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Abstract

The teaching community plays an important role in promoting Lifelong Learning. In european
level teachers’ competences have been described and efforts been made to encourage their active
participation in Lifelong Learning (LLL). It is widely recognized that LLL culture should start at
an early age and, thus school and teachers are to promote it to students. In a holistic perspective
school is a central point for promoting LLL not only within its gates, but also a link between LLL
and the community. Examining the role of teachers in a LLL school, as well as experiences and
practices of greek teachers regarding notions like continuing professional development, mentor,
collaborative learning, self directed learning provide us insight about them as lifelong learners
and placing LLL in a strategic framework.
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Introduction

“From cradle to grave” is one of the most characteristic phrases to depict the meaning
of Lifelong Learning (LLL). It clearly says that LLL is a process, which covers all the length
and width of life. It expands over time to include all stages of life and as each stage has dif-
ferent characteristics and needs, it also includes all the width of human activities. It involves
children as well as parents and grandparents, schools as well as teachers, students as well as
professionals, workers as well as retired, young as well as old. LLL introduces many topics of
interest: literacy of many kinds (e.g. informational, family, health), numeracy, competences,
social cohesion, flexibility, employability.

Bringing learning and learners closer to each other and developing local learning cen-
tres and learning organizations are policies for LLL, which imply fundamental changes in
the educational systems (European Commission, 2001). School is a place with special sig-
nificance regarding learning. It is a place in which teachers and students, adults and younger
people participate in the learning process from different angles and viewpoints. On one hand,
as far as young people are concerned learning focuses on subjects, socialization, develop-
ment of competences, which will serve them through their life. On the other hand, teachers
are encouraged and supported to continue learning throughout their career in order to become
more efficient professionals. These two learning pathways are building blocks for LLL. As



PROBLEMS
OF EDUCATION

IN THE 21**CENTURY
Volume 21, 2010

the European Commission had emphasised coherent and comprehensive strategies have to be
developed in order to promote LLL during all stages of life and value all forms of learning.
Another basic building block of LLL is the promotion of partnerships among educational
institutions and the civil society, so as to make learning more accessible and create “efficient
LLL strategies open to everyone in schools, businesses, public authorities and households”
(European Commission, 2005). Within such a learning strategy school becomes not only a
link between students and teachers but among them and the society, as well. Translating these
guidelines to policies certain questions arise regarding the impact of these LLL guidelines
on teachers’ training and the school’s role and the shift from parallel learning pathways to
systematic LLL and the development of a strategic LLL.

A European framework for Teachers’ LLL

“Teachers play a crucial role in supporting the learning experience of young people and
adult learners. They are key players in how education systems evolve and in the implementa-
tion of the reforms which can make the European Union the highest performing knowledge-
driven economy in the world by 2010.” (European Commission, 2004:1). The goals of the
Lisbon Strategy to make Europe the strongest knowledge economy in the world by 2010
prove to have been too ambitious to be realized in such a diverse European context in such a
short time. Nevertheless, they set the foundation for a cooperation to recognize challenges,
set common European principles, make recommendations to policy makers (Public Policy
and Management Institute, 2010).

The teaching profession in the LLL context is redefined. EU (2004) sets the compe-
tences needed by the contemporary teacher:

e Working with others. It refers to three dimensions of engagement. It refers to teach-
ers themselves developing and demonstrating self confidence. Secondly, it refers
to their communication with their students and their role in tapping and nurturing
the potential of their students, promoting their “collective intelligence” and active
citizenship. Thirdly, it refers to their cooperation with colleagues in order to help
each other learn and teach more effectively;

e Working with knowledge, technology and information. It acknowledges that teach-
ers should be able to combine subject, pedagogical and ICT knowledge. Their deep
understanding of various types of knowledge can help them make effective use of
delivery methods, integrate technology into learning and create learning environ-
ments, which adapt to the learning strategies and needs of students.

o Working with and in society. Taking into account the multicultural environments of
their classes, teachers should promote intercultural awareness and understanding,
respect individual and cultural differences. Thus, cooperation with parents, educa-
tional institutions and the local community becomes important for building social
cohesion, as well.

These competences refer both to the initial training and continuing professional devel-
opment of the teachers, as well as to the kind of schools they should work and characteristics
they should promote to their students. They are part of a wider European policy framework in
which teachers’ education should be of high quality and be delivered in Bachelor’s, Master’s
and Doctorate level. Teacher mobility is also promoted through the study of languages, Euro-
pean cooperation projects, transparency of teacher qualifications.

It is understandable that a teacher should first be acquainted with these competences
during his/her initial training, and continues to build them through the continuing profession-
al development. Recently, the European Commission (2010) recognized that the education
systems should reconsider their induction policies, in order to improve school and teacher
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performance, make the teaching profession more desirable. To achieve these aims, induction
should be consisted of four ‘interlocking systems’: mentoring, expert inputs, peer support and
self reflection. Similarly, the study of the European Trade Union Committee for Education
(2008) refers to the support that a novice teacher should receive from colleagues and mentor,
in order to have access to support resources, receive guidance, opportunities to link theory
and practice, a reduced teaching timetable.

Similarly, OECD (2009) considers that policy regarding the teaching profession should
take into consideration the following:

e The quality of teachers as a significant factor for the students’ performance
Alignment of teacher profiles with teachers’ development and school needs
The continuum of teacher development
Flexibility of teacher education
Transformation of teaching into a knowledge rich profession
Schools should be responsible for the teaching personnel management

So, teachers’ LLL becomes important as it is a driving force for their professional and
personal development, their students’ LLL and their school’s development.

It is obvious that the synergy among universities, teacher training institutes, schools
and teachers needs to be active and vigorous in order to promote the LLL culture within the
teaching profession and schools. This framework makes it clear that the teaching profession
should be approached as a continuum consisting of initial education, induction and continuing
professional development. In such a continuum both formal and non formal lifelong learning
resources should be used and a partnership between and other stakeholders, such as higher
education institutions and training providers be promoted.

A European initiative to encourage mobility of teachers and exchange of good prac-
tices is realized through the programme COMENIUS, which focuses on all levels and actors
of school education, that is pupils, teachers, local authorities, representatives of parents’ asso-
ciations, non-government organisations, teacher training institutes and universities. It aims to
increase mobility of students and teachers, improve pedagogical approaches, teaching prac-
tices and materials, enhance the quality of teacher training. According to a survey (Maiworm,
Kastner, Wenzel, 2010) on participants of COMENIUS in-service training, 93% were satis-
fied/very satisfied and the major outcomes on their personal and professional development
were

Contribution to the professional development in their specialization;
Acquaintance of new knowledge and skills;

Improvement of knowledge and skills in specific subject areas;
Development of intercultural knowledge and competences;

Foreign language learning;

Contacts with colleagues abroad;

Improved career opportunities.

Promotion of LLL within the School Context

Lifelong learning in the teaching profession is a philosophy and a practice (Wilson,
Darling-Hammond & Berry, 2001; English, 1999; Cohen & Galbraith, 1995), as it is a multi-
dimensional growth process involving knowledge, beliefs, skills, concepts, values and occurs
across time (Hopkins & Jackson, 2003; Zachary, 2000; Maynard & Furlong, 1995; Calder-
head & Robson, 1991).

In such a sense, school becomes a place of development for both students and teachers,
as well as for the institution itself (Scales, 2008; Siassiakos, Theodosopoulou, Tsamadias,
2007). It prepares students for examinations, develops skills and capabilities, but it is not “in
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absence of context” (Claxton, 1999:339). That means that knowledge whether learnt within
school, as far as students are concerned, or outside school, regarding educational processes,
as far as teachers are concerned, should not simply be memorized. It should be accompanied
by know-how and transferred into real life environments, as well. Coaching, mentoring, re-
flection are approaches, which promote deep learning, helping re-embed knowledge, turn
information into functional knowledge and reflective practice.

This holistic view of learning clearly implies that the modern school has multiple func-
tions. Looking at a school as a dynamic learning organization its effectiveness and improve-
ment depend on maximizing nine intelligences (MacGilchrist, Myers, Reed, 1997). So, an
“intelligent school” develops its capacities in order to be:

o Contextual, in developing relationship with the local community;

e Strategic in adapting to changes, setting long term priorities and reviewing the

process towards achieving them, developing a vision for its mission;

e Academic in encouraging active learning, commitment to learning, enquiry, high
standards for both students and staff;

e Reflective in monitoring, evaluating, reflecting on the effectiveness of strategies
and methods, students’ development, school’s effectiveness;

e Pedagogical in promoting the constant link between subject and pedagogical
knowledge, effective matching of teaching resources with learning objectives;

e Collegial in supporting teachers to exchange ideas and good practices and learn
from each other;

e Emotional in developing interpersonal and intrapersonal intelligence, in order to
understand other people and develop empathy, as well as become more tuned with
self;

e Spiritual in promoting values, which are not materialistic, such as hope, compas-
sion, peace and bringing into the limelight ecumenical issues, helping students
shape their vision of the world;

e FEthical in the sense that it respects the value of learning for all, promotes equity,
justice, social cohesion

A definitive part for evolution of schools is the understanding that a single source of
learning does not exist. School is only one of the sources and the cultivating places of learn-
ing, but in the information and knowledge age, society’s multiple learning sources constantly
feedback educational institutions (Horton, 2008; European Commission, 2006). “Teachers,
originally the primary source of information for their pupils, now find their monopoly has
gone: they are sharing this position with others, whose approach and interpretation may not
be the same as theirs. To acknowledge the fact is a lesson in humility: coming to admit
that nobody nowadays can master this rapidly-evolving sum of knowledge single-handed”
(Halimi, 2005:16-17). This multiplicity of learning sources, whether it is formal, non formal
or informal learning, has as a consequence the need for the development of a learning col-
laborative culture and a supportive climate (Gravells, 2008; Thompson, 2007; Hammerness
et al, 2005; Kane, 2004; Smith, 1993). In a school, acting as a learning community, learning
occurs at various levels and “teachers will need to interact with each other, challenging each
other and supporting each other in order to sustain that challenge” (Elliott & Calderhead,
1995: 53).

The idea of collaborative learning emerges especially during initial professional devel-
opment. It is an important stage for novice teachers, helping them enter easier into the profes-
sional teaching world, leading them to “confront previously constructed images of teaching,
acknowledge them and their sources and subsequently adapt them” (Elliott & Calderhead,
1995, 38). It is important to guide them through the stages of professional life, build them
confidence in acting in an autonomous, but efficient way. Through mentoring, novices are
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introduced to the teaching community, are challenged and supported (Gravells, 2007; Daloz,
1986). The gap between what is known and what needs to be learnt, between the learner
and the environments creates a challenge and becomes the starting point for the coopera-
tion between the mentor and the mentee. The novice teacher learns through a colleague how
to develop the necessary competences, reflect on actions, processes, values, patterns, move
from defense of current practices and/or withdrawal to problem solving, become autono-
mous. Mentoring is also helpful for the mentor, as it causes him/her to reconsider his/her
practice, make explicit the tacit, bring into consciousness their expertise and try to analyse it.
The mentor has also impact as a role model, not simply a coach and a teacher showing and
explaining techniques and improving performance, but as an experienced professional who
shares experiences and nurtures the growth, professional and personal development of the
mentee (Merriam & Leahy, 2005; Hardcastle, 2001; Roberts, 2000).

In addition, continuing professional development, if properly designed, gives many
opportunities for peer learning, keeping teachers informed with state of the art subject and
pedagogical knowledge, exchanging good practices, relating action, thought and reflection.
Introducing to a teacher the LLL toolkits, such as self directed learning and peer learning,
encourages him/her to act as a reflective practitioner, identifying and resolving problems, ex-
amining situations from different points of view, locating stereotypical beliefs and responses
and overcoming them, deepening insight becomes a role model for a continuously explor-
ing teacher, who distinguishes significant from insignificant, reflects in action and on action
(Schon, 2002, 1983).

LLL of Teachers: A Greek Case Study

Systematic education and training of teachers in Greece starts at the beginning of the
19 century and combines theory and practice. Through the years education of teachers lasts
longer, initial and continuing professional development gain visibility. The main features
which come up as objectives of in-service training are the renewal of knowledge and skills,
fostering action research, promoting active learning, encouraging learning for all the staff of
the school, introducing ICT.

Setting initial and continuing professional development as part of LLL of teachers, a
doctoral research (Theodosopoulou, 2009) examined the LLL model and practices adopted
by secondary school teachers. The research took place in Athens, Greece with the participa-
tion of 750 persons, of which 469 were women (62. 5%) and 281 men (37. 5%). As prereq-
uisite for the participation in the research was the attendance of the participants in at least
two in-service training seminars, either regarding their subject, or pedagogical and didactic
issues. The questionnaire, consisted of 38 questions regarding four axes: LLL and in-service
training, LLL strategies that teachers use, experiences on self directed learning and on collab-
orative learning. The analysis of the open questions followed the speech maps methodology
(Papalois, Theodosopoulou, 2008a, b) analyzing the speaker’s idiolect at a communication
level.

According to speech maps theory, the definition of each word can be examined in the
layers of denotation (dictionary definition of a word), connotation (thoughts, feelings and
images associated with a word at a language community level) and idiolect manifestation
(definition at an individual level). Manifestation is a short statement that expresses the idi-
olect that organises a speaker’s viewpoint and common sense logic about an issue. ‘In terms
of evaluation, the speaker forms a positive, negative or neutral evaluation based on a dialectic
among feelings, beliefs and facts. In terms of filtration, the speaker announces the logic on
which evaluation is based and the evidence of the personal element of evaluation takes the
form’ (Theodosopoulou, Papalois, 2010: 134).
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The programmes they had attended during their career varied from one day sessions
to one year training programme, and more specifically 25% of the teachers had attended a 3
months training programme, 24.4% attended a 6 months programme and 20.4% a one-year
programme. About half of the teachers (48. 9%) considered as most effective the year long
lasting programmes, while 34% preferred attending on a steady continuing basis shorter pro-
grammes.

Out of the research came out that teachers experience LLL as a non systematic, in-
coherent process. They adopt a LLL model which lies primarily on self directed learning,
followed by participation in training programmes and finally, support from colleagues. Self
directed learning comes up as the central feature of LLL as it is a basic motive for partici-
pation in training programmes and collaboration with colleagues and a substantive way of
obtaining knowledge and skills.

Regarding the training programmes/seminars 41, 1% considered that the primary
teaching method used is lecture and they are teacher-centred. The lecturers examine issues
on a theoretical basis, leaving little space to dialogue among the participants, group learning
or learning through projects. Thus, teachers are treated as “adult trainees” rather than main
and active actors of the learning process, which concerns their professional and personal
development. Still, teachers consider seminars have a positive impact on their professional
development, but they also suggest ways through which the seminars could become more
efficient. Their main suggestion is to become more active participants in the programmes,
discuss more with each other and listen to fewer lectures. So, these seminars could benefit
from the adoption of adult education principles, use needs diagnosis as a basis of designing a
course, acknowledge the participants’ experience and knowledge, as well as possible blocks
of learning. Consequently, more emphasis could be placed on the construction of knowledge
based on prior experience aiming at the transfer of knowledge to real life situations rather
than on the transmission of knowledge.

As far as collaborative learning is concerned it is an unsystematic learning strategy. A
significant percentage of teachers (53. 2%) use it to communicate with colleagues, but only
in an informal way. When they have questions or problems, they share them with a colleague
they consider as a friend or an older and more experienced teacher whom they trust. Sharing
knowledge, experience, problems with colleagues and seeking guidance from expert teachers
on troubling issues of younger teachers comes through occasional discussions, on the basis of
good interpersonal relationships. Peer learning, mentoring and coaching are not established
learning processes among teachers. There is an absence of an efficient system of exchanging
ideas and experiences, and what one teacher knows can not be passed to another one. The
lack of active networks among colleagues leaves teachers feeling isolated without sufficient
and efficient communication channels within the teaching community.

Drawing out of their practices their LLL pattern, it is clear that this is primarily based
on self directed learning, and to a smaller degree on training seminars and collaborative
learning. Self directed learning is the feature that helps them link learning derived out of
the other two pathways, acts as a motive for participation in seminars and for professional
and personal development, answers questions not answered through these seminars, bridges
the gap between theory and practice. As seminars do not encourage neither flexible learning
nor focus on learning how to learn strategies, self directed learning acts not as a strategy
promoted through the seminars, but as a “survival strategy” activated by the teachers. This is
indicative of a wider school culture, which approaches learning as a rather individual proc-
ess, than one which has a social meaning, as well.
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Discussion

There is a constantly growing bibliography on LLL regarding teachers. Nevertheless,
much of it remains rhetoric focusing on the benefits of LLL and not on creating systems of
LLL. As far as teachers’ LLL is concerned, the efforts focus on making more concrete its
meaning and promoting the professionalisation of the field. The description of competences is
a significant tool for acknowledging the profile of teachers as lifelong learners in the contem-
porary era. Still, there is still much to do on establishing the reference levels which cover the
span of qualifications. The European Qualifications Framework is a valuable tool, which puts
at the centre the learning outcomes, whether they are acquired in formal, non formal or infor-
mal form. A corresponding sectoral European Qualifications Framework and corresponding
sectoral National Qualifications Framework regarding the teaching profession are needed in
order to establish common language and ensure progression in the field.

More emphasis should be given though to creating a cohesive and holistic system of
LLL. The main focus lies on establishing LLL policies and encouraging the lifelong learning
culture in different categories of the population. Nevertheless, less is said and done about
the ways to connect those different LLL policies directed into different target groups into a
cohesive and strategic LLL.

Until now, many efforts are targeted into promoting LLL in subsystems, such as school
students, HEI students, adults, workers. But, in that way, we approach learning for each group
as a “closed circuit”, which is independent of learning addressing another group. But, seeing
teachers’ LLL as independent from the LLL development of schools and students, of the local
community and the wider society ignores the continuity of learning. Having moved from the
notions of initial teacher training and continuing professional development to the notion of
teachers’ LLL, which involves both of these notions, not as separate phases but as parts of a
continuum, a further transition has to be made. Instead of approaching teachers’ or students’
LLL as an end of itself, we should see it as means and necessary ingredients of a wider com-
munity development and place it in the context of school’s LLL and community’s LLL.

Thus, it would be more efficient to speak of a strategic LLL. In this strategic planning
of LLL, school has a central role as a learning organization, which acknowledges and con-
nects the learning needs and achievements of its members with that of the community. As an
example, teachers’ LLL could not only deal with subject and pedagogical learning, but be
enriched by issues such as family literacy, intercultural dialogue, active citizenship. Strategic
LLL needs vision, planning, so as not only to promote LLL, but also to connect the LLL that
takes place within different actors of a community. School offers the opportunity for being
the meeting point for learning in a much broader sense. It is a reference point for family, com-
munity, Higher Education Institutes, stakeholders, world of work.

Conclusions

There seems to be a gap between the educational actors (school, university, teachers),
while they should be interconnected, each one works as if it were sufficient. Although the
general principles of LLL have common acceptance, more effort has to be made to achieve
their implementation. A common language has to be adopted in the European level regarding
LLL in the teaching profession and reference levels to be set in order to promote access, con-
tinuity and progress for teachers at a European level. Developing a LLL system and not just
LLL strategies remains a challenge, which should involve all relevant stakeholders and deci-
sion makers at European, national, institutional level. Creating a constant dialogue between
institutions and actors, as headmasters, teachers, students, parents, universities, ministries,
can lead to effective partnerships and reflective action on planning and implementing com-
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monly accepted LLL strategies for all. Thus, strategic LLL is proposed as a connecting net of
individual LLL efforts. School could move beyond being a place for learning to becoming a
hub for connecting learning of different generations and for multiple literacies.
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