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Abstract. Faculties should ensure integration of 
science and teaching: science that constantly evolves 
following the changes in scientific thought and teaching 
that incorporates these changes in their own organization. 
So there is a need of including the students, who are 
prepare for teachers, in the process of pedagogical 
experience during their study. Pedagogical experience 
is a completed with a pedagogical practice and hospitation 
on one side and theoretical knowledge on the other 
side. Pedagogical experience is a kind of activities 
that students are involved in the educational process. 

Considering the importance of these activities, 
we made a research to determine the effects of pedagogi-
cal experience of students in the fourth year of studies 
at the Pedagogical Faculty in Skopje. This research is 
guided by two assumptions: 1. Pedagogical experience 
as an integral part of studies has positive effects on the 
quality of initial teacher education and educators; 2. The 
organization of pedagogical internship does not fully 
satisfy the educational-applicative needs of students  and 
objectives of the internship.

During the survey, we have found that the students 
have good theoretical knowledge about the educational 
process and are successful in selecting topics for discus-
sion with the competent persons in institutions. But they 
are not initiative enough  and they  are not sufficiently 
active in the process that have no direct obligation to 
implement and to record. Because of that, students have to 
be well prepared and instructed for all activities through 
the practice that will relate to their overall engagement 
as teachers.It shows that there is a necessity to redefine 
the structure, objectives, content and organization of 
the internship.

Keywords: pedagogical expirience, pedagogical 
internship, teacher education, practical teaching, edu-
cator, teacher.

1. INTRODUCTION

There have been changes in higher edu-
cation as a result of many changes in the mod-
ern life. It takes modern higher education in-
stitutions to meet the requirements in terms of 
education of  teachers. Faculties should ensure 
integration of science and practical teaching: a 
science that constantly evolves following the 
changes in scientific thought and teaching that 
incorporates these changes in their own orga-
nization.Studying the faculties that educates 
teachers involves professional training in 
terms of scientific and academic achievements 
on the one hand and the study of pedagogical 
and didactic-methodological content, strate-
gies and models of educational work, on the 
other hand (Koteva-Mojsovska-Tatiana 2008.)

The future teachers  acquire knowledge 
and skills that represent  the profession they 
have chosen. Theoretical knowledge is nec-
essary but not always sufficient in preparing 
the appropriate staff. Theoretical knowledge 
needs to be supported by appropriate practical 
skills and knowledge. The practical training is 
able to provide adequate practical support of 
theoretical knowledge. “The future teachers  
through practical experience have the chance 
to be involved in the  process of practical 
teaching. Evidence suggests that teacher learn-
ing is enhanced in school practice contexts as 
professional communities - where teachers 
get along and have a regular professional dia-
logue with one another, with strong leadership 
and adequate teaching resources” (Caena, F., 
2014.).The future teachers  through practical 
experience have the chance to be involved in 
the  process of practical teaching.

Pedagogical experience is a completed 
with a pedagogical practice and demonstration 
classes on one side and theoretical knowledge 
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on the other side. Pedagogical experience is 
the kind of activities that students are involved 
in the educational process. Students activities 
are organized and systematized according to 
previously prepared plan. Pedagogical experi-
ence includes the involvement of students in 
the organization and implementation of regular 
lessons or educational activities in the partner 
institution. Also, students involved in outside 
educational activities taking place in the part-
ner institution in that period. In the implemen-
tation of pedagogical practice, students can 
gain performance of the overall organization 
of life and work in the kindergarten/school. In 
some educational  system, it  is called  pro-
fessional integration (Sacilotto-Vasylenko, 
M., 2010.). Students realize  activities/classes 
which previously are instructed by the men-
tor. The experience is implemented in order to 
complete the process of practical training, with 
appropriate involvement in the educational ac-
tivities of the kindergarten/school. During the 
pedagogical experience, students are included 
in all educational activities, such as the vari-
ous sections, parent meetings, events, orga-
nizing leisure activities, lessons and so on. 
During the pedagogical experience, students 
develop different kinds of skills such as an ob-
servation, thinking, understanding, planning, 
reflection, discussion, evaluation, etc.

2. MATERIALS AND METHODS

In the academic year 2014/15. we con-
ducted research with students of the fourth 
year of studies at the Faculty of Pedagogy. 
The object of the research was testing the effi-
ciency of the pedagogical internship. The sur-
vey was conducted in order to determine the 
effects of pedagogical experience. The survey 
covered 40 students in the fourth year of stud-
ies at institutes of pre-school education and el-
ementary school teaching in Macedonian and 
Albanian language. This research is guided by 
two assumptions:

1.	 Pedagogical experience as an inte-
gral part of studies has positive ef-
fects on the quality of initial teacher 
education and educators;

2.	 The organization of pedagogical 
internship does not fully satisfy the 
educational-applicative needs of 
students  and objectives of the in-
ternship.

The study used surveys, interviews, and 
analysis of documents. The questionnaire was 
designed for students - trainees, and in it there 
were issues of open and closed. Besides the 
questionnaire, with students and some teach-
ers/educators and we conducted  the unstruc-
tured interview in order to get relevant infor-
mation on issues that were the focus of our 
interest. In order to get a fuller picture of acti-
vation of the students as well as their commit-
ment to the problems of educational practice, 
we realized and protocol analysis of the docu-
ments which they led during the internship. In 
seniority had adequate working conditions in 
which each student was constantly active. This 
means that one mentor tutor/teacher worked 
with three students. According to the number 
of mentors, it was the smallest possible num-
ber of students in a group or separately.

Our interest through research focused 
on several issues: the competence of students 
for practical application of knowledge, their 
interest in different aspects of the education-
al process,  creative and innovative potential 
of students in accordance with the acquired 
knowledge, opportunities for individual acti-
vation of students in the educational process, 
as well as topics of conversation that students 
realize with educators/teachers during their 
practical activities, preparation of mentors 
for mentoring students - trainees. At the end 
of the questionnaire, we are interested in the 
opinion of students and their suggestions and 
proposals for improving the practical teach-
ing in initial education of future teachers and 
mentors.

Pedagogical experience has positively 
effected to the systemizing theoretical stu-
dents knowledge.

3. RESULTS AND DISSCUSION 

Data analysis resulted in interesting 
findings related to the pedagogical experi-
ence of students in the fourth year of study. 
But in this paper are shown results in specific 
answers to the respondents. Accordingly that 
regarding the competence of students-trainees 
for practical application of theoretical knowl-
edge we are interested in whether and what 
kind of intervention by the mentor is needed. 
(Никодиновска-Банчотовска, С., 2008.). 
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The results are shown in the following Table 1:
Table 1. Student needs for intervention in the activities during internship

From the table, it is evident that most of 
the students have need of intervention in the 
evaluation of the educational process (85%) 
and in the cooperation with parents (87.5%). 
This certainly can be justified by the fact 
that they showed no initiative for the imple-
mentation of these key issues. The interview 
with students showed that teachers/educators 
avoided situations in which students should 
realize their competencies.

In this study, we are interested in the 
opinion of students regarding the effects of 
pedagogical experience. Namely, we wanted 
to know whether the seniority helped system-
atize the knowledge acquired through theo-
retical part of initial teacher education. That 
is the answer we received in addition to the 
positive effects of pedagogical experience. 
In fact, most of the respondents, or 82.5% of 
the total, prefer this answer: the pedagogical 
experience helped me to systematize my the-
oretical knowledge. For the answer: The se-
niority partially helped me to systematize my 
theoretical knowledge, opted 6 respondents 
or 15% of the total while only one respondent 
stated that seniority did not help him to sys-
tematize theoretical knowledge. This suggests 
that pedagogical experience as an integral part 
of initial   education has an important role in 
shaping the educational staff.

In terms of efficiency, also we were in-
terested in whether students during internship 
shown initiative for the organization and im-
plementation of activities  they need. In this 
case, we  wanted to know whether the students 
(respondents) have initiated activities that are 
important for their profiling, but which are not 
currently active within the school/kindergar-
ten and are not placed in the current period. Or 

include practice only by the available activi-
ties  which are offered by partner educational 
institution. The responses received are read in 
the second table.

Table 2.  Initiative of students for new activities dur-
ing the seniority

From said table, it is evident that stu-
dents do not show initiative for activities that 
are important for their service. Through inter-
views with them, we found that this is because 
they do not know whether they have the right 
to initiate and content of the program outside 
the school/kindergarten in a given period.

As far as the activation of students in 
activities necessary to realize the pedagogi-
cal internship, we were interested in whether 
and to what extent (fully, partially or not at all) 
they are activated in the process of their imple-
mentation (Table 3). The responses confirmed 
some information obtained through other 
questions in the questionnaire and through 
conducted interview.

Table 3. Activation of students during internship
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In connection with the activation of 
students in different types of activities, it is 
evident that all students (100%) are fully in-
volved in activities that  had an obligation 
to implement them (preparation, implemen-
tation, and records per hour). Interesting for 
us is the inclusion of students in the teaching 
process. Namely, in this type of activities stu-
dents showed 100% full activation. But this 
response, however, refers only to the classes 
which was assigned to realize them, for a total 
of 6 hours from 15 days pedagogical experi-
ence. Because students  have to take the full 
role of the teacher during the days of intern-
ship, this situation is not satisfactory. This is 
probably due to the majority of students which   
must rotate  in a group or department versus 
the number of partner educational institutions 
that perform an internship and versus the num-
ber of mentors, mentors, and tutors. In other 
situations, a small number of students interns 
shown its activation. These situations actually 
relate to activities which in the current period 
are not provided within the school/kindergar-
ten. It coincides with the data obtained by the 
issue of the initiative of the side of students.

On the questions What are your general 
expressions from the whole educational ac-
tivity in the school. The responses have been 
ranked according to percentage obtained from 
analysis:

1.	 methods of the work- 22 answers or 
55%

2.	 adequately arranged interior and ex-
terior- 11 answers or 27,5% 

3.	 ways of planning and programming 
the educational work – 4 answers or 
10 %

4.	 wholesome realization of the educa-
tional process- 3 answers or 7,5%.

In terms of types of activities during the 
realization of the practice, we are interested 
in the opinion of students about  the priority 
on  the following activities: Maintenance of 
educational activities and classes; Chat with 
educator/teacher; conversation with the direc-
tor; talk with counselor/psychologist,  activi-
ties for monitoring and insight into pedagogi-
cal documentation. Among other activities, 
a huge part of students (38 students or 95%) 
give an accent on the involvement in maintain-
ing educational activities and classes. In 90% 
of cases (36 students/participants), they have 
decided to talk to the teacher as an important 
activity, while 29 respondents or 72.5% of the 
surveyed students give priority to the conver-
sation with the counselor/psychologist. Inter-
estingly, the conversation with the director 

and the monitoring of various kinds of activi-
ties  are placed on the lowest level of priority 
in the opinion of students respondents. In an 
interview conducted with these respondents 
said they had no opportunity to be in contact 
with the director, what confirms the statement 
that in the partner institutions do not adapt ac-
tivities and events based on student needs and 
goals of the pedagogical experience. In addi-
tion to this is the interview with the teachers 
and educators in which it is determined that 
one part of them received some training for 
mentoring students, but it was focused on the 
interpretation of the manual that applies to all 
three parts of teaching practice with students 
(pedagogical practice, attending and pedagog-
ical experience). The interview also showed 
that instruction is not adapted by teachers and 
educators to student’s needs and the needs 
arising from the objectives of the pedagogical 
experience. The period for implementation of 
the activities was also short (3 weeks).

The question that referred to the themes 
that have been the subject of discussion be-
tween students and  tutor/teacher was from the 
open source. In this respect, the results show 
that the most common topics of conversa-
tion were: the organization of school hours, 
the content of pedagogical Documentation 
and ways of its guidance, treatment and mo-
tivating children/students, the organization of 
the day in kindergarten, working conditions, 
monitoring developmental achievements of 
the children, the openness of kindergarten/
school,  etc. Students who realized experience 
in kindergarten were interested in adopting 
children. Students who realized experience in  
primary schools showed interest in contempo-
rary learning strategies and parental involve-
ment in education.

The survey was completed with propos-
als for improving the quality of pedagogical 
experience obtained by the students who are 
preparing for teachers and educators. In fact, 
they said that the internship should be longer; 
should have fewer students  together in the 
same educational group/grade; there is a need 
to keep a diary of realization of all activities 
for an internship in the kindergarten/school 
etc. Also, students propose a final report that 
will summarize the experiences and knowl-
edge gained through internship and it will be a 
theme for discussing  with their teachers in the 
initial education.
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4. CONCLUSION

From the analysis and interpretation of 
the survey results, one can conclude that the 
pedagogical experience has positively effect 
to the systemizing theoretical students’ knowl-
edge. The processing of the data showed that 
students have good theoretical knowledge 
about educational processes and are success-
ful in selecting topics for discussion with the 
competent persons in institutions. But on the 
other hand, they are not enough initiative and 
are not sufficiently active in processes that 
have no direct obligation to implement and 
recorded. This part is interesting that there is 
not enough initiative and motivation and by 
teachers / educators in practice. Regarding the 
organization of pedagogical experience, we 
concluded that in the current period in partner 
educational institutions there is not adjust on 
the educational process according to the needs 
of students and the purposes of the internship. 
We estimate that this part of the implementa-
tion of the internship should be governed by 
a written cooperation agreement between the 
Faculty and its partner educational institu-
tions.

It can also conclude that during the se-
niority students demonstrate competence in 
the practical implementation of knowledge. 
Only in some activities that we appreciate as 
more complex and sensitive requiring an in-
tervention in terms of their planning, realiza-
tion, and understanding. It is justified given 
that the internship process is implemented for 
the duration of the studies.

Given that students are not distributed by 
one of them in a group or department they are 
not able to realize all the activities or classes 
under a program for them. Accordingly, over 
the course of an internship does not realize a 
sufficient number of classes and activities in 
accordance with the students needs  involved 
in the process. n addition to all can be con-
cluded that the students did not take the full 
role of the teacher / educator during the intern-
ship, which could jeopardize the smooth pro-
cess of practicing the theoretical knowledge. 
This means students to be well prepared and 
instructed for all activities through the prac-
tice that will relate to their overall engagement 
as teachers. Namely the realization of practi-
cal teaching students only in terms of main-
tenance of educational activities and lessons 
will not provide the complete experience of 
student-teacher activities, and fully experi-
ence the educational atmosphere in the institu-
tion. That would mean and unprofessional ap-

proach to the development of future teachers 
and educators.

Hence, it can conclude that these find-
ings resulting from analysis of the data con-
firmed the two hypotheses laid the basis for 
research or:

1.	 Pedagogical experience as an inte-
gral part of studies have positive ef-
fects on the quality of initial teacher 
education and educators;

2.	 The organizational structure of the 
pedagogical experience does not 
fully satisfy educational needs of 
students and objectives of the intern-
ship.

Considering the role of the pedagogical 
experience on the quality of the education of 
future teachers and educators, it is necessary  
redefining its structure, objectives, content 
and organization of the internship.
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