require further deep investigations.
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MPOLECH I'JIOBAJIIBAILII I JUHAMIKA €BPOINEMCBKOI
MNEJATOI'TYHOI CUCTEMM: BIJI AHTPOOLIEHTPHU3MY JIO
COUIOLEHTPU3MY

B. B. CizoB

Y emammi poszenaoacmoca xonyenmyanvruli nioxio 0o xapakxmepucmuKy Cy4acHux
npoyecie 'y €8poneicvkii nedazoeiyi. Aemop 6i03HAYAE HAAGHICMb KOHIIKMY MidC
AHMPONOYEHMPUZMOM MaA coyioyeHmpusmom y neoaeociyi. I nobanizayisa ¢ nedaecoziyi —
ye yHighikayis ma cmanoapmuzayis o0ceimu, CEOEPIOHULL «KOHBEEP» 3 BUPOOHUYMEBA
cyb ‘exmis, 30amMHUX YCHIWHO 80Y008Y8AMUCH Y CYYACHI COYIATbHO-eKOHOMIYHI Npoyecu.
Tobanizayis c8imogoi’ exoHoMiKU 51K 6a3UCHe asule PopMye i c80i0 HAVDYO08Y V 6uU2lA0L
coyianvbHux, RNONIMUYHUX, KYIbMYPHUX MoOeneil ma GioHowenv. I 6 yux ymosax
gopmyemsca cgimosa ocsimua cucmema. Lle 06 ’exmusnuii npoyec, addice came oceima
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Mma BUXOBAHHA NOKIUKAHe 30epieamu ma 8i0MEopeamu ICHYUL COYiaIbHO-eKOHOMIYHI
cucmemu ma npaguid ix YHKYIOHY8aAHHsL.

JloMmiHy8aHHsT eKOHOMIUHUX [HmMepeci@ CYCniibcmea (3a Nauyuoi Mmooeni to2o
iCHY8aHHs1), NIONOPsAOKO8YE HAOOYO0BAHI THCMUMYmMU i NPOYeCU 8 CUCMmeMI COYIANbHUX
inmepecie. Cmanoapmuzayis oceimu — NpsaMull HACLIOOK OAHux npoyecig, oe
AHMPONOYEHMPUYHA Neda202iKa NOCiOAe CKPOMHe Micye I He 30amHa iCMOmHO GNIUGamu
HA 3a2a1bHULL neda202iuHULl NPOCMIP CYCNilbCmea.

Coyioyenmpusm y nedaeociyi cmae 6ceocajicHuUM ma eceoxonatoioyum. Tendenyii €
MaKumy, wo 2n00anizayiiki npoyecu NpacHymv YHIQIKysamu ma Cmanoapmu3yéamu
HAYIOHANbHI  OCEIMHI  cucmemu pi3HUX Kpain. Anmponoyenmpusm He 6i0nogioae
MeHOeHYiaM CYYACHOCMI, MOMYy U He MOodce Mamu GUPIUATbHO20 3HAYEHHS 8
coyianvHomy cepedoguwi cycninbcmea. O0’€KmueHo, AHMpONOYeHMpPUYHA neodazoiKa
NOCMYNo8o cmae coyioyeHmpuyHor.

Kniwouosi cnosa: anmponoyenmpuuna neoazozixa, coyioyeHmpuyHa neoazoeikd,
2n0banizayitivi npoyecu, 2yManiCmuyHa nedazo2ixa.

MPOLIECCHI I'TOBAJIM3ALIMHA U TUHAMMKA EBPONENCKOM
MEJATOTMYECKOI CUCTEMBI: OT AHTPOIIOLIEHTPU3MA K
COLIMOLIEHTPU3MY

B. B. CuzoB

B cmamve paccmampusaemcsi KOHYENmMyaibHulii HOOX00 K XAPAKMepUcmuke
COBPEMEHHBIX NpOYecco8 6 eBPONeNCcKoll nedazocuxe. Aemop ommeuaem Haauvue
KOHGQIUKMA MENCOY AHMPONOYESHMPUZMOM U COYUOYEHMPUIMOM 8 NEOA202UKe.

Tobanuzayus 6 nedazoeuxe — 3mo yHupuxayus u cmandapmuzayusi 00pa3oeanus,
c80€20 poda  «KOHGellep» NO  NPOU3BOOCMEY  CYOBEKMO8, CHOCOOHBIX — YCNEUHO
6CMPAUBAMbCsi 8 COBPEMEHHbBIE COYUAIbHO-OKOHOMUYecKue npoyeccel. I nobaruzayus
MUPOBOIL IKOHOMUKU KAK Oa3UCHOe SGLeHUe (Gopmupyem u 8o HAOCMPOUKY 8 6uode
COYUANBHBIX, NOTUMUYECKUX, KYIbMYPHbIX MoOeneil u omHowenutl. M 6 smux ycnosusx
Gopmupyemcs muposas obpazogamenvHas cucmema. dmo 00beKmusHwlll npoyecc, ubo
UMEHHO — 00pasoeanue U BOCNUMAHUE  NPU3BAHO  NOCMOSHHO — COXPAHAMb U
B0CNPOUZBOOUMD  CYUWECBYIOWUE COYUATLHO-IKOHOMUYECKUE CUCIEMbL U NPABUTLA UX
DYHKYUOHUPOBAHUS.

Jlomunuposarue 3KOHOMUHECKUX UHMEPeco8 obuecmea (npu 20CHOOCMBYIUet
MOOenu e20 Cyuecmeosanisl) NOOYUHsem cebe HA0CMPOEUHble UHCIMUNTYNIbL U NPOYECChL 6
cucmeme  coyuanbhblx  unmepecos. Cmandapmusayus — 006paA308aHus —  NpsAMoe
cneocmeue OaHHBIX NpoYeccos, 20e AHMPONOYEHMPUUECKAs Nedas02uKkd 3aHuMaenm
CKPOMHOE MeCmo U He CNOCOOHA CYWeCMEEHHO 6Iusmb Ha o0uee NedazocuyecKkoe
npoOCmMpancmeo obujecmaa.

Coyuoyenmpusm 6 neoazouxe CMAHOBUMCSL 6CeOOLEMMIOWUM U
sceoxeamuléarouum. TeHOeHyuu makoswl, Ymo 206aIU3AYUOHHBLE NPOYECCHL CIPEMSAMCSL
VHUUYUPOSams U CMAHOAPMUUPOBAMb HAYUOHAIbHbIE 00PA306aAMEbHbIE CUCIEMbI
PA3MUYHbIX  cmpan.  AHMpPONOYEHMpU3M ~— He  COOMBEmCmeyem — MeHOEHYUsM
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COBPEMEHHOCTU, OMCI00A He MOJICen UMeMb peuaioweco 3Ha4enus 8 COYyuanbHoll cpeoe
obwecmea. ObbeKmMusHo, AHMPONOYEHMPUUHAS Neda202UKA NOCMENeHHO CMAHOBUMCS
COYUOYEHMPUUHO.

Knioueevte cnosa:  ammponoyeHmpuunas — neoazocuxkda, — COYUOYEHMPUUHAs
neoazoeuxa, 2106anu3aYUOHHbIE NPOYECChl, 2YMAHUCMUYECKAsS Nedda202UKd.
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PROBLEMS AND AREAS OF AESTHETIC LEARNING AND
AESTHETIC EDUCATION INTERACTION

Y. A. Slavska
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O. A. Bondarenko

The article discusses the problems of aesthetic learning and
aesthetic education, as well as the processes of their interaction. The
authors emphasise a feature of aesthetic education, which lies in the fact of
noncompliance of an educational process and formation concept in
whole and partly combination approach in aesthetic education. Aesthetics
by itself'is a phenomenon as specific, as human identity generally is.

The article gives characteristics to the aesthetic education as a
broad, dynamic, structureless concept, difficult to estimate, indicate, and
analyze due to its basis on human emotional potential, which is
complicated enough to be detected for the reason of inter-se-category of
state it takes.

In the article, esthetic learning is characterized not only as an inter-
se-state, but yet as an ab-extra-state as well, since the learning by itself
states for the result, outcomes, expressed in the ability not only of feeling
and suffering emotionally, but also of taking actions, expressing oneself in
any kind of creative activities. Each person is endowed with one or
another ability, but not every person can fulfil it. Aesthetic learning is
carried out at the level of a concrete conscious motivation of a subject,
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