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ALL HUMAN QUESTIONS CAN ONLY BE QUESTIONS
ABOUT CREATION: THE EXTENDED CONCEPT OF ART BY
JOSEPH BEUYS AS AN INSPIRATION FOR EDUCATION
IN THE FIELD OF ART

Barbara Kwiatkowska-Tybulewicz

This article focuses on presentation of the German artist Joseph
Beuys as an inspiration for today’s artist, who work on the edge of art and
pedagogy. The educational turn in art in 21" century is a very important
phenomenon for pedagogues working in the space of art. Beuys combined
art and pedagogy in his extended concept of art, so he is precursor of art-
as-pedagogy. The article shows the most important pedagogical issues in
Beuys’ artistic activity: education, creative activity, upbringing and
human consciousness. For him art is a medium which has a big power to
shape the world. The article presents the extended concept of art created
by Beuys (a presence of creative potential in every human being), the
spaces of crisis in the modern world (the military threat, the ecological
crisis, the economic crisis, the crisis of consciousness and sense of life),
and the importance of art and education in Beuys’ theory (art and
education as a basic field stimulating creativity and contributing to the
development of a man and the whole society). Joseph Beuys is an
inspiration for today’s artists and educators, because he combined art and
pedagogy in his socially engaged art, intersecting artistic goals with
pedagogic ambitions. However, he did not stop at creating the artistic-
social theory but he tried to make it real through concrete artistic and
pedagogical activity which have been described in this article.

Keywords: Art, pedagogy, Joseph Beuys, engaged art, creativity.

Introduction

The German artist Joseph Beuys (1921-1986) was one of the most
important precursor of socially engaged art, combining artistic activities with
social and pedagogical elements. He started from the theory of sculpture in visual
art (an artist creates a piece of art using his creation) and came to the concept of
social sculpture, in which he presented the situation, when free individuals, using
their creative activities, form society into the shape of work of art. Art educators
especially pay attention to pedagogical involvement of Beuys. He repeatedly
said, that the most important thing is to bring up creative and conscious people,
who are able to take responsibility for the future of the world. His permanent
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emphasizing of importance of education, upbringing, creation and human
consciousness is still a great inspiration for educators working in the field of art
and for artists combining artistic and pedagogical elements.

Art-as-pedagogy

Attaching contemporary art to educational activities seems to be very
important. In a situation, where art can be found everywhere, not only in
museums and schools, but also on the streets, in public space and in the Internet,
knowledge about contemporary artistic activities can help teachers in their
pedagogical work. Contemporary artists also reach for pedagogical forms of
activities, e.g. workshops, lectures, discussions, lessons, seminars, reading
rooms, libraries, publications etc. Artistic experiments with educational nature
have been becoming more frequent recently. As Claire Bishop emphasizes in her
book Artificial hells (Bishop, 2012), in the 21% century, we are witnesses of a
decisive increase of number of artistic-pedagogical projects undertaken by artists.
This situation is a result of increased interest in the relationship between art and
pedagogy in both, artistic and educational environments. More and more artists
and curators are involved in projects, that appreciate forms and methods from the
educational sphere. The projects of Tania Bruguera, Paul Chan, Pawet Althamer
and Thomas Hirschhorn clearly indicate an educational turn in the contemporary
art. Education is becoming interesting for the "art world". Because of this,
educational departments in cultural and artistic institutions are developing
intensively. A noticeable in the 21* century educational turn in art and curatorial
practises requires a change of pedagogue’s way of thinking about the way of
teaching art and including art to pedagogical practices. Art becomes not only an
artistic activity, but also an element of scientific or research activity (e.g.
development of methods of qualitative research: art-based research, pedagogy
based on performance etc.). Precursors of contemporary artists working on the
edge of art and pedagogy, are: Luis Camnitzer, Lygia Clarc, Jef Geys, Tim
Rollins and of course Joseph Beuys. The last one said, that "to be a teacher is my
greatest work of art" (Bishop, 2012, p.243).

The extended concept of art

For Joseph Beuys art is a medium, which has a big power to shape our
world, social reality and interpersonal relations. The starting point of his artistic
and social theory was the unique and specific concept of art. Art ceased to be
seen only in the area of artistic activity. It became present in every creative
activity, in transforming all forms in reality, also in social or economic spheres.
His total concept of art applied to all forms in the world: not only to artistic
forms, but also to social or legal forms, to earning money, agricultural problems,
to the issue of creation and the sphere of upbringing and education. All human
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questions can only be questions about creation — and this is the total concept of
art. It refers to ability that everyone of us is a creative being (Dagmar, Diwo,
1993).

The extended concept of art (also called by Beuys: the total concept of art,
the social concept of art or anthropological concept of art) assumes the presence
of creative potential in every human being. The legendary statement of artist:
"Jeder Mensch ist ein Kunstler" (every man is an artist) pointed to the fact, that
every person has creative possibilities, which they can develop, and through
which they are able to transform the existing reality and shape the world in which
they live. Creativity is the basic force inherent in a human being, and it is the
greatest capital of man, which allows him to overcome all forces, captivating
man in the world: objectification, alienation, mindless subordination etc. Creative
ability helps to regain freedom and self-determination. However, it is not an
arbitrary act, but is the one based on responsibility and observance of moral
values. Creativity occupies a central place in Beuys’s concept, as the capital of
every society — so it becomes an economic value.

The spaces of crisis

The artistic and social concept created by Joseph Beuys had its strong
justification in the socio-political situation in West Germany and other countries
of Western Europe and Eastern Europe. The criticism of existing social orders
was the starting point of building the concept of a society of justice and peace.
This specific kind of social utopia is interesting not only from artistic or social
perspective, but also from pedagogical point of view. The artist noticed the
symptoms of crisis in four areas of the modern world: the military threat, the
ecological crisis, the economic crisis and the crisis of consciousness and sense of
life.

The arms race between West and East, nuclear weapons and military
activities are a gigantic waste of creative capabilities of millions of people, which
are used to produce means of destruction instead of creating the people-friendly
world. An artistic critique of this problem was made by Beuys during performing
with the rock band the song "Sonne statt Reagan" (Sun instead of Reagan), as a
protest against the policy of Ronald Regan, which was criticized by the leftist
circles of Western intellectuals. The song was first performed on 25" May 1982
in the television show "Bananas" (Kaczmarek, 2001, p.40).

In many works, art actions and drawings Beuys was against the destruction
of the natural environment by modern civilization. One of such action was
"Action on the swamp", organized near Ostend in August 1971, during which the
artist, protested against the project of drying the swamps, immersed himself in the
swamp and lubricated the body with slime.
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Beuys claimed that the swamps are the most vital element in the European
landscape, not only in terms of the flora and fauna present there, but also as a
place of life appearing in legends and folk tales, as a mystery, chemical change,
reserves of ancient history. The swamps are the essence of the entire ecological
system: they take part in the regulation of water level, they affect humidity and
climate in general. Drying them was something, that he could have never come to
terms with, that was why he showed his own opposition using artistic language
(Jedlinski, 1990, p.62). In another action in December 1971 "Overcome the
dictatorship of the party" Beuys defended a part of the forest in Dusseldorf,
which was to be cut down in order to prepare the space for tennis courts. The
artist along with his students cleaned paths from autumn leaves and painted white
circles and crosses on the trees, which were designated for cutting. The most
spectacular action of this kind was the action of 7 000 oaks, which was launched
on 19" June 1982, during the seventh edition of the Documenta in Kassel. Beuys
intended to plant 7000 trees in Kassel and in the neighbourhood until the next
edition of Documenta which was to take place in 1987. Unfortunately, the artist
died and his action was finished by his son Wenzel (Kaczmarek, 2001, p. 41).

Another threat to the modern world, which the artist tried to oppose through
his artistic projects, was an economic crisis, especially unemployment. He
criticized the laws of the market, artificial awakening of consumer needs,
excessive, unnecessary production, conflict of interests between employees and
employers. He did not spare harsh words to both capitalism in the West and to
socialism in the East, because in both of these systems employers and employees
stood on opposite sides of the barricade, and that situation was catastrophic for
social relations. He also saw the crisis of modern democracy, which he called
"apparent democracy".

Man, living in a world full of conflicts, crises, misunderstandings,
succumbing to the force of the state, the market and the entertainment industry,
experiences a crisis of consciousness and losses the sense of life. This leads in
the first place to the disappearance of creative forces. Later it can cause many
negative phenomena, such as alcoholism, drug addiction, depression, suicides,
but also harmful, excessive hedonism. Beuys introduced this problem in the
installation "Economic values", presented in Ghent in 1980 as a part of the
exhibition "Art in Europe after 1968". Various everyday objects and food
products from the GDR, Poland and the Soviet Union were placed on the metal
shelves, and the walls of the room in which the shelves were arranged, they were
decorated with paintings from the 19" century. The confrontation of art (in the
form of paintings) with the objects from everyday life was aimed at clearly
showing the disproportion between the values carried by art and those by which
we are tempted by the economy and industry. The artist emphasized that a man
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should be guided towards spiritual values, because only thanks to them he would
be able to overcome the crisis of consciousness, and thus any other crisis:
military, ecological or economic.

Beuys pointed out several reasons of crisis, but particularly emphasized two
of them:

"It can be said that the two elements of the structure of social order that
took over power in the 20" century are the reason of this difficult situation:
MONEY and THE STATE, it means the roles which were granted in these
systems to money and the state. Both elements have become decisive means of
power. AUTHORITY HAS THE MAN, IN WHOSE HANDS ARE MONEY
AND/OR THE STATE." (Kaczmarek, 2001, p.44)

Thus, the artist criticized both capitalism — based on the power of money,
and socialism — focused on the strong state. According to him, a man should be
in the central point of every system. Money cannot be an aim itself but only a
means to satisfy human needs. The role of the state should also be minimal. In
various political systems state interference in areas such as education, culture,
economy is too intrusive and the artist claimed that it should be limited.

Joseph Beuys also mentioned another reason of deepening of the crisis in
Europe: "americanization". He touched this problem in one of the most famous
artistic action "I like America and America likes me" performed on 23th — 25t
May 1974 at the René Block Gallery in New York. After landing at the airport,
he was wrapped in felt and was transported to the gallery, where he stayed for
three days in a room with a coyote, and then after another trip to the airport in
felt, he flew back home. He had a meeting with the coyote — an indigenous
animal of the American continent, worshiped by Indians, despised and persecuted
by Americans. The artist did not “watch” and did not “touch” the American soil.
He was only transported in felt from the airport to the gallery and back. In
addition, a place, where he was with the animal, was full of copies of the Wall
Street Journal, on which the coyote urinated. This was a clear insult to the US
stock and financial system.

The importance of art

Communism and capitalism drove a man into a dead end. The artist
emphasized that it was not too late to break away from this situation and to
realize the idea of a better society. The basic force, that builds social concepts
and contributes to their implementation is art. Art in an expanded perspective is a
creative approach to reality. Thanks to art and with a help of thinking and action
of every human being, the transformation of reality is possible. For Beuys only
art was capable of introducing a new culture that would overcome the unhealthy
relations in our deadlocked civilization. In the sphere of art, concepts, that
actually challenge modern orders and our science and our positivist, materialistic,
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divided or atomized culture, are being discussed. In the above statement the artist
mentioned an important element of his theories, namely the concept of
revolution, as a method of designing new artistic and social concepts. According
to him, a change of the world should be started from a change of concepts. It is
the reason of his extension of the concept of art (Beuys, 1978, p.2).

Presenting Joseph Beuys as an artist who is important for pedagogy, it
should be noted that he developed (on the basis of plastic theory) the concept of
social sculpture, which was also called social art, social architecture or social
sculpture of warmth. This concept is interesting because it becomes a vivid
transfer of artistic theory on the real, social ground. Artistic creation was for
Beuys a catalyst for changes taking place in a man and leading to transformation
of reality. His own activity was classified by him as a sculpture, a sculpture still
unfinished, unspecified, constantly changing. Justifying this permanently
changing form of his activity, he spoke about the main goal of his artistic work:
stimulating discussion about art and about the world. According to his theory,
social sculpture is nothing other than "how we shape and model the world in
which we live. Sculpture as an evolutionary process. Everyone is an artist!"
(Jedlinski, 1990, p.10). The artistic material for people, who live in society, is the
social sphere, actively transformed by them. Everyone is appointed to creatively
transform the world in their area of activity, regardless of their social role. Art
gives a man strength for self-development, for transgression of his own boarders,
for shaping subjectivity towards other people. For the German artist, society was
a unique kind of piece of art, and every member of society was an artist. Beuys
established a social process in which everyone, as a creative individual, creates a
piece of art, of which he himself is a component. The name of this work of art is
society. As an example illustrating this way of thinking in the concrete artwork,
we can recall the work "Shovel with two shafts" from 1964, which indicated the
need for mutual cooperation and symbolised a unified, harmonious organism, full
of love (a metal part was in the shape of heart), and openness to another person
and their needs.

Beuys propagated his ideas during numerous discussions, interviews,
articles and artistic and political actions. In addition, he was actively involved in
political activities. His entire socio-political activity was placed in the broadened
concept of art. Politics, as part of an area in which people operate, was also
treated by Beuys as art. A politician must act as an artist — constantly using his
creative skills.

The importance of education

Beuys wanted to actively influence the social reality and make slow
changes which could in the future lead to a change in mentality of people. His
basic intention was to influence people’s consciousness and change their way of
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thinking. How could this be done? I think that the answer of the German artist is
particularly important for educators: the most important is education and
upbringing of children, public lectures and open meetings for all citizens. The
artist claimed that building a new world, a new society should begin from the
process of education, process of teaching and bringing up individuals. The most
important thing became the issue of awakening awareness, education and
information. Education, permanent awareness of people occupied an important
place in Beuys’ theory. As a teacher, he introduced his assumptions to life by
organizing seminars, lectures and discussions in which he and invited by him
guests talked not only about art, but also about issues related to social, economic,
pedagogical, ecological and political problems. Unfortunately, the artist noticed a
big crisis in education. He criticized primarily the fact of the unilateralism. He
connected the crisis of education with the crisis of the whole society. He
empathically emphasized the huge role of art in the process of education and
regretted permanent underappreciation of influence of art on shaping human
beings. Beuys treated art as a basic field stimulating creativity and contributing to
the development of a man and, consequently, the whole society. Thanks to art
people can develop comprehensively, face questions about culture, religion,
ethics and metaphysics.

"Man, as a child, is brought up to become a specialist. He actually is born
already as a specialist, to be installed anywhere in society, as a circle, a
mechanical part. It should not be like that. When one says: education should be
universal, it should mean: a man in the process of education must be confronted
with all aspects of the world. This corresponds with the extended concept of art
and extended concept of science." (Beuys, Haks, 1993, p.50)

Schools were treated by Beuys as the most important enterprises, because
they shape a conscious, free, creative man. Education should be comprehensive
so that a student is prepared for subsequent acquisition of specialist knowledge.
An important concept within his teaching theory was a teaching-learning system,
which was based on a very flexible teacher-student relation. The educator should
be ready for the fact that in some situation of a complicated educational process,
he can change his position from the preacher to the preceptor. A pupil can also be
a teacher, if he has knowledge about a certain topic. This situation is especially
possible in interdisciplinary schools, where socio-political issues are often
discussed. A readiness of both parts of education process (teaching and learning)
to change the place in teaching-learning system is the basic condition of a free
school. Beuys did not exclude a need of authority — the child needs a tutor and
this presupposes the existence of authority.

70

JlyxoBHiCTh 0cOOMCTOCTi: METOHOIOTisI, TeOpisi i MpaKTHKA 2 (83)-2018

For the creator of the theory of social sculpture, the most important thing
was the upbringing of a free, independent and creative individual (creativity not
only referring to the material sphere but also to the moral sphere). Schools and
universities were so important to him, because people could acquire there such
important "spiritual food". That’s why he encouraged for opening departments of
Free International University. In his vision, there were workplaces transforming
into specific universities, in which, apart from producing material goods,
"spiritual food" could have also been produced (even at numerous lectures and
discussions). Thus, for Beuys the beginning of the realization of the new reality
was education (education through art, which was understood in broader context):
not only at schools or universities, but also in workplaces or in special
"information points" in towns and villages. From 1971 the artist leaned towards
pedagogical forms in his performances, first of all lectures and seminars
dedicated to social, cultural and political issues. In February 1972 he ran two very
long lectures (which were also artistic actions) in Tate and Whitechapel
Gallery. In the same year he initiated Bureau for Direct Democracy during
Documenta 5, where he discussed electoral system with the audience of this
artistic event. The school boards with the traces of these performative discussions
have become installations, which were shown in exhibition spaces as a symbol of
social and intellectual exchange (Bishop, 2012, p.243).

He implemented his own educational ideas in Free International University
(FIU) for Creativity and Interdisciplinary Research - a school outside the
academic system, operating from 1973 until the mid-90s. It was the place of
research, work and communication to consider the future of the society. One of
the most important goals for FIU was to realize the creative potential of every
human being. It was a free and open school, without competition, which offered
students an interdisciplinary and comprehensive study program, based on art,
cultural studies, sociology, anthropology and economics (human creativity was
for Beuys an alternative form of capital). Beuys invited a lot of interesting artists,
researchers, scientists and intellectuals to create with the students a creative and
free space for discussions, workshops and seminars. Looking at Beuys’ actions
from the pedagogue’s perspective, one of the most important project was "100
Days of the Free International University", which was organized during
Documenta 6 in 1977. In thirteen interdisciplinary and open for the audience
workshops participated artists, musicians, actors but also sociologists, lawyers,
politicians, scientists, social activists and other interesting guests. Beuys went
beyond art in the direction of social sciences and thus announced a topic which is
important for today’s art-as-pedagogy (Bishop, 2012, p. 244).

Conclusion
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Noticeable in 21% century educational turn in art is a very interesting
phenomenon. It is worth in this context recalling the artists, who in 20" century
emphasized the importance of education in the space of art. One of them was
Joseph Beuys, who, in his activity balancing on the edge of art and pedagogy,
referred to spirituality and creativity of a human being and indicated the most
important problems concerning the world and a man. Thanks to referring to basic
values as love, solidarity, openness, he went out to people, who were not
interested in art, but who were looking for the sense of their life. Art and
pedagogy could help them. Beuys perfectly combined these two spaces and
thanks to it he is an inspiration for today’s artists and educators.
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BCI 3ATAJIBHOJIIOACBKI IIUTAHHA MOXYTb BYTU
TIJIBKU 3AIIUTAHHAMMU ITPO TBOPYICTh:
PO3IIUPEHA KOHIENISA MUCTEITBA HO3E®A BOMCA
AK JVKEPEJIO HATXHEHHSA JIS1 OCBITHU B OBJIACTI
CYYACHOI'O MUCTEINTBA

Bap6apa KeaTkoBchka-Ti0yaeBivu

Y emammi axyenmyemocs ysaca na momy, wo meopuicmo HiMEYbKO2O XYOOICHUKA
H. Boiica mooice cryscumu 0xicepenom HAMXHEHHA ONS CYYACHO20 XyOOJCHUKA, WO
npayoe ma cmuky mucmeymea i nedacociku. Oceimuiti nogopom 6 mucmeymei XXI
cmoaimms € Oyoce SaxdciusuM ssuujem Onig nedazoecis, AKi Npayriomes 8 2auysi
mucmeymsa. U. Boiic 06'e0nas mucmeymso i nedazo2iky 6 ceoiii posuupeniii Konyenyii
Mucmeymea, momy 8in € NONepeoHUKoM po3isidy MUCMeYmsea-saK-nedazociku. Y cmammi
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PO3KpUBAIOMbC  HAUOLIbUWL  8ANCIUGE Ne0A202IUHI NUMAHHS  XYOOJUCHbOI  OisIbHOCTI
. Boiica: ocsima, meopua Oismbhicmy, euxoeanns i modcbka ceidomicmy. s Hb02o
MUCMEYMBO € NOMYICHUM 3ac0O0M, 3a OONOMO20I0 AKO20 MOJICHA 3MiHUmMU ceim. Y
cmammi npedcmagnena poswupena Kouyenyis mucmeymea, pospobnena H. Boiicom
(HaseHiCMb MEOPHO20 NOMEHYIATY 8 KONUCHIU THOOUHL), CEKMOPA KPU3U 8 CYYACHOMY C8Imi
(8iticbkosa 3a2po3a, eKON0STYHA KpPUu3d, eKOHOMIUHA Kpusda, Kpuzda c8i0oMocmi i ceHcy
Jcumms), a maxoic sauumicms mucmeymea i oceimu ¢ meopii . Boiica (mucmeymeo i
ocsima Ax 6azo08a 061acmb, AKA CMUMYIIOE JHCaA2y MBOPHOCMI I CHPUSIE PO3GUMKY I0OUHU
i ecvoco cycninbemsa). Teopua Oisnvnicmu H. Botica € Oocepenom namxwenns Ons
CYHacHux XyOOJICHUKI6 I nedazoecis, momy wo 6iH 00'c0Hae mucmeymeo i neoazociky 8
CB0IU KOHYenyii «CoyianbHO 3AaH2aNCO8AHO20 Mucmeymeay». Y Hill mucmeyvbki yini
nepemunaomscs 3 nedazoiunumu amoiyismu. OOHAK GiH He 3YNUHUBCS HA CMBOPEHHI
XYO002UCHLO-COYIANbHOT meopii, a cnpobysag eminumu ii 6 ocumms 3a OONOMO2OK)
KOHKPEMHOI XyO00IHCHbO-Ne0a202iu Ol OIANbHOCI, XAPAKMEPUCMUKA KO NPedcmasiena 8
OaHiti cmammi.

Kmiouogi cnosa: mucmeymso, nedazozixa, Hosedp Boiic, 3anammsa mucmeymeom,
meopuicmo.

BCE OBIIEYEJIOBEUECKHUE BOITPOCBI MOI'YT BbITh
TOJIBKO BOITPOCAMMH O TBOPYECTBE:
PACIHIMPEHHAS KOHIIENIIUS UCKYCCTBA MO3E®A BOMCA KAK
NCTOYHUK BAOXHOBEHMUA 1JIA OBPA3OBAHUA B OBJIACTH
COBPEMEHHOI'O UCKYCCTBA

Bap6apa KeaTkosckas-Tudynesny

B cmamve axyenmupyemcsi GHUMAHUE HA MOM, YMO MEOPHUECMBO HEMEYKO2O0
xyooxcnuxa H. Botica modicem ciyscump ucmounukom 600XHOGEHUS ONs COBPEMEHHO20
XY00diCcHUKa, pabomaroujeco Ha cmuvlke uckyccmea u neoazocuxu. Obpazoeamenvhbvill
nogopom 6 uckyccmee XXI 6exa A6NA€mMcs OYEeHb GUANCHLIM AGNEHUEM OISl Neda2o2os,
pabomaiowux 6 obracmu uckycemea. M. Boiic 06veOuHun uckyccmeo u nedazocuxy 6
CB0€ll PACUUPEHHON KOHYENnYUU UCKYCCMEd, NOIMOMY OH SGISemCs. NPeouleCmeeHHUKOM
PACCMOMPeEnUst UCKYCCMmBA KAk nedazo2uku. B cmamve packpvlearomes Haubonee
sajicHvle  nedazozuueckue GONPoOcvl  Xypooxcecmsennoii  desmenvrnocmu M. Boiica:
06pazosanue, Meopyeckas OesmelbHOCMb, 80CRUMAHUEe U Yelogeyeckoe cosnanue. [is
He20 UCKYCCMBO AGIAEMCS MOUHbIM CPEOCMEOM, C HOMOWbBI) KOMOPO2O MOJCHO
usmenumos Mmup. B cmamve npedcmasniena pacuiupeHHas KOHYenyus UCKyccmed,
paspabomannasn H. Boiicom (hanuuue meopuecko2o nomeHyuana 6 KaicooMm uyenosexe),
CEeKmopa Kpusuca 6 COBPEMEHHOM Mupe (80€HHAs Yepo3d, HKONOSUHECKUl KPu3uc,
IKOHOMUYECKUT KPUSUC, KPUBUC COZHAHUS U CMBICAA JICUZHU), d MAKHCE 3HAYUMOCHIb
uckyccmea u obpazosanus 6 meopuu M. Boiica (uckyccmso u obpazosanue kax 6azo6as
0061aCmb,  CIMUMYTUPYIOWAs.  HCANCOy MEOPHeCmEa U CROCOOCMBYIOWAs  PA3GUMUI0
yenoeeka u ececo obujecmea). Teopueckas Oeamenvnocmv M. Foiica sersemcs
UCMOYHUKOM B00XHOBEHUSL OJisl COBPEMEHHBIX XYOONCHUKOB U Nedd20208, NOMOMY YMO OH

73



2 (83)-2018 JlyXoBHicTh 0cO0MCTOCTi: METO/10J10Tis1, TeOpis i MpakTHKa

00BEOUHUT UCKYCCMBO U NEOA202UKY 8 CB0ell KOHYENYUU «COYUATLHO AH2ANCUPOBAHHOL0
uckyccmea». B Hell Xydooicecm@eHHble yenu Nepecekaromcs ¢ nedazoeudecKuMu
ambuyuamu. OOHAKO OH He OCMAHOBUICS HA CO30AHUU XYOO0XHCECMBEHHO-COYUANLHOU
meopuu, a NONLIMAICA GONIOMUNbL €€ 6 JCUSHb NOCPEOCMEOM  KOHKDENHOU
XYOO0IHCECMBEHHO-NENA20ULECKOL  0esimeNbHOCU, Xapakmepucmuxa KOmMopot
npeocmasnieHtas 8 OaHHOU cmamue.

Kniouesvie cnosa: uckyccmso, nedazozuia, M. Boiic, aneasicuposanroe uckyccmeo,
meopuecmao.
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