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The article reveals the importance of developing the value of students’ attitude to
work in order to enhance their culture of family relationships. The views of pedagogues-
classics and modern scholars on labor education in the family are analyzed. some aspects
of the problem of forming hard work are examined. Various types of labor are described.
The necessity of conscious mastering of students' skills of self-knowledge activity is
substantiated.
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SOCIOLOGICAL ASPECT OF THE EUROPEAN HUMANISTIC
PEDAGOGICAL MODEL FROM A VIEWPOINT OF THE
PEDAGOGY HISTORY

V. V. Sizov

The article deals with the issues of formation of basic approaches to
creation of the general education paradigm from a viewpoint of
sociocultural regularities specific to each relatively isolated culture. The
article content addresses processes and peculiarities of formation of the
European humanistic pedagogy as a result of social and economic
processes and historically established traditions of society. This paper
represents the issue of the pedagogy social function as a factor ensuring
future opportunities of social development. The analysis of M. Weber's
study «The protestant ethic and spirit of capitalismy serves a basis for the
paper content. Weber uses the sociocultural approach in defining sources
and values of the present-day FEuropean society. By projecting the
Weber's method to the traditional system of education and study in the
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protestant countries of Europe and its description, the certain conclusions
can be made that history of pedagogy humanisation in Western Europe is a
naturally determined process that reflects the objective needs of the social
development. The Weber's methods bring us to reconsider the principle of
culture congruity in system of the present-day pedagogical practice and in
particular in educational component of the learning process.

Key words: Upbringing, education, humanitarian education,
sociocultural  regularities in pedagogy, educational environment,
culturological aspect in pedagogy, historical and pedagogical process,
ideologization of education and study.

Statement of problem in general terms. Humanistic views in pedagogy
emerged and developed not spontaneously but being driven by certain reasons
and preconditions. Change of the state power structure in Europe staring from the
age of Reformation objectively could not but touch on issues of forming the other
(more humanised) pedagogy that should contribute to birth of a new human both
in terms of his upbringing with the new world-view, ideology, morality and
processional qualities oriented to new industrial relations coming together with
the commaodity production (with its further capitalization) and coherent social and
economic phenomenon. For example, the commodity production required the
freedom of competition which in turn demanded for annulment of class
privileges; annulment of privileges in economic sphere required their cancellation
in social and political relations which in turn assumed the institutionalised
democracy and legal restriction of the state power. The outlined processes were
initially accompanied by philosophic ideological substantiation (especially clear it
can be seen from the period of French Enlightenment of XVIII). It should be
noted (as the regularity) that representatives (founders) of the new ideology
(starting from D. Locke, Jean Jacques Rousseau, Montesquicu et al.) as a rule
always placed the utmost importance on issues of education and study by
substantiating future opportunities and interests of new social structure of the
European society and emergence on the political stage of new class - the
bourgeoisie.

And what is the role and place of pedagogy (education and study) in those
processes? It is highly substantial as the world-view (ideologic) and professional
education of the key social groups for support and promotion of new social and
economic processes is the essential issue. This also refers to formation of certain
social environment based on cultural traditions - the circumstance that provides
steady and assured advance of certain social processes in future.

This issue has received full coverage by M. Weber - the sociologist, one of
the founders of the Western scientific sociology in his study «The protestant

200



JlyxoBHiCTb 0cOOMCTOCTi: METOAOIOTisI, Teopisi i MpaKTHKA 6 (81)-2017

ethic and spirit of capitalism» published by the author back in 1905. In this
respect, if to use the Weber's study finding's in approach to analysis of
pedagogical processes (as projection of social and economic processes) from the
methodology standpoint then a lot of tendencies in Western pedagogy becomes
clearer. Therefore, reference to scientific activity of M. Weber is rather justified.
As opposed to the Marx's theory of historical materialism, Weber pointed out the
importance of cultural influences exerted by religion (as a social and world-view
phenomenon that participates in process of national mentality formation). It is just
the point where he saw the key to understanding the capitalist system genesis and
thus to understanding of the cultural, social and ideological phenomena existing
in the West. However we can try to apply the Weber's approach to consideration
of processes related to the education humanisation in countries of Western
Europe, including the reasons that gave rise to such processes. Therefore,
reference to M. Weber is one of alternative variants (approaches) in general terms
to consider the issue of congruity of educational paradigm of the society (state)
with cultural (mental) traditions of people and public needs. In fact, Weber
explains a high level of material welfare of European society by existence of
peculiar system of steady social and cultural traditions «woveny into pedagogy of
social system.

Analysis of recent researches and publications. In the present-day
scientific literature the issues of formation of the humanistic pedagogy are
covered quite widely. At this point the attention can be drawn to the works of the
following researches: 1. Frolov, A. Zdravomyslov, E. Bondarevskaia, 1. Kotova,
V.Bibler, E. Shyianov, 1. Ziaziun, Sh. Amonashvili and et.al. Philosophic and
culturological approach to the issues of the pedagogy humanisation are reflected
in studies of O. Bazaluk. Culturological aspect of the pedagogical processes
humanisation as the issue methodology is outlined in investigations of the
classical pedagogy representatives such as A. Diesterweg, 1. Herbart,
K. Ushinsky.

Timeliness of the research. The main task of the research. To define
essential (sociocultural) characteristics of the pedagogy humanisation process in
the countries of Western Europe. To consider historical regularities of processes
of the education system humanisation and tendencies of its development based on
the sociocultural method developed in the work of M. Weber «The protestant
ethic and spirit of capitalismy.

Statement of the base material. Weber, when describing the European
society of XVIII - XIX refers to Protestantism that formed certain social and
personal canons which are naturally represented in the education system. At this
point the most base characteristics of Protestantism should be marked out within
the historical formation of specific social world-view of society. This refers to
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factors which could not but play a significant role in building of western
pedagogical model, determination of tactic and strategic targets in study and
education: protestant ethic extolled the labour and condemned the idleness; the
help to poor people was blamed by protestantism and the charity was understood
in the first place as giving a possibility to be taught a craft and work; to acquire
profession is a moral duty of everyone; wastefulness or unprofitable investment
were deemed sinful; literacy was considered as the God's work.

The protestant ethic governed the whole way of living as follows: law
abidance, discipline and labour quality, condemnation of drinking, strengthening
of family values, attracting children to the work; the true Christian should keep
himself tidy in everyday life and honest in performing his duties.

Many sociologists explained the economic success of protestant
communities by the fact that such labour ethic was extended not only to the bulk
of the population but also to the elite including business class. In such
communities the achievement of material wealth was considered as a criteria of
diligence and good faith of the labour activity. This is exactly what Weber's
meant when writing: «...the bare fact that among the applicants-Catholics the
percent of those who graduated from educational institutions training for
engineering and industrial and commercial activity and in general for bourgeois
entrepreneurship (non-classical gymnasiums, non-classical secondary schools,
advanced civil secondary schools and etc.) are substantially lower than the same
among the applicant-Protestants - the Catholics apparently prefer humanitarian
study in classical gymnasiums. ... In such cases the following causative
correlation is surely evident: the distinctive cast of psychics cultivated by
upbringing, in particular in that respect that was dictated by religious atmosphere
of the country and family determines the choice of profession and further field of
professional activity» [1, p. 63].

The new system of education and study was aimed at formation of a new
human as a precondition of new society creation (in parallel with new
interpretation of the place and role of the Human in the society, hence the
education humanisation is the essential condition of this process).

When analysing the question of Protestantism influence on the West-
European world-view the consideration must be given to the very significant
factor, among others, that comes from Catholicism. The Protestantism has been
formed not from scratch, first and foremost it has economic base (it stands firm
since the times of the Roman Empire) - that is the sanctity of private property.

In substance the whole history of the European civilization and its social
and economic base - is the «property», the phenomenon that in fact has
determined the European historical development (starting from Ancient Greece
and Rome, Holy Roman Empire, Reformation, French Enlightenment and etc.)
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both material (primary) and spiritual (secondary for provision of primary) in form
of formation of the ideology of practicalism, mercantilism, monetarism (to a
greater or lesser extent and form, see F. Engels «The Origin of the Family,
Private Property, and the State»). Even the humanisation processes in pedagogy,
special attention to the child personality and problems of his development - that is
nothing more than efforts on his socialization and adaptation to the system of the
established values aimed at supporting those values in future. Otherwise how it
can be explained that thousand-years propagation of Christian moral has rather
modest result for today (two world wars only during XX century). The
explanation can be found in a priori contradiction between the long ago declared
moral (Christian) values and existing social values focused on material wealth,
practicalism, benefit, prosperity and etc. For example, there we can refer again to
the opinion of M. Weber, when he analysed the views of American politician, one
of the leaders of the American War of Independence, Benjamin Franklin (who
was the fifteenth child in the family of English emigrant, craftsman, protestant)
presented by B. Franklin in his «Autobiography» [7]. Analysing the Franklin's
thoughts, Weber writes: «All moral rules of Franklin have utilitarian grounding:
honesty is useful as it brings credit, the same is the case for punctuality, diligence
and moderateness - that is precisely why all these qualities are the virtues. So it
can be suggested that where the appearance of honesty reaches the same effect it
may well replace the true honesty - for it can be easily assumed that in the
Franklin's opinion the excess of virtue - only the unnecessary extravagance and is
reprehensible as it is. By now not the acquisitiveness serves the person as a tool
of satisfaction of his material needs, but the human existence in whole is aimed at
acquisitiveness that becomes the goal of his life» [1, p.74].

In Weber's analysis we see the spirit of contradiction put into the value
system as mentioned above, in particular: co-existence of notions for moral
values «in general» and such from the point of view of «reasonability». This
contradiction bears culturological character and for this purpose represents a key
element of the existing construction of European Americanized civilisation.

Understanding of these regularities and relations allows us to consider the
phenomena of the pedagogy humanisation from two standpoints: the first - is the
attempt of society to escape from frames of the state and church patronage and (in
form of monarchy, hence the urge towards realisation of notion «person's
freedom» with a purpose to create the relatively independent (competitive)
person, and the second - provision for functioning of arising system of industrial
and social relations, their improvement and further historical advance.

For example the period of active reformation of the education and study
system in Europe in the latter half of XIX century, emergency of new
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pedagogical ideas and models (pedagogy of freedom-based education, labour
school, experimental pedagogy, pedagogy of pragmatism and etc.). Striving for
the increase of the return rate was conducive to improvement of the labour
productivity. It follows from here that the labour intensification is possible
through its modernisation (as opposed to extensive labour in Eastern Europe),
technical re-equipment of manufacture becomes the necessary and required thing,
Then the plants equipped with the latest machinery required the workers of new
type (technically competent, initiative, self-sufficient, capable of creative
approach in course of labour activity). The old school was unable to solve the
task of training such workers. Just the latter half of XIX century in Europe and
USA, including in the field of pedagogy, prepared the human resources basement
for realisation and maintenance of the required social and economic processes.
There were no similar tendencies in Eastern Europe which to a large extent has
determined its persistent technological lag.

The economic growth and development of technologies in the West was
accompanied by changes in social and legal field; the issue of legislative
recognition of the human rights and personal freedom - the objective
phenomenon in the absence of which there will be no economic development. It
should be also kept in mind that in Europe the historically linear formation of
educational (social) environment was the long-lasting but logical and consistent
phenomenon when one period of formation of pedagogical theories naturally gave
way to others (neither destructing no changing social values of the previous
period), mutually acceptable and as if derived one from another, when upgrading
those ideas and their adaptation to new historical circumstances are in process.

It is highly important to understand that integrative description of
pedagogical environment is always based on the system of really functioning,
traditionally established, generally accepted and incontestable social values (that
actually forms the mentality of society). For example, reformation of the
education system in countries of Western Europe and USA in the latter half of
XIX century further resulted in positive changes in society and met the set goals
(humanisation of education and study aimed at the student personality) and was
based on social traditions appeared back in the period of Reformation and Age of
Enlightenment. In other words the pedagogy of Ya.-A. Komensky was
transformed in pedagogical ideas of Pestalozzi, the theory and practice of whom
was formed under influence of Jean Jacques Rousseau, J. Locke. It should be
noted that pedagogical views of Pestalozzi were formed in the Protestant country
(Switzerland) and certainly there present the influence of ideas of French
revolution and bourgeois revolution in Switzerland in 1798.

Just at the turn of XVIII-XIX centuries the foundation of humanistic
direction of the European pedagogy took its shape, the objectives and tasks of
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which acquired the form of life support and were filled up with social content and
functions.

General analysis of the ideas of the most bright representatives of German
pedagogy of the first half of XIX century (Diesterweg, Herbart, Froebel and
others) shows the humanistic nature of pedagogy on the one part and on the other
part - its social (economic) focus reflecting the trend of social development.
German philanthropism of the end of XVIII century along with activity of
representatives of German humanistic pedagogy to a large extent had logically
led to reforms in pedagogy in the second half of XIX century. Thus the tendency
of the pedagogical thought development of within the common framework of
fulfilment social tasks basing upon the created system of social values can be
clearly seen. And this is already the culturological aspect of the matter appearing
in interaction of pedagogy and society. The very culturological aspect in
pedagogy was meant by K.D. Ushynsky by enunciating principle of «folk
character» in pedagogy [4] as a continuance of the issue of «culture congruity» in
works of A. Diesterweg [2] warning against thoughtless copying of pedagogy
practice of other countries [3]. Therefore the culturological aspect of the
pedagogy history is significantly more deeper issue than it can seem at first sight.
And sometimes it hardly can be argued with Oswald Spengler («The Decline of
the West») and his understanding of categories of «Culture» and «Civilization»
[6]. And given that pedagogical practice is the «in advance» (working for future)
task of pedagogy and practical realisation of the society culture, the importance of
culturological assessment and understanding of the pedagogy history takes
methodological form in system of approaches to description and building of
present-day pedagogy of one or another country (model).

Here the consideration must be given to objectivity of historical pedagogical
processes. The pedagogy always moves in the direction that is needed by society
(or imposed upon it), that is a kind of long-lasting «social, economic and political
order for future», otherwise the pedagogical theory most likely will have no
practical success. Any pedagogical theory shall be in high demand if it emerges at
the right time and place. For example, the pedagogical ideas of Ushinsky stated in
his fundamental study «The human as a subject of education» were not requested
by the society within the author's lifetime, for that period such ideas were not
needed by people as the country had to solve other tasks. And only long after the
need for social and economic changes occurred and Ushinsky's ideas became the
in-demand ones.

Surely, the pedagogical model of society must fit into the system of social
relations and no matter whether such relations are «distorted» or not. Education
system will correspond to public opinion and tendencies of the state ideology,

205

6 (81)-2017 JlyXoBHicTh 0cO0MCTOCTi: METO/10JI0Tis1, TeOpis i MpakTUKa

and again it does not matter whether it is right or not, the pedagogical model
follows the goals of the social development. Here it is critical to understand what
it is based on in the value and spiritual sense; if it is «social caprice» then the
dead end (moral, economic or political and etc.) shall be inevitable sooner or
later.

The ideas of American philosopher and pedagogue D. Dewey can be
deemed as the completion of establishment of the Western humanistic pedagogy
(the first half of XX century). - his pedagogy of practicalism and labour school
was a logical stage of formation of humanistic component of the western
pedagogical sphere where an attempt to combine personal values with social ones
was made [5]. Georg Kerschensteiner (beginning of XX century, Germany) in his
pedagogy of «civil education» and «labour school» advanced still further - here
the tendency of priorities not of society but of the state was revealed [4]. There
remained only one step to ideologisation of the education and study and it was
made. That tendency was marked by M. Weber (the end of XIX century), in this
respect his opinion is quite interesting: «It should be remembered that though
national states began to form even before the introduction of compulsory
education, only with its help they were able to take root and get firmly
established. From the very beginning the expansion of transplanted «national
memory» became the highest priority of the state pedagogy with national
historiography in its heart. Upbringing of uniform collective teams in the recent
epoch requires, among others, to build the long-lasting historical fable that can
demonstrate continuous link over time and space between today's members of
such teams and their ancient «forefathers» [1, p.89].

The tendency was such that in XX century pedagogy had been already
organically bound to the state and therefore started to acquire the political
character. The pedagogy was again returned to the system of state power and at
that time it was intentionally ideologized.

Conclusions and outlook for further researches. So, the pedagogy
humanisation is a result of social and economic (material) needs of the society.
The process of the pedagogy humanisation took place in line with traditions of
the society, reflected its mentality characteristics and, indirectly, met the spiritual
canons. According to Weber, Protestantism had formed the specific type of
personality oriented to material values. Pedagogical processes became the tools
and mechanism maintaining such values functioning. Further development of the
European humanistic pedagogy (especially reformatory pedagogy of the end of
XIX - beginning of XX centuries) more and more turned to the «human» and
became lesser and lesser oriented to his spiritual perfection.

Weber's method for assessing the society characteristics can be used for
developing the pedagogical paradigm of society that is based on the historically
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established social traditions. It is difficult not to agree with E. Durkheim who said
that the main function of education was to pass the values of specific culture.

The reformatory pedagogy of Western Europe of XIX century laid the
human resources basement of the scientific and technological progress and
development of economy of XX century (in other words it had fulfilled its
economic task) but had not succeeded in formation of organic perception of
morality in European population.

The next stage of our investigation will be devoted to consideration of the
substantial content and socio-cultural analysis of pedagogy humanisation in
countries of Eastern Europe.
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COLIOJIOTTYHUM ACIHEKT ®OPMYBAHHSI €BPOINEV CbKOI
T'YMAHICTUYHOI EJATOI'TYHOI MOJEJII 3 TO3UIIIi ICTOPII
NEJATOI'IKH
B. B. CizoB

Y cmammi  pozenadaromvcs numanns  gopmyeanns 6azuchux nioxodig 00
CMEOpeHHsl  3A2aNbHOOCGIMHbOI  napaouemu 3 nosuyiu COYIOKYILINYPHUX
3AKOHOMIPHOCMEN, NPUMAMAHHUX Ol KOJCHOI BIOHOCHO GI0OKDeMIeHOl KVIbmypu.
3micm cmammi mopkaemuvcs npoyecie ma ocoonueocmeti Popmy8anHs €8PONEUCLKOT

207

6 (81)-2017 JlyXoBHicTh 0cO0MCTOCTi: METO/10JI0Tis1, TeOpis i MpakTUKa

2YMAHICMUYHOL nedazocikuy K HACTIOOK COYIATbHO-eKOHOMIYHUX NpoYecié ma iCMopuUyHO
noOyo008aHux coyioKyibmypHux mpaouyii cycnitbcmea. Y cmammi posenaoacmocs mema
coyianvhoi ynkyii nedazoziku aKk ¢akmopa, wo 3abe3neyye nepcneKmueu CyChilbHo2o
pozeumky. 3micm cmammi noaseae 6 auanizi pobomu M. Bebepa «lIlpomecmancoka
emuka i dyx kanimanizmyy. Bebep suxopucmosye coyiokynvmypruil nioxio y U3HAYeHHI
Odicepen 1 yiHHOCMell CYYACHO20 €8PONelicbko2o cycninbemea. Ilpoexmylouu memoo
Bebepa na mpaduyitiny cucmemy 6uxogamHs i HABYAHHA 6 NPOMECMAHMCLKUX
cycninecmeax €8ponu ma i Xapakmepucmuxy, MONCIUBO 3p0OUmMuU O0esKi 8UCHOBKU NPO
me, wo eymamuizayis neoazoeiku 3axionoi €eponu — npoyec 3aKOHOMIpHUL, AKIlU
8idobpasicae 00 ’ekmusHi nompebdu cycninbho2o po3eumky. Memoo Bebepa cnonykae
3HOBY 36EPHYMUCS 00 PO32SI0Y NPUHYUNY KYAbMYpPOGiONogioHoCmi ) cucmemi cy4acHoi
nedazo2iuHol nPAKmuKu ma ocooiuso 00 UX08HOI CKIA0B0T 0CBIMHBLO20 NPOYeEC).
Knrwuosi cnosa: suxoeanns, oceima, eymawizayis o0cgimu, COYIOKYIbMYPHI
3AKOHOMIPDHOCII 8 nedazoeiyi, O0C8IMHE cepedosulye, KyIbMypoOrOSiuHULL ACHeKm 8
neoazoziyi, icmopuxo-nedazo2iunuil  npoyec, i0eon02izayis 6UX08aHH MA HABUAHHS.

COLMOJIOTHYECKUN ACHEKT ®OPMUPOBAHUSI
EBPOIEMCKON 'YMAHUCTUYECKOM NMEJAT O MYECKOMN
MOJIEJH C NO3UINI UCTOPUM NEJAT O UKU

B. B. Cu3zoB

B cmamve paccmampugaromest 80npocel opmuposanus OA3UCHbIX NOOX0008 K
CO30anHuI0  0OWeoBPA308AMENbHOU  NAPAOUSMbl ¢ NO3UYUU  COYUOKYTbNYPHBIX
3AKOHOMEPHOCME, XAPAKMEPHBIX OIS KAACOOU ONMHOCUMETbHO 000COONEHHOU KYIbMypbl.
Cooeporcanue cmamvu  3ampazueaen NpoOyeccol U OCODEHHOCMU  (POPMUPOBAHUSL
€BPONELICKOL 2YMAHUCIMUYECKOU Neda202UKU KAK Cledcmeue COYUAIbHO-IKOHOMUYECKUX
nPoOYecco8 U UCMOPUYECKU CLONCUBLUUXCS COYUOKYILIMYPHBIX mpaduyuli obuecmea. B
cmamoee  paccmMampueaemcs mema COYUaIbHOU (QYHKYUU nedazoeuku Kak gakmopa,
obecneuusaroueco nepcnekmusbl 06ueCmeenHo20 pazsumus. B ocHoge codepocarus
cmambu  Haxooumcs ananuz pabomel M. Bebepa «IIpomecmanmckas smuka u 0yx
Kanumanuzmay. Bebep ucnonvzyem coyuokyiomypHwlil no0xXo0 6 onpeoeieHul UCmoKos u
YeHHOCmell COBPEMEHH020 esponetickoeo obwecmsa. IIpoekmupys memoo Bebepa na
MPAOUYUOHHYIO CUCTEMY 80CNUMAHUSL U 0OYYeHUs @ npomecmanmckux cmpanax Eeponbi
U ee Xapakmepucmuky, MONCHO COeldamb HeKomopvle 6ble0O0bL O MOM, 4MO UCMOPUs
eymanuzayuu  nedazozuxu 8 3anaownoi Eepone — npoyecc 3aKOHOMEPHbIIL, OMpanicaroujull
obvexmueHvle nompebrHocmu obwecmeennozo pazeumus. Memoo Bebepa 3acmasnsem
6HOBbL 0OPAMUMBCSL K PACCMOMPEHUIO NPUHYUNA KYTbMYPOCOOMBEMCMEUs. 8 CUCmeme
COBPEMEHHOU  Neda2o2uieckoll NPaKmuku U OCODEHHO B0CNUMAMENbHOU COCMABHOU
06pazosamenvHo20 npoyecca.

Knrouegvie cnosa: socnumatie, o6pasosanue, COYUOKYTbMYpPHDBLE
3AKOHOMEPHOCMU 8 nedazo2uke, 00PA308AMENbHASL CPedd, KVIbMYPOLOSUUECKUI ACNEeKm
6 nedazocuxe, UCMOPUKO-NEOAOSUYECKUTI NPOYecc, UOeONo2U3ayusi GOCHUMAHUSL U
o0Oyuenus.
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VJIK 378.14

BILIUB KYJbTYPHOI YIIEPE)KEHOCTI HA BUSIBJIEHHS
TA BUBHAHHS OBJAPOBAHUX CTYJAEHTIB ¥

MEHIIMHHUX I'PYIIAX ABCTPAJIII

A. €. Ckupna

Y cmammi  pozensdaemvcs npobnema eusenenus 000apo8anHux
CMyOeHmi@ y MEHWUHHUX 2PYNAX, NPeOCABHUKAMU SKUX MOJCYmb Oymu
ocobucmocmi i3 KyIibmypHux i peuieitinux pyn, ineaniou mowo. Cmamms
00600ums OYMKY, wo 000aposana m0OUHA MOdJice Mamu 00c6io abo
no2nA0U, WO 3HAXO0SAMbC NO3A MeAHCaAMU OOMIHYIOUOT COYIAnbHOT HOPMU.
Le o3nauae, wo maxi cmyoenmu He MOJICYNb Mamu OOCASHEHb MAKO2O0 JiC
PIBHA, wo i cmyodenmu, AKi € NPedCmasHuKamMu OOMIHAHMHOL KYIbmypu,
MOMY WO 60HU He MAIMb DIGHUX MOICTUBOCHEN Ol PO3GUMIKY CBOET
ocobucmocmi. Takodc y cmammi ysaza axkyeHmMyEmvcs HA MOMY, WO
ynepeooicene Cmasients 00 NPeOCMAaGHUKI8 MEHWUHHUX 2PYN CINA8UMb nio
CYMHI6 cam ¢hakm Has6HOCMI 000aPOBAHUX CMYOEHmMi6 V MEHUIUHHUX
epynax, ane U NUMAHHSA HASAGHOCHIE PIGHUX MONCIUBOCMEN O/ KOJNCHOL
JOOUHU 8 OeMOKPAMUYHOMY — CYCNIIbCMBI. Tomy eusmanna u
i0enmuikysanuss 000apo8aHux CmMyOeHmié y MEHUUHHUX 2pynax ma
3abe3neuents ix 0C6IMHIX nomped € OOHUM i3 NPIOPUMEmHUX 3a680aHb
CYUACHOI nedazoeiunol HAyKu KONHCHOT Kpainu ceimy.

Knrwuosi cnoea: o060aposanuil, mananogumuil, ocobucmicme,
IHOUBIOYANbHICMb, HABUANbHULL NIAH, HABYANLHA NPOSPAMA, NOMeHYia,
i0enmucpixayisn, MeHWUHHA 2PYNa, OOMIHAHMHA KYIbmypd.

IlocTanoBka mnpoliaeMu y 3arajJbHOMY BHIVIAAI Ta ii 3B’f30k 3
BAKJIMBUMH HAYKOBUMY TAa NMPAKTHYHMMM 3aBJAaHHsMH. [Iporpec mroactsa
BEJIMKOI0 MIpOI0 3alIeKUTh BiJl oOmapoBaHux Jroneil. OTxke, YCBiIOMIICHHS
JIFOJICBKOTO MOTEHIally SIK OCHOBHOTO PECypCy JIIOACBKOI'O PO3BUTKY € IyXKe
BaXXHUM (PAKTOPOM YCHIIIHOTO PO3BUTKY KpaiHM Ta il EKOHOMIYHHX 1
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