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THE POTENTIAL OF READING APPROACH INSTRUCTION IN
RAISING LEARNERS’ LINGUISTIC AWARENESS

L.D. Garus, T.G. Solopova

This paper reports the findings of a small-scale study which
focused on reading approach instruction for learners of English as a
vocational foreign language (VFL) in a higher educational
establishment, where foreign languages are not major subjects. The
objective of the study was to explore the potential of reading
approach instruction in raising the learner readers’ awareness of
reading approaches, in extending the range of approaches they
employed and in encouraging learners to monitor and reflect upon
their reading.

Key words :reading approach instruction, linguistics, semantics
and paralinguistics, gradual and anticipatory reading.

Statement of the problem in general aspect and its connection with
important scientific and practical tasks. Having initially established the
learner’s existing approach awareness and use, the researchers embarked
upon detailed approach instruction, during which learner readers’ approach
use was promoted and reviewed at regular intervals by means of review
exercises and interviews. The findings of the study point to the problematic
nature of reading approach instruction. While indications emerged that
approach training appeared to raise learners’ awareness of reading
approaches and may have encouraged use by some learners of certain
gradual processes, other approaches seem harder to acquire. Some learners
do not make the transition to more complex approaches. Nonetheless,
approach training can encourage learner readers to reflect on their approach
use and seems to boost their confidence in their own reading abilities.

Making out the parts of general problem not solved earlier with
which the paper deals. The educational reform in Ukraine is based upon the
statement of the Bolognese Convention which includes the reform of
linguistic education as one of its leading components, i.e. mainly the reform
of the foreign language teaching process in compliance with the
requirements of the All-European recommendations. Taking this modern
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trend into consideration there appears a necessity for further analysis of the
potential benefits of reading approach instruction.

That’s why on the one hand the relevance of the given topic consists in
the urge to evolve and introduce an integrated approach of teaching the
students of nonlinguistic higher schools the reading techniques in English as
a vocational foreign language, an approach instruction which could
simultaneously develop learner readers’ self-determination in their work with
vocational texts. On the other hand the relevance is stipulated by the lack of
correspondent researches in the methods of foreign language teaching.

The object of research is the process of forming linguistic competence
of students reading English vocational texts in correlation with the other
types of linguistic activities.

The subject of research is the approach of teaching the students of
higher nonlinguistic schools the way to read English vocational texts in
correlation with the other types of linguistic activities. The technical
departments of a higher nonlinguistic school were chosen for that purpose in
order to prove the importance of reading approach instruction for students to
handle English vocational texts.

Formulating the paper aims (stating the tasks). The purpose of
research consists in theoretical reasoning and working out an integrated
approach to teach the students of higher nonlinguistic schools to read English
vocational texts and practical guidance of how to evolve and introduce such
an approach into the teaching process at higher nonlinguistic schools.

The purpose of research brought up the following tasks to be
performed:

1. To define the purpose and principles of the strategy to teach the
students to read English vocational texts in correlation with the other types of
linguistic activities on the basis of scientific theoretical works by
psychologists, linguists and methodologists.

2. To invent models of teaching to read English vocational texts in
correlation with the other linguistic activities.

3. To empirically verify the effectiveness of applying the models of
teaching to read English vocational texts in correlation with the other
linguistic activities.

4. To make approach instructions of teaching to read English
vocational texts in correlation with the other linguistic activities.

Methods of research: critical analysis of scientific theoretical works,
scientific supervision, testing, methodical experiment.
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Presentation of the research with complete grounding of the
obtained scientific results. There are approaches to make the process of
reading more effective. These approaches intended to improve the process of
reading are optional for the students to choose. They encompass linguistics,
semantics and paralinguistics. Linguistic approaches may consist in: a)
reading aloud to associate the written passage with its corresponding sound
in the foreign language; b) recognizing the structure of sentence; c) inferring
grammar rules by analogy; d) analyzing unfamiliar passages by splitting
them and linking their constituent parts with familiar passages or by defining
their grammatical category. Students need to be learned to use the reference
materials to aid their reading and develop their reference skills, e.g. the use
of dictionary in alphabetical order.

Initial skimming of the text is a semantic approach which contributes to
the students’ confidence about tackling the text. The teacher can train the
students how to search for the remaining information which was not gleaned
from the initial skim reading, through exercises aimed at obtaining more in-
depth information. These exercises may be followed by a more intensive
look at a passage which may lead on to mixed-skill activities such as
interviews, written exercises or gap fill exercises.

Paralinguistic approaches may be presented as follows: a) recognition
of the text genre and the use of illustrations and titles to predict the likely
content of the text; b) prediction of the vocabulary which can be encountered
in the following passages.

The experiment was conducted in the following way. The students
participating in the experiment were aged 18-20, were in their second year of
study and had had at least a year of experience of English as a foreign
language. They all attended the classes of the two teacher-researchers who
carried out the experiment. The total number of the participants was 26.

Before teaching the approaches it was necessary to find out which
approaches were already familiar to the students. The text appropriate in
length and difficulty to their language level was distributed among them. It
contained a number of unknown words. They were asked to read the text
without the dictionary and to underline the sentences the meaning of which
they understood. This procedure had two advantages for both the students
and the researchers: the students understood they need not know every single
word in the text; they could reflect upon the approaches they had previously
used in the process of reading texts in English. Having read the text once
without the dictionary the students were later asked to re-read the text again
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with the aid of the dictionary. They were also given a written assignment in
the form of a test dealing with the contents of the text. After all that they
were interviewed concerning the approaches used by them while performing
the tasks. A list of approaches possibly used was presented to the students for
review.

The approaches highlighted by the survey were included into reading
activities and practiced in reading exercises. The teachers taught the students
how to predict the meaning from the title of a passage, how to find main
ideas in a paragraph, how to use the context to guess the meaning of
unknown words. The students were constantly reminded about the
approaches necessary to use.

The teachers chose the reading tasks having in mind the upcoming
experiment resembling the examination in English at which the students
would be required to identify and extract details and points of view first, and
to understand the gist, identify main points and details, recognize points of
view and draw conclusions later on.

A number of observations were held during the experiment in order to
check the students’ implementation of the reading approaches. Some of the
assignments were conceived to hide the reminder of the approaches to better
understand which of them were automatically used by the students. The final
observation took place 24 teaching weeks after the initial reading approach
training had begun.

Training appeared to have had some effect in relation to some of the
approaches. Some of the students, however, simply don’t make the transition
to more complicated approaches. All in all the teachers had a very good
working relationship with the participants of the experiment.

Conclusions and perspective of future development. The results and
the practical value of the experiment were very important. The students
admitted that the more they read, the more they applied various reading
approaches, and the more their comprehension increased. The approach to
preliminary read the questions grew less popular among the students during
the course of the experiment. This is evidence in favour of the main purpose
of the research, i.e. success in teaching the students to make efforts to better
understand the text by using the wider spectrum of reading approaches.
There are proofs that students’ knowledge of reading approaches and their
ability to reflect upon appropriate ones during their reading did increase. We
believe that such training and continued practice may help the students
become more independent in their reading and better prepared to cope with
future reading assignments.
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INOTEHIUIAJTI HABYAHHA ITPHHIIUIIAM YU TAHHS 3A
JOIIOMOTI' OO NIABUINEHHA JITHI'BICTUYHOI
KOMIETEHTHOCTI CTYJAEHTIB

L.J. I'apyc, T.I'. CotonoBa

B Oaniti  cmammi  6idobpadicarombcs  pe3yromamu  MaiomMacuimadHo2o
00CTIOJNCEHHS, 3ACHOBAH020 HA HABYAHHI NPUHYUNAM YUMAHHSA CMYOeHmis, SKi
BUBYAIOMb AHTIUICLKY MOBY NPOecilinoco CRpAMY8aHHA 8 HeMo8HOMY 8y3i. Llinb
00Ci0HCEHHSI — NPOOEMOHCMPYBaAmU NOMEHYIAN HAGYAHHS NPUHYUNAM YUMAHHA 3d
00nOMO2010 NIOBUWEHHSA 3HAHMA NPO NPUHYUNU YUMAHHA CAMUX CHyOeHmis,
PO3WUPEHHSI CReKMPA 3ACMOCO8Y8AHUX HUMU NPUHYUNIG | HACHA2U CMYOeHmI6 6ecmi
CnOCMEPEdICeHHs Ma MIPKYBAHHS 8 NPOYeCT YUMAaHHS

Knrouosi cnoea: naguanus npuHyunam YUmaHHs, aiH2GICMUYHI, CeMAHMUYHI
ma  NnapaniHegiCMuyHi  NPUHYUNY, NOeMAanHe  UUMAHHA ~Md ~ YUMAHHA 3
BUNEPEOINCEHHIM.

NOTEHIHWAJT OBYYEHWS TPUHIUNIAM YTEHUS
IHOCPEACTBOM HOBBIINEHUSA IUHI'BUCTUYECKOU
KOMIETEHTHOCTU CTYAEHTOB

N.I. T'apyc, T.I'. CosionoBa

B Oannoii  cmamve  ompadicenvl  pe3ynbmamvl  MALOMACUMAOHO2O0
uccne0o6anus, OCHOBAHHO2O HA  OOYYeHUU NPUHYUNAM YMeEHUsi CMYyOeHmos,
UBYHAIOWUX AHRTUUCKULL A3bIK NPOPecCUOHANIbHO20 HANPABTIEHUs 8 HEA3LIKOBOM 8Y3e.
Lenv uccnedosanus — nPoOeMOHCMPUPOBAMb NOMEHYUAL O00YyHeHUs NPUHYUNam
umeHusl NOCPeOCMEOM NOBbIUIEHUSL 3HAHUA O NPUHYUNAX YINEHUSI CAMUX CIYOEHMO08,
00YUAIOWUXCSL YMEHUIO, PACUUPEHUSI CHeKMPA NPUMEHAEMbIX UMU NPUHYUNO8 U
6000yuLedneHUsi CIYO0eHmos8 8ecmu HAbI00eHUe U PAZMbIUIeHUE 8 PoYyecce YMeHUs.
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Knrouesvie cnosa: O6yweHue npuHyunam  4Ymernus, JUuHeeUCmMuU4ecKue,
cemarnmuyveckue U napaiuHeeucmudecKkue npuRyunsl, NOImManHoe YmenHue u 4menue ¢
onepescerHuem.
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