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Abstract

This study reports on a cross-sectional study conducted at the preparatory school of a state university in
Turkey to examine the role of gender and L2 Proficiency on learners’ motivation and vision to learn English
as a foreign language. While motivational dispositions of learners has been subject to research for several
decades, understanding visualization has become a part of motivational studies in recent years and how it
is affected by learners’ gender and L2 proficiency needs further research. This study aimed to contribute to
the literature by studying some aspects of motivation and vision to find how they are affected by gender and
L2 proficiency of learners. The results revealed that although gender had a main effect on Ideal L2 Self of
learners in motivation, and on their Vividness of Imagery in vision; L2 proficiency was found to yield no
main effect on any of the areas investigated.
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Ozet

Turkiye’deki bir devlet Universitesinin hazirhk okulunda gercgeklestirilen bu calismada, cinsiyet ve dil
yeterliginin 6grencilerin yabanci dil olarak Ingilizce 6grenme motivasyon ve vizyonlarina etkisini arastirmak
amaglanmistir. Ogrencilerin motivasyonel egilimleri son yillarda arastirmalara konu olsa da, gérsellestirme
ancak son yillarda motivasyon c¢alismalarinin bir parcgasi olmustur; bu nedenle goérsellestirmenin
ogrencilerin cinsiyet ve dil yeterliginden nasil etkilendigi konusunda daha fazla arastirmaya ihtiyac
duyulmaktadir. Bu ¢alisgmada, motivasyon ve vizyonun bazi yénleri ¢alisilarak bunlarin é6grencilerin cinsiyet
ve dil yeterliginden nasil etkilendigini bulmak suretiyle alanyazina katkida bulunulmasi amaclanmistir.
Sonuglar gostermistir cinsiyetin, motivasyon agcisindan, oOgrencilerin ideal dil benliklerine; ve vizyon
acisindan imgelerin canliligi tizerinde bir etkisi olmasina ragmen, dil yeterliginin arastirilan hicbir alanda
etkisi olmadig1 gérulmustir.

Anahtar kelimeler: Motivasyon, vizyon, cinsiyet, dil yeterligi, dil 6grenimi.

1 EFL Instructor, Ankara University, e-mail: gizemakilli@gmail.com

International Journal of Language Academy
Volume 5/3 Summer 2017 p. 66/83


file:///C:/Users/ToprakBerke/AppData/Local/Temp/gizemakilli@gmail.com

The Effect of Gender and L2 Proficiency on Learners’ Motivational
Dispositions and Vision

Introduction

With the recent developments in the second language (L2) motivation theory, one of main
research interests has been the growing focus to understand visualization (You et al.,
2016) and “self”, in effect, how learners’ selves affect their motivational dispositions
(Csizer and Magid, 2014) in that how people imagine themselves in the future has an
impact on how they canalize their present learning behaviour.L2 proficiency is one of the
aspects which is found to be effective in learners’ motivational dispositions. Gardner and
Lambert (1972) stated that highly proficient learners are more closely related with high
levels of motivation while low achievers are observed to be less motivated and
instrumental rather than integrative in their motivation. Cho (2013) supports this view
and states that there is a close relationship between L2 achievement and motivation in
which the first predicts the latter, and asserts that as the level of motivation rises, it
provides more and better chances for proficiency in L2 achievement. She claims that
learners’ positioning of proficiency as an essential goal in their struggle to learn an L2 is
accepted to have direct relation to the motivational dimensions.

Gender, on the other hand, is a recurring type of variation in the motivation studies and
it has generally been reported that there is a distinctive difference between females and
males in their motivational dispositions, the first almost always outscoring the latter (You
et al., 2016). Females’ focusing on interpersonal communication and putting more of
themselves to relationships of other selves are thought to help them visualize themselves
in future L2 situations which results in their engagement with more sophisticated and
vivid motivated future self-guides (Henry and Cliffordson, 2013).This study examines the
role of gender and L2 proficiency on motivation and vision separately, from the
perspective of L2 Motivational Self System (Doérnyei, 2005, 2009) and it reports on a
cross-sectional study conducted at a state university in Turkey.

The L2 Motivational Self System

The L2 Motivational Self System is first originated from self-discrepancy theory (Higgins,
1987) and possible selves theory (Markus and Nurius, 1986) which suggests that possible
selves are ideas of learners on “what they might become, what they would like to become,
and what they are afraid of becoming in the future” (Dérnyei and Chan, 2013: 438). The
validity of the system has been confirmed by a variety of studies in diverse learning
settings like in Germany (Busse, 2013), Hungary (Kormos and Csizer, 2008), Japan, Iran
and China (Taguchi et al., 2009), Pakistan (Islam et. al. 2013), and Saudi Arabia (Al-
Shehri, 2009) since it was first proposed by Dérnyei (2005).

It consists of three constructs which are Ideal L2 Self, Ought-to L2 Self and L2 Learning
Experience. Ideal L2 Self mainly concerns the desirable self-image that an L2 user ideally
wants to reach in the future. It is suggested to be the most salient component in
predicting motivated behaviour (Csizer and Lukacs, 2010). Ought-to L2 Self reflects the
beliefs and attributes of a learner on what she/he needs to possess to satisfy the
expectations of learning an L2 and to refrain from possible negative outcomes in the L2
learning process. Mostly this component is seen to be similar to the Ideal L2 Self while
the salient difference is the source of vision which indicates that while ideal self-images
are created by the learner, ought-to self-images are imported by some significant others
who may be present in learner’s immediate environment (Dérnyei, 2009; You et. al.,
2016).
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The third construct is L2 Learning Experience which can be defined as a component
covering a wide range of motives in relation to present learning environment like the
influence of teacher, any experience of success or failure, the peers and the curriculum.
Kormos et al. (2011) state that the immediate social environments of learners influence
learning aims along with attitude, self-efficacy and self-concept beliefs. Intended Effort,
which is defined as the effort a learner puts into a work to achieve a goal, is thought to be
linked to Ought-to L2 Self with L2 Learning Experience and thus, although not included
in this tripartite originally, it is added to these constructs to be able to analyse the
relation and dynamic systems among them better (You et. al., 2016).

Imagery and Vision

Imagery is defined as internal representation of the external, in the absence of any
experience (Hall et al., 1990) like “playing scales on a piano and envisioning a concert
hall” (Wenger, 1998:176). The ability to create images help learners not just to
reconstruct the past, but also to predict what may happen in near or distant future and
is more like “placing oneself in the mental shoes” (Moulton and Kosslyn, 2009: 1276).
Markus and Nurius (1986) stressed that possible selves involve images and senses and
the simulating nature of mental imagery is at the core of its potential (Dérnyei and Chan,
2013). It gives learners the chance to visualize how they would ideally be when they
learned the language, and thus energizes the present picture to close the gap between the
imagined and the real.

The term, vision is closely related to mental imagery, and is seen to be as the first step to
involve learners constructing their Ideal L2 Selves (Doérnyei, 2009); however, its use in
motivational context happens when imagery is followed by behaviour (You et al, 2016).
Dornyei (2014) explains that it is a state of a future goal a learner wants to reach and is
personalized by the learner by adding imagined realities of the target state where he/she
experiences what he/she wants to achieve. Dérnyei and Kubanyiova (2014: 4) claim that
to study vision is particularly promising as it offers “a useful, broad lens to focus on the
bigger picture, the overall persistence that is necessary to lead one to ultimate language
attainment”.

The recent increasing body of research studying different aspects of vision in L2 learning
(e.g. Al-Shehri, 2009; Doérnyei and Chan, 2013) suggest that L2 motivation is related to
visualization. Along similar lines, in other studies conducted (e.g. Chan, 2014; Magid,
2014; Sampson, 2012), an increase in visualization was reported in an increase in
motivation with the help of some training programmes which provided learners with the
advantage of more vivid imagery of L2 learning process. You and Chan (2015), however,
found that visualization experiences did not necessarily result in fully created L2 self-
images and further criteria should be met for this to happen which is consistent with the
findings of Doérnyei (2009) and Doérnyei and Ushioda (2011). As You and Chan (2015)
asserts imagery, thus, is a not a static component of motivational system, but affects and
is affected by the process of learning too.

Motivated by the above considerations, the research questions guided the study are as
follows:

1. Does gender and L2 proficiency have a significant role on motivation?

la. Does gender and L2 proficiency have a significant role on Ideal L2 Self?
1b. Does gender and L2 proficiency have a significant role on Ought-to L2 Self?
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lc. Does gender and L2 proficiency have a significant role on L2 Learning
Experience?
1d. Does gender and L2 proficiency have a significant role on Intended Effort?

2. Does gender and L2 proficiency have a significant role on vision?

2a. Does gender and L2 proficiency have a significant role on Ease of Using
Imagery?
2b. Does gender and L2 proficiency have a significant role on Vividness of Imagery?

3. Is there a significant interaction between gender and L2 Proficiency levels of
participants on their motivation and vision?

Method
Participants

In this cross-sectional survey, a total of 133 students (F=77, M=56) from three different
levels of proficiency (L2=45, L3=39, L4=49) which represent A2, B1 and B2 respectively in
Common European Framework of Reference (CEFR) (Council of Europe, 2001) were
investigated. The students were studying at a preparatory school of a state university
based in Ankara, Turkey with their age ranging from 17 to 23 years old (M=18.7, SD=.99).
In selecting the participants, convenience sampling method was followed, and the three
proficiency levels were chosen to investigate as there were no L1 (Al) students studying at
the time of the study. Below is an overview for the participants:

Table 1: A summary of participant characteristics

Category Sub-category Number Percent
Nationality Turkish Citizen 123 92.5
Other 7 5.3
Missing 3 2.3
Age 17 1 .8
18 69 51.9
19 39 29.3
20 15 11.3
21 7 5.3
22 1 .8
23 1 .8
Gender Female 77 57.9
Male 56 42.1
L2 Proficiency L2 45 33.8
L3 39 29.3
L4 49 36.8
Having a native teacher yes 34 25.6
before or/and now no 99 74.4
Travelling to or being yes 8 6
abroad more than 3 no 125 94
months
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Instrument

The instrument used in the study was a questionnaire developed by You et. al. (2016)
drawing on some other instruments and scales from a variety of studies (see Dérnyei and
Chan, 2013). It contained 73 five-point Likert scale items ranging from strongly disagree
(1) to strongly agree (5) with 7 background questions. Motivation domain included aspects
of L2 Motivational Self System which are Ideal L2 Self, Ought-to L2 Self, L2 Learning
experience, and Intended Effort which was included to these three in the study of You
and Doérnyei (2016); while vision domain included two aspects which are Ease of Using
Imagery and Vividness of Imagery. Two subcategories which are visual style and auditory
style constitute the Vividness of Imagery. In this study not all questionnaire items were
utilised, yet instead, only the ones targeting the main dependent variables; motivation
and vision, were drawn upon (for more detail see Table 2 below). For some participants,
there existed missing data which were handled by calculating the means for each
proficiency level and replacing missing items with mean scores for each. The English
version of the questionnaire was translated to Turkish by the researcher, and an
independent researcher was asked for further modifications. Then two students were
asked to think aloud on the items translated and with final corrections, the process was
finalized. Below is the information about the multi-item scales:

Table 2: Information about the multi-item scales

Variables Number of Items Sample Items

Motwation
Ideal L2 Self 5 I can imagine myself in the future
giving an English speech successfully
to the public.

Cught-to L2 Self & Studying Englich is important to me
in order to gain the approval of my
teachers.

L2 Learning Experience 5 I really like the actual process of
learning English.

Intended Effort 5 I would like to spend lots of time
studying English.

Vision
Vividness of Imagery 5 When imagining how I could use
English fluently in the future, I
usually have a vivid mental picture
of the scene.

Visual Style 5 Charts, diagrams, and maps help me
understand what someecne says.
Aunditory Style 5 I remember things I have heard in
class better than things [ have read.

Ease of Using Imagery 5 I find it easy to “play” imagined
scenes and/or conversations in my
mind.
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Procedure

Data collection of the study took place on 16th of December, 2016.The Preparatory
School administration was contacted and provided with information about the purpose
and details of the study. After the permission was obtained for the data collection,
instructors of each level (L2, L3, L4) were contacted personally and asked for their
cooperation in implementing the questionnaire to their classes during the class time.
Printed copies of the questionnaire were given personally to each instructor, and students
who agreed to participate in the study signed informed consent forms and filled out the
questionnaire in approximately 15 minutes. Out of 172 students, 133 of them agreed to
participate in the study. The completed forms and questionnaires were given back to the
researcher at the end of the class time by the instructors of each level for the analysis.

Results
Motivation

In order to examine the role and significance of gender which has two levels (male and
female) and L2 proficiency which has three levels (L2, L3 and L4) on motivation of the
participants, a2x3factorial ANOVA was conducted for each analysis. For the motivation
domain, there were four subcategories constituting the variable which were Ideal L2 Self,
Ought-to L2 Self, L2 Learning Experience and Intended Effort.
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Table 3: Means (Ms) and Standard Deviations (SDs) of Motivation by Gender and L2

Proficiency
Gender L2 Proficiency M sD
fdeal L28elf Female L2 20.82 4.58
L3 20.05 3.20
L4 20.43 3.85
Total 20.47 3.94
Male L2 16.65 5.59
L3 17.94 5.67
L4 15.71 4.35
Total 1521 o220
Ought-to L2 Seli Female L2 1778 500
L3 16.66 4.02
L4 14 86 492
Total 16.41 4.83
Male L2 17.94 4.51
L3 17.04 416
L4 18.05 412
Total 17.69 4.30
L2 Learning Expenence Female L2 1381 4 58
L3 1476 313
L4 15.31 4.65
Total 15.35 4.23
Male L2 14.53 4.87
L3 15.61 5.46
L4 15.51 414
Total 15.24 4.75
Intended Effort Female L2 17.68 437
L3 1686 416
L4 15.60 4.53
Total 1670 141
Male L2 15.81 4.60
L3 16.56 5.63
L4 15.67 4.50
Total 16.00 4 54

Note that Number of Female Parficipants are L2=28, L3=21, L4=28
Number of Male Participants are L2= 17, L3= 18, L4=21 for each case.

As it is displayed in Table 3, the mean score and standard deviation of the Ideal L2 Self
for female participants in all levels were (M=20.47, SD=3.94). On the other hand, the
mean score and standard deviation of the Ideal L2 Self for male participants in all levels
were (M=18.21, SD=5.25). As for Ought-to L2 Self, the mean score and standard
deviation of the Ought-to L2 Self for female participants in all levels were (M=16.41,
SD=4.83) while the mean score and standard deviation of the Ought-to L2 Self for male
participants in all levels were (M=17.69, SD=4.30). For L2 Language Learning
Experience, the mean score and standard deviation of female participants in all levels
were (M=15.35, SD=4.23) while the mean score and standard deviation of male
participants in all levels were (M=15.24, SD=4.75). Lastly, for the Intended Effort, the
mean score and standard deviation of female participants in all levels were (M=16.70,
SD= 4.41) while the mean score and standard deviation of male participants in all levels
were (M=16.00, SD=4.84). (For details of every level by gender, see Table 3 above.)

A 2x3 factorial ANOVA was conducted to investigate the role of gender which had two
levels (male and female) and L2 proficiency which had three levels (L2, L3 and L4) on
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motivation which consisted of Ideal L2 Self, Ought-to L2 Self, L2 Learning Experience and
the Intended

Effort of the participants. The homogeneity of variances turned out to be nonsignificant
indicating that the error variance of the dependent variables could be assumed equal
across groups (p > .05) apart from the one for the Ideal L2 Self (p=.042) which was close
to .05 alpha level.

The Ideal L2 Self: The results of ANOVA yielded that there was a main effect of gender
on Ideal L2 Self of the participants (F(1,127)=8.10, p=.005); however, there was no main
effect of L2 proficiency on Ideal L2 Self of the participants (F(2,127)=.73, p=.48) nor was
there a significant interaction between gender and L2 proficiency level on Ideal L2 Self of
the participants (F(2,127)=1.66, p=.19).

The Ought-to L2 Self: The results of the ANOVA indicated that there was no main effect
of gender and L2 proficiency level of participants on Ought-to L2 Self while no interaction
of both was identified either. The results were for gender (F(1,127)=2.81, p=.09); for
proficiency (F(2,127)=1.63, p=.20); and for interaction of gender and proficiency
(F(2,127)=1.55, p=.21).

The L2 Learning Experience: The results of the ANOVA revealed that there was no main
effect of gender and L2 proficiency level of participants on the L2 Learning Experience
while no interaction of both was found either. The results were for gender (F(1,127)=.14,
p=.91); for proficiency (F(2,127)=.03, p=.97); and for interaction of gender and proficiency
(F(2,127)=.61, p=.55).

The Intended Effort: The results of the ANOVA indicated that there was no main effect
of gender and L2 proficiency level of participants on Intended Effort while no interaction
of both was detected either. The results were for gender (F(1,127)=.70, p=.41); for
proficiency (F(2,127)=1.10, p=.34); and for interaction of gender and proficiency
(F(2,127)=.55, p=.58).

All in all, the results of2x3 factorial ANOVA conducted to investigate the role of gender
and L2 proficiency on motivation domain yielded no significant results apart from the
main effect of gender on Ideal L2 Self of the participants (F(1,127)=8.10, p=.005).

Vision

In order to examine the role and significance of gender which has two levels (male and
female) and L2 proficiency which has three levels (L2, L3 and L4) on vision of the
participants, a 2x3 factorial ANOVA was conducted for each analysis. For the vision
domain, there were two subcategories constituting the variable which were Ease of Using
Imagery and Vividness of Imagery.
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Table 5: Means (Ms) and Standard Deviations (SDs) of Vision by Gender and L2

Proficiency
Gender L2 Proficiency M sSD
Ease of Using Imagery Female L2 16.68 5.15
L3 17.76 3.62
L4 17.50 3.90
Total 17.27 4.30
Male L2 15.10 2.23
L3 15.17 4.82
L4 15.76 3.52
Total 17.45 4.71
Vividness of Imagery Female LZ 56.36 9.70
L3 54 B0 (3]
L4 53.21 9.93
Total 5479 5.96
Male L2 50.18 11.60
L3 49.461 11.43
L4 49.90 N
Total 49 89 10.69

Note that Number of Female Parficipants are L2=28, L3=21, L4=28
Number of Male Participants are L2= 17, L3= 18, L4=21 for each case.

The mean score and standard deviation of the Ease of Using Imagery for female
participants in all levels were (M=17.27, SD=4.30) as it is displayed in Table 5. On the
other hand, the mean score and standard deviation of the Ease of Using Imagery for male
participants in all levels were (M=17.45, SD=4.71). As for Vividness of Imagery, the
mean score and standard deviation for female participants in all levels were (M=54.79,
SD=8.96) while the mean score and standard deviation for male participants in all levels
were (M=49.89, SD=10.69). (For details of every level by gender, see Table 5 above.)

A 2x3 factorial ANOVA was conducted to investigate the role of gender which has two
levels (male and female) and L2 proficiency which has three levels (L2, L3 and L4) on
vision which consisted of Ease of Using Imagery and Vividness of Imagery of the
participants. The homogeneity of variances turned out to be nonsignificant indicating that
the error variance of the dependent variables could be assumed equal across groups (p >
.05).

The ease of using imagery: The results of ANOVA indicated that there was no main
effect of gender and L2 proficiency level of participants on Ease of Using Imagery while no
interaction of both was found either. The results were for gender (F(1,127)=.008, p=.93);
for proficiency (F(2,127)=2.80, p=.06) which could be perceived as nearly significant; and
for interaction of gender and proficiency (F(2,127)=1.21, p=.30).

Vividness of Imagery: The results of ANOVA yielded that there was a main effect of
gender on Vividness of Imagery of the participants (F(1,127)=7.75, p=.006); however,
there was no main effect of L2 proficiency on Vividness of Imagery of the participants
(F(2,127)=.48, p=.62) nor was there a significant interaction between gender and L2
proficiency on Vividness of Imagery of the participants (F(2,127)=.25, p=.78).

All in all, the results of 2x3 factorial ANOVA conducted to investigate the role of gender
and L2 proficiency on vision domain yielded no significant results apart from the main
effect of gender on Vividness of Imagery of the participants (F(1,127)=7.75, p=.006)
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which indicated that there was only the main effect of gender on The Ideal L2 Self for
motivation(F(1,127)=8.10, p=.005) and Vividness of Imagery for vision of participants in
the study (see Figure 1).
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w5000 i 20,00 p——
Y | T
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Error bars: +- 2 SE
Error bars; +-2 SE

Figure 1. The ‘main effect’ representations of gender on Vividness of Imagery and Ideal L2
Self

Discussion
The Role of Gender and L2 Proficiency on Motivation (RQ1)

In previous research (see You et. al.,, 2016), out of all constructs which constitute L2
Motivational Self System, Ideal L2 Self has been found to function as the core motivator
in a wide variety of learning settings irrespective of the specific age groups or learning
context. In this study, as it was in the study of You and Dérnyei (2016) in which the Ideal
L2 Self scores were higher than the rest of three constructs of L2 Motivational Self
System; Ideal L2 Self is the only one that yielded significant main effect as for the role of
gender on it. The finding of the effect of gender on Ideal L2 Self is totally in line with the
finding of Henry (2009), who found that Ideal L2 Self increased significantly in females
while males resulted in decrease. However, for learners’ Ideal L2 Self and for other
constructs of L2 Motivational Self System, no main effect of L2 proficiency was identified.
As a result of the findings, there existed no interaction between gender and L2 proficiency
for any of the variables.

The Role of Gender and L2 Proficiency on Vision (RQ2)

In line with the findings of Dérnyei and Chan (2013), it is apparent from the study that
some L2 learners in this setting make use of mental imagery in their process of learning.
However, the only significant role is that of gender on Vividness of Imagery for vision. As
You and Doérnyei (2016) confirmed, there is a distinct gender difference for visualization
which supports the finding that female participants have more vivid imagery than their
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male counterparts. Another reason for why males did not engage in vivid imagery might
be that even if a learner has a self-image, it may not be elaborate and vivid enough to be
efficient (Doérnyei, 2009). Moreover, unlike the finding of You and Chan (2015) there
existed no interactions between imagery and L2 Proficiency either. As opposed to the
studies of You et al. (2016) and You and Doérnyei (2016) in which they found that the
more educated one is, the stronger Ideal L2 Self one possesses; in this study, there were
no differences identified between the three levels; L2, L3 and L4; hence, in this study no
main effect of L2 Proficiency on learners’ Ideal L2 Self was identified.

Overall, there came out two significant findings which were the main effect of gender on
Ideal L2 Self for motivation, and the main effect of gender on Vividness of Imagery for
vision. Females outscoring males in both cases may result from a couple of reasons one
of which is, as You et al. (2016) also expressed, female students are generally
overrepresented in university settings which was also the case in this study (F=77, M=
56). Another reason might stem from the fact that as Henry (2010) proposed, possible
selves of females are characterized with qualities of more interdependence and social
qualities than men which may result in better visualization of their Ideal L2 Self and in
more vivid images which aid to their vision.

In conclusion, it is understood from this study that L2 proficiency do not have a main
effect in any areas of motivation and vision which suggest that regardless of their L2
proficiency, learners may engage in motivational dispositions, and may use visionary
aspects in their struggle to learn an L2 if guided by their teachers and the significant
others in their immediate environment.

Summary and Conclusion

In this study, it was aimed to find out if there were any effect of gender and L2 Proficiency
on motivation and vision of L2 learners in order to contribute to the literature from a
different setting. Results revealed that while there was no main effect of L2 proficiency on
any of the components, gender had a main effect on Ideal L2 Self for motivation and on
Vividness of Imagery for vision. It can be concluded from this study that gender plays a
role in motivational dispositions of learners, particularly on their Ideal L2 Self while it
also yields a significant result for Vividness of Imagery as part of visionary disposition.

As for limitations, this study doesn’t cover enough diversity to lead the origination of a
comprehensive picture of Turkish setting overall, a study with a wider context and with
participants from different educational levels would enable a bigger picture to identify
motivational dispositions of learners in Turkey. Another point to indicate is that as both
motivation and vision include many subcomponents, further studies may apply
structural equation modelling (SEM) to analyse various variables across various groups to
identify the relations between better.

International Journal of Language Academy
Volume 5/3 Summer 2017 p. 66/83



The Effect of Gender and L2 Proficiency on Learners’ Motivational
Dispositions and Vision

References

Al-Shehri, A. H. (2009). Motivation and vision: The relation between the ideal L2 self,
imagination and visual style. In Z. Dérnyei& E. Ushioda (Eds.), Motivation,
language identity and the L2 self (pp. 164-171). Bristol, UK: Multilingual Matters.

Busse, V. (2013). An exploration of motivation and self-beliefs of first year students of
German. System, 41, 379-398.

Chan, L. (2014). Effects of an imagery training strategy on Chinese university students’
possible second language selves and learning experiences. In K. Csizer& M. Magid
(Eds.), The impact of self-concept on language learning (pp. 357-376). Bristol, UK:
Multilingual Matters.

Cho, Y. G. (2013). L2 Learning Motivation and Its Relationship to Proficiency: A Causal
Analysis of University Students’ EIL Discourses. English Teaching, 68(1), 37-68.

Council of Europe (2001). Common European Framework of Reference for Languages:
Learning, teaching, assessment. Cambridge: Cambridge University Press.

Csizer, K., &Lukacs, G. (2010). The comparative analysis of motivation, attitudes, and
selves: The case of English and German in Hungary. System, 38, 1-13.

Csizer, K., &Magid, M. (Eds.). (2014). The impact of self-concept on language learning.
Bristol, UK: Multilingual Matters.

Dornyei, Z. (2005). The psychology of the language learner: Individual differences in
second language acquisition. Mahwah, NJ: Erlbaum.

Doérnyei, Z. (2009). The L2 motivational self system. In Z. Doérnyei& E. Ushioda (Eds.),
Motivation, language identity and the L2 self (pp. 9-42). Bristol, UK: Multilingual
Matters.

Dérnyei, Z., & Ushioda, E. (2011). Teaching and researching motivation (2rded.). Harlow,
UK: Pearson Education.

Dérnyei, Z., & Chan, L. (2013). Motivation and vision: An analysis of future L2 self
images, sensory styles, and imagery capacity across two target languages.
Language Learning, 63, 437-462.

Dornyei, Z. (2014). Future self-guides and vision. In K. Csizer& M. Magid (Eds.), The
impact of self-concept on language learning (pp. 7-18). Bristol, UK: Multilingual
Matters.

Doérnyei, Z., &Kubanyiova, M. (2014). Motivating learners, motivating teachers: The role of
vision in language education. Cambridge, UK: Cambridge University Press.

International Journal of Language Academy
Volume 5/3 Summer 2017 p. 66/83



740 | Gizem DOGAN

Gardner, R. C., & Lambert, W. E. (1972). Attitudes and motivation in second language
learning. Rowley, MA: Newbury House Publishers.

Hall, E., Hall, C., & Leech, A. (1990). Scripted Fantasy in the Classroom. London:
Routledge.

Henry, A. (2009). Gender differences in compulsory school pupils’ L2 self-concepts: A
longitudinal study. System, 37, 177-193.

Henry, A. (2010). Gender differences in L2 motivation: A reassessment. In S. Davies (Ed.),
Gender gap: Causes, experiences and effects (pp. 81-102). New York: Nova
Science.

Henry, A., & Cliffordson, C. (2013). Motivation, gender and possible selves. Language
Learning, 63, 271-295

Higgins, E.T. (1987). Self-discrepancy: A theory relating self and affect. Psychological
Review, 94, 319-340.

Islam, M., Lamb, M., & Chambers, G. (2013). The L2 motivational self system and
national interest: A Pakistani perspective. System, 41, 231-244.

Kormos, J., & Csizer, K. (2008). Age-related differences in the motivation of learning
English as a foreign language: attitudes, selves and motivated learning behaviour.
Language Learning, 58, 327-355.

Kormos, J., Kiddle, T., &Csizer, K. (2011). Systems of goals, attitudes, and self-related
belifs in second-language-learning motivation. Applied Linguistics, 32, 495-516.

Magid, M. (2014). A motivational programme for learners of English: An application of the
L2 Motivational Self System. In. K. Csizer& M. Magid (Eds.), The impact of self-
concept on language learning (pp. 333-356). Bristol, UK: Multilingual Matters.

Markus, H., &Nurius, P. (1986). Possible selves. American Psychologist, 41, 954-969.

Moulton, S. T., &Kosslyn, S. T. (2009). Imagining predictions: mental imagery as mental
emulation. Philosophical Transactions of the Royal Society B, 364, 1273-1280.

Sampson, R. (2012). The language-learning self, self-enhancement activities, and self
perceptual change. Language Teaching Research, 16, 317-335.

Taguchi, T., Magid, M., &Papi, M. (2009). The L2 motivational self system among
Japanese, Chinese and Iranian learners of English: a comperative study. In
Dornyei, Z., Ushioda, E. (Eds.), Motivation, Language Identity and The L2 Self.
(pp. 66-97). Bristol, UK: Multilingual Matters.

Wenger, E. (1998). Communities of Practice: Learning, Meaning and Identity. Cambridge:
Cambridge University Press.

You, C. J., & Chan, L. (2015). The dynamics of L2 imagery in future motivational self
guides. In Z. Dornyei, P. Maclntyre, & A. Henry (Eds.), Motivational dynamics in
language learning (pp. 397-418). Bristol, UK: Multilingual Matters.

International Journal of Language Academy
Volume 5/3 Summer 2017 p. 66/83



The Effect of Gender and L2 Proficiency on Learners’ Motivational
Dispositions and Vision

You, C. J., Doérnyei, Z., &Csizer, K. (2016). Motivation, vision, and gender: A survey of
learners of English in China. Language Learning, 66(1), 94-123.

You, C. J., & Dornyei, Z. (2016). Language learning motivation in China: Results of a
large scale stratified survey. Applied Linguistics, 37(4), 495-519.

APPENDIX
MOTIiVASYON ANKETI

Ankara Universitesi Yabanci Diller Ylksekokulu'ndaki 6grencilerin  Ingilizce
o0grenimleriyle ilgili dtstncelerini ve inanclarini daha iyi anlayabilmek icin
gerceklestirdigimiz bu calismada sizden, asagidaki sorulara kendinize en uygun sekilde
cevap vererek yardimci olmanizi rica ediyoruz. Ankette dogru ya da yanlis cevap yoktur ve
sizden herhangi bir kisisel bilgi paylasimi yapmaniz da istenmemektedir. Tamamen
kisisel fikirlerinizi 6nemsiyoruz. Bu calismaya verdiginiz cevaplar sadece bilimsel amaclar
icin kullanilacaktir, bu yltzden, calismanin basarili olabilmesi ve hedefledigi sonuclar:
elde edebilmesi icin samimi ve size gére dogru oldugunu dustndtgintz sekilde cevap
vermeniz 6nemlidir. Eger anketin herhangi bir noktasinda devam etmek istemediginize
karar verirseniz, herhangi bir neden belirtmeksizin calismadan ayrilabilirsiniz. Katiliminiz
icin cok tesekkUr ederim.

1. Bolim
Liitfen, asagida belirtilen ifadelere ne kadar katudiginizt ya da katumadiginizt 1°den 5’e
kadar olan rakamlardan birini yuvarlak icine alarak belirtiniz. Liitfen hicbir soruyu bos

birakmayiniz.

Kesinlikle Katilmiyorum Ne katiliyorum | Katiliyorum Kesinlikle
Katilmiyorum ne Katiliyorum
katilmiyorum

1 2 3 4 5

1 | Ingilizce 6grenmek benim icin énemli ctinki baska tilkelere | 1 | 2 [ 3| 4 | 5
seyahat etmek isterim.
2 | Ingilizce filmleri severim. 112 (3] 4]5
3 | Ailem, egitimli bir kisi olabilmem icin Ingilizce 6grenmem | 1 | 2 [ 3| 4 |5
gerektigine inanir.
4 | Toplumun onayini kazanabilmek icin Ingilizce &grenmek | 1 | 2 [ 3| 4 |5
benim icin 6nemlidir.
5 | Ingilizce &6grenmek benim icin 6énemlidir ¢tnkd ileriki | 1 | 2 [ 3| 4 |5
calismalarimda Ingilizceye ihtiyacim olacagini diistintirtim.
6 | Ingilizce derslerini daima iple ¢ekerim. 123|415
7 | Bence Ingilizce 6grenmek, bu dili konusanlarin kultara ve | 1 | 2 [ 3| 4 | 5
sanati hakkinda daha fazla sey 6grenmek icin énemlidir.
8 | Ingilizce 6grenmek benim icin énemli ciinkii yurtdisinda | 1 | 2 [ 3] 4 |5
O0grenim gérmeyi planliyorum.
9 | Kendimi ilerde yabanci arkadaslarla partilerde Ingilizce | 1 | 2 | 3| 4 |5
konusurken hayal edebilirim.
10 | ingilizce 6grenmek zorundayim c¢linkid aksi halde, ailemi | 1 | 2 [ 3| 4 |5
hayal kirikligina ugratirim.
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11 | Ingilizce 6grenmek benim icin énemli clinkd Ingilizcem | 1
olmadan cok fazla seyahat edemem.

12 | Ingilizce 6grenmek, arkadaslarimin onayini kazanmak igin | 1
bence énemlidir.

13 | Ingilizce 6grenmek benim icin 6énemli ¢iinkii eger Ingilizce | 1
bilirsem, diger insanlar bana daha cok saygi duyacak.

14 | Ingilizce konusulan tlkelerde yapilan TV programlarm | 1
severim.

15 | Ingilizce &égreniyorum c¢linkti yakin arkadaslarim Ingilizce | 1
o6grenmenin énemli oldugunu distintyor.

16 | Ingilizce 6grenmek, ailemin onayini kazanmam icin | 1
onemlidir.

17 | Ingilizce konusulan tilkelere seyahat etmek isterim. 1

18 | Gelecekte kendimi, insanlara, basarili bir sekilde Ingilizce | 1
konusma yaparken hayal edebiliyorum.

19 | Ingilizce &grenmek benim icin énemli ciink®i Ingilizceden | 1
kotli notlar alsam, utang duyarim.

20 | Mevcut Ingilizce 6grenme stirecimi oldukca seviyorum. 1

21 | Ingilizce 6grenmek benim icin, kisisel olarak énemli bir hedefi | 1
gerceklestirmek adina 6nemlidir (6r. mezun olmak ya da burs
kazanmak).

22 | Gelecekte basarili bir Ingilizcem olmayacagini diisindagim | 1
zamanlarda, Ingilizceye daha siki caligirim.

23 | Ingilizce &6grenmek, ogretmenlerimin takdirini kazanmak | 1
acisindan benim icin énemlidir.

24 | Ingilizce 6grenmek benim icin énemli ¢clink eger iyi derecede | 1
Ingilizce 6grenirsem, hayatim degisecek.

25 | Ingilizceyi ilerde kullanmayi isteme sebeplerim aileminkilerle | 1

aynidir.

26 | Ingilizce konusulan tilkelerin miiziklerini (6r. pop mtizik) cok | 1
severim.

27 | Ingilizce 6grenmeyi oldukea ilging bulurum. 1

28 | Ingilizce konusarak yabancilarla is yaptigim bir ani hayal | 1
edebilirim.

29 | Ingilizce 6greniyorum clinkii Ingilizcem sayesinde yurtdisi | 1
seyahatlerimden zevk alabilirim.

30 | Ingilizce 6grenmek benim icin gerekli ctinkti Ingilizce | 1
smavlarindan (6r. kur atlama, muafiyet, yeterlilik) dtistik bir
not almak ya da kalmak istemem.

31 | Bence Ingilizceye calisirken zaman daha hizh gegiyor. 1

32 | Ingilizcenin énemli oldugunu dustniiyorum c¢linkd saygi | 1
duydugum insanlar Ingilizce &égrenmem  gerektigini
dustntyor.

33 | flerde kendimi bir kafede oturmus, fonda hafif bir muzik | 1
calarken yabanci bir dostla kahvelerimizi icip Ingilizce
muhabbet ederken hayal edebiliyorum.

34 | llerde Ingilizceyi basarii bir sekilde kullanamayacagimi | 1
distniince korkarim.

35 | Ingilizce dgrenirken ailemden oldukca baski hissediyorum. 1

36 | Ingilizce 6grenmek benim icin 6énemli clnkii gelecekte | 1
Ingilizce konusulan tlkelere seyahat etmeyi planliyorum.
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37 | Ingilizce dergileri, gazeteleri ve kitaplar severim. 11213415
38 | Ingilizce 6grenmekten gercekten zevk alinm. 1123|415
39 | Ingilizce 6grenmek zorundayim c¢unku Ingilizce dersinden | 1 | 2 [ 3| 4 |5
kalmak istemem.
40 | llerde kendimi yabanci arkadaslarla bir konu TUzerine |1 |2 (3|4 |5
Ingilizce tartisirken hayal edebilirim.
41 | Ingilizce 6grenmek benim icin énemli ¢linkii egitimli bir |1 |2 [3|4 |5
insanin Ingilizce konusabilmesi gerekir.
42 | llerde Ingilizceyi nasil kullanacagimla ilgili kafamdaki imaji |1 |2 [3|4 |5
temelde anne babam etkilemistir.

2. BOLUM
Calismanin bu béliimiinde de asagida belirtilen ifadelere, 6nceki boliimde oldugu gibi, ne
kadar katildiginizt ya da katimadiguuzt 1’den 5’e kadar olan rakamlardan birini yuvarlak
icine alarak belirtiniz. Liitfen hicbir soruyu bos birakmayiniz.

43 | Ogretmenim bana ne yapmam gerektigini anlattiginda daha |1 |2 |3 |4 |5
iyi anlarim.
44 | Ingilizce 6grenmek icin oldukca fazla caba sarf etmeye |1 |2 |3 |4 |5
hazirim.
45 | Kendimi, gelecekte ustalikla Ingilizce kullanirken hayal |1 |2 |3 |4 |5
ettigim zaman, genellikle hem belirgin zihinsel resimler
canlandirabilir hem de bu durumlara uygun sesleri canl bir
sekilde duyabilirim.

46 | Ogrenirken, égrenmeme yardimci olsun diye renk kodlamas1 |1 |2 |3 |4 |5
yapar, renkli kalemlerden yararlanirim.
47 | Kendimi, ilerde ustalikla Ingilizce kullanirken hayal ettigim | 1 |2 |3 |4 |5
zamanlarda, genellikle kafamda o anlarin birka¢c canl
zihinsel resmi ve/veya sesi olur.

48 | Smifta duydugum seyleri, okudugum seylerden daha iyi |1 [2 |3 |4 |5
hatirlarim.
49 | Ingilizce calisarak cok zaman gecirmek isterim. 1
50 | Eger istersem, gelecekte Ingilizceyi ne kadar basarih bir |1 |2 |3 |4 |5
sekilde kullanabildigimi o kadar canli bir sekilde hayal
edebilirim ki gértinttler ve/veya sesler ilgimi iyi bir film ya da
hikayedeki gibi canl tutabilir.

N
w
EN
9]

51 | Ogretmenin tahtaya yazdigini okuyarak daha iyi 8grenirim. 1 |2 |3 |4 |5
52 | Ogretmen anlattiginda, sinifta daha iyi grenirim. 1 |2 |3 |4 |5
53 | Ingilizce &grenmeye, diger biitiin konulardan daha fazla |1 |2 |3 |4 |5

odaklanmak isterim.
54 | Cizelgeler, grafikler ve haritalar birinin ne soéyledigini |1 |2 |3 |4 |5
anlamama yardimci olur.
55 | Bir o6gretmeni dinlerken, resimler, rakamlar, ve kelimler |1 |2 |3 |4 |5
hayal ederim.
56 | Gelecekte Ingilizceyi ne kadar akici kullanabilecegimi |1 |2 [3 |4 |5
dustndugtimde, genelde kafamda bu sahnenin canli bir
goruntliisu olur.

57 | Birinin bana derste ne yapmam gerektigini yluksek sesle |1 |2 |3 |4 |5
anlatmasini isterim.
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hayallerim bazen o kadar canhdir ki kendimi sanki gercekten
o onlar1 yasiyormus gibi hissederim.

58 | Ingilizce o6grenmede basarisiz olsaydim bile, yine de 2 |13 |4
Ingilizceye hala cok calisirdim.

59 | Ingilizce calisirken, yazilarin degisik renklerle altini gizerim. 2 |13 |4

60 | Bagkalariyla tartisip konustugum seyleri daha iyi hatirlarim. 2 |13 |4

61 | Ingilizce dersinden kalsam bile, Ingilizce gelecekte benim igin 2 13 |4
hala énemlidir.

62 | Gelecekte Ingilizceyi basanli bir sekilde kullanmakla ilgili 2 |3 |4

Asagiuda belirtilen ifadelere de, énceki béliimde oldugu gibi, ne kadar katildiginizi ya da
katlmadiginizt 1’den 5’e kadar olan rakamlardan birini yuvarlak icine alarak belirtiniz.

Liitfen hicbir soruyu bos birakmayiniz.

canliligini kaybetti.

63 | Gelecekte kendimi basarili bir sekilde Ingilizce kullanirken 2 |3 |4
gormekte hic zorluk cekmem.

64 | Ingilizce 6grenmekle ilgili kafamdaki imaj ya da hayal gecen 2 |3 |4
yillar boyunca degisti.

65 | Kafamda, hayali sahneler ve/veya sohbetler canlandirmayi 2 13 |4
kolay bulurum.

66 | Ingilizce &grenmekle ilgili kafamdaki imaj ya da hayal 2 13 |4
eskiden daha basitti; ama simdi daha da belirginlesti.

67 | Ingilizceyi gelecekte ne kadar basarihi bir sekilde 2 13 |4
kullanabilecegimi hayal etmek benim icin kolaydir.

68 | Ingilizce dgrenmekle ilgili kafamdaki imaj ya da hayal simdi 2 13 |4
eskisinden daha da canlhdir.

69 | Bence, kendimi gelecekte Ingilizceyi basarili bir sekilde 2 |3 |4
kullanirken goéztimde canlandirmak konusunda dogal bir
yetenegim var.

70 | Eskiden, kendimi ilerde Ingilizce kullanirken hayal 2 13 |4
edemezdim; ama simdi hayal edebiliyorum.

71 | Hayali anlar1 gbéztimde canlandirmayr her zaman kolay 2 13 |4
bulmusumdur.

72 | Eskiden, Ingilizceyi gelecekte nasil kullanacagima dair zengin 2 13 |4
hayallerim vardi; ama simdi yok.

73 | Ingilizceyi kullanmakla ilgili kendime yénelik imajim gittikce 2 |13 |4
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3. Boliim

Liitfen, size uygun kutucuklara tik atarak asagidaki bilgileri doldurunuz. Cevaplarinizt
daha iyi anlayabilmemiz icin verilen bosluklart doldurmayt: unutmaymniz.

e Kadin |:| Erkek |:|

T.C. Vatandasi |:| Diger (lutfen belirtin: )

e  Yasmiz:

e Anadili Ingilizce olan bir égretmeniniz hi¢ oldu mu ya da su anda béyle bir
6gretmeniniz var m1?

Evet |:| Hayir |:|

o Ingilizce konusulan bir tilkede (seyahat etmek, okumak vb. nedenlerden)
toplamda en az 3 aydan daha fazla zaman gecirdiniz mi?

Evet |:| Hayir |:|

Anketi tamamladiniz. Katiliminiz ve isbirliginiz icin ¢ok tesekktir ederiz.
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