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This article presents transformational processes in pedagogy at the
turn of XIX - XX centuries in countries of Western Europe. The author
explains the reformative tendencies in pedagogy by economic and
political causes that determined its development directly or indirectly. The
most important of them were the start of globalisation and educational
processes, ideologisation and politicisation of national education systems.
The early XX century was a period when the education system united with
the state and began to serve its interests. The difference between regions
and countries of Europe were determined only by place taken by "A
Personality” in that system. The state either subordinated the personality's
interests to its own political goals or otherwise gave a person a possibility
to realise his/her interests but the state interests received the higher
priority. Globalisation processes started to form in the late XX and
objectively continued their progress in the early XXI. Education system
was organically involved in these processes. It was exactly the education
system that began to assure (and still assures) the progress of the said
processes  (politicisation,  ideologisation and  globalisation). The
international nature of the economy, group political interests resulted in
the pedagogy internationalisation. The education system in countries of
Western FEurope began to acquire its general features and signs.
Therefore, it was naturally determined that late XIX - early XX centuries
became a period of search for new educational models in Europe and
USA. Just in that period the large group of educational models appeared
which were united by common term of "reformative pedagogy" where the
most widely known were the theories of collective, labour and civic
education (W. Lay, G. Kerschensteiner, J. Dewey and others).

Key words: Politicisation of education, globalisation of educational
process, ideologisation of education, pedagogical system, theory of labour
and civic education.

Statement of problem in general terms. Processes in the West-European
pedagogy of the latter half of XIX century connected with search for more
efficient forms of teaching and upbringing led to emergence of phenomena
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which to a large extent determined the pedagogical thought of XX century and
still have influence nowadays. They are those phenomena that are now referred
to globalisation. It was the very XIX century that laid the basis for globalisation
processes in pedagogy as well. The present-day global pedagogy means the
advance of the West-European pedagogy in symbiosis with pedagogy of USA
and penetration of its forms and methods into pedagogical systems of other
regions of the world. Earlier we studied the processes of the education
globalisation from the standpoint of culturology (Sizov, 2017), but changes in
content and forms of the national pedagogical systems were determined by
specific conditions which expectedly assured these processes. This refers to
social and political processes. The reformatory West-European pedagogy of the
late XIX - early XX century was a response to fundamental changes in the world.
These changes were induced not only by need in forming the "new" worker - a
creative, independent and active personality but also by a necessity to "build
into" the new social and political conditions. New conditions shall be meant as
the processes of economy monopolization, occurrence of transnational
corporations and merging of the state with monopolies. The nature of
globalisation, in the modern sense, falls within the sphere of economy and is
extended to a sphere of politics. In these conditions, the education system had to
correct its functions towards the educational support for new economic and
political ideology. The education system became the affair of the state the task of
which was not only to coordinate activity of the education process subjects but to
justify the new social and economic system. Globalisation of economy provoked
the acute competition and struggle for spheres of influence already on the world
market. In conditions of monopolies merging with the state (oligarchy), the
economic supremacy could not do without the government machine. A notion of
the "monopoly privilege" with sharply defined spheres of influence including the
ideology sphere occurred. In this case, the education system played a key role.
Unions of transnational corporations were the first step of the manifestation of
the pedagogical process globalisation.

After the Second World War, the globalisation acquired other features and
two ideological powers of the West and East formed in the world. The West
began to unite for resisting to the common political competitor. Consolidation
was promoted by the global integration processes in economy, science and
international division of labour. In such social and political conditions, the
education globalisation processes acquired stable and progressive character.

Tendencies aimed at consolidation were naturally determined for the west-
European countries as bent to uniting actually began there from the times of the
Roman Empire (later the empire of Charles the Great, Holy Roman Empire, with
the ideological consolidating role of Catholicism etc.). Formation of common
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cultural features in countries of Western Europe constituted the ideological and
historical basis and substantiation of the present day globalisation.

Knowledge and understanding of the global processes sources is a key to
know and understand tasks of the present-day national education and its goals.
Globalisation is an objective process and national pedagogical system must be
able to "build into" this process logically not infringing interests of national
culture and for this purpose it is reasonable to employ achievements of the world
pedagogy.

Analysis of recent researches and publications. The most spread
pedagogical ideas connected with reformative and experimental pedagogy in
USA and countries of Western Europe found their reflection in theories of labour
and civic education. In the late XIX and by middle XX these theories spread over
nearly all countries of Europe and started to have a profound impact on forming
the pedagogical systems of the most of the European countries. The state as a
political institution of the society was interested in promotion of such ideas as
saw them as an instrument for ideological influence through the system of
teaching and upbringing.

Today the said processes are of great interests for home and foreign
researchers. This is because pedagogy tendencies targeted even more then
hundred years ago remain in place today as well.

The issues of theory and practice of the labour and civic education are
reflected in studies of foreign authors such as D. Kissinger, W. Connel,
E. Ladgemann, R. Rask, J. Scotland, J. Frost, E. Callan, R. Putnam and others.
Ideas of reformative pedagogy were actively studied over a period of 20-30s of
XX of the USSR. In the later period this tendency persisted that was dictated by
a necessity of rebuilding the whole system of education, selective adaptation of
the Western experience to the Soviet pedagogical system. Here we should note
the works of L. Bogomolov, R. Vendrovskaya, N. Turchin, M. Yanovskaya and
others. Certain aspects of ideas of J. Dewey were studied of the home scholars
M. Bitianova, M. Boguslavskiy, N. Vinogradov, V. Makaev, N. Nikandrov,
A. Bogomolov, O. Piskunov, O. Kuznetsova, G. Baskovich, S. Rusova,
A. Piskunov.

In context of the theory of the labour and civic education, views of
J. Dewey, G. Kerschensteiner, W.Lay the works of O. Blagodarev,
D. Gavrilenko and  G.Karimova  deserve  attention.  Activity  of
G. Kerschensteiner is investigated by T. Tokareva and others.

It should be noted that researchers marked out two elements contained in
labour and civic education: humanistic and sociocratic, where the ideological
factor in teaching and upbringing system is found in the second element. In this
connection the works of S. Shatskiy are worth noticing, who came to grips with
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practical realisation of ideas of J. Dewey and believed that social education must
be focused on active involvement of the youth to the socialism construction.

Timeliness of the research. To mark out general regularities of the
transformation processes in the European education system of the late XIX -
early XX centuries and its main tendencies. To examine conceptually the reasons
of globalisation processes in pedagogical systems of the European countries
resulted from politicisation of the education system.

Statement of the base material. When considering the main content of the
article the key terms for the conceptual idea of the basic notions shall be defined
as follows:

- politicisation of education - legal fixation of the state interests as a
political institution of the society in the education system, inclusion of the
education into the system of the state administration (bureaucracy);

- globalisation of the educational process - penetration of the Euro-
American technologies and cultural peculiarities into the pedagogical systems of
other countries that have own traditions and cultural psyche;

- ideologisation of education - submission of educational and educational
process to the political aims of the state, philosophic and world-view support to
such goals through a system of arrangement and control of the educational
process.

In the late XIX century, some changes took place in the world. These
changes were connected with occurrence of transnational corporations. Economy
became the global and international. The world colonial system acquired new
quality; from then it was no more the source of raw materials and market outlet.
It became the object of the capital export. Capital finally lost its national identity
and became international. It was beginning of really globalisation processes.

Starting from XV-XVI centuries conquistadors were followed by the
Catholic Church that introduced the European way of thinking into the aboriginal
worldview, but in late XIX early XX centuries the capital internationalisation
needed in elaboration of the common rules for all participants of this process.
Any rules are effective only if they are assured ideologically, i.e. if the social
conscience is ready to accept them. And whereas the colonial system of the
Modern Times in this sense rested on the church (the latter had its own interests
in that pattern), in conditions of transnational capital supremacy when the world
influence spheres had been already differentiated, the church was replaced by
ideology and the education system became a carrier and implementer of such
ideology.

In other words, the early XX century was a period when the education system
united with the state and began to serve its interests. The difference between
regions and countries of Europe were determined only by place taken by
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a Human in that system. The state either subordinated his/her interests to its own
political goals or otherwise gave him/her a possibility to realise his/her interests
but in any case the state interests received the higher priority. The said situation
was necessitated by intensification of economic competition on the global scale
and its development into the political competition as the economic power of
corporations tended towards political power in national states. The merge of the
state power with monopolies resulted in occurrence of oligarchy. Therefore, the
state could not do without ideologisation of all spheres of social life. For
example, such phenomena as "patriotism" from the moral plane moved into the
political one and became a monopoly of the national state and an instrument for
one or another ideology. In Eastern Europe it was the Marxism ideology
(absence of the personal sovereignty and that fact did not contradict to a society
psyche), in Western Europe - social success and material wealth with
preservation of the personal sovereignty. And in all cases the process of
education ideologisation based on historical and cultural succession could be
observed, therefore the ideologisation of the education system was not denied
but accepted in natural way. It was a period when the globalisation processes
started to form in the late XX and objectively continued their progress in the
early XXI. The education system was influenced by the global processes and it
could not have been otherwise. It was exactly the education system that assured
the progress of the said processes (politicisation, ideologisation and
globalisation). The capital export as the initially economical phenomena and
later - as the political one - was always accompanied by intellectual export or
import. The international character of the economy led to internationalisation of
pedagogy that formed the ideological support for that economy action. The
education system in countries of Western Europe became universal.

Other cultural communities became penetrated with the educational models
of metropolis (ideas, goals, systems, values forming other ideals, etc.)

As a natural result, late XIX - early XX century was a period of search for
new models of education in the Protestant Europe and USA, and there emerged a
large group of educational models united by a common term of "reformative
pedagogy": collective, labour and civic education (W. Lay, G. Kerschensteiner,
J. Dewey). They were tendencies that reflected the state order for education of
the rising generation of citizens. In this case the experiments and modelling of
the educational projects did not contradict cultural traditions. Often the principle
of cultural congruity was preserved. It was the reason for the relative success and
resistance of new pedagogical models.

In the early XX, the most known tendencies in the West-European
pedagogy could be observed in a number of pedagogical concepts. W. Lay
(1862-1926) offered to perform teaching and upbringing at school through the
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respective social environment. The society became the main element of the
personality formation. In the Lay's opinion, the school had to solve the task of
social education of children, as education of the deserved citizens of the state
(Lay, 1914).

The pedagogical ideas of W.Lay were embodied and developed in
pedagogy of G. Kerschensteiner (1854-1932). Theory of the "labour school" and
"civic education" to a large extent established a trend for development of the
German pedagogy in the first half of XX century. In the opinion of
G. Kerschensteiner, the labour school, in preparing children from the common
people for future labour activity, had to give the pupils a minimum of knowledge
but maximum of abilities and work skills, and what is the most important -
strong civic convictions (Belentsov, 2017).

In USA, in the late XIX a philosophy of "pragmatism" got widespread
(founders - Ch. Peirce and W. James), with a main credo: "the true is what
useful". The bright representative of pragmatism in pedagogical sphere was
American philosopher and pedagogue D. Dewey. In his work "School of future"
he considered the process of education from the standpoint of sociality where the
accumulation of social experience by a child resulted in formation of his/her
personality (Savchenkova, 2013).

Pragmatism in pedagogy was reflected in ideas of H. Parkhurst (1887-
1959). The philosophy of education by H. Parkhurst - individual development of
a pupil and devotion to a society.

The Western reformative pedagogy played a great role in development of
the European pedagogy in XX century including the USSR. Some of its elements
are still applied in nowadays (Dalton plan, laboratory method, project-based
learning, etc.) (Petrechenko, 2014). It is remarkable that in 1988 UNESCO
declared the pedagogues D. Dewey, G. Kerschensteiner, M. Montessori and
A. Makarenko as those who determined the way of pedagogical thought in XX
century.

It is naturally that while in USA and Western Europe the wide use of
pedagogy of the labour school and pragmatism had a result, it remained
experimental in the USSR and did not became the organic element of the
educational system. The reasons for this are the issue of deep analysis, but the
main reason must be sought in the pedagogical principal of cultural congruity.

Conclusions and outlook for further researches. So, the present-day
pedagogical systems of the most European countries passed the common and
naturally determined way of their formation being dictated by economic,
political and cultural factors. Period from the late XIX to middle XX centuries
was marked with changes in the European pedagogy connected with
politicisation and ideologisation of the national systems of education.
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Transformation of the European educational models into the unified system was
a result of the long-term historical process induced by a need for optimisation of
the said sphere of the social relations - and this is the one side of globalisation. In
addition, the European countries were greatly influenced by the American
system of education, its principles, values and mechanisms. This represents
another side of the education globalisation. The third side of globalisation -
impact of the Euro-American education system on the East-European countries.
And while the first two have their logic and succession by their own "spirit", the
forced penetration of the alien education system into the pedagogical culture of
the East-European countries sometimes cause negative effects.

Intensification of the integration processes or contradictions in economical
and political spheres in the West-European countries will have further influence
on the meaning content of the pedagogical processes. And such tendencies will
be determined by further politicisation and ideologisation of the educational
systems, possibly in other forms and representations.

In the long view, the tendencies and character of the economic and political
process development in the world will determine also the tendencies of the
pedagogy development that requires the detailed study by itself.
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TEHJAEHII MOJITU3ALIT NEJATOT'TYHUX ITPOIECIB Y
3AXITHOEBPOIEMCHKNX KPATHAX KIHIIS XIX - TOYATKY
XX CTOJITH

B. B. CizoB

Y ecmammi poszensioatomeca mpancgopmayiiini npoyecu y nedazoeiyi na meoci XIX
- XX cmonime y kpainax 3axionoi €sponu. Aeémop cmammi NOACHIOE pepopMamopcoKi
MeHOeHYii 8 nedacociyi eKOHOMIUHUMU Ma NOMIMUYHUMU NPUYUHAMU, SKI npsamo abo
0NnOCePeOK08ano BUHAYUIYU Hanpsmku ii pozsumky. Hatisaxchiusiwa 3 nux — enobanizayis
oceimHix npoyecis, i0eonocizayis i nomimusayis HAyloHantbHux cucmem ocgimu. Ilouamox
XX cmonimmsa — ye nepiod, Koau cucmema Oc8imu 3pOWyEMvbcs 3 0epACaABoI0 i NOUUHAE
3abesneuyeamu il inmepecu. Biominnocmi 6 pizHomanimuux peciouwax i Kpainax €eponu
NPOSIGIANUCL MIILKU 6 MOMY, fiKe micye 6 yiti cucmemi nocioae Jlroouna. /epocasa abo
nionopaokogye il inmepecu c60iM NOMMUUHUM YIIAM, ab0 Od€ iUl MOMNCIUBICMb
peanizogyeamu cgoi inmepecu, ane 8 0yOb-AKOMY GUNAOKY IHMeEpecu 0epicasu Cmaiomy
npiopumemnumu. Ilpoyecu enobanizayii gopmyromocss Ha nouamxy XX cmonimms i
06 ’ekmugno npooogacyiomocsi Ha novamky XXI cmonimmsa. Cucmema ocgimu opeaHiuHo
3anyuena 0o yux npoyecis. Came cucmema oceimu 3abesneuysana (i 3abesneuye)
npocysanus yux npoyecie (noaimuzayis, ideonocizayis, enobanizayis). Icmopuuno,
6UBE3CHHA Kanimany 5K sAeuwe, CHo4amKy — eKOHOMiuMe, Ri3Hiue Cmae NOMMUYHUM,
3a62/C0U  CYNPOBOOIICYBANOCS — IHMENeKMYANbHUM — eKCnopmom — abo  iMROPMOM.
Inmepnayionanvhull xapakmep eKOHOMIKU 3YMO6UE [HMEPHAYIOHANI3AYII0 NedacoziKu,
axka gopmye ideonociune 3abesneuenns Oii yiei exonomixu. Cucmema oceimu 6 Kpainax
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3axionoi €gponu cmae @cezazanvhor. 3axoHomipno, wo Kineyv XIX — nouamox XX
cmoaimms — nepiod NOWYKy HO8Ux Mooenell 6 ocgimi 6 npomecmaumcvkii €eponi i
CIllA4, eunuxae eeruxa epyna ocgimuix moodenel, 00 €OHAHUX CNITbHOK HA360H0
«pedpopmamopcvka  nedazocika»: KoleKmueHe, Mpyooge, POMAOAHCbKE BUXOBAMMS
(B. Jlau, I'. Kipwenwmeiinep, /1. /[vioi).

Knrwuosi cnosa: nonimusayis —oceimu, 2n06anizayisi  UX08HO20  Npoyecy,
ideonocizayisi oceimu, nedazoeiuwa cucmema, enobdanizayis oceéimu, meopis mpyoo8o2o
ma 2poMAaodAHCLKO20 BUXOBAHHSL.

TEHAEHIUA INOJUTU3ALINN NTEJATOI'NYECKUX ITPOLECCOB B
3ATTAJHOEBPOIIEMCKHAX CTPAHAX KOHIIA XIX HAYAJIA
XX BEKOB

B. B. Cu3zoB

B cmamve paccmampusaromes mpancgopmayuonnvie npoyeccol 8 nedazosuxe Ha
pybesce XIX — XX eexos 6 cmpanax 3anaouou Esponwi. Aemop cmamwvu o06vsacHsem
peopmamopckue  meHOeHyuU 8 NedacocuKe IKOHOMUYECKUMU U  NOJUMUYECKUMU
NpUYUHAMU, KOMopble NPAMO UNU KOCBEHHO ONpedenunu HAnpaeieHus ee pa3eumusl.
Basicnetiwue uz nux — enobaruzayusi o6pazo8amenvHuix Npoyeccos, UOeonoSU3ayus u
noaumu3ayus HAYUOHANbHLIX cucmem obpazosanusn. Hauano XX eexa — smo nepuoo,
Ko20a cucmema 06paA308anUsl CPAWUBAEMCS C 20CYOAPCMBOM U HAYUHAem obecneuusams
unmepecul eocyoapcmea. Omuuyus 8 pasHvix pecuonax u cmpanax Eeponvl nposgrsnuce
MONbKO 8 MOM, Kakoe mecmo 8 s3moi cucmeme 3anuman Yenosex. Tocydapcmeo aubo
noouumsem e2o0 UHmMepecbl COUM NOIUMUYECKUM YersiM, AUbo oaem emy 803MONCHOCHIb
peanu3o8bléams  c60U UHMEpecyl, HO 8 JNI000OM Cayude UHMEpecbl  20cy0apcmed
cmanosames npuopumemuvimu. Ilpoyeccer enobanusayuu gopmupyromes 6 navare XX
eexa u obvekmueno npodomcaromes 6 Hauane XXI eexa. Cucmema o00pazoeanus
Op2aHuyHO 6KMI0YeHa 6 dmu npoyeccovl. Mmenno cucmema obpazosanus obecnevusana (u
obecneyusaem) npooGUIICEHUe  IMUX — NPOYECco8  (Moaumuzayus,  UOeON0SUAYU,
enobanuzayus).  Hcmopuuecku — 6bl803 — KAnumania KAk — s1eHUe  NEPEOHAUWILHO
DKOHOMUYECKOe, — NO3Jice  CMAHOBUMCA — NOIUMUYECKUM, — 6ce20d  CONPOBOICOAICS
UHMENTIeKMYANbHLIM — OKCHOPMOM — uiu  umnopmom. HMumepnayuonanvuuvlii - xapaxmep
9KOHOMUKU NPUBOOUM K UHMEPHAYUOHAIUZAYUU Nedaz02uKu, Komopas gopmupyem
udeonozuveckoe obecneuenue Oeiicmeus moti dxoHomuku. Cucmema obpazosanus 6
cmpanax 3anaonou Eeponvt cmanosumcs eceobweil. 3axonomepro, umo xowney XIX -
nauano XX eexa — nepuod noucka HOBbIX Mooenell 8 oOpas3oeanuu 6 NPOmecmaHmcKou
Espone u CIIIA, so3nuxaem bonvuas pynna oopazoeamenbHvlx mooeneil, 00beOUHeHHbIX
o0wuM  Hazeanuem  «pepopmamopckas — nedazocuxkay:  KOWIEKMugHoe,  Mpyoosoe,
epaicoanckoe socnumanue, (B. Jlai, I'. Kupwernwmeiinep, /1. /[viou).

Knioueevie cnoea: nonumusayus obpazoeanus, 2n006anu3ayus G0CNUMAMENTLHO2O
npoyecca, uodeonocuzayusi 00pazoeanus, nedazocuyeckas —cucmema, 210banuzayus
06pazosanusl, meopusi mpyooso2o u 2padicOaHCK020 60CRUMAHUSL.
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HEJAT'OTTYHE 3ABE3IIEYEHHS ®OPMYBAHHA B YUHIB 3
OBMEXEHUMH MOKJIABOCTAMHU EKOJOTTYHOI
KYJbTYPU

JI. A. CmiBak, O. B. Mirynosa

Y cmammi euceéimneno pezynomamu po3pobnenoi ma emineHoi y
NpaKmMuKy — CneyianbHux — WKil KOPEKYItHO-8UX08HOI ~ MEXHON02Ii
Gopmyeanns  exonoeiunoi  Kyabmypu 8  YuHi8 3 oOMedceHumu
MOJCTUBOCMAMU 68 Npoyeci GusyeHHs npupodo3nagcmed. Pozenanymo
CYMHICMb eKCNePUMEHMANbHOI MeXHON02H, Wo 5A618€ C000i0 CYKYNHICHb
Memoodis, 3acobie ma Oili nedazocie i YuHi6, A MAKONC HAGYAILHO-
BUXOBHUX ~ 3aX0018, CHPAMOBAHUX HA  (DOPMYSAHMA MA  PO3BUIMOK
KOCHIMUBHO20, eMOYIIHO-AKCION02IYHO20, N0B8EJIHKOBO-0ISIbHICHO20
KOMNOHEHMI@ eKONORIYHOI  KyIbmypu, i IPYHMYEMbCS HA  OP2aAMIuHil
63a€MO0ii  ma  63AEMOBNAUBI  MEOPEMUKO-MEeMOOUUHUX — NiO8ANUH
mexHono2li ma npakmuuHux wisaxie il peanizayii. Iloxazamno, wo
CMPYKMYPHY — OCHO8Y — KOPEKYIUHO-6UXOBHOI  mMexHono2ii  hopmyeanns
eKOoNo2iuHOl  KYIbmypu — GU3HAuUAU  08d  OCHOBHUX — KOMNOHEHMU:
YNPABNIHCOKULL  ma iHghopmayitinul. Cymuicmv  YNpagniHcvbko2o
KOMNOHenma nojaeae 8 OOIPYHMYBAHHI MeOpemuKo-memoouyHux 3acao
no6y0osu  KopekyitiHo-6uxoeHoi  mexwonocii. 3micm 1 cmpykmypy
iHopmayiiinozo KOMNOHEeHma cKnadanu meopemuKo-3MiCmogHi
NONOJICEHHsT  MA  3MICMOBHI  JiHii, WO IPYHMYIOMbCS HA  OCHOBHUX
MeopemuyHux  Y3a2QlIbHEeHHAX  YNPABAiHCLKO20 KOMHOHEHma i
VMIOIOMbCA 8 3MICMOBHOMY U MEMOOUUHOMY 3a0e3neyenti peanizayii
MexHon02Hi. 3pobreHo akyewm HA MOMY, WO YINICHICMb Nedaco2iyH0co
eniusy 3a6e3neyyemvcs MminbKu micHUM 38 'A3KOM YpOKig
npuUpooo3HA6CMEa 3 NO3AYPOYHOI  OIANbHICMIO 3 BUKOPUCTHAHMAM
Memoodie I nputiomie Kopekyitinoi pobomu. Jlosedena egpexmusHicmo
3ANPONOHOBAHOI MeEXHON02I] (POPMYBAHH eKONOZIUHOI KYIbMmypu YUHIE 3
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