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Abstract 

Didactic concept on the questioning is a process which is closely linked to student learning, provides 
interactivity during the process of teaching, enables deeper levels of learning, creates infinite space for 
the development of critical thinking and many other mental and psychological processes. 
The dimensions of questioning lie on many levels: the level of the text, the level of student relations and 
student teachers relations during student group work and other educational activities. 
The object of this study is the questioning process that relates to the inclusion of respondents used as 
pedagogical devices within the content of each lesson topic. 
For the purpose of this study two groups of texts were taken inconsideration: texts of social sciences and 
natural sciences used in the  Albanian school in order to see how questioning represents different levels 
of the taxonomy of learning and the types of questions designed according to different dimensions. 
In line with this observation the level of student learning was reviewed. This study gives some research 
findings based on the above analyses aiming at helping the authors of textbooks and teachers with writing 
and asking questions which enhance critical thinking and learning.
Key words: quality of learning, questioning, students’ questions, textbooks. 

Introduction

In the interactive relationship between teachers and students and among students 
themselves an important role is played by questioning.

Questioning is an interactive relationship, which revives the conversation, giving 
continuity and understanding of teaching towards finding the final result.

Questioning should be considered as both a process and a technique, which gives high 
results when managed successfully and given attention by teachers, thus influencing student 
achievements greatly.

In the mentality of teachers the concept of questioning as an interactive teaching process 
is closely associated with learning. It is clearly expressed by the teaching paradigm that “student 
learning begins when the student begins to ask”.

In everyday school practice questioning has been considered as a competence owned 
and developed only by teachers. This belief has been so deeply rooted that the teaching process 
looks like an unending monologue where only teachers speak, ask and answer questions.

On the other side of the learning process there are students whose participation in 
questioning and answering seems to fall into a dangerous trajectory.

Problem of Research

Questioning plays an important role in the teaching and learning quality and in enchaining 
interactive relations among students. Various studies have highlighted the fact that questioning 
in different school subjects in mainly done by using closed questions and only on the low levels 
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of learning, which does not provide for active and creative learning. 
In order to have a better insight of this issue in Albanian schools a study was taken with 

the aim of identifying the questions and their types mostly used in school textbooks and in the 
teaching process. 

This study describes the situation regarding the use of questions and their direct relation 
with the level of student knowledge. 

In addition, a full view of the quantity and quality of textbooks questions is given. 
Questions included in textbooks directly influence the way the teacher will conduct the lesson 
and how students will learn. 

Based on the data analyses the study gives a new perspective on a more advanced concept 
of questioning by teachers and students. 

Research Focus

This research focuses on the textbooks. Textbooks filled with a variety of didactic 
elements need to be read in multiple ways to translate and understand the information they 
contain.

Questioning is a process which should be owned and further developed by the students. 
The shift of question ownership from teachers to students makes the pedagogical apparatus 
of textbooks important and which needs to be further enhanced. Questions asked by students 
on a particular topic include almost all questions that can be found in a text, sometimes they 
even surpass the questions that the teacher or textbook writer could have anticipated. This 
phenomenon promotes the development of critical and creative thinking of students. 

To have a better view about the questions that textbooks provide and how they help to 
develop critical thinking skills an analysis of text questions was undertaken. The questions were 
identified and classified according to the taxonomic levels of learning. This gives us a detailed 
view of what kind of teaching and learning model they provide.

Methodology of Research

General Background of Research

To set questioning in an interactive relationship in the learning process, students and 
teacher trainees are led to ask questions about a picture.

Students are given some learning material to study and then are required to ask two or 
three questions about what they have seen or read.

Something very important happens in the interactive learning process. Teachers could 
not imagine how many questions students would ask in such a short time (10 minutes within 
one hour of instruction). The bank of questions created may exceed the questions given in the 
certain text or those asked by the teacher. Thus, for example in a classroom with 30 students 
when each one asks two to three questions on a particular topic (observing a picture) there are 
collected 60 questions, 

Even books with the best teaching apparatus can not have such a large bank of questions 
(about 60 to 90 questions in a classroom with thirty students).

In this process the students are involved in an interactive instructional situation and a 
very intensive learning process, during which they simultaneously read, write and then speak 
over a very short time. This new relationship makes teaching be directed to students, makes 
it student centered and integrates communicative competences while they participate in the 
lesson.

The transformation of teaching into a learner-centered one, as explained above, brings 
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an innovation in the learning process. These classes become prosperous as students within the 
class take their time to learn while reading, writing and speaking.

The process of student questioning in the class brings many other positive outcomes in 
addition to the educational ones.

When the teacher appoints the students a task such as to ask questions about a figure, 
diagrams, tables, maps, text, etc.., he has given them new demands with regard to reading and 
getting information, because reading is not only a process of working with a written text, but 
also through the image, chart, melodic line, painting, etc.., learning processes which need to be 
revived in the daily process of teaching. 

Sample of Research

The sample of research were the teachers and the students in secondary and high schools 
of various cities of Albania and seven textbooks used in these schools of Albania. 

The observations are done in the textbooks of various subjects (Albanian Language and 
Literature, Geography, History, Chemistry, Biology, etc.,) and it is seen how the questioning 
represented different levels of degrees taxonomy of learning and the types of questions according 
to different dimensions. 

An observation form was designed to collect data on the number of questions in each 
textbooks and the level of learning they belong to. These data was analyzed according to the 
levels of learning. 

This bank of questions recorded offered numerical data and helped in making analyses 
and comparisons among different subjects. 

Instrument and Procedures

Interviews, observations, and school text reviews were used in this study. The teacher 
training observation was semi-structured. 

Teacher trainees were appointed special tasks in group work in the framework of the 
study. Being unaware of the observation they worked in real situation bringing forth their ability 
of asking questions. Class observations conducted by the authors of the study and by teacher 
students in the classes observed yielded the same data as found out in the teacher training 
observations. The analysis of textbooks was another instrument which provided data on the 
number and levels of questions and their contribution towards students’ knowledge and skills 
quality. 

The questions were classified as open-ended, close-ended and according to the levels of 
learning ranging from reproductive to critical and creative ones. 

The tables have been divided according to Bloom’s taxonomy (Bloom, 1956).
At the first level (knowledge) there are questions such as: At what date...? When did it 

happen? Which was? Who are the characters?
In the second level (comprehension) there are questions like: What does it look like? 

What does this story describe? How do you feel when...? How do you imagine...? What scene 
appears before you? What’s the name?

In the third level (application) there are the questions: What is the idea...? Do you think...? 
Why do you think so? What does it mean in your opinion?

In the fourth level (analysis) there are the questions: What are the characteristics? What 
are the factors that...? Which plan suits…? What are the steps to be taken?

In the fifth level (evaluation) there are questions like: What is your position? Did the 
main character behave well or badly? How do you argue? What did you learn from this story? 
What would you do if you were near...?
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In the sixth level (creation) there are questions like: How would you end..? Do you have 
another definition? What is the likely outcome? How can you summarize? 

Data Analysis

The practical exercise with the teachers of the country (from schools in Tirana, Durres, 
Shkodra, Dibra, Vlora, Korca, etc..,) is given during training sessions, while with the students 
of University of Tirana it is given during the lessons.

The relationship between teachers and students questions is observed in various schools 
of the city of Tirana in the years 2008-2010. 

The completion of tables 3-8 were made after the observation of some of the textbooks 
used in two schools of Tirana in the academic year 2010-2011. Two of the best schools in the 
capital: the secondary school “Edith Durham” and high school “Petro Nini Luarasi” have been 
selected. 

Teachers of all schools and districts in Albania select the textbooks after the discussion 
in working groups with their school colleagues. Different schools of the same city use different 
textbooks by different authors and publishing houses. 

In the framework of the study 60 classes were observed, there were organised 15 training 
sessions and seven school texts were analysed. 

Results of Research 

In order to answer the questions “How do students ask?” different classes were observed. 
In these observations done in classes in various subjects such as languages, mathematics, 
physics, chemistry, geography, etc., it is clearly seen the indirect report of the above mentioned 
relationships. The data in table one gives information about this phenomenon.

Table 1. The relationship between teacher and student questions observed in 
schools of the city of Tirana in the years 2008-2010.

Subject Classes 
observed

Questions 
asked

Questions asked 
by teachers

Questions asked 
by students

Albanian language and literature 10 90 82 8
Biology 10 80 72 8
Geography 10 78 70 8
History 10 80 68 12
Chemistry 10 66 60 6
Total 50 394 352 42

As seen from the table above questions are teachers’ property. The data show that teaching 
and learning in our school is directed by the teachers. The teaching process is teacher-centered. 
Students must answer questions set by teachers and books. They are not seen as a subject of 
lessons able to produce questions. Very few teachers have tried to put the issue of student 
questioning in the spotlight: how much and how do they ask? Little thought has been given to 
the quality and frequency of students’ questions. 

If we put the above results in a cake shaped diagrams will see a large cake which is 
divided into two parts where its 92 % is consumed by teachers and only 8 % of it is consumed 
by students. It is not difficult to note “how much weight of knowledge is put on” by students 
by this model of teaching.

To have a better idea about the quality of questions asked during classes according to 
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learning levels a practical exercise was given to teachers and university students to see the level 
of questions that they themselves make about a photo.

Figure 1: Photo given to teachers and university students.

Once given the above figure the trainees were asked to write three questions about the 
image. Questions they developed were grouped in this way:

1. What is she called? Where is she? How old is she?
2. What is she doing? Why is she laughing? What color are her eyes?
3. Why is she lying? Is she in Skype? Is she listening to music?

Table 2. Questions developed by teachers around the given picture.

City Number of 
teachers

Open-ended ques-
tions % Closed-ended questions %

Tiranë 130 180 69 80 31

Durrës 70 90 64 50 36

Shkodër 70 82 58 58 42

Dibër 40 50 62 30 38
Korcë 55 70 63 40 36
Total 365 472 62 258 38

As seen from Table 2, about 62 % of the questions are closed-ended questions, which 
shows what kind of teaching is given in our schools. So 62 % of teachers working in Albanian 
schools have a traditional direction of teaching and use only questions of the reproductive type 
which stop at the first level of questions, at the level of cognitive learning and reproduction.

If only 38 % of questions are of creative character, evaluation, interpretation, this means 
that teaching and learning are more oriented towards reproductive learning and less reflective.

It must be said in advance that the authors of texts, the data of which are offered, are 
specialists and teachers from various subject fields who have provided banks of questions into 
the textbooks pedagogical apparatus without being aware of the taxonomy of questions because 
of lack of didactic training.

The questions included in the textbooks analyzed have been classified under six levels 
so that to have a better view of the tendency of teaching and learning process and how they 
direct them.
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Table 3. Questions in the Albanian Language textbooks class 9 and 10.

Albanian 
language Level 1 Level 2 Level 3 Level 4 Level 5 Level 6 Total 

Class 9 25 74 59 7 2 24 191
Class 10 72 147 113 49 32 52 464

Both textbooks, Albanian Language 9 and Albanian Language and Literature 10, have 
more or less the same structure. Analytical and synthetical questions have been replaced by 
exercises and requirements. In some cases questions are merged, which distracts students. 
Sometimes there are used unclear sentences. If the requirements that begin with the imperative 
verb are modified into questions they would be questions of the fourth level (e.g if the verb 
“Notice” is replaced with” What are…”). From a survey done in connection with students 
performing the tasks beginning with the verb” write” 80 % did not do it, because they did not 
do the work at all. Sometimes there are too general question as is shown in Table 3 where most 
of the questions are of the reproductive type (38.74 % for grade 9 and 31.61 % for grade 10) 
and interpretative (30.89 % for grade 9 and 24.3 % for grade 10).

Table 4. Questions in the History textbooks 9 and 10. 

History Level 1 Level 2 Level 3 Level 4 Level 5 Level 6 Total
Class �9 4 8 9 8 7 2 38
Class 10 14 122 69 64 10 12 291

In the book History 9 there are few questions. Requirements that begin with verbs of 
the type: justify, analyze, establish, conclude, describe, differ, highlight, remember, fill, lists, 
etc. are well designed. The information is sufficient and their relationships with pedagogical 
apparatus is 1 / 6. The authors have used an attractive way of designing the textbook, making use 
of cards to encourage independent work. It is evident that the demands placed on students help 
them to work independently (although some requirements are level I and II). There are times 
that there is only one question at the end of the lesson. This chosen method avoids conversation 
generally since the student responds in writing and does not participate in oral discussions. The 
teacher creates questions based on the numerous requirements in the text. S/He has to change 
into questions all imperative sentences. In the textbook History 10 there are sometimes a few 
questions after each lesson, but the text is traditional. At the end of each chapter there are 
again many questions and a few requirements. There are cases when one question is made up 
of two questions, making it ambiguous and difficult to answer. As seen from Table 4, most of 
the questions are of the reproductive type (21.05 % for grade 9 and 41.92 % for grade 10) and 
interpretative (23.68 % for grade 9 and 23.77 % for grade 10).

Table 5. Questions in Biology textbook 9.

Biology 9 Level 1 Level 2 Level 3 Level 4 Level 5 Level 6
248 questions 7 111 84 21 16 9

In the text book Biology 9 there are cases that the lesson deals with four issues discussed, 
but there are only two questions for them. On average each lesson has 1-3 questions. At the end 
of chapters there are tests where the questions and requirements are in an almost equal ratio. As 
seen from Table 5, most of the questions are of reproductive type (44.76 %) and interpretative 
(33.87 %).
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Table 6. Questions in the Chemistry textbook 9

Chemistry 9 Level 1 Level 2 Level 3 Level 4 Level 5 Level 6

100 questions 4 42 14 36 4 -

The textbook Chemistry 9 has mostly questions of the reproductive level, which take the 
first place, followed by questions of the analysis level and the fewest are the questions of the 
interpretative level. As seen from Table 6, most of the questions are of reproductive type (42 %) 
and analysis (36 %) while the interpretative questions make up only 14 %.

Table 7. Questions in Geography textbook 9.

Geography 9 Level 1 Level 2 Level 3 Level 4 Level 5 Level 6
112 questions 2 41 48 19 1 1

The book Geography 9 has an equal distribution of 4 to 5 questions after each lesson. 
There is a sporadic case when there is only a question in the text, though four issues may have 
been explained in the text. As seen from Table 7, most questions are of the interpretative type 
(42.86 %) and reproductive (36.61 %).

Table 8. Summary of data obtained from of 7 books analyzed. 

Subject / Learning 
Levels Level 1 Level 2 Level 3 Level 4 Level 5 Level 6

Albanian Language 9 13.09 38.74 30.89 3.66 1.05 12.57
Albanian Language 10 15.48 31.61 24.3 10.54 6.88 11.18
History 9 10.53 21.05 23.68 21.05 18.42 5.26
History 10 4.81 41.92 23.71 21.99 3.44 4.12
Geography 9 1.79 36.61 42.86 16.96 0.89 0.89
Chemistry 9 2.82 44.76 33.87 8.47 6.45 3.63
Biology 9 4 42 14 36 4 0
Total Percentage 7.5 36.67 27.61 16.95 5.87 5.37

As seen from Table 8, most of the questions are of the comprehension type (36.67 %). 
The level of the application questions occupies the second place (27.61 %), the analysis 

the third place (16.95 %), the level of knowledge 7.5 %.Only a few questions fall under Synthesis 
(5.87 %) and Evaluation (5.37 %) levels. 

Comparing the data for each subject it is seen that the questions in science subjects belong 
mostly to the second level of questions. Fewer questions belong to the higher level of analyses 
and problem solutions. As for the Albanian Language, Geography and History the questions 
belong mainly to the second and third level of learning, but there is a distinct difference in the 
questions of the sixth level, so these questions in the Albanian Language textbooks make up 11, 
87 % of the total number of questions, whereas they are only 3, 42 % of the total questions in 
History and Geography textbooks. 

The analyses of the data obtained shows that 44.17 % of the questions in all the textbooks 
studied are of the first and second level of learning; 44.56 % of the questions are of the third 
and forth level; only 11.24 % fall to the highest level of learning and thinking. Consequently, 
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questions used in classes orientate students towards a reproductive and to some degree to 
applications and analyses. 

Discussion

Various studies show that there is not a balanced ratio between teachers and students 
questions. Questions asked by students are very few and they are of the lowest level of learning. 
Yet studies have pointed out the important and crucial role played by questions and questioning 
in education and in quality increasing process. 

Little research has been done in Albania on these problem, so dealing with these issues 
highlights problems encountered and paves the way for further research with the aim of 
improving teaching and enhancing school performance. 

The data analysed show that teachers need a lot of training to change their beliefs and 
approaches towards questions and questioning. Asking questions of the lowest level of learning 
does not help critical thinking develompent.

It also hinders the development of comunicative skills in the class. 
The problems found in the textbooks analysed show that their authors should be trained 

to design and write questions of the highest level of thinking. In this way the textbooks will 
contribute to the development of critical thinking skills. 

In order to change the current profile of teaching and to direct it towards reflective one 
teachers must know how to direct questioning in such a way that both his/her questions and 
those of the students are in accordance with the levels of Bloom’s Taxonomy of learning. 

Questions asked by students should be carefully collected by teachers and be treated in 
collaboration with students as both findings and teaching innovation.

If teachers pay attention to students’ questions they give a creative direction to the lesson 
by leading students to making questions, finding answers to them and involving them in a 
continuous research process to find solutions to different problems.

The process of student’s questioning and questions should be seen from a different 
light.

The teacher asks the students to develop their imagination, to assess their level of 
knowledge, to promote and encourage them to argue, to promote problem solving and alternative 
thinking and allow the expression of thoughts and feelings.

The students ask when they need additional information, when they want to clarify ideas 
of concepts, know when not to answer, when working in a group rather than individually, when 
they need instruction in the use of other devices, when you do not understand the information 
given.

Students should be encouraged to ask questions. Teachers have to show them that 
teachers always support and welcome students’ questions. This means that students should see 
that questions are not used to punish the students, but as a way of developing them and enhance 
their achievement through ensuring their active participation in the lesson.

Teachers should give students enough time to answer questions asked by them themselves. 
Students should be encouraged to tell their experiences in ways as varied as possible. Teachers 
need to use various forms to encourage students to ask and should try to make the process 
friendlier to students in this process.

A special importance is the reaction of teachers to students’ questions. The teacher 
should intervene when s/he realizes that students are not able to ask questions, or if the question 
is considered entirely unclear, incorrect or not to the point. Teachers can also intervene when 
a student, along with the question, gives the answer, or if the question seriously affects other 
students, or when the contribution of other students is not highlighted. It should help to correct 
the wrong questions, as well. The teacher should ensure class attention of the class when a 
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student is asked individually. He must be sure that all students have heard the question. The 
teacher should avoid prejudice to the types of questions and prejudices coming from them. The 
teacher should name the student who is going to ask the question.

The question asked by a student should be considered as a good one because it broadens 
and deepens students’ knowledge, encourages them to think critically and to focus attention. It 
requires analyses, comparisons, explanations and reasons, and helps to avoid misunderstandings 
in the classroom; enlivens discussions, involves students in learning, attracts attention and 
yields positive outcomes.

In some cases there is a bad experience of designing and asking questions in the class. 
Under the pressure of time or wanting to give too much teachers ask some questions in a row 
and do not leave wait time to students before asking for their answer. Questions may not be well 
designed, they are more general questions requiring only a “yes” - “no” answer. When a student 
is asked the others are neglected and not actively involved in the lesson. Questions seem to be 
their own property or used as a trap for students.

Questions should be clear, precise, short, and understandable, in accordance with the 
terminology, have a logical connection between them and teachers should be able to cope with 
unexpected situations that may arise during in the classroom.

When designing and asking question teachers should take into consideration a variety 
of factors. They should know knowledge needs of their students, their level and quality of 
information, learning objectives and outcomes and the particular topic. They also should 
anticipate the possible answers. The questions asked must lead the students towards higher 
levels of learning and thinking.

Special care must be shown to question management, their direction and distribution, 
wait time, appointment of students to answer and feedback giving.

Finally, teaching the concept of questioning helps teachers in the implementation of an 
interactive teaching process and also offers students a more successful learning. Recognition 
of this concept, the application of its criteria and practices, will introduce and maintain an 
interactive teaching environment that promotes critical and creative thinking.

Conclusions

From the above analysis based on the Albanian school practices presented in this article 
it is seen that there must be a new approach to questions and questioning in education as a tool 
that enhances quality. 

To improve teaching and learning in the contemporary context of learning in practice it 
is necessary to develop questioning and questions , which must be used in classes as an integral 
part of teaching.

An improved questioning process enhances the quality of learning and makes it student 
centered, cooperative, creative and friendly. Students’ participation in asking and answering 
questions enhances their performance and is a sign of active and effective participation and 
commitment to learning. 

This is possible when teachers, first of all, pay attention to the quality of their questions 
built according to the levels of learning and to questions types which must be intriguing and 
involving. 

The problems with questions and the need for educating students with critical thinking 
skills and effective learning strategies ask for well trained teachers and high quality textbooks. 
So teachers and textbook writers should be further trained about this issue. 
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