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LANGUAGE EDUCATION OF NATIONAL MINORITIES IN
TERMS OF CULTURAL PLURALISM AND ETHNOCENTRISM
OF THE AMERICAN SOCIETY

O. Ye. Krsek

The United States is the pluralistic society in which many cultures
exist together and have become a part of American identity. The United
States is a multilingual nation in which language education of national
minorities is realized in terms of socio-cultural pluralism and
ethnocentrism of American society. American educational system has long
been held up as a model, free and open to people from all social and
economic levels, all religious, lingual, and cultural backgrounds. In the
United States, language education of national minorities was not
uncommon in the 18th and 19th century. As Rita Mae Brown stated,
"Language is the road map of a culture. It tells you where its people come
from and where they are going." Considering minority rights in the United
States, it is taken into account unwritten customs and conditions in
addition to any official status granted to a language community. Cultural
pluralism in language education also is considered as a part of the
struggle for equal opportunity and has a long history in the United States.
Culturally pluralistic groups are societies that allow two or more discrete
groups to function equally and separately, with no assimilation
expectation or requirement of one into the other. Ethnocentrism in this
context means that one may see his/her own culture as the correct way of
living. The aim of this article is to demonstrate the attitude of the
American society to the problem of language education of national
minorities as a manifestation of democracy in the 21st century

Keywords: Language education, national minorities, cultural
pluralism, ethnocentrism, culturally pluralistic groups, ethnic culture,
ethnic language.

If you live with people and you share a life with
them and you speak their language, they trust you.
Peter Rohloff

Statement of the problem in general aspect. In the 21% century, as
globalization has spurred the movement of people, goods, and services across
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national boundaries, creating huge linguistic diasporas and the need for
communication across languages and in many languages, minority language
education has gained in importance, and also in complexity. American
educational system has long been held up as a model, free and open to the
youngsters from all social and economic levels, all religious, lingual, and cultural
backgrounds. In the United States, language education of national minorities was
not uncommon in the 18th and 19th century. But linguistic pluralism and
diversity was acknowledged and tolerated, if not always encouraged.

There are two hundreds states in the world and in almost each state some
national minorities live, but the situation is everywhere different and sometimes
unique. Somewhere there are national minorities living in coexistence with the
majority with certain given rights, elsewhere national minorities are struggling for
more rights within particular territory or even demanding kind of autonomy.
Evidently, there are numbers of conflicts between the communities within a
country raised because of the inability of ethnic, lingual and cultural or religious
communities to coexist peacefully in a consequence of clashing the interest of the
major population with the minorities’ interests. On one side the nation-state and
the homogenous community with the same rights and cultural values and on the
other hand national minorities or migrants fragmenting the society and creating
multicultural environment within the state territory. Tensions between
communities within the same societies most often arise when some of them feel
that their core interests are being threatened or that their basic rights are being
ignored. (Geldenhuys, Rossouw, 2001). The United States could be described at
present as a multilingual nation in which language education of national
minorities successfully overcomes barriers in terms of socio-cultural pluralism
and ethnocentrism of American society

The analysis of recent research and publications. The works on cultural
education in the pluralistic society by D. M. Gollnick, P. C. Chinn, are used in
our study. Ethnocentrism as a cultural and lingual problem is considered by
D. Campbell, R. Levine, W. Sumner. Cultural pluralism and its implications for
language education of national minorities one can find in the works by

The problem of educating teachers for language ethnic minority students in
the USA were studied by U. Boser, B. Clewell, T. Dee, S. Easton-Brooks,
G. Gay, Y. Ingersoll, C. Lewis, T. Lucas, S. McKay, H. Milner, S. Nieto,
S. Porter, M. Puma, K. Strom, P. Umbach, A. Villegas, Y. Zhang is investigated
by.

The aim of our research is to consider one of the urgent issues of modern
American school, i.e. language education of national minorities in terms of socio-
cultural pluralism and ethnocentrism.
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Main material presentation. The United States is pluralistic society in
which many cultures exist together and have become a part of larger American
identity. America can no longer be considered a country of uniform faces that the
writers of the Constitution had sought it out to be. Young America became a
nation that contained many people of different ethnicities who gave up their
cultural identity to become part of the American culture. Today, the United
States is significantly more diverse than ever, representing not only obvious
differences like gender and race, but also diverse classes, native languages,
sexual orientations, religions, ages, and physical and mental abilities. The
population will increasingly become more and more diverse as we move further
into the new millennium. Children of color will make up half the school-age
population by the year 2040 according to the U.S. Census Bureau. As the United
States ethnic population changes, variations in languages, values, and ideas will
be seen nationwide, including in American schools, where multicultural
education is, and will continue to be a vital part of educating children (Gollnick
& Chinn, 2006). Education in many countries of the world takes place in
multilingual contexts. Most multilingual societies have developed an ethos
which balances and respects the use of different languages in daily life. From the
perspective of these societies and of the language communities themselves,
multilingualism is more a way of life than a problem to be solved. The challenge
is for education systems to adapt to these complex realities and provide a quality
education which takes into consideration learners’ needs, whilst balancing these
at the same time with social, cultural and political demands. While uniform
solutions for plural societies, may be both administratively and managerially
simpler, they disregard the risks involved both in terms of learning achievement
and loss of linguistic and cultural diversity.

The USA is, in a very real sense, not a nation-state, but a federation of
autonomous entities that cooperate for common purposes and is therefore not
directly comparable to other countries, such as France, Ukraine or Germany,
based on common ethnic identity or descent. The United States is a country of
many ethnic groups made up of people who share one or more characteristics
which differ them from other groups. They may share specific racial or physical
traits, speak their own language or practice a distinctive religion. They are
usually bound to one another by common traditions and values, and by their own
folklore and music. Some of their activities may be determined by unique
institutions, such as a complex family structure or the social practices within
their communities. As Rita Mae Brown stated, "Language is the road map of a
culture. It tells you where its people come from and where they are going."

The Harvard Encyclopedia of American Ethnic Groups lists 106 major
groups in the United States today, including Native Americans, Albanians, Afro-
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Americans, Arabs, Burmese, Chinese, Eskimos, Filipinos, Greeks, Irish, Italians,
Jews, Mexicans, Puerto Ricans, and Swiss. In fact, there are really more. For
example, there are more than 170 Native American tribes. For the sake of
simplicity, the Encyclopedia treats them as one. In the same way, Syrians,
Jordanians, Egyptians and Palestinians are all counted as Arabs. D. Geldenhuys,
Rossouw J. define an ethnic groupas ... a group numerically inferior to the rest of
the population of a State, in a nondominant position, whose members - being
nationals of the State — possess ethnic, religious or linguistic characteristics
differing from those of the rest of the population and show, if only implicitly, a
sense of solidarity, directed towards preserving their culture, traditions, religion
or language (Geldenhuys, Rossouw, 2001). Most members of ethnic groups long
established in the States have lost much of the distinctiveness of their culture.
Third generation of Germans, for example, may only speak English and think of
themselves as "plain" Americans. Third generation Chinese, however, often
retain their language and many cultural and family traditions. They usually
define themselves as Chinese-Americans. Members of most ethnic groups are
full participants in the broad tapestry of American life, even if they keep alive
many of their old traditions. The Irish, the Danes, the Germans, the Italians, the
Jews, the Mormons and the Catholics, for example, have moved into almost all
social, economic and political sectors.

Cultural pluralism is a term used when smaller groups within a larger
society maintain their unique cultural identities, and their values and practices
are accepted by the wider culture provided they are consistent with the laws and
values of the wider society. As a sociological term, the definition and description
of cultural pluralism has evolved over time. It has been described as not only a
fact but a societal goal (William, & Madelon, 1973). Cultural pluralism in
education also is a part of the struggle for equal opportunity and has a long
history in the United States. Culturally Pluralistic groups are societies that allow
two or more discrete groups to function equally and separately, with no
assimilation expectation or requirement of one into the other. These groups are
often established as a result of refusing to, or not being allowed to, assimilate
into the dominate culture, and maintain their own unique communities. Members
of culturally pluralistic groups believe that being different does not mean they
are inferior. They establish educational agencies, institutions and governing
structures that run education within their ethnic communities. Multiculturalism
lacks the requirement of a dominant culture. If the dominant culture is weakened,
societies can easily pass from cultural pluralism into multiculturalism without
any intentional steps being taken by that society. If communities function
separately from each other, or compete with one another, they are not considered
culturally pluralistic (Pantoja, Perry, & Blourock, 1976) The idea of cultural
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pluralism in the United States has its roots in the transcendentalist movement and
was developed by pragmatist philosophers such as Horace Kallen, William
James and John Dewey, and later thinkers such as Randolph Bourne.

In the early 1970s, the issue with U. S. schooling and its sole consideration
of the majority population caused many educators and minority groups to
become vocal. Citizens believed that the country was interested in genuine
democracy but educators and minority groups argued that this was not the case
for American schools. Failing to provide equal educational opportunities to
disadvantaged students, minority groups and concerned educators called for
multicultural education in the schools, and demanded that unique cognitive and
learning styles, cultural norms, language patterns and communication styles of
socioeconomic and ethnic minority groups be acknowledged. They also
advocated for more sensitivity toward differences among children in the schools
(Pai, Adler, & Shadiow, 2006). The notion of cultural pluralism describes the
ways in which distinct cultural groups maintain their own unique identity within a
much larger society. This is often not easy, as the larger society tends to
function as a whole and not within individual groups. Government and other
controlling organizations such as education and health care are centralized and
tend to be focused on a homogenous philosophy. Appleton (1983) writes that
some believe cultural pluralism in the United States gained its roots from the
pluralistic vision of the writers of the Constitution. Though their concern was
with establishing and maintaining a standard of one dominant culture among the
various political and economic factors represented among the thirteen states at
that time, liberty and equality were a primary focus. During the later part of the
eighteenth century, some diversity existed, but the cultural stock of America was
predominately British, and acknowledging historic identities of non-English
citizens was not top priority. Although at this time, laws had been established
that mandated the adoption of the first ten amendments of the Constitution,
cultural pluralism as a standard used to protect ethnic and cultural diversity had
not been realized and did not evolve until years later. The foundation for cultural
pluralism is based on a belief in equal opportunity for all individuals, respect for
human dignity, and the understanding and acceptance that no one pattern of
living must be the standard for everyone. In addition, cultural differences are
seen as differences but not deficits (Pai, Adler, & Shadiow, 2006).

According to William G. Sumner, who coined the term ethnocentrism,
ethnocentrism is judging another culture based upon the values and standards set
in one's own culture. It is a form of bias, where we tend to immediately judge
another culture as 'bad' or 'wrong' based upon their actions, if their values are not
aligned with our own beliefs. Ethnocentrism is thus the tendency to consider
one's own culture to be superior over all others. Ethnocentrism is the term
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anthropologists use to describe the opinion that one’s own way of life is natural
or correct. Some would simply call it cultural ignorance. Ethnocentrism means
that one may see his/her own culture as the correct way of living. Ethnocentrism,
if kept in check, cannot harm the society. Only when it goes out of hand does it
pose any risk to other members of society, especially those belonging to the
national minorities. This illustrates that when considering minority rights in the
United States, it should be taken into account unwritten customs and conditions
in addition to any official status granted to a language community.

The issue facing the USA today is not how to get rid of differences, but
rather how to manage a society with so many differences. The US has always
been diverse, but it is no longer simply a matter of bringing together different
European nationalities and ethnic groups.
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MOBHA OCBITA HAHIOHAJIbHUX MEHIIIMH B YMOBAX
KYJbTYPHOI'O ILLIIOPAJII3BMY 1 ETHOHEHTPU3MY
AMEPUKAHCBKOI'O CYCIHIJIbBCTBA

O. E. Kpcek

Cnonayueni Lllmamu — nuiopanicmuune cycninbcmeo, 8 KoMy 0azamo Kyibmyp
iCHYIOMb Pazom i Cmanu YacmuHow amepukancokoi ioenmuunocmi. Cnonyueni [LImamu €
6a2amomosHoOl Kpainow, 6 AKill MOBHA 0C8IMA HAYIOHATbHUX MEHUWUH Deanizyemucs 8
YMOBAX  COYIANLHO-KYIbIMYPHO20 NIIOPANI3MY MA  emHOYeHmpusmy. Amepukancoka
cucmema ocgimu 8xce 0aBHO PO32IA0AEMbCS K MOOenb, 8llbHA | Gi0Kpuma ons aodell 3
YCIX coyianbHux i eKOHOMIUHUX PIHI8, 8CIX PeNiiUHUX, MOSHUX | KYTbMYPHUX mpaouyii. Y
Cnonyuenux [lImamax mosHa oceima HAYiOHANbHUX MeHWUH He 6y10 nowiupena 8 18-m i
19-m cmonimmsx. Ak ckazana Puma Mae Bpayn: «Moga — ye 00podicHs kKapma Kyaibmypu.
Bona posnogioac npo me, 36i0ku noxoosamuv HOCIi yi€i Mo8u i Kyou GOHU UOYMb).
Kynomypuuti nuopanizm 6 moguitl  oceimi  nayionanvhux menwun CILIA  makooc
PO32A0aEmbCs K Yacmuna 6opomvou 3a pisHi moarcrusocmi. Kynmomypro naropanicmuyni
epynu — ye Cycniibemea, SAKi 003601a10Mb  080M ab0 Oinbuie emHIYHUX epyn
¢ynkyionysamu 00HaK080 1 OKpemo, 6e3 ouiKysanHs acuminayii abo axyremypayii.
Emuoyenmpusm 6 yvomy Kommexcmi 03HA4A€, Wjo GIACHA KYIbMypa emHiuHOi epynu
Modice  88AdNCAMUC  NPABUIbHUM — cnocobom  ocummsa. Mema yiei  cmammi —
NpoOeMOHCMPYS8aAmU CMABNeHHs AMEPUKAHCLKO20 CYCRitbemea 00 npobnemu MOGHO20
BUXOBAHHS HAYIOHAILHUX MEHWUH SIK NPosiey demokpamii 8 XXI cmonimmi.

Knrwuosi cnoea: mosna oceima, HAYIOHANbHI MEHWUHY, KYTbMYPHUL NIIOPATI3M,
EeMHOYEHMPU3M, KYIbMYPHO-NAOPANICIMUYHT 2PYNU, eMHIYHA KYIbmYpa, emHIuHa MO6a.
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A3BIKOBOE OBPA3OBAHUE HAIIUOHAJIBHBIX MEHBIIINHCTB
B YCJIIOBUAX KYJIbTYPHOI'O IVIIOPAJIN3MA U
3THOINEHTPU3MA AMEPUKAHCKOTI'O OBIIIECTBA

O. E. Kpcek

Coeounennvie Illmamvr — naoparucmuyeckoe o0Owjecmeo, 8 KOMOPOM MHO2Ue
KYIbMypbl Cyujecmgylom emecme U CMAlU HaACMblo AMEPUKAHCKOU UOCHMUYHOCTNU.
Coeounennvie IlImamvl AIAIOMCA MHO20A3bIYHOU CMPAHOU, 8 KOMOPOU A3bIKOBOE
obpaszosanue HAYUOHATLHBLIX MEHbUUHCME Peanu3yemcs 8 YCI08UAX COYUANbHO-
KYIbMYPHO2O NIIOPANU3MA U SMHOYeHmpusma. Amepuxanckas cucmema oOpazogamus
yorce OA6HO PACCMAMPUBAEMCS KAK MOOelb, C60O00HA U OMKPbLIMAs OIsl IH00ell U3 8cex
COYUANbHBIX U IKOHOMUYECKUX VPOBHEl, BCeX PelucUO3HbIX, SA3bIKOBLIX U KYIbMYPHBIX
mpaouyuii. B Coedunennvix ILlmamax sa3vikogoe 00pazosanue  HAYUOHANLHBIX
MeHbuiuHcmg He OvLio pacnpocmpareno 8 18-m u 19-m gexe. Ho numegucmuueckuil
NAIOPanu3M U pazHooopaszue ObLiu NPU3HAHLL U MEPRUMbL, XOMs He 8Ce20d NOOWPAIUCS.
Kax crxazana Puma Mae Bpayn: «f3vik — amo Oopoocnas kapma xyaiemypul. OHna
pacckasvieaem o mom, omKyoda NPOUCXO0sim HOCUMERU MO0 A3bIKA U KyOad OHU UOYMY».
Kynemypuuiii naropanusm 6 A3vikosom odpazoganuu Hayuonaivhvix menvuiuncme CLIA
makdice paccmampugaemcs KaxK 4acms 00pbObl 3a pagHvie 803modcHocmu. Kynvmypho
naopanucmuiecKue cpynnel — 3mo odwecmea, Komopvle no3e0asiom 08yM uiu 6onee
DMHUYECKUM SPYRNAamM QYHKYUOHUPO8AmMb OOUHAKOBO U pPA30elbHO, 0e3 0XCUOaHUs
ACCUMUTAYUU UTU AKYILIMYpayuu. DMHOYEHMPU3M 8 IMOM KOHMeKCme O3Ha4dem, 4mo
cobCmEeHHas KyIibmypa SmMHUecKOl epynnbl MOJICeN CHUMAMbCs NPAGUTLHEIM 00pa30M
orcusnu.  Llens smotl cmamvu — NpoOeMOHCMPUPOBAmMb OMHOUEHUE AMEPUKAHCKO2O0
obwecmea K npobneme A3bIKOBO20 GOCHUMAHUA HAYUOHANBHBLIX MEHbUIUHCIG KaK
nposgnenus oemoxpamuu ¢ XXI gexe.

Knioueevie cnoea: ssvikogoe 06pazosanue, HAYUOHANbHbIE —MEHLUIUHCMEA,
KYIbMYPHBIL  NAIOPATUIM, IMHOYEHMPU3M,  KVAbMYPHO-AAIOPATUCUYECKUe —2PYNNb,
SMHUYECKUe KYTbmypd, SMHUYECKULL S3bIK.
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