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Abstract

Through the university entrance exam taken once a year in Turkey, language, mathematics, science and 
social studies proficiencies of high school students and graduates are tested. The results of this exam 
demonstrate the individual achievement of students and in light of these results, the achievement of each 
school, which in terms of the curriculum evaluation. Based on the outcomes of university entrance exam, 
the achievement level of each region can also be evaluated. According to the 2012 university entrance 
exam results out of 81 cities in Turkey. Gaziantep was among the least successful, ranked number 76 in 
mathematics and Turkish Language test results. The city of Gaziantep is located in the Southeast Anatolia 
region. The latest PISA 2009 results show that among the OECD countries, Turkey is the last but third in 
the list after Chile and Mexico. Again, according to 2009 PISA results, the Southeast Anatolian region is 
at the bottom among  the other regions of Turkey in terms of reading competencies. The purpose of the 
present study is to investigate the reading habits of the Turkish Language teachers working in elementary 
and secondary schools in Gaziantep because these teachers have great influence on the development of 
reading proficiency of students. To collect the data, a questionnaire based on the components of reading 
comprehension was given to 407 teachers working in elementary and secondary schools. The collected 
data were interpreted through percentages and Chi-Square. The result of the study shows that reading 
habits of teachers differ in accordance with the socio economic level and education level of teachers’ 
parents, socio economic level of parental education and socio economic level of the family, time devoted 
to reading-and level interpreting what is read.
Key words: decoding, efficiency of recognizing words, reading habits, reading – selective reading, fluent 
reading, vocabulary.   

Introduction

In Turkey, university entrance exam has been prepared in a centre and administered 
once annually on the same day throughout the country since mid-1960s. The participants of 
this exam can be senior high school students, high school graduates who could not pass the 
exam in their former attempts and university students who want to change their major. Hence, 
the number of the students taking this exam is increasing every passing year. For instance, the 
number of students applying to take the exam was 2,029,200 and the number of students whose 
exams were accepted to be valid was 1,938,000 in 2012 (2012 LYS statistics). The number of 
students applied to this exam in 2003 was 1.502.644 and the number of valid exam papers was 
1.502.605 (osym.gov.tr).
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The exam consists of multiple-close test items to test students proficiency of mathemat-
ics, geometry, physics, Turkish Language and Literature, geography, history, philosophy, mod-
ern languages (German, French, English). Depending on the department they want to attend at 
the university, they have to answer some of the questions. For instance, some programs accept 
students based on their mathematics and science scores, so students answer only mathematics 
and science questions or some programs accept students based on their Turkish Language and 
mathematics scores and in this case they have to answer only Turkish language and mathemat-
ics questions etc. The scores taken from the exam not only show the general achievement of 
students but also can be used as data providing specific information for evaluation to be made 
for different programs of universities. As the present study specifically focuses on the use of 
Turkish language, Turkish Language and mathematics scores were evaluated and it was found 
that Kilis was the most successful city with a mean score of 268.605. The lowest mean score 
was taken by Şırnak (231.134). Gaziantep was among the worst ten cities having the lowest 
mean scores and it took the 76th place out of 82 cities of Turkey. 

Turkey participated in PISA (The Program for International Student Assessment) exams 
organized by OECD to see its weak and strong sides comparatively. The results of these exams 
targeting secondary school students aged 15 years old indicate the extent to which objectives 
set by teaching programs have been achieved. In addition to providing an opportunity for Tur-
key to compare itself with the other OECD countries, the exam makes it possible for Turkey to 
compare itself with the countries in its region. Totally 4996 students participated in PISA exams 
in 2009 (PISA 2009 National Preliminary Report 2010 p. 14). According to data given in the 
National Preliminary Report (2010), totally 442 students (8.8%) from 17 schools in Adıyaman, 
Diyarbakır, Gaziantep, Mardin, Siirt, Şanlıurfa and Şırnak in Southeast Anatolian Region par-
ticipated in PISA 2009 exams.  This geographic region took the lowest score for combined 
reading performance which is slightly over 400 points and occupied the last position among the 
cities in Turkey. West Anatolian Region took the first place with a mean combined reading per-
formance score slightly lower than 500 points (PISA 2009 National Preliminary Report 2010 
p. 43). PISA results are parallel to the results of University Entrance Exam. The mean scores 
taken by all of the regions of Turkey are below the international mean score. East Anatolian and 
Southeast Anatolian regions showed worse performance (Berberoglu & Kalender 2005, 31)

Personal competencies tested in PISA reading performance exam range from simple 
analysis of a text to vocabulary knowledge, knowing linguistic and textual structures and prop-
erties and having information about our world. Moreover, it tests higher cognitive skills such 
as employing proper strategies while analysing a text and being aware of this skill (PISA 2009 
National Preliminary Report 2010). PISA describes reading comprehension as the ability to 
understand a text within its own narration, perspective and formal structure. Moreover, it de-
scribes reading comprehension as making higher level connections such as being in a position 
of making use of the text for different purposes (Artelt, Stanat et al., 2001). When this descrip-
tion is analyzed, it is seen that reading comprehension is a pre-requisite to acquire new infor-
mation and develop existing information. Reading is a central cultural technique functional for 
very different purposes. Through texts, not only information and phenomena but also ideas and 
value judgements and cultural contents are conveyed (Oerter 1999). That is, reading compre-
hension skills represents the membership of a society and culture. Through reading, access to 
information and phenomena as well as ideas, value judgements and cultural contents becomes 
possible. Hence, reading comprehension skill is a universal cultural tool within the media. On 
the other hand, low reading comprehension skill which may extend to modern illiteracy means 
abnormal equality of chance (Artelt et al., 2007, p. 5). 

The concept of reading proficiency does not only mean “being able to read”. While read-
ing proficiency means the skill of converting grapheme into phoneme, the concept of reading 
comprehension for decoding is related to skill of deriving meaning from text and processing 
of sentences and phrases in a text (Rost & Schilling, 2006). Dimensions such as development 
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in word recognition, recoding and decoding affect reading comprehension. If readers become 
successful in the interpretation of the words according to the context, they can be successful 
in interpreting sentences and the main components of sentences. In this way, decision to make 
interpretations based on syntacs will play an important role. In order to be able to understand 
the whole text, it is necessary to relate the meanings of different sentences to each other and to 
establish the structural model of the content of the text (i.e., the process in which metacognitive 
skills and prior information come to the fore) (Lenhard and Artelt 2013). 

In the paper entitled “Some observations on a simple View of Reading”, Gough, Hoover 
& Peterson; 1996 stated that the reading comprehension is believed to be determined to a great 
extent by understanding what is heard and vocabulary recognition efficiency. The most promi-
nent model to account for the acquisition of written language in the development psychology 
was introduced by Frith in 1985 based on the works carried out in the field of English Lan-
guage. Günther (1986, 1989) conducted some works which contributed to the development of 
this theory and introduced this model as Frith-Gunther model in the field of German Language.  
According to Frith Model (1985), there are three stages: logographic, alphabetic and ortho-
graphic stages. Logographic stage comes into being before the acquisition of written language.  
In the alphabetic stage, on the other hand, children master the identity information of letters and 
systematically select the words and establish their order for them to be read (Lenhard & Artelt 
2013). Recognition of words is constructed through the reordering of the sequence of the let-
ters. At this stage, it is remarkable that the recognition of the words remains in the background 
when compared to prominent properties (Klicpera & Gasteiger-Klicpera, 1995). Orthographic 
stage defines the synthesis of the two fields. Phonologic recoding remains in the background 
and words are directly recognized (Klicpera & Gasteiger-Klicpera, 1995). Without doubt, this 
is rendered possible through the ordering of letters and with the help of the information gained 
about the structure of the written language. On this ground, the words quickly gain identities 
and without needing to select the words again and again, they are recapitulated from the se-
mantic memory (Lenhard and Artelt 2013). Starting from elementary school period, the child 
acquires many of the reading habits. 

Another factor contributing to the enhancement of reading performance is the increase 
in the number of the words known. For instance, early studies such as the one conducted by 
Thorndike (1917) indicates this connection (Seuring 2010 p. 148). Reading the text by know-
ing the meanings of the words is gradually replaced by a reading style in which the meaning of 
a word can be derived from the context. When the reader understands what he/she reads, his/
her reading concentration increases and he/she feels more motivated.  The research shows that 
intrinsic motivation of students has significant effects on reading performance (Kirsch et al., 
2002 and  Seuring; 2010).

Due to impacts of post-modernism, Turkey was one of the Balkan countries deeply af-
fected by ethnicity movements and socio-politic trends within the last 20 years of the 20th 
century. One of these ethnicity movements was radical Islamic movement and another one was 
Kurdish movement. As a result of these movements, for nearly 30 years, there have been many 
terrorist attacks in East Anatolia and especially in Southeast Anatolia regions of Turkey. Inter-
nal emigration resulting from these terrorist activities has occurred in these regions. Moreover, 
it has become difficult to find teachers to work in these regions and only the teachers coming 
from these regions want to be appointed to the schools in these regions. This results in nega-
tive influences on teaching of Turkish Language and proper use of it because the teachers of 
Southeast Anatolian origin continued to use their original vernacular and dialect which they ac-
quired from their parents. They are under the great influence of Kurdish language. Geographi-
cal origins which are in mutual and cultural interaction as a result of internal emigration with 
Southeast Anatolian region are “East Mediterranean”, “East Anatolian” regions.  The region 
where Kurdish-origin citizens of Turkish Republic live in great population with local people is 
Southeast Anatolian region. 
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Problems of the Research

Until 2012-2013 school year, elementary education was 8-year compulsory education. 
The school starting  age was 72 months before 2012. In 2012-2013 school year the school start-
ing age was changed to 66 months. Throughout the educational period of 17 year youngsters 
participating in PISA exams, their primary school teachers and secondary school Turkish lan-
guage teachers have the biggest influence in the development of their mother tongue (Turkish). 
In addition, the influence of Turkish Language and Turkish Literature teachers on the mother 
tongue use of students taking university entrance exams are great. Given that education has 
great influence on skills and competencies, the teachers’ reading habits should be discussed. 

The purpose of the present study is to investigate the reading habits of the Turkish Lan-
guage teachers working at elementary and secondary schools in the Southeast Anatolian region 
in relation to some variables because these teachers have great influence on the development of 
reading proficiency of students. 

By seeking answers to following sub-problems, data for the purpose of the study were 
collected: 

What is the distribution of the participating teachers in schools according to their i.	
geographical origin?  
Do the participating teachers’ economic status and in-family reading habits in ii.	
their early childhood period and elementary school period while they were living 
with their families change depending on the education level of their parents?
Do the time spent on reading outside the class time change depending on the iii.	
reading habits observed within the family during their early childhood and el-
ementary school periods? 
Do the decoding and recoding skills of the participants significantly vary depend-iv.	
ing on the reading habits observed within the family during their childhood? 
Do the current newspaper and magazine reading habits of the participants signifi-v.	
cantly vary depending on the reading habits observed within the family during 
elementary school years? 

Methodology of Research

The data of the study were collected through a questionnaire. The hypotheses construct-
ed were tested through Chi-Square. Questionnaire items were constructed particularly based on 
the following reading strategies. 

The systematisations of Friedrich and Mandl (1992), who made some arrangements of 
reading comprehension strategies according to four categories, are presented as categorical sug-
gestions as follows (Seuring 2010; 25-26):

Primary strategies and Support strategies: Primary strategies direct primary cog-•	
nitive processes concerning storage and processing of information (for instance, 
summarization of the text, expression of assumptions about the text and mnemonic 
techniques etc.). These strategies support the understanding, storage and recall of in-
formation. Support strategies indirectly affect learning process through motivational 
and executive functions. Learning process is activated and directed over these strate-
gies  (for example, self-motivation, directing the attention, planning of time etc.)
General and specific strategies: specific strategies are limited to specific situations •	
(for instance, mathematical problem solving strategies). General strategies have a 
wide range of use. Systematisation of this category follows a continuum ranging 
from general problem solving strategies to completing a unique assignment. Strate-
gies related to the comprehension of a text are somewhere in-between them. 
Micro, meso and macro strategies: Strategies in this group are categorized accord-•	
ing to time span they cover. While macro strategies cover a longer time span (For 
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instance; coordination of learning activities together with other activities), micro 
strategies represent a short term elementary information processing process (For 
instance, detection of key words and supra-concepts).
Functions related to information processing (Weinstein and Mayer 1986): Repeti-•	
tion strategies (active repetition and memorization of new information), elaboration 
strategies  (creating connections within new learning materials and between new and 
old learning materials), organization strategies (forming tables and diagrams) and 
control strategies (planning of behaviours, animation of learning process). Control 
strategies can be defined as metacognitive strategies. 

Variables were constructed based on these strategies and questionnaire items were devel-
oped to question the variables directly and/or indirectly. 

Study Population and Sample

The population of the study is given in Table 1.
 

Table 1a. The number of Turkish Language and Turkish Language and Literature 
Teachers working in the City of Gaziantep.

Gaziantep
The Number of 
Turkish Language 
Teachers 

The Number of Turkish Lan-
guage and Literature Teachers 

The Number of Elemen-
tary School Teachers Total

City Centre   789 497 4894 6180
Town   227 131 1301 1659
Total 1016 628 6195 7839

Sample

The study employed “quota sampling” method. The purpose of this method is to make 
up the sample by selecting the units easily accessible (Kılıç et. al. 2003). Through this method, 
questionnaires were collected from the teachers shown in Table 1.

Table 1 b. Sample Group Responding to the Questionnaire. 

Schools where the participants are working

City of Gaziantep Elementary School Secondary School High school Total

City Centre   30 19 45   94

Town 209 57 47 313

Total 239 76 92 407

The total number of teachers answering the questionnaire is 407. The statistical results 
reflect 404 views. 
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Results of Research  

The distribution of the teachers according to their origin across schools in Ga-i.	
ziantep 

Table 2 shows the distribution of the teachers according to their origin across schools

Table 2. The distribution of the teachers according to their geographical origin 
across schools located in the city of Gaziantep.

 
   Gaziantep            School types

Origin Centre Town Elementary school Secondary school High school
Marmara Region   3   6   4   2   3

West Black Sea Region   0   4   3   1   0 

East Black Sea Region   1   6   5   1   1 

Central Anatolian Region 11  18 12 14   3

Aegean Region   2    8   8   0   2

West Mediterranean Region   3    7   8   2   0

East Mediterranean Region 18 143 97 30 34

East Anatolian Region 10   11 10   6   5

South East Anatolian Region 46 110 92 20 44

Total 94 313 239 76 92

As can be seen in Table 2, high majority of the teachers are of East Mediterranean, East 
Anatolia and South East Anatolia origin and they make up 83% (n=338) of 407 participants 
18% (n=74) of whom work in city centre and 65% (n=264) work in towns. Only 17% (n=69) 
of the participants are from the other regions. Yet, the total percentages of the teachers coming 
from these regions and working in the centres and towns are as follows: in the centre 79%, and 
towns 84%. The distribution of the teachers coming from these three regions across different 
types of schools is as follows: at elementary schools 83% (n= 199); secondary schools 74% 
(n=56) and high schools 90% (n=92). According to the data presented in Table 2, the ratio of 
these teachers in elementary schools and in the subject areas of Turkish Language and Turkish 
Language and Literature is always above 70%. This result clearly shows that Southeast Anato-
lian culture is dominant among the teachers and indicates a source creating problems in terms 
of meaningful use of Turkish Language. That is, the effect of vernacular and dialect. 

ii. Socio-economic status of the parents of the teachers in their early childhood periods 
and elementary school ages, the education level of parents and reading habits observed while 
living with the family.  

In Table 3, Table 4 and Table 5, parents’ education levels of the participants are shown 
within four categories (illiterate, elementary school graduate, secondary school graduate and 
high school, college or university graduate), their economic status is shown within three cat-
egories (low socio-economic, middle socio-economic and higher socio-economic) and reading 
habits observed while living with the family are shown within three categories (almost none, 
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rarely and frequently). Based on the frequencies obtained for these categories, related hypoth-
eses were tested with Chi-Square and the results are presented in the following three tables. 

Table 3. The difference resulting from the education level of parents in the so-
cio-economic status of the family during the childhood periods of the 
teachers in the sample group of the study.

 
Socio-economic status of the family during the childhood periods of the 
teachers

Education level of the mother Low Middle High Total    %
Illiterate   83   74   2 159   39
Elementary school   63 115   5 184   45
Secondary school     3   24   2   29      7
High school     1   31   3   35      9
Sub-total 150 244 12 407 100%

Pearson Chi-Square (Value)= 47,349a ;   df=9;  Asymp.Sig. (2-sided) 0.000 (p<0.05)
Education level of the father Low Middle High Total    %
Illiterate   25     8   0   34      8
Elementary school 100 110   3 213   52
Secondary school   16   38   1   55    55
High school     9   88   8 105   26
Sub-total 150 244 12 407 100%

Pearson Chi-Square (Value)= 84,391a  ;  df=9 ; Asymp.Sig. (2-sided) 0.000 (p<0.05)

The data presented in Table 3 support the hypothesis stating that socio-economic level of 
the family changes depending on the education levels of the mother and father.

Table 4. The difference exhibited by the reading habits observed within the 
family during their childhood depending on the education levels of the 
mother and father.

  
Within-family reading habits observed while living with the family

Education level of the mother Almost none Rarely Frequently Total
Illiterate 108   42   9 159
Elementary school   85   76 23 184
Secondary school    7   13   9   29
High school    2   15 18   35
Sub-total 202 146 59 407
Pearson Chi-Square (Value)= 82,632a ;   df=6;  Asymp.Sig. (2-sided) 0.000 (p<0.05)
Education level of the father Almost none Rarely Frequently Total
Illiterate   28     4   2   34
Elementary 137   64 12 213
Secondary school   20   28   7   55
High school   17   50 38 105
Sub-total 202 146 59 407
Pearson Chi-Square (Value)= 104,721a ;   df=6 ; Asymp.Sig. (2-sided) 0.000  (p<0.05)

The data presented in Table 4 support that hypothesis stating that the reading habits 
observed within the family during the elementary school years of the participants vary signifi-
cantly depending on the education levels of the mother and father. Reading habit is related to 
academic self-esteem and is shaped starting from early childhood period. 
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Table 5. The difference exhibited by the reading habits possessed within the 
family during their elementary school period depending on the eco-
nomic status of the family.

Reading habit within the family while living with the family
Socio-economic status Almost none Rarely Frequently Total

Low 101   41   8 150

Medium   95 102 47 244

High     5     3   4   12

Total 202 146 59 407

Pearson Chi-Square (Value)= 37,550a ;   df=6;  Asymp.Sig. (2-sided) 0.000 (p<0.05)

The data presented in Table 5 show that the reading habits of the participants during their 
childhood vary significantly  depending on the economic status of the mother and the father. 

iii.The time spent by the participants on reading apart from reading textbooks and the 
reading habits they observed within the family during their elementary education period 

Table 6 shows the frequencies and Chi-Square results calculated by comparing the time 
spent on reading apart from the reading of textbooks and their reading habits obtained by means 
of within-family experiences. 

Table 6. The difference observed in the time spent by the participants on read-
ing based on their observation of reading within their families during 
their childhood.

 
The time spent on reading within a day

Reading habits exhibited while 
living with the family

No time Less than 30 
minutes

Nearly one 
hour

1-2 hours More than 
two hours

Total

Almost none 18   72   75 24 13 202
Rarely   9   49   55 25   8 146
Frequently   7     6   25 13   8   59
Total 34 127 155 62 29 407

Pearson Chi-Square (Value)=19,766a ;  df=8; Asymp.Sig. (2-sided) 0.011 (p<0.05)

The data presented in Table 6 reveal that the time spent by the teachers on reading within 
a day vary significantly based on their observation of reading habits within their family during 
their childhood environment.

iv.The teachers’ ability to create the context of the text they have read and the reading 
habits they observed within the family during their childhood 

Frequencies and Chi-Square results showing the correlation between the teachers’ skills 
of deriving meaning from the text, recognizing the words, making connection among the pieces 
and the reading habits they acquired during elementary school period are presented in Table 7.  
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Table 7. The difference created by the reading habits acquired by the teachers 
during their elementary school period in their text analysis skills (de-
coding and recoding).

 
Decoding and Recoding skills

Reading habits 
acquired while liv-
ing with the family 
during elementary 
school period

Selective 
reading

Reading by 
creating connec-
tions

Deriving mean-
ing from the 
context 

Discussion the 
topic with other 
people 

Guessing how 
the text will 
go on

Total

Almost none   86 22   61 16 17 202

Rarely   73 11   47   9   6 146

Frequently   25   9   15   7   3   59

Total 184 42 123 32 26 407

Pearson Chi-Square (Value)= 8,729a ;  df=8;  Asymp.Sig. (2-sided) 0.366 (p>0.05)

The data presented in Table 7 show that decoding and recoding skills of the teachers does 
not vary significantly depending on the reading habits they acquired during their elementary 
school period. The results of table 7 show that reading habit of family in their childhood of the 
teachers who are in the group of sampling is not quite different from their ability of decoding/
recoding in text reading.  45.2 % (n=184) of the teachers, however, in the  sampling opt for 
selective reading. The percentage of teachers who are in the “Reading by creating connections” 
column which is important in reading comprehension is 10.3 % and it is 6.4 % in the “Guessing 
how the text will go on” column. These columns are acquired attitudes related to comprehen-
sion (Bloom).  

v. The reading habits observed by the teachers within the family during their elementary 
school period and their newspaper and magazine reading habits 

Frequencies and Chi-Square results showing the correlation between the reading habits 
the teachers observed within their families and during their elementary school years and their 
newspaper and magazine reading habits they have in 2013 are presented in Table 8 and Table 
9.  

Table 8. The difference created by the reading habits observed within the fam-
ily during elementary school years in their current newspaper reading 
habits. 

    Newspaper
Reading habits observed 
within the family during 
elementary school years

I read newspa-
per everyday 

I read newspaper 
at the weekend 

I read newspa-
per in holidays 

If I have time I 
look through 

Total

Almost none   94 47   5   56 202
Rarely   63 38 11   34 146
Frequently   33 11   1   14   59
Total 190 96 17 104 407

Pearson Chi-Sguare (Value) 9,414a  ; df= 6 ; Asymp.Sig. (2-sided)= 0.152  (p>0.05)
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According to Table 8, the hypothesis “different” is rejected. While 46.7 % (n=190) of 
the teachers in the sampling group buy newspapers, 25.6 % (n=104) of them take place in the “I 
read newspapers in holidays “column.  23.6 % of the teachers in the sampling group regularly 
read magazines every week.  

Table 9. The difference created by the reading habits observed within the fam-
ily during elementary school years in their current magazine reading 
habits.

Magazine
Reading habits observed 
within the family during 
childhood 

There are some weekly and 
monthly magazines I read

I only read in semes-
ters and summer 
holidays 

I have not read any  
magazines for years

Total

Almost none   63   62   77 202
Rarely   42   64   40 146
Frequently   20   22   17   59
Total 125 148 134 407

Pearson Chi-Square (Value) = 7,744a ; df= 4; Asymp. Sig. (2-sided) = 0.101 (p>0.05) 

The hypothesis “different” has been rejected in Table 9. The hypothesis has been re-
jected. The percentage of teachers in the “I have not read any magazines for years” column is 
32.9 % (n=329) and it is 36.4 % (n=148) in the “ I only read in semesters and summer holidays” 
column. 

Discussion 

Teachers from the Southeast Anatolian region usually in their geographical origin and 
therefore it is possible that they are affected by their environment. In the paper entitled as “Hu-
man Nature and The Social Order” Cooley (1902) talks about the importance of the relation-
ship between the self and social environment in terms of the development of personality.  The 
feelings and opinions developed by an individual about oneself are the outcomes of human 
interactions occurring in the early period (Cevher & Buluş 2007; Gergen & Marlowe, 1971). 
The culture acquired in this early period goes on becoming dominant if the person lives in his/
her geography of origin. 

The education level of teachers’ parents, the socio-economic level of the family can be 
seen as an indication of the reading opportunity they provide for their children. In Turkey the 
people selecting teaching as their career are usually from the families of low-medium socio-
economic status.  A study conducted on 17,000 students of education faculties giving teacher 
training education revealed that 70% of their mothers and 40% of their fathers are elementary 
school graduates (Aksu et. al., 2010; The World Bank, The International Bank for Reconstruc-
tion and Development 2011). In the present study it was also found that the ratio of the mothers 
who are illiterate or elementary school graduates is 84%, the same ratio is 60% for the fathers. 
The reading habit of teachers is affected by the reading habits of their habits because of these 
variations. Cevher and Buluş (2006), in their article entitled “Academic self-esteem respect of 
5-6 year-old children attending a pre-school education institutions”, used an evaluation inven-
tory developed based on Behavioural Self-Esteem Scale. In this article, it is argued that aca-
demic self-esteem is shaped according to the education levels of the mother and father. 

Emphasizing the importance of inter-personal interactions on the development of self-
esteem, Sulvian states that self-esteem is shaped under the influence of the mother and the 
father in early childhood (Cevher & Buluş 2007). As is the case with other basic characteristics, 
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reading habit is shaped in the early childhood within the time spent with the mother and the 
father. 

Sparing time for reading is habit given by the family at the elementary level. The time 
devoted to reading is important in order to improve the reading comprehension ability of the 
children. The extent to which individual spend time on reading is mostly determined by the 
frequency of reading comprehension activities performed starting from elementary school. Cor-
relation studies revealed that the more time a person spends on reading, the better results he/she 
gets in reading comprehension (Cunningham&Stanovich 1998).

Reading strategies, leads the readers to think over the context, the question the content 
and to select quality books. Klauda and Guthrie (2008) argue that the processes such as mak-
ing deductions and informed applications of new information are of great importance. A good 
reader employs different strategies. For instance, he/she can make guesses about how a text will 
continue. He/she always test his/her comprehension (Seuring 2010).

Getting the habit of reading daily newspapers and following regular journals earns the 
reader to improve the ability of interpretation and get some information about daily affairs, 
which contributes the reading motivation. The main drive to read newspaper, magazine and 
novel is motivation to do so. Kirsch et al. (2002) argue that intrinsic motivation has significant 
influence on reading performance. 

Conclusions

The culture of the Turkish language teachers and elementary school teachers from South-
east Anatolian region is highly influential on the use of language because these teachers spent 
their childhood in this region and they were profoundly affected from their social environment. 
Human beings are greatly affected from the collective aspects of their society. His/her life de-
pends on the life of society and he/she is the integral part of collective life (Cooley 1902). Their 
language development during their childhood cannot be much altered in later stages of life. The 
teachers use the language inside the class as they use it outside of it by using vernacular and 
dialect of their own culture. As a result of this, the Turkish Language is not used properly, the 
motivation can be low while reading written texts. According to Sullivan, the personality of an 
individual is shaped within the society (Cevher & Buluş 2007; Gergen & Marlowe 1971).

Infrequent newspaper and magazine reading habits observed in the teachers and lack of 
eagerness to read lead to underdevelopment of decoding skill. Moreover, they may result in 
weak reading efficiency. At that point, the problem of teacher quality has negative effects on 
education in general. “Teacher” quality variable is the main factor affecting academic achieve-
ment (The World Bank, The International Bank for Reconstruction and Development 2011). 
The gap between the achievement levels of the students coming from low-income families and 
high-income families may be eliminated by quality teachers (Ripley, 2010). The reasons for the 
high number of low quality teachers in Turkey can be these: small number of education facul-
ties offering dynamic programs for teacher training; inadequacy of pre-service teacher training; 
difficulties experienced in having access to learning resources, inability to develop interactive 
learning skills (Sahin 2005).

Effective in-service teacher training programs should be developed by the Ministry of 
National Education to improve teacher quality. Moreover, cooperation between the Ministry of 
National Education and education faculties should be developed. 
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