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Abstract

English has turned out to be a lingua franca all over the world. In the era of global education where English
has a leading role, students exchange programs are fast becoming a key instrument in the maintenance of
global education. Therefore, universities develop language programs for their Erasmus exchange students
to provide them opportunities to improve their English so as to survive and study abroad. Program
evaluation has become a central issue not only for adequate planning and implementation of a language
program regarding the needs and the expectations of all stakeholders but also for the on-going
improvement of it. This study aimed to evaluate an English language course for Turkish Erasmus exchange
students which lasted one month. The course was basically designed to enhance the listening and the
speaking skills of the students with the help of an Al level skill-based coursebook which focuses on daily
life situations in each unit. Process-oriented approach was taken as a basis and each stage of the process
was evaluated with the contribution of all stakeholders in the program by means of questionnaires and
interviews. Data were collected through questionnaires and semi-structured interviews. The qualitative and
quantitative results revealed significant results in that Turkish Erasmus exchange students experienced a
number of language problems while they were studying abroad. Thus, language courses designed for these
students need to attempt to help them to communicate easily in their daily lives and to be able to study
abroad.
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Ozet
Ingilizce tim dtinya genelinde konusulan ortak dil durumundadir. Ingilizcenin énemli bir yeri olan evrensel
egitim caginda Ogrenci degisim programlar: evrensel egitimi devam ettirmede hizh bir sekilde kilit unsur
olmaktadir. Bundan dolayi, Universiteler Erasmus degisim O6grencilerinin yurtdisinda egitim goérmelerini
saglamak ve yurt disinda kaldiklan stirede giinliik hayatlarini kolaylastirmak i¢in Ingilizce dil programlari
hazirlamaktadirlar. Program degerlendirme sadece tam ilgili kisilerin ihtiyaclar1 ve beklentileri
dogrultusunda bir dil programinin yeterli sekilde planlanmasi ve uygulanmasinda degil ayni zamanda bu
programin surekli gelisimi i¢in de énemli bir konu durumuna gelmistir. Bu ¢alisma Turk Erasmus degisim
dgrencileri icin hazirlanan ve bir ay stiren bir Ingilizce dil kursunu degerlendirmeyi amaglamistir. Bu kurs
temel olarak her bir Unitesinde giinltk yasamla ilgili bir duruma agirlik veren Al seviyesindeki bir beceri
kitab: yardimiyla 6grencilerin dinleme ve konusma becerilerini gelistirmek icin tasarlanmistir. Stirece dayal
yaklasim temel alinmistir ve stirecin her asamasi anketler ve gértismeler yoluyla programdaki katilimcilarin
katkisiyla degerlendirilmistir. Veriler anketler ve yari-yapilandirilmis gérusmeler yoluyla elde edilmistir.
Nitel ve nicel sonuclar Erasmus degisim ogrencilerinin yurtdisinda egitim gorduikleri stire boyunca bir
takim dil sorunlar1 yasadiklarina dair énemli sonuglar ortaya c¢ikarmistir. Bu ytzden, bu 6grenciler ic¢in

1 Ars. Goér. Kahramanmaras Sttcti Imam Universitesi, e-posta: fyuvayapan@gmail.com

International Journal of Language Academy
Volume 3/1 Spring 2015 p. 39/56


fyuvayapan@gmail.com

40

Fatma YUVAYAPAN

tasarlanan Ingilizce dil kurslarinin ginliik hayatlarinda kolaylikla iletisim kurmalarini ve yurtdisinda

6grenim gorebilmelerini saglamalar icin yardimci olmalar: gerektirmektedir.
Anahtar kelimeler: Program degerlendirme, Ingiliz Dili 6gretimi, Erasmus programi.
1. Introduction

English is increasingly recognized as a lingua franca in today’s globalized world. It is used
as a means of communicating with other people and keeping up with advances in science,
technology or education. Liu et al. (2011) state that owing to globalization English
language learning as a second language (ESL) and as a foreign language (EFL) has been
improved throughout the world. Courses for English language learning are centered on
two categories: English for General Purposes (EGP) and English for Specific Purposes
(ESP). The former intends to enhance students’ perceptions of learning English while the
latter focuses on the learners’ reasons for learning English.

English is also used as a medium of international education. In this regard, Erasmus
Student Exchange Program is increasingly recognized as an effective way of international
studies. Klimova (2014) explains that “Erasmus Project is a student exchange program
established in 1987. Currently, there are more than 4000 higher institutions
participating in Erasmus across 33 countries and over 2.2 million students have already
participated” (p. 153). As the numbers reveal, a great number of students have taken the
advantage of studying in a foreign country. Agr1 (2006, cited in Dok, 2013) reports that
Turkey started to take part in Erasmus Program since 1st April, 2004. So far, nearly all
Turkish universities are a member of this program.

Students who are engaged in this program study for a period of at least four months in
another European country (Dokii, 2013). Thus, European Union Offices of universities
offer intensive language courses for exchange students to provide them opportunities to
improve their English so as to study abroad. These courses are usually given by English
language instructors working at School of Foreign Languages. More recently, these
courses have gained fresh prominence within Erasmus Program. However, research on
English courses for Erasmus exchange students has been mostly restricted to limited
summative evaluation centered on the analysis of questionnaires (Klimova, 2014; Dok,
2013; Kaypak & Ortactepe, 2014). So, it may be not be wrong to state that there has been
little discussion about the content and methodology of these intensive English courses.
Therefore, this study seeks to evaluate an English language course for Turkish Erasmus
exchange students.

The evaluation is guided by the following research questions:

1. What language problems do Turkish Erasmus exchange students face while they
study abroad?

2. What are the perceptions of English instructors and the administrator about the
language needs of Turkish Erasmus exchange students?

3. What types of content and activities are appropriate for Turkish Erasmus
exchange students?

4. What are the perceptions of Turkish Erasmus exchange students about their
language needs?

5. What are the strengths and weaknesses of English course designed for Turkish
Erasmus exchange students?
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2. Literature Review

Investigating students’ needs and the components of the teaching and learning
environment is a continuing concern in the evaluation and implementation of ESP
courses. Evaluation refers to “the determination of the worth of a thing. It includes
obtaining information for use in judging the worth of a program, product, procedure, or
object, or the potential utility of alternative approaches designed to attain specified
objectives” (Brown, 1989, cited in Brown, 1995, p.218). Similarly, evaluation may be
defined as a systematic process which is conducted under certain guiding criteria (Rea-
Dickins & Germaine, 1992).

Brown (1995) describes four basic types of evaluation models in education. Product-
oriented approaches are graded whether the goals and instructional objectives have been
achieved. Although it has the potential of identifying to what extent the goals and the
objectives are achieved, the key problem with this model is the behaviorist perspective.
Static-characteristics approaches are commonly used to clarify the effectiveness of a
program, which is done by an outsider expert. Process-oriented approaches embody the
evaluation of a multitude of components in a program by the participation all the
stakeholders in that program. Decision-facilitation approaches encompass all the
information relevant to a particular program gathered by the evaluators with the purpose
of helping administrators and faculty in the program to make their own judgments.

Three purposes of evaluation are identified by Rea-Dickins and Germaine (1992).
Evaluation for purposes of accountability gives insights to the administrators or sponsors
about the overall outcomes of a particular program. It can also be defined as a summative
evaluation which hinges on the outcomes of a program. Teachers play a pivotal role in the
evaluation for the purposes of curriculum development. It is mostly equated with the
improvement of a program owing to the information gathered by different people engaged
in it over a period of time, which is also known as formative evaluation. Finally, the
evaluation for purposes of teacher self-development apparently aims to enhance teachers’
awareness about teaching and learning context.

Richards (2001) reaches the conclusion that a program evaluation is characterized by the
elements in a language program: “needs, goals, teachers, learners, syllabuses, materials
and teaching” (p. 286). Likewise, Brown (1989, cited in Brown, 1995) proposes six
elements of a program evaluation: “needs, objectives, testing, materials, teaching, and
evaluation” under the framework of effectiveness, efficiency and attitudes of the
stakeholders of a program (p. 234). As it seems clear, needs analysis is a common
component of a program evaluation and plays a pivotal role. Richards (2001) defines
needs analysis as “a procedure used to collect information about learners’ needs” (p. 51).
He further explains that a language curriculum needs to be centered on students’
different language needs which are fairly specific.

A considerable amount of literature has been published on a program evaluation of a
language course or a specific element of it. Tsou and Chen (2013) evaluated an English
program in a university in Taiwan in the light of a recent model for program evaluation.
The results emphasized the implementation of topics such as authenticity, learner
autonomy, learning transfer, and teachers’ participation in an English course. Aiming to
figure out the relationship between language learners’ perceptions and their progress in
speaking skill, Kocaman and Balcioglu (2013) conducted a study by using a
questionnaire. The results revealed that student preferred student-centered classes in
which they engage in more pair-work or group work activities which were supported by
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peer-correction. Arkin (2010) attempted to evaluate a skill-based language teaching
approach. Using a questionnaire and group interviews as data collection tools, she found
out that skill-based language courses affected the students’ use of strategies in each skill
positively.

Several studies investigating program evaluation have been carried out specifically on
needs analysis. Mehrdad (2012) examined the language needs of a group of 52 students
in a general English course by utilizing a 32 item questionnaire. The results not only
showed that the course failed short to meet students’ expectations of learning English but
also highlighted a revision of the content and syllabus of general English courses. Abiri
(2013) worked on the students’ needs in an ESP program included in a psychology course
by using a questionnaire and interviews with the involvement of both teachers and
students. Both of the participant groups reported that students’ level of English did not
match with the aims of the reading course. Similarly, Dehnad et al. (2010) argued that
there was a contradiction between students’ conceptions about their own needs and what
was actually in the syllabus of ESP post-graduate courses.

Building on the insightful findings from previous studies, the present study aimed to
identify the language needs of Turkish Erasmus exchange students who would study
abroad and to design an intensive English course based on their specific needs. Efforts
were also made to implement the course with appropriate materials pertinent to the
needs of the students and to evaluate the whole program. This study which is based on
the framework of process-oriented approach follows the evaluation components and
viewpoints for evaluation suggested by Brown (1989, cited in Brown, 1995).

3. Methodology

This study made use of both qualitative and quantitative data. Qualitative data were
collected through interviews and open-ended questions in the questionnaires whereas the
quantitative data were gathered through closed items in the questionnaires.

3.1. Context

Kahramanmaras Stit¢cti Imam University participated in Erasmus Program in 2005. Since
then, European Union Office of the university has offered intensive English language
courses in each term of an academic year with the coordination of School of Foreign
Languages. The ultimate aim of this course including at least 86 hours of classes is to
help students to reach a proficiency level of English to survive abroad and to receive
courses in an international learning environment. Different English language instructors
having MA or PHD degrees give this course every term. Decisions about the choice of the
books and the materials are usually taken by the instructors who give the course.
Generally, an integrated Al level coursebook and grammar worksheets are used during
the course. All four skills are emphasized but the listening and speaking skill are on the
focus. Using communicative language teaching approach, instructors rely heavily on pair-
work and group-work activities which include real-life situations.

Obviously, there is not a precise and standart curriculum for the course. Therefore, this
study began with identifying the students’ needs with the participation of all
stakeholders. It was decided by all the stakeholders that the aim of this course was to
meet students’ social and academic needs when they were abroad. So as to achieve it, an
Al level listening and speaking coursebook named “Real English 1” published by
Cambridge University Press was chosen. In addition, some materials including vocabulary
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and writing exerices were prepared by 4 English instructors. The classroom activities
were mainly based on communicative tasks that require active participation of learners.
The core of these tasks were to create a learning environment that students would likely
to encounter abroad.

3.2. Participants

Brown (1995) draws our attention on the importance collecting information by using a
variety of different users in a needs analysis. These can be labeled as target group, the
audience, the needs analysis, and the resource group. In this study; the participants of
these groups can be listed as the following:

a- Target group: 22 exchange students of Kahramanmaras Stt¢ti Imam University
who attended the intensive English course offered by School of Foreign
Languages in the spring term of 2013-2014 academic year made up the target
group of the present study.

b- The audience: Brown (1995) explains that “this group usually consists of
teachers, teacher aides, program administrators, and any governing bodies or
supervisors in the bureaucracy above the language program” (p. 37). The four
English Language instructors who gave the course, the head of the School of
Foreign Languages were the audiences.

c- The needs analysis: The needs analyst who was responsible for conducting the
evaluation was the researcher.

d- The resource group: “The resource group consists of any people who may serve as
sources of information about the target group” (Brown, 1995, p. 37). 5 students
who had studied abroad and 7 students who were studying abroad in the spring
term of 2013-2014 academic year encompassed the resource group of the study
in order to learn the language problems of Turkish Erasmus exchange students
to design an effective language course for the target group.

3.3. Instruments

In order to conduct a complete needs analysis, questionnaires with different stakeholders
were applied and interviews with teachers and the administrators were done. A
questionnaire including four open-ended questions was adapted from Klimova (2014) to
collect data about language problems of Turkish Erasmus exchange students while they
study abroad (Appendix A). The questionnaire was translated into Turkish to cope with
possible comprehension problems due to language. Then, an English instructor checked
the Turkish version of the questionnaire.

So as to figure out the perceptions of Turkish Erasmus exchange students about their
language needs, a questionnaire about the target needs of students was adapted from
Ekici (2003) (Appendix B). The original version of the questionnaire included four parts
aiming to evaluate a preparatory program. Pertinent to the aims of the present study,
only the parts related to students’ target needs about listening and speaking skills were
used. The questionnaire consisted of 26 items, 13 of which were related to listening skill,
and 13 of which were associated with speaking skill. The scale consisted of the following
descriptors: 1: Unimportant, 2: Of little importance, 3: Moderately important, 4:
Important and 5: Very important. Turkish version of the questionnaire was used to avoid
possible misunderstandings by the students, which might affect reliability.
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The same questionnaire was applied to four English instructors who gave the course so
as to learn about the perceptions of English instructors about the language needs of
Erasmus exchange students. All of the items in this questionnaire were the same as the
items including the student needs assessment questionnaire. Since they were English
instructors, English version of the questionnaire was administered.

Finally, a course evaluation questionnaire adapted from Erozan (2005) was utilized to
examine the strengths and weaknesses of the language course (Appendix C). It was a
Five-point Likert Scale questionnaire ranging from “strongly disagree” to “strongly agree”
with four parts: general background, course aims and objectives, course content and
materials, and teaching and learning process. The questionnaire was given in Turkish in
order to prevent comprehension problems.

Another data collection used in the study was the interview. An interview was done with
the head of the School of Foreign Languages of Kahramanmaras Stitcti Imam University
to learn his expectations about the course at the beginning of the needs analysis process.
Semi-structured interviews also were conducted with 3 English instructors who gave the
course to learn about their perceptions about what types of content and activities would
be useful for this course.

3.4. Procedure

The whole data was collected in the Spring term in 2014. Firstly, 10 Erasmus exchange
students who were studying abroad at that time were sent messages via Facebook to
learn about their language problems. Based on their experiences, a questionnaire about
the language problems of Erasmus students was adapted from Klimova (2014) and the
questionnaire was sent to 19 Erasmus exchange students who were studying abroad.
Unfortunately, only 7 students replied the mail. In order to get more data, 5 students who
had studied abroad in the previous terms were given the questionnaire. Then, the head of
the School of Foreign Languages was requested to be interviewed to learn his expectations
about the course. The course started at the beginning May and ended at the beginning of
June. Therefore, before the course started, 4 English instructors who would give the
course were administered the perception questionnaire about the language needs of
Turkish Erasmus exchange students at the end of April. In the same week, three of them
were interviewed about their perceptions related to the content and activities for this
course. The course started at the beginning of May and 14 students filled in the needs
assessment questionnaire. At the end of May they received the course evaluation
questionnaire and 9 students answered it.

3.5. Data Analysis

The data gained through interviews and open-ended questions were exposed to content
analysis. On the contrary, the quantitative data were analyzed using descriptive statistics
because it allows researchers to summarize the data.

4. Findings and Discussion

As stated in the literature review, this study was based on the framework of process-
oriented approach following the evaluation components and viewpoints for evaluation
suggested by Brown: needs analysis, objectives, testing, materials and teaching (1989,
cited in Brown, 1995).

International Journal of Language Academy
Volume 3/1 Spring 2015 p. 39/56



A Program Evaluation Of An English Course For Turkish Erasmus Exchange
Students

4.1. Needs Analysis

Needs analysis is major area of interest in program evaluation. Thus, the evaluation
process in the study started with identifying the needs and the expectations of the
stakeholders to determine the goals of the course. It is evident that the participation of all
stakeholders in the needs analysis was a key concern of the study.

In order to figure out the first research question regarding the language problems of
Turkish Erasmus exchange students while they study abroad, an open-ended
questionnaire was applied to the resource group of this study. The first question was
about the language problems they faced in their courses. As for listening students’
greatest difficulties were in the understanding of foreign language accents of their
professors and classmates (75 %) and academic vocabulary (33 %). Surprisingly, 7 % of
the students stated that they did not encounter any listening problems. On the one hand,
the majority of students (50 %) were facing difficulties in reading academic texts owing to
insufficient academic vocabulary while 25% of them responded that they had no
problems. Additionally, 25 % students tried to translate the texts to understand it. In the
oral speech, students had to deal with different problems. Firstly, 57 % of the students
struggled with being able to communicate with their professors and classmates. Some of
them commented that their classmates were speaking English fluently. Another problem
was the lack of vocabulary (22 %). Finally, 21 % of them feared to speak in the class.
Writing skills seemed to be the least difficult skills for the students (67 %). Surprisingly,
25 % students tried to write their assignment by translating while 8 % of them did not
know how to write their assignments even though they understand them. The second
question in the questionnaire was related to intercultural problems. Most of the students
(67 %) indicated difficulties finding appropriate expressions in their daily conversations
(e.g. at the market, restaurant...). Besides, 38 % of them explained that it was difficult for
them to answer the questions about Turkish culture especially religious issues. There
was a mixture of different responses regarding their biggest language problems while they
were abroad. Seemingly, 100 % of them stated that they had problems in communicating
in English due to not being able to understand accents and pronunciation of the people,
lack of vocabulary and confidence, the absence of people knowing English. On the basis
of the results of this questionnaire, one can see that the attention in development of
English proficiency of Turkish Erasmus exchange students need to be paid to the
following issues:

e improvement of daily conversation with respect to the acquisition of vocabulary
knowledge

e development of listening and speaking skills both for social and academic
purposes.

As for the second research question related to the perceptions of English instructors and
the administrator about the language needs of Erasmus exchange students, 4 English
instructors were given a questionnaire and the administrator was interviewed. They
constituted the audience group of this study. In the interview, the head of the School of
Foreign Languages of Kahramanmaras Stitci Imam University stated his expectations
about this course:

“First of all, students’ listening and speaking skills must be developed in order to help
them to survive when they are abroad. I believe that, grammar and academic vocabulary
should be given priority because students usually have difficulties in understanding the
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courses and doing their assignments. Since they do a lot of presentations, some strategies
about presentation skills should also be taught.”

Perceptions of 4 English instructors about the language needs of Turkish Erasmus
exchange students were also examined. As shown in Table 1, the items which were
attached the greatest importance with respect to speaking skill as target needs were using
English abroad, in transportation, at the airports, in restaurants, in hotels and with
native speakers.

Table 1: Importance of items for speaking regarded as target needs by teachers

abroad

in transportation..
in social settings
in tour operations
in travel agencies
in banks for money..

B unimportant
m of little importance

at the airports moderately important

in restaurants important

in hotels - . tant
with classmates very rmportan

with non-native..

with native speakers

0% 20% 40% 60% 80% 100%

As indicated in Table 2, the items with the highest importance with respect to listening
skill as target needs were using English in face-to-face conversations, and with native
speakers. Items like using English in conversations on the phone, in discussions,
seminars, conferences, meetings, presentations, and at different places were also
considered as important by the teachers. Although listening to TV programs was rated
high, listening to the radio was the only item with little importance.
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Table 2: Importance of items for listening regarded as target needs by teachers

face-to-face..|
on the phone

discussions
seminars
conferences .
R B unimportant
meetings
presentations u of little importance
at different places moderately important

announcements .
important
films

TV programmes

the radio
non-native speakers

native speakers

Every important

0% 20% 40% 60% 80% 100%

4.2. Objectives and Materials

The third research question of this study was to determine the content and activities
appropriate for the language needs of Erasmus exchange students. The interviews done
with 3 English instructors revealed two possible aspects of the content of this course:
social needs and academic needs. All of them commented that improving listening and
speaking skills of the students were the utmost importance of the course. Similarly, they
raised the issue to implement activities to help students to explain Turkish culture to
foreign people. Breaking their speaking anxiety emerged conspicuously in teachers
comments. As for the academic needs, they believed that academic content of the course
might include teaching basic academic vocabulary, presentation skills, classroom
language and some writing activities to teach them basic academic writing. While trying
to upgrade students’ proficiency level of English to a survival level with regard to their
daily needs, pair work and group work activities would ultimately be beneficial.

After the interviews done individually by 3 English instructors, they hold a meeting with
the head of the department and decided that their ultimate goal for this course was to
improve students’ listening and speaking skills in order to help them to be able to
communicate in English in their daily lives while they were abroad. To achieve this, an
elementary level of a speaking and listening course book called “Real English 1” which is
published by Cambridge University Press was chosen as the main material of the course.
The objectives of the course book was centered on the daily language such as at the
airport, at the bank, in a restaurant. Additionally, they would use other materials aimed
to meet students expected academic needs.

4.3. Testing

Learners’ assessment in this study include: proficiency and achievement tests. The
proficiency test in this study was a pre-intermediate level standardized test applied to
determine the students who would go abroad. The test was prepared and evaluated by
the testing unit of the School of Foreign Languages; however, the decision of which
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students would go abroad as an exchange student was made by the European Union
Office. An achievement test was also conducted at the end of the course to measure
whether the students have improved their speaking and listening skills. Since this course
was not compulsory, most of the students preferred not to take this test. Seemingly,
assessment might not be considered as a component of the evaluation of this program.

4.4. Teaching

So as to examine the fourth research question pertinent to the perceptions of Turkish
Erasmus exchange students about their language needs, a questionnaire was applied in
the first week of the course. As mentioned in the instruments part, this questionnaire
was the same as the one used to evaluate teachers’ perceptions. As shown in Table 3, the
items with the highest importance were using English abroad, in travel agencies and with
native speakers, which was similar to the results gained from teachers’ questionnaire. As
it is clear from the percentages, students also considered the other items as important as
teachers thought.

Table 3: Importance of items for speaking regarded as target needs by students.

abroad
in transportation...
in social settings
in tour operations
in travel agencies
in banks for money... m of little importance
at the airports

in restaurants

|
\
\
\
\ H unimportant
\
\ .
| moderately important

in hotels

\ B very important

\

\

‘ ‘ important
with classmates | }

with non-native...
with native speakers

0% 20% 40% 60% 80% 100%

The results related to the importance of items for listening regarded as target needs by
students were presented in Table 4. It can be seen from the results that using English
with native speakers, in face-to-face conversations, and at meetings were agreed to be the
most important items. In social settings, in tour operations, with non-native speakers
were also rated as important by the students. As a consequence, although the frequencies
were different, the items related to daily conversations were regarded as important by
both the teachers and the students. Thus, it would not be wrong to state that the content
and the materials which were decided to be used in the course were appropriate for the
language needs’ of the students.
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Table 4: Importance of items for listening regarded as target needs by students

face-to-face..
on the phone

non-native speakers
native speakers

|
\
. . \
discussions | |
seminars | |
conferepces \ B unimportant
meetings ! ) )
presentations | | m of little importance
at different places ! ! moderately important
announcements .
films \ \ important
\ \ .
TV programmes ! ! Bvery important
the radio | |
\
|

0% 20% 40% 60% 80% 100%

To examine the fifth research question related to the strength and weaknesses of the
program, a course evaluation questionnaire was applied to the students. As indicated in
Table 5, the results of the course evaluation questionnaire revealed that in general, the
students were satisfied with the course and objectives. Concerning the course content
and materials, most students expressed that they were sufficient to improve their
listening and speaking skills. They also reported that the materials were continuous,
related to the content and had a variety. However, the percentages of the students (32%)
who were not sure about the content and the materials might suggest that there existed
some problems related to the issue. With respect to the teaching and learning process, a
great majority of the students claimed that the teaching style of the teacher and the
interaction among the students were satisfactory. On the other hand, 24 % of the
students were neutral about cooperative relationships among the students while 13 %
expressed their disagreement. In addition,15 % of the students did not believe that a
variety of activities was used in the course whereas 17 % were not sure. As a result,
although most students’ evaluations about the course were positive, the percentages of
the students who expressed neutral or negative opinions might indicate that there would
have been more student interactions during the course and a variety of activities which
offered continuity would have been used.
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Table 5: The percentages of the results of course evaluation questionnaire

Course Aims and Objectives Strongly Agree Not Disagree Strongly

agree % sure % disagree
% % %

1.The course met my 33 56 11

expectations.

2. The course met my needs 45 44 11

regarding listening skills.

3. The course met my needs 67 33

regarding speaking skills.

Course Content and Materials

1.The course materials provided 30 50 20
me with what I needed to know
or do.

2. Course materials were 32 36 22 10
sufficient to improve my listening
skills.

3. Course materials were 38 50 12
sufficient to improve my
speaking skills.

4. The course materials offered 22 46 32
continuity (between earlier and
later parts).

5. The materials were in line with 33 35 32
the course objectives.

6. The course materials had 28 63 9
variety.

Teaching and Learning Process

1.There was an efficient use of 52 48

time in class.

2. It was easy to follow the 30 58 12
teacher

3.There was a good student- 54 46

teacher interaction in the course.

4. The students had cooperative 30 33 24 13
relationships with each other.

5. A variety of activities was used 10 58 17 15
in the course.

6. The teacher was teaching in 63 23 14
an interesting way.

7. The teacher’s instructions 42 58

were clear.

8. The teaching methodology of 42 58

the teacher was effective in our

learning.

9. The teacher was encouraging 63 37

us to participate in the lessons.
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5. Discussion and Conclusion

As English is becoming a language of international communication, it has gained great
popularity in recent decades. With this growing popularity, English has also become the
main language of international education. In this regard, Erasmus Student Exchange
Program has notably been widespread to ensure a safe and an effective international
education environment. As mentioned before, Erasmus Project was founded in 1987 and
currently more than 4000 higher institutions in 33 countries are involved in this program
(Klimova, 2014). This student exchange program mainly aims to create an international
learning environment for university students to gain social, cultural and academic
experiences. In this regard, European Union Offices of the universities in Turkey give
English courses for the exchange students by coordination with School of Foreign
Languages. The existing literature reveals that exchange students who go abroad for
education within the scope of this program have some language problems (Klimova, 2014;
Doku, 2013; Kaypak and Ortactepe, 2014).

It is inarguable that exchange students benefits from this program: (a) they improve the
proficiency level of their English in an authentic environment, (b) they gain experiences in
social and cultural perspectives. In order to help these students to communicate
effectively during their stay abroad, English courses offered by European Union Offices
have utmost importance. So as to avoid discrepancy what students need and what they
receive in these courses need to be evaluated with a systematic analysis. Identifying
students’ language needs, designing a curriculum parallel with these needs and
preparing materials to satisfy these needs are crucial components of this systematic
evaluation.

Taking these into consideration, this study aimed to evaluate an English course for
Turkish Erasmus exchange students based on the framework of process-oriented
approach following the evaluation components and viewpoints for evaluation suggested
by Brown (1989, cited in Brown, 1995). It mainly emphasized to identify the language
needs of the students with a careful needs analysis by incorporating with all the
stakeholders. As Abiri states (2013) “needs analysis in ESP is the first step to design
language courses which are more appropriate and accommodating in meeting learners’
needs” (p. 822).

The results of the questionnaire related to language problems of Turkish Erasmus
exchange students had provided a base for this study. It revealed that students had
experienced many problems in understanding foreign accents. Due to the lack of
vocabulary knowledge, they also had difficulties in communicating with people and
explaining Turkish culture while they were abroad. The interviews done with the English
instructors and the head of the School of Foreign Languages shaped the content and
materials used in the course. They expressed a wide range of opinions how to best to
improve the proficiency level of students to live and study abroad. It was agreed that the
ultimate goal for this course was to improve students’ listening and speaking skills in
order to help them to be able to communicate in English in their daily lives while they
were abroad. It was likely to be beneficial to use other materials aimed to meet students
expected academic needs.

Abiri (2013) and Mehrdad (2012) argued that the curriculum of the programs did not
match with the needs of students. Contrary to their findings, the results of the perception
questionnaires proved that both the English instructors and the students believed in the
necessity of communicating in English to be able to survive abroad. The interviews held
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with English instructors revealed that the curriculum and the materials planned to be
used during the course was appropriate for the students’ needs. In considering the
results of the course evalution questionnaire, it can be seen that students expressed
positive attitudes about the course, but some problems about the materials and the
interactions among the students occurred during the course.

Consequently, the participants of this study expressed the improvement of listening and
speaking skills so as to survive and study abroad as the first language need of Erasmus
exchange students. Improving their vocabulary knowledge was also recognized as
prominent. Thus, the curriculum of language courses designed for these students need to
be based on their needs. To further enhance the qualities of such programs, it would be
valuable for future research to implement other data collection tools such as self-
evaluation forms both for teachers and students and peer-observation. The research of
this kind would allow researchers to obtain a more comprehensive understanding of what
is going on during the teaching and learning process.
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7. Appendices
7.1. Appendix A

The language problems of Erasmus students while studying abroad

1. What language difficulties did you have during your study stay abroad and which do
you consider important to master or increase

a) in the area of listening (e.g. listening to a lecture, news, announcements ..... )?
b) in the area of reading comprehension (e.g. the reading of professional literature,
instructions necessary for the completion of a seminar paper/essay, news ..... )?

c) in the area of spoken communication (e.g. communication with teachers, every day’s
communication ..... )?

d) in the area of written communication (e.g. the writing of seminar papers/essays, formal
letters/reports, informal e-mails ..... )?

2. Did you have any difficulties communicating in a foreign language due to cultural
differences (e.g. when citing sources, how and when to ask questions ..... ). If yes, please
explain.

3. What was your main problem while using a foreign language abroad?
(adapted from Klimova, 2004)
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7.2. Appendix B
TARGET NEEDS OF ERASMUS STUDENTS

This questionnaire constitutes an essential part of a curriculum development for
Erasmus Language Courses on needs assessment for Erasmus exchange students
with respect to the English language skills.

PART I:

Please mark each item by using the following scale.

1=Unimportant; 2=0f little importance; 3=Moderately important; 4=Important;
5=Very important

I. SPEAKING

Students will use the language;

1 2 3 4 5

1.with native
Speakers

2. with non-native
Speakers

. with classmates

. in hotels

. in restaurants

. at the airports

N oo p (W

. in banks for
money matters

8. in travel agencies

9. in tour operations

10. in transportation
Contexts

11. in social settings

12. abroad

II. LISTENING

13. native speakers

14. non-native speakers

15. the radio

16. TV programs

17. films

18. announcements

19. at different places

20. presentations

21. meetings

22. conferences

23. seminars

24. discussions

25. conversations on
the phone

26. face-to-face
conversations

Adapted from Ekici (2003)
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7.3. Appendix C

KAHRAMAMARAS SUTCU IMAM UNIVERSITY
ENGLISH COURSE FOR ERASMUS EXCHANGE STUDENTS
COURSE EVALUATION QUESTIONNAIRE

Dear Students,
This questionnaire has been designed to collect your opinions about Erasmus English
Course for evaluation purposes.

It is absolutely essential that you express your views realistically. The data to be collected
through your responses will be of great value to the improvement of this language course.

Your identity and individual responses will be kept strictly confidential, and the results of
the questionnaire will be used only for research purposes.

Thank you for your participation and cooperation.
FatmaYuvayapan
School of Foreign Languages

1. General Background

Your age:

Your sex: Male ___, Female ___

Did you attend the course regularly? Yes __ , No
2. Course Aims and Objectives

Please mark (X) as appropriate.

Strongly Agree | Not Disagree | Strongly
agree sure disagree

1.The course met my
expectations.

2. The course met my needs
regarding listening skills.

3. The course met my needs
regarding speaking skills.

3. Course Content and Materials

Strongly Agree | Not Disagree | Strongly
agree sure disagree

1.The course materials provided
me with what I needed to know or
do.

2. Course materials were sufficient
to improve my listening skills.

3. Course materials were sufficient
to improve my speaking skills.

4. The course materials offered
continuity (between earlier and
later parts).

5. The materials were in line with
the course objectives.
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6. The course materials had
variety.

4. Teaching and Learning Process

Strongly
agree

Agree

Not
sure

Disagree

Strongly
disagree

1.There was an efficient use of time
in class.

2. It was easy to follow the teacher

3.There was a good student-
teacher interaction in the course.

4. The students had cooperative
relationships with each other.

5. A variety of activities was used
in the course.

6. The teacher was teaching in an
interesting way.

7. The teacher’s instructions were
clear.

8. The teaching methodology of the
teacher was effective in our
learning.

9. The teacher was encouraging us
to participate in the lessons.
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