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Abstract

The purpose of the present study is to investigate the factors affecting career guidance and their reflections 
of the career guidance services given in the country. Based on a literature review, it is known that career 
guidance services can be a part of economic and social development. In the present study, these factors 
are analyzed under these headings as the structure of the region, economic conditions (labor force of 
the country and employment), historical and socio-cultural factors (family structure, changing values) 
and educational factors. Moreover, it is emphasized that the country is the only secular country and 
only candidate for the European Union membership among the Muslim communities. After drawing a 
framework with these factors, the state of the country in guidance services and its reflections abroad 
were investigated. It is of great importance to draw the attention to such issues in Turkey and to develop 
“career guidance programs” as in developed countries. 
Key words: career guidance, influential factors, career guidance services and reflections abroad. 

Introduction

In the United States of America, the history of career guidance started in 1909 with the 
opening of Career Office by Frank Parson in Boston and he is regarded as the father of the 
field of career guidance. Then, within the following 50 years, in the field of career guidance, 
career selections were done based on the scores of the tests designed for recruitment purposes 
(Herring, 1998). Super (1951) redefined career guidance and established developmental career 
model in the occupational literature. Career models were started be called as developmental 
career guidance within the framework of vocational guidance. In the late 1960s, the term career 
guidance was widely adopted instead of the term vocational guidance (Herr and Cramer, 1996). 
Career guidance as a classical stereotype is generally believed to be a kind of service belonging 
to class counseling.  Very often, in a class, quantitative and qualitative evaluative information 
and processes are used. 

Career guidance and career counseling are both old and new terms (Herr and Cramer, 
1996). They also stated (1996) that it has a history of 75 years, that is, it has a history of 90 
years up to now. The concept of career guidance is a more comprehensive term because it dates 
back to early periods of vocational guidance and includes life span career development of an 
individual. Though both terms are old, they gained their current meanings in 1970s. 

In America and large part of the world, the importance of career guidance and counseling 
is expressed as follows (Herr & Cramer, 1996): Maturation of theoretical perspectives, dramatic 
changes brought about by national and global economies in occupational structures, increase in 
the rates of unemployment among adolescents and adults, increase in the number of literate people 
and development of calculation and flexibility skills among the labor force of industrialized 
nations, improving living standards, improving efficiency among the work force and resulting 
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changes in the composition of labor force, changes in processes and career development services 
indicate the importance of career counseling. Traditionally, career guidance is given at schools 
and by public employment agencies. Schools provides such guidance to students who are on 
the point of selecting a profession or going on studying at higher levels; public employment 
agencies; on the other hand, help the unemployed looking for a job (OECD, 2004).

According to Sultana (2009) career guidance is not merely seen as a viable policy 
response to the usual set of challenges which, if successfully addressed, lead to a number of 
public and private goods – such as a better balance between the supply and demand of skills and 
social inclusion. Rather, career guidance is seen to vehicle a total world view which celebrates 
individual volition and the centrality of work, which gives self-determination and self-fulfilment 
pride of place, and which encourages the labour market to be organised according to a specific 
rationality and logic (p.5).

In a meeting held in Lisbon in 2000, the strategic mission to be realized by European 
Union was summarized to be “speeding the process of transition from industrial economy 
to information-based economy and to information society, structural reform encouraging 
competition and innovation, modernization of European social model, overcoming the 
challenges faced by people in making investment and social integration, healthy economic 
view and sustaining the hopes for positive growth and application of proper macroeconomic 
policy”. 

Lisbon agenda,  identifies career guidance as one of four key actions to create open, 
attractive and accessible learning environments. It calls for strengthening the role, quality and 
coordination of career guidance services to support learning at all ages and in a range of settings, 
empowering citizens to manage their learning and work (p.5). 

Guidance promotes employability and adaptability by assisting people to make career 
decisions both on entering the labour market and on moving within it. Guidance also helps 
improve the effectiveness and efficiency of education and training provision and labour market 
instruments, by promoting a closer match to individual and labour market needs and by reducing 
non-completion rates (Sultana, 2004).

In 1950s, the term “Counseling” was introduced to Turkey by the experts brought from 
the United States of America such as Rufi, Tomkins, Beals and Mills through the seminars they 
gave to students concerning their abilities, interests and needs. With the start of planned growth 
period in 60s, the idea that “for positions in the society to be given the individuals having 
the necessary qualifications, occupational orientations should be organized at schools” was 
incorporated into the First Five-year Growth Plan (Özgüven, 1990). Then, in 1962, supporting 
decision was made stating “importance should be attached to carrying out educational activities 
suitable for the characteristics of students” (Council of Ministry of National Education, 
1962).

Guidance is also attractive to policy-makers because it can help address a whole range of 
labour market issues, it can improve labour market outcomes and efficiency, and it can support 
economic development goals. Policy-makers are therefore increasingly looking to guidance for 
support in addressing labour market shortages, tackling mismatches between labour supply and 
demand, reducing the effects of labour market destabilisation, dealing with unemployment, and 
improving labour mobility (Sultana, 2009 p.8).

Savickas (2000) stated that as a result of rapid change in social order, the nature of the 
business world has changed. The workers must face the complex demands of variety existing 
in global economy, continuously changing technologies and vastly challenging and competitive 
job markets. The obligation for individuals to manage their own careers, new structuring and 
disappearance of work places having hierarchic functioning have great influences on the career 
counseling adopting the mentality of “business as usual” (Guindon & Richmond, 2005). In 
this respect, economic and technological advancements in society shape the career guidance 
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services. According to Watts and Fretwell (2004), less developed countries, particularly the 
ones having labor force more than  needed (that is, there are some people unemployed) may 
prefer to attach greater importance to the development of career guidance services than the 
developed countries. Factors such as global competition, information technologies, structure of 
telecommunication systems in countries and compatibility between education and job markets 
may affect career guidance services.

Career guidance services can be a part of economic and social development. The present 
study analyzed various articles, reports and reviews written about career counseling.  Among 
these, special attention was paid to the Organization for Economic Cooperation and Development 
(OECD, 2004), the European Commission Report (Sultana, 2004) the World Bank (Watts & 
Fretwell, 2004), (Sultana & Watts, 2008) and (Akkök & Watts, 2003).  

The purpose of the present study is to investigate the career guidance and counseling 
services in Turkey with their international reflections and make possible projections for 
the future based on the current state of some factors (structure of the region and economic, 
historical, socio-cultural and educational) within the context of globalization and rapid changes 
taking place in the World in the 21st century. 

The Nature of the Region

Turkey is characterised a number of economic, historical, socio-cultural and educational 
factors which seem likely to have constrained the development of career guidance services. 
These factors have influenced the forms which existing services have taken. Many also represent 
factors that need to be taken into account in any future development of these services, to ensure 
that they are embedded in their context and not merely imported from elsewhere. (Sultana & 
Watts, 2008, p. 22). 

Turkey has a unique geographic location that bridges Europe and Asia, and controlling 
the major waterway between the Black Sea and the Aegean and Mediterranean Seas. It is 
neighboured with in Europa (Greece and Bulgaria), in Asia (Armenia, Georgia)  and in the 
Middle East (Iran, Iraq and Syria). Being a developing country, Turkey is subject to the usual 
problems of industrialization and urbanization, including a significant increase in the breakdown 
of family networks, and the modification of traditional cultural patterns (McWhirter, 1983).

Until the early 20th century, the Ottoman Empire continued its existence. The majority of 
the population of Turkey is Muslim and it is a secular state with its own specificities. That is the 
only Mediterranean country which is a candidate for membership in the European Union. This 
means that it has been more subject to direct EU policy influence (Sultana & Watts, 2008; p. 
21-22). Mustafa Kemal Atatürk was the pioneer of secularism in Turkey. Many modernization 
attempts such as adoption of Latin alphabet instead of Arabic Alphabet, adoption of Western 
calendar, replacement of Islamic law by Swiss law by adapting it to secular legal system, giving 
the right of electing and being elected to women and adoption of western way of dressing up 
were made under the leadership of Atatürk (Yerin-Güneri, 2011). 

 
Economic Factors. Labor Force and Employment in Turkey

 
As of 1980, globalization and social changes taking place in the world have resulted in 

changing values and attitudes of individuals in Turkey. In countries where the number of young 
people (15 years old) is high, it is of great importance to continue economic growth and to 
create new job opportunities. Fast increase seen in the number of young people at working age 
leads to increase in the number of “dependent people” who should be cared about by working 
people in the whole population and the rate of working population remains relatively low. This 
means ineffective use of resources in the country. According to Turkish Labor Force Report 
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issued by the World Bank in 2006, the number of the people participating in the workforce was 
20 million in 2000 (Gür, 2008). 

Though the number of people employed in agricultural sector decreased, it is still quite 
high when compared to European Union countries. There are significant differences between 
western and eastern regions of the country as well as between urban and rural areas. While 
there are more developed regions in the western part of the country, there are less developed 
regions in the eastern part and among these regions; there are remarkable differences in terms 
of education and job opportunities. The reasons for the discrimination against female children 
in eastern regions are economic hardships, parents’ low level of education, cultural factors and 
crowded families where priority is given to male children rather than female children when it 
comes to education. Turkey has an unemployment insurance for eligible citizens who end up 
without a job. Yet, newly created jobs in Turkey are characterized by their requiring unqualified 
workforce for little money in small or medium scale organizations or in unregistered sector. 
Women’s ratio of participation in labor force is low in urban areas; yet, very high in rural 
unregistered family economies. Those working off the workers do not have social security. 

Another factor adversely affecting the problem of employment is the demographic 
dynamic of our country. As every year, almost 750.000 new workers need to be added to 
workforce, the rate of economic growth may not be big enough to meet this need. When the 
age composition of the employed is examined, it is seen that there is a decline in 15-19 and 
50+ age groups; that is, the performance of economic growth has not been able to digest this 
change. When compared to the same period of previous year, the total population of the county 
increased by 1.218.000 and reached 73.482.000 and the population at the working age increased 
by 1.160.000 and reached 54.599.000. The ratio of participation in the workforce was 50.5% in 
May, 2012. Of the total workforce, 15.9% are those in the age group of 15-24 (TÜİK, 2012).

According to the household employment statistics issued by TUİK for the period of June, 
2012, non-institutional population in Turkey increased by 1.218.000 when compared to the same 
period of previous year. The number of young people aged 15-24 is 54.122.000 and when the 
education and age distributions of the workforce are examined, it is seen that 16.4% of the total 
workforce is made up of young people in the age group of 15-24. The workforce participation 
ratio of the people having education level lower than high school education was estimated to 
be 69.3% among the males and 26.8% among the females. The workforce participation ratio 
for the university graduate males is 84.8% and 69.4% for the university graduate females. 
When the results of the TÜİK Household Workforce Research, unemployment compensation 
applications issued by İŞKUR and short-term employment expectations covering the period of 
June, 2102 are analyzed, following findings can be reported: 

•	 The increase in workforce participation ratio is still going on among women; yet, it is 
decreasing among men and young people. 

•	 Strong growth observed in 2011 had positive impacts on employment and led to increase 
in employment of men and in service sectors.  

•	 Service sectors constitute 84% of the new employment, small number of people has 
been recruited in agriculture and construction sectors but there is a weakening increase 
in the employment in industry.  

•	 Half of the increase in employment came from job finding university graduates, the 
share of the university graduates in the total increase in employment increased from 
31% to 57%; however, the share of those having education lower than high school 
dropped from 57% to 15%. The ratio of unemployment decreased to 10.2%.  

One of the tendencies reflecting the change is the movement of workforce from rural 
areas to urban areas. The net immigration ratio in Northeast Anatolia, Middle East Anatolia, 
Southeast Anatolia and Central Anatolia where agriculture-centered employment is dominant 
varies between 26% and 7.5%.  While immigration from rural areas to urban areas makes it 
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possible for the economy to be constructed on a more modern ground, it leads to decrease 
in rural workforce. For instance, when women immigrate to urban areas, they remain out of 
the workforce as they do not the qualifications required by urban economy. In terms of the 
employment of men, it can be argued that while they are living in rural areas, they are in the 
position of hidden unemployed, when they come to cities, they become apparent unemployed 
or they become the part of the informal sector as a street vendor, lottery seller or simit seller 
etc. (Karagöl & Akgeyik, 2010, p. 7-8). As a result of the observations made in one of the cities 
located in Southern regions, Mersin, it was found that through the projects carried out with the 
women immigrating from Eastern regions in 2005 and 2006, they learned reading and writing 
and gained some skills such as tailoring and made some contributions to their family budget. 

Historical Factors

The Turkish history has three main axes. These are traditions brought from Middle Asia 
to Anatolia, Islamic period and Imperial era (Güngör, 1986, 107). While ancient Turks had 
a religion based on Shamanism, after they embraced Islam, they transformed from nomadic 
community level to settled community with classes. Following this, Arabic-Persian civilization 
became more dominant than Chinese civilization on Turks. As a result of these influences, 
kinship-based relations were replaced by land-based relations (Kıvılcımlı, 1996, p. 63-79). The 
empire conception of the Ottoman State was transferred from Byzantium Empire and from 
the moment of its foundation, Ottoman State has been always in contact with Europe. This 
means that it was a European state. Expansion of the state to Anatolia and Asia was realized 
after it became stronger in Europe. Yet, it did not have any connections with Antique Rome, 
Christianity and Feudality; hence, it was always isolated from Europe (Kılıçbay, 2000, 56). 

 
Socio-cultural Factors

Since Turkish society was introduced to concepts such as modernization, westernization 
and development by means of The Imperial Edict of Gülhane, its traditions and consumption 
patterns have undergone some changes and has adopted a new living style based on new norms 
and values (Kongar, 1995, p. 228). With the same edict, the concept of secularism (having 
same distance with all the religions) and every citizen’s being equal in front of the state became 
popular. In 1937, with the addition of the article “Turkish Republic does not have an official 
religion and it is a secular state” to the constitution, and Turkish Republic became the first 
Muslim secular country on the world (İşçi, M. 2002). Among the 10 principles accepted by 
Turkish constitution in 1982, one is the principle of secularity (Ültanır, 2012, p.174). 

Between 1963 and 1967, according to first five-year growth plan, a 15-year perspective 
was developed for the field of industry. Together with the phenomenon of immigration from 
rural areas to urban areas in our country, the period of illegal construction of shabby houses 
started. The type of family living in such houses tried to acquire new skills, and wanted their 
children to be educated well as a result, the societal framework of such families changed 
(Özkalp, 1993, p.115).  Since the early 1980’s due to developments in telecommunications, 
Turkey has become more receptive to western ways of life, and the transition from traditional 
values to western ones has greatly accelerated (Mocan-Aydın, 2000). 

In the foundation years of the Republic, some decisions were made to fortify the position 
of the woman in society. With legal rights stated in civil law passed in 1926, the woman was 
granted the right of electing and being elected, selecting a profession and applying for positions 
in the state. Though the urban family type in Turkey is a nucleus family, it has some features 
different from the modern family in industrialized countries. The individual typically possesses 
the web of intimate personal relations including family members, relatives and close neighbors. 
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Such personal relationships and strong family relationships are still common (E.O. Imamoğlu, 
R.V. Kullar, M. Imamoğlu & Kuller, 1993).  With the introduction of the woman into business 
life following industrialization, the duties assumed by the family members underwent some 
changes and some of them were carried out by institutions. The children of a working mother 
started to be cared about by elderly members of the family or kindergartens and pre-school 
institutions. Hence, in some areas, the relative groups were replaced by business or educational 
institutions (İşçi, 2002).

As in each society, the family has an important role in the selection of occupation. 
Families particularly the ones in urban areas make great investments on their children’s 
education. Ültanır (2005) reports that families from middle and high socio economic classes 
usually adopt child-centered attitudes towards bringing up their children. That is, whole family 
life is focused on children’s education and wishes. The desire to seek for the opportunities to 
find a prestigious job, which is one of the most important factors affecting career preferences, 
has led families to direct their children to these prestigious professional fields. As a result of this 
trend, Psychological Counseling and Guidance programs at education faculties of universities 
have become one of the most desired programs.

According to Sultana & Watts (2008), Western notion of individual career guidance might 
be seen as inappropriate and /or irrelevant by some groups, since traditional notions of respect 
toward elders often induce young people to follow pathways decided for them by parents, older 
siblings, close relatives and relatives in the clan (Sultana & Watts, 2008, p. 24). This situation 
may be of great importance for tribal communities in South East and East Anatolia regions and 
families living in rural areas. 

In connection to this, the study carried out by Hofstede (2001) with national and regional 
cultural groups revealed that there is a considerable resistance affecting both the behaviors of 
individuals and those of institutions. Hofstede believes that there is a differentiation between 
individually-oriented cultures and its opponent collectivist cultures. Individuals living in many 
Mediterranean and Arabic communities usually adopt collectivist orientation; hence, the rarely 
act independently of any group or institution.

   According to Sümer (1998) Turkish culture is fundamentally collectivistic in the sense 
that the family retains priority, but this collectivism coexists with highly individualistic trends 
in the systems of education and economy, where market rules necessiate and justify competition 
(p.126).

Educational Factors

As of 2102, compulsory education in Turkey has become 12 years. According to new 
regulations passed, this 12-year period is constructed as four-year elementary education, 
four-year secondary education and four-year high school education. In this way, vertical and 
horizontal passages among different levels have become possible. The school starting age has 
dropped to 5 years old (66 months). At secondary school, that is at secondary level, besides the 
courses of Turkish Language, Mathematics, Science, Social Studies and Foreign Language, 
there are some elective courses offered and in this way background required for high school 
education is provided for students. Enrollment in secondary schools does not require taking 
any exam and it is automatically performed through e-school system based on the address 
of the student. In order to select the high school to be attended, 8th graders should take Level 
Determination Exam (SBS) and some special talent exams and according to the results of these 
exams, they can attend either general high school, Anatolian high school or Science high school 
etc. Psychological Counseling and Guidance Services are provided by means of leisure time 
activities at elementary schools and counseling/social activities courses at secondary schools. 
At high schools, students are exposed to counseling and guidance course program of secondary 
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schools. The main purpose of counseling and guidance is to allow the use of proper resources 
in career selection. For this purpose, there are some attempts to set up national occupational 
information system and in this way, it is assumed that students will be able to get to know 
themselves better and learn about job opportunities, accordingly, they can plan their education 
better  (MEB, Zorunlu Eğitim, 2012). 

However, based on the researcher’s opinion which made at schools in Turkey, it can be 
said that there is a shortage of psychological counselors (with the name of guidance teacher 
in education system) and this leads to lack of counseling services offered. The number of the 
students in formal education is 16.905.143 in 2011-2012 school year and this means that we 
need about 19.000 counselors (M.E.B. Statistics, 2012). In some schools having 1000 or more 
students, there is only one counselor; hence, it is clear that required educational-occupational 
and social-interpersonal services cannot be provided. The most outstanding manifestation of 
this lack of occupational counseling is students’ opting for professions they know or see around 
and as a result of this; many people may regret selecting the job they have in later times. 

Now, the female children of the families emigrating from rural areas to urban areas 
want to study at university to have a good job and this shows that there is a change in generally 
adopted view of genders in Turkey. Expectation of the families immigrating to urban residences 
for their female children to study and have a job leads to this prejudicial conflict. The expatiation 
of the parents that when they get older, they are looked after by their female children has been 
eliminated. After reviewing the historical, socio-cultural and educational facts, general structure 
of career counseling in Turkey will be discussed.  

Career Counseling in Turkey: Current Status 

In Turkey, the psychological counselors working in the field of psychological counseling 
and guidance PCG work in many different fields such as education, industry, health, rehabilitation 
etc. PCG teaching is carried out at the education faculties of universities in the form of “school-
based programs”. School counselors offer all personal-social, educational and vocational PCG 
services. In our education institutions, what is expected most from psychological counselors 
(guidance expert) is to provide vocational guidance and counseling. Yet, in undergraduate 
PCG programs offered at universities, there are only two (theoretical and applied) vocational 
guidance courses. At some universities, similar courses are offered within graduate programs 
(Ankara, Hacattepe, ODTÜ Universities etc.). 

There is no undergraduate career guidance program in Turkey, even not at graduate 
programs as a sub-field of PCG. But, in recent years, the need to start “career counseling” 
programs as graduate programs has been highly emphasized in various department of PCG 
meetings. In our country, there are about 57 counselor education undergraduate programs and 
14 graduate programs in 2012. A decision was made by The General Headquarter of Turkish 
PCG Association to apply to the Higher Commission of Academic Evaluation and Quality 
Development in Education (YÖDEK) to carry out accreditation works in the field of PCG 
(Dept. of PCG, Concluding Declaration, 2012). Most of the graduates of PCG programs work 
as school counselors at schools connected to the Ministry of National Education. In 2003, a 
graduate program entitled “Human Resources and Career Counseling” was inaugurated within 
the Faculty of Political Sciences at Ankara University. The target population of the program was 
determined to be the personnel to be recruited in private employment agencies, human resources 
departments of firms, and in the fields of personnel and managerial counseling. Moreover, at 
Istanbul Bahçeşehir University, career counseling services are provided for students to help 
them determine their vocational tendencies. Within the Bahçeşehir University Lifelong Learning 
center, there is a Career Development Counseling (Global Career Development Facilitator-
GCDF-Turkey) certificate program (Bahçeşehir University, 2012). 
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Moreover, within the framework of Organization for Economic Co-operation and 
Development (OECD), a report was prepared to determine the strengths and weaknesses of 
vocational counseling services offered in the country with the support of World Bank (2003) 
and this report emphasizes the following points (Akkök and Watts, 2003): The associates who 
are effective in the provision of career counseling services are Ministry of National Education 
(MoNE), Ministry of Labor and Social Security, İŞKUR, Higher Education Council (HEC); 
Turkish Statistical Institute and some labor unions. While such services are provided by İŞKUR 
in the form of finding a job, it should take a new form within the framework of the relations with 
European Union. “Life-long learning” policies adopted by some international organizations 
such as World Bank, OECD, European Commission and UNESCO are another factor affecting 
Vocational Guidance Services offered in our country. 

American School Counselors Association (ASCA) states that 1 psychological counselor 
should serve 250 students for effective services to be provided (ASCA, 2005). The number of 
the students that should be served by 1 psychological counselor in Turkey varies between 905 
and 2836 (Akkök & Watts, 2003). General counseling services given at schools generally focus 
on Personal and Social Guidance and Educational Counseling and less importance is attached 
to Career Education and Guidance. Counseling services offered at elementary and secondary 
schools of the Ministry of National Education are carried out by “classroom guidance teachers” 
and “school counselors”. With the introduction of new education system in 2012, “Counseling 
and Career Guidance” course became required for 8th graders. 

Within the framework of creating an effective information community and economy 
efforts starting with Lisbon process in European countries, the Higher Education Field works 
were started to be shaped with Bologna process. Works performed in this field were published 
in the report “Quality Principles and Standards in Higher Education” in 2005. Quality assurance 
system in Turkey was designed within the context of “National Competencies Framework” 
in such a way as to include accreditation and evaluation elements in order to guarantee the 
quality of learning outcomes determined on the basis of a program.  In 2005, “Higher Education 
Academic Evaluation and Quality Development Guideline” was set up by Higher Education 
Council. Higher Education Academic Evaluation and Quality Development Council (YÖDEK) 
was established (YÖK, 2012). At some universities, counselors working as specialists in 
“Psychological Counseling and Guidance Centers” or “Vocational Planning and Placement” 
units carry out guidance and counseling services for university students (Akkök, 2006).  

For adult women who cannot be involved in education or labor market, Public Education 
Centers offer some courses such as reading and writing or mastering some skills.  In informal 
education, counseling services are rare; yet, there is an urgent need for them. Ültanır & Ültanır 
(2012) revealed that there is not clear job description for these people in these centers yet, and 
apart from few, there is no such post in these centers. In the reports issued by the 13th National 
Education Council (1990) concerning “Informal Education” stated that there is a need to support 
counseling activities to improve informal education institutions, to appoint university graduate 
counselors to Public Education Centers to provide comprehensive and effective education in 
these centers, and counseling services should not be limited to courses given in these centers but 
also they should provide guidance to local public to solve unemployment and other problems. 
Accurate knowledge of adult students /nontraditional students’ issues can enable counselors 
to effectively advocate for them, making professional services more relavant to their specific 
needs in personal, vocational and educational area (p.97). 

Unemployed adults are the main recipients of career guidance across Europe. Often, 
the providers are Public Employment Services (PES).  Unemployed adults may have access to 
career information and guidance in other settings than those provided by the PES. Most often, 
community based organizations provide services to specific groups, especially if they are the 
target of national equity policies (Sultana, 2004 p. 55-58). 
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As can be seen from the above-given information, counseling services provided at 
universities are limited and career guidance services provided for adults are even more limited. 
The roles that should be assumed by İŞKUR and Counseling and Research centers are not clear 
and there is a general lack of strategic leadership and coordination in the field. 

Future Projections 

In this article, some factors affecting career guidance in Turkey will be presented. Then, the 
general state of career guidance and counseling services will be discussed. Based on the present 
state, some suggestions can be made. The field which was initially called as guidance within 
counseling services was first aroused interest in our country in 1950s and developed under the 
influence of research and applications in America. In recent years, however, more influence of 
European Union has been felt due to European Union membership efforts and Bologna process. 
With the project supports given by European Union, new formations were started in Career 
Guidance and Counseling services in the country (Akkök and Zelloth, 2010, Yeşilyaprak, 2011). 
Many European countries are not much ahead of us in terms of educating such counselors. 
One of the strengths of Turkish career guidance system is that general counseling services 
offered at schools by professional guidance counselors have a good structure. However, such 
services are provided in Germany by workers having a strong background and having courses 
in different fields such as psychology, education, social studies and economy in addition to their 
own subject area. The number of workers having graduate education in the field of guidance is 
increasing (Sultana, 2004).

With the 5209 article passed by YÖK on 19.10.2011, the number of PCG programs 
giving graduate education dropped to 14. According to this article, there must be certain number 
of academicians in order to initiate a graduate program in the field of PCG. There is still lack of 
academicians holding PhD required by increasing number of PCG programs. Though there are 
some efforts to start graduate programs for the sub-fields of PDR in the country, there are just 
two in Ankara and İstanbul. 

The need for career counseling is continuously increasing due to increasing number of 
young people in the country. 15.9% of the total labor force is made up of young people aged 
15-24. These young people should be provided with necessary vocational counseling services 
to get to know themselves and develop their interest and abilities. Last year, the increase in total 
gross national product was %8 but this year it has dropped to %4 due to economic recession 
in Europe and internal turmoil seen in some Middle Eastern countries such as Iran, Iraq, and 
Syria.  Increasing total gross production and employment means informing those who want to 
be recruited about possible vocational fields.   

In our country, the students may select their programs to be attended at university by 
chance. Therefore, it is commonly observed that some students want to change their programs 
while at university or they do not like their jobs and want to change it after graduation. Such 
factors negatively affect working efficiency and accordingly the organizations and economy of 
the country. There are many instances where a graduate of a science program may go on his/her 
career in social sciences and may feel happier.  

The young people who are at the point of selecting a job for themselves need career 
guidance to know themselves better and to obtain information about the newly emerging 
professional areas. Some resources such as “Guidebook of Occupations” Kuzgun (1998) should 
be updated so that they include newly emerging professions. For this purpose, there is a need for 
career counselors to be employed at schools, İŞKUR and private employment agencies. 

Vocational guidance tools and materials are developed by academicians working at 
universities (Kuzgun, 2000). Information to be given to students at secondary school about 
professions and business world is insufficient (Akkök, 2003). There is a need for organized 
works to update such information and present it to young people. 
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University entrance exam that should be taken by students who want to go to a university 
is not to reveal students’ capabilities but to assess the achievement. If an individual does not 
have the qualifications to do a job, he/she may not be a successful member of the profession. 
Kuzgun (2000) states that while determining his choices, a high school student does not pay 
much attention to his/her abilities (p.47). For young people to get to know themselves well, they 
should be provided with career guidance services both at secondary level and high schools.   	

Moreover, there is a need for career guidance services to be given to adults planning 
to have an employment through informal education. We have Public Education Centers in 
almost every town and city providing training services for the adults being out of the formal 
education system. Teaching programs offered here cover both vocational fields and hobby-
related activities. Especially in the last 20 years, there has been increasing immigration from 
Eastern and South Eastern regions to the industrialized areas located in Southern and Western 
regions. This has resulted in a greater need for such centers.

In Turkey the role of Public Education centers can be summarised as: “To provide; Pre 
vocational training, career change, a variety of work experience, including further education 
programs within industry and to apply the vocational technical education programs. Through 
researching local markets the centres aim to identify key areas of employment and thus provide 
courses related vocations directed at developing work forces that will be able to integrate into 
the local climate (Ültanır & Ültanır, 2010, p.5).

Conclusion 

When the points emphasized in the present article are considered, following evaluations 
can be made: career guidance is shaped with the effects of historical, economic, socio-cultural 
dynamics. In this respect, Yeşilyaprak (2011) points out that career guidance and counseling 
policy objectives should be defined at national level (p. 17). The technology and economy 
of a society determine the dynamics of its business world, societal welfare of workers, 
and employment opportunities. Orientation of the workers according to their abilities and 
qualifications can be made through career guidance services.  

In European Union countries, the issues targeted to be achieved by career guidance 
are “lifelong learning, social inclusion, development of labor market and economy”. These 
objectives should be included within the targets of Turkey involved in the global competition. 
In this regard, career guidance policies should be constructed parallel to economic, social and 
technological developments. 

Rapid increase seen in the working age population results in relative lowness of the 
working population. Hence, economic growth cannot digest this change. On the other hand, 
domestic immigration to urban areas leads to increasing unemployment, difficulties in adaptation, 
isolation etc., therefore, career guidance services can be conducive to the development of 
projects to integrate these immigrants to the society. 

In relation to guidance education, career guidance and counseling courses given at the 
undergraduate level should be reorganized. While designing career counseling master program, 
economic development needs of the country should be considered and sufficient importance 
should be attached to the issue.  According to Fidan (2005) graduate degree for career counseling 
would be so helpful and some Turkish counselor educators are aware that career counseling 
master program has to be developed. As a conclusion, in order to be able to develop career 
guidance services in Turkey, the economy of the country, its education and business world 
should be in harmony in such a way as to support social developments. 
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