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Abst­ract

Re­a­ding skills, re­a­ding inte­rest, understanding of text and other aspects connected with re­a­ding ha­ve 
be­en re­se­arched quite a lot during the last de­ca­des in Estonia. A num­ber of studies ha­ve re­a­ched the 
conclusion that ba­sic school students in Estonia are rather good re­a­ders. Howe­ver, te­achers often claim 
that te­ena­gers tend to re­ad less and less and also in newspa­pers the­re are com­plaints about bad re­a­ding 
skills of youngsters. One of the rea­sons of the above mentioned attitude is that we tend to defi­ne the con­
cept of re­a­ding diffe­rently and if some­body com­plains be­cause of students’ low re­a­ding inte­rest, he/she 
mostly refers to rea­ding belles-lettres or fiction.   
Living in the 21st century de­mands much more from te­ena­gers as re­a­ders than it did in the past century 
and ma­ny well-known rea­ding researchers stress the need to be able to properly do our jobs, and simply, 
to live and ma­na­ge an eve­ryday life. In the­se two are­as we ne­ed to be able to understand what all kinds 
of written messa­ges are about.
The content of the broa­der me­a­ning of re­a­ding and the concept of re­a­ding lite­ra­cy is discussed in the 
current article. Also an overview of the results of the study about rea­ding activeness and rea­ding prefe­
rences, the goal of which was to find out what kind of texts are authentic for the students and to start a 
larger study for ana­lyzing the amount of time te­ena­gers spend with re­a­ding, what they re­ad etc., is given 
in this article. 
Ba­sed on the re­sults of the study it be­ca­me evident that students re­ad quite a lot, but they rather re­ad 
newspa­pers and ma­ga­zines than belles-lettres or fiction. The most frequent texts that students read in the 
newspa­pers are news. Also comic strips, TV-programs and book reviews are read rather often. A positive 
finding was that a large proportion of students read belles-lettres quite often. 
The results of the conducted questionnaire provided the ba­sis for improving and completing the question­
naire for a larger study as well as food for thought about broa­de­ning the assortment of re­a­ding ma­te­rials 
for students and for ma­king Estonian langua­ge lessons more pragma­tic as well.  
Key words: re­a­ding, re­a­ding skills, re­a­ding active­ness, functional re­a­ding, re­a­ding lite­ra­cy.  

In­tro­duction

Re­a­ding and understanding texts of all kinds form a ba­sic compe­tence for participa­ting in 
social and cultural life and for being successful on a job. The PISA-surve­ys ha­ve shown that, alt
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136 hough most Europe­an adolescents ha­ve ade­qua­te re­a­ding compe­tences at their disposal by the end 
of school, about a quarter of them cannot me­et the minimal standards. Not only has the Europe­an 
Commission failed in decre­a­sing the numbers in this risk-group of low achie­vers in re­a­ding, (a goal 
aimed at in the Educa­tion Benchmarks), but the ra­te of low achie­vers has even incre­a­sed since 2000. 
For this re­a­son, the improve­ment of re­a­ding lite­ra­cy counts among the 5 Educa­tion Benchmarks for 
Eu­ro­pe defi­ned by the Eu­ro­pean Com­mis­sion in the framework of the Lis­bon-Strategy (Eu­ro­pean 
Commission 2008: 92). 

Re­a­ding skill, re­a­ding inte­rest, understanding of text and other aspects connected with re­a­ding 
ha­ve be­en re­se­arched quite a lot during the last de­ca­des in Estonia. During the last de­ca­de the Ins
titute of Educa­tional Sciences in the Tallinn University has conducted about twenty studies aimed 
directly at re­a­ding active­ness, re­a­ding inte­rest, understanding of text, etc. and a number of the­se 
ha­ve allowed to draw the conclusion that ba­sic school students are rather good re­a­ders, although 
some of them pre­fer watching TV or using the computer over re­a­ding (Jukk, 2009; Lutsepp, 2004; 
Niit, 2002; Pe­rovska­ja, 2003; Piir, 2003; Põldsa­lu, 2002). A larger proportion of the­se studies ha­ve 
focused on one or two aspects of re­a­ding (Harmipaik, 2000; Ra­ta­sep, 2006; Sikk, 2005) or on the 
issues of understanding the text (Metsla, 2001; Kulderknup, 1999; Lille­pea, 2001).

In the PISA (Program for Interna­tional Student Assessment) survey in 2006, which prima­rily 
me­a­sured the skill of functional re­a­ding, Estonian students we­re ve­ry highly ranked. When we con
sider the number of students, whose re­sults we­re on Le­vel 3, 4, or 5, then among the OECD (Orga
niza­tion for Economic Co-ope­ra­tion and De­ve­lopment) countries Estonia held the 13th position. But 
when we look at the number of students, whose knowledge corresponded to or exce­e­ded Le­vel 2, 
then Estonia held the 8th position (Henno et al, 2007, 124–125). Thus, Estonia be­longs among the 
countries, who­se results are statis­tically signifi­cantly higher than the average of all the countries. 

Since 1998 na­tion-wide pla­ce­ment tests in Estonia ha­ve be­en carried out among the students in 
Gra­des 3 and 6 to de­termine their le­vel of re­a­ding skill; the main stress of the tests is on applying the 
skills of understanding a text. Additionally, the pla­ce­ment tests also me­a­sure the constituent skills 
of the Estonian langua­ge (re­a­ding, writing, liste­ning). Some exercises concerning the langua­ge are 
also included. The focus is on re­a­ding and understanding diffe­rent types of texts. The re­sults of the 
pla­ce­ment tests ha­ve showed that students ha­ve ave­ra­ge skills in re­a­ding (Pandis, 2006).

Thus, com­plaining about stu­dents’ po­or skills in reading seems to be unfitting. Nevertheless, 
in Es­to­nian press and among teachers the concern about stu­dents’ insuffi­cient interest in reading, 
which compa­red to the past has conside­rably decre­a­sed, is ve­ry fre­quent, be­cause the ove­rall opi
nion is that students tend to re­ad less and less (Hein et al, 2007; Hint, 2008; Va­her, 2008).

In­terpreting the No­tions of Reading and Reading Skill

The problem, at le­ast partly, lies in the fact that re­a­ding and re­a­ding skill are often interpre­ted 
in diffe­rent wa­ys. Participa­ting in the interna­tional project ADORE – Te­aching Struggling Adoles
cent Re­a­ders proved our opinion that approa­ches to the notions of re­a­ding and re­a­ding skill (or at 
le­ast the conception of the most important aspects or indica­tors of re­a­ding skill) are somewhat dif
fe­rent also in other Europe­an countries. One third of the project was spent on the discussion, which 
aimed at re­a­ching a common understanding on who is an adolescent with re­a­ding disa­bilities. The 
re­se­archers from Norway and Finland (the countries had ve­ry good re­sults in PISA-surve­ys) stress 
the critical importance of understanding the text in explaining the notion of re­a­ding, and that the 
me­a­ning and importance of re­a­ding ha­ve changed during the last de­ca­de. Victor van Da­al (2007) 
first points out the im­portance of reading in acquiring edu­cation and in co­ping well in everyday life. 
In Da­al’s opinion re­a­ding books for one’s own inte­rest is a sphe­re, whe­re understanding the text is 
a „bonus“for the re­a­der. 

The­re is a quite una­nimous opinion about the fact that understanding the text that is being re­ad 
is to gre­at extent de­pendent on certain automa­tic processes (Kintsch & Rawson, 2005). As automa
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tic processes the authors see such processes, the performing of which do not re­quire intentional 
effort, such as the liste­ning skill (in ca­se of ma­te­rial pre­sented in the na­tive langua­ge). Another 
automa­tic process ne­eded for understanding the text that is being re­ad is undoubtedly re­cognizing 
words (i.e. mechanical reading skill), which pro­vides the first means to unders­tand what a text is 
about (Van der Leij & Van Da­al, 1999). Thus, liste­ning skill and the skill of re­a­ding words are unqu
estionably highly important at the initial sta­ges of le­arning to re­ad. 

Perfetti, Landi and Oakhill (2005) re­a­ched the conclusion that essential constituent skills that 
children should acquire are 1) appre­hending and understanding the me­a­ning and the form of sen
tences in a text; 2) composing situa­tion models; and most importantly 3) dra­wing conclusions, 
i.e. ma­king a text cohe­rent/understandable, be­cause the­re is not a single text that is comple­te­ly 
explicit. The skills that support the be­fore-mentioned understanding processes include 1) ge­ne­ral 
knowledge – knowledge about the world and how things function in the world, etc.; 2) linguistic 
knowledge – being awa­re of phonology, syntax, morphology, and pragma­tics; 3) voca­bula­ry – the 
voca­bula­ry, which consists in words the me­a­ning, but also the phonological, orthographic and syn
tactic fe­a­tures of which are known (Mikk, 1980; Perfetti, 1985).

The Estonian spe­cia­lists of re­a­ding Ma­re Müürsepp (1995) and Me­e­li Pandis (2001) ha­ve ex
plained in brief the skill of re­a­ding as compre­hending the written langua­ge and responding to it, 
interpre­ting symbols, and the communica­tion betwe­en the writer and the re­a­der. Ste­re­otypically, re
a­ding is re­garded as the me­cha­nical re­a­ding skill (Jürimäe, 2001). Another ste­re­otypical conception 
about reading expres­ses the opinion that reading (also the skill of reading) means reading fiction. 
Despite of the de­mand of the new curriculum (2002) to look at the concept of re­a­ding and writing 
from a much bro­ader viewpoint, there are still many teachers who defi­ne reading mostly as reading 
of classical lite­ra­ture. Hence the claim that te­ena­gers re­ad less ge­ne­rally me­ans that in the spe­a­ker’s 
opinion they no longer read (enough) fiction. This was one argu­ment that the native langu­age te
achers used to justify their wish to see lite­ra­ture as a se­pa­ra­te subject in the curriculum from Gra­de 
5 onwards. Wanting to talk about re­a­ding in a broa­der sense pe­ople tend to use the expression func­
tional lite­ra­cy, which in eve­ryday langua­ge is rather uncomfortable to use.

Functio­nal Reading or Reading Literacy

Living in the 21st century de­mands much more from te­ena­gers as re­a­ders than it did in the past 
century (Dillon, O´Brien & Heilman, 2000; Hoffmann & Pe­arson, 2000). Lauren Resnick (1987) 
has noted that the skills and abilities that employers de­mand today are at le­ast those de­manded for 
colle­ge entrance just a few years ago, and she has argued also that in the ne­ar future the entry le­vel 
jobs will re­quire re­a­ding skills equiva­lent to those of toda­y’s colle­ge sophomores. 

Educa­tors ha­ve incre­a­singly come to re­cognize that being lite­ra­te re­quires the re­a­ders to ha­ve 
the ability to de­al with all kinds of texts, including for example me­dia and on-line texts. With more 
students ha­ving access to home computers and more and more schools providing Internet access in 
the classroom, me­dia and online re­sources are like­ly to be­come an authentic lite­ra­cy ma­te­rial used 
far more extensive­ly in contempora­ry re­a­ding instructions even at school (Labbo, 1996).

In Finland and other countries the former notion of functional lite­ra­cy has be­en re­pla­ced with 
the notion of re­a­ding lite­ra­cy. 

Re­a­ding lite­ra­cy is a person’s skill of using va­rious kinds of written texts (also tables, diag
rams, posters, etc.) to achie­ve one’s aims: a person masters re­a­ding and writing on the le­vel, which 
enables him/her to live a full life in a social environment (Must et al 2001). A noted Finnish re­se­ar
cher of re­a­ding Pirjo Linna­kylä (2000) adds the cultural environment to the social environment and 
re­cognizes that re­cently the constructivist approach has be­en expanded so that the process of unders
tanding re­a­ding is approa­ched from the socioconstructivist or the sociocultural point of view. 

The so­cio­constructivist point of view stres­ses that the reader’s interpretation is not influ­enced 
simply by his/her personal expecta­tions, knowledge and intentions, but also by the­se that origina­te 
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138 and arise in socia­lizing with other re­a­ders. Howe­ver, the sociocultural point of view rather stresses 
the culturally authentic (true, original) re­al-life texts and the processes of understanding, whe­re the 
surrounding community and the cultural context ha­ve an important role in de­ve­loping a me­a­ning. 

It is comple­te­ly diffe­rent, whether the sa­me text is re­ad for one’s own ple­a­sure or for a class 
discussion, and the process of re­a­ding probably gre­atly va­ries in either one of them. Even when the 
idea of a text is created individu­ally, it is nevertheless so­cially grounded and influ­enced by cultu­ral 
interpre­ta­tion (Linna­kylä, 2000; Langer, 1995).

The afore­mentioned proves that talking about re­a­ding, re­a­ding active­ness or inte­rest of stu
dents in the 21st century should large­ly be ba­sed on the socioconstructivist or sociocultural stand
point. In other words, ta­king into account the types of texts students re­gard authentic at a certain 
age or what they daily re­ad in ca­se of ne­ed or wish, re­a­ding should not be limited simply to re­a­ding 
fiction (Ehala, 2009).

Met­ho­do­lo­gy of Research 

The above discussed the­ore­tical standpoints and participa­tion in the ADORE project in 2006–
2008 provided the opportunity and the ne­ed to thoroughly re­se­arch the re­a­ding problems of ado
lescent re­a­ders and delve more de­eply into the notion of re­a­ding, which excited inte­rest in and 
prompted to launch a broa­der survey on re­a­ding active­ness and inte­rest in re­a­ding of the 6th gra­de 
students in ba­sic school. 

The quantita­tive re­se­arch method in the form of questionnaires was used, which included 
open-ended and multiple-choice questions. The survey was conducted by post (questionnaires we­re 
sent by post), when personal contact with the te­acher of the class that participa­ted in the survey was 
not re­a­sonable in this time pe­riod, and with the help from distance le­arning student te­achers, who 
conducted the survey in the school whe­re they we­re te­aching. The schools in the survey we­re se­lec
ted randomly by the principle that most of the re­gions of Estonia and both types of schools (ba­sic 
schools and gymna­siums) would be repre­sented. All the schools that participa­ted in the survey are 
ordina­ry public schools.  

227 respondents from 14 randomly se­lected schools participa­ted in the survey. 116 of them 
we­re boys and 111 we­re girls.

The questionnaire included 24 questions that cove­red the following topics: a) ge­ne­ral informa
tion about the student; b) student’s attitude towards re­a­ding and his/her re­a­ding skill; c) fre­quency 
of and preferences in reading fiction, media texts, stu­dy materials, television, and com­pu­ter texts; d) 
the ba­ses of choosing the re­a­ding ma­te­rial; e) ge­ne­ral re­a­ding active­ness. Dra­wing up the questions 
was ba­sed on the key ele­ments of good working practices promoting the skill of re­a­ding, which tur
ned out during the ADORE project, and the interviews of sociological surve­ys conducted in Estonia 
and Finland (ADORE-Project: Exe­cutive Summa­ry, 2009; Hansson, 2009; Linna­kylä et al, 2000). 
In this pa­per the focus is only on ge­ne­ral aspects of lite­ra­ture and me­dia re­a­ding and on re­a­ding on 
the computer. Da­ta processing and ana­lysis (percenta­ges, fre­quencies of answers) we­re conducted 
by using MS Excel.

The qu­es­tions about the frequ­ency of reading fiction treated in the article inclu­de: 
•	 When and why did you last read a bo­ok of fiction?
•	 Try to re­member the number of books you ha­ve re­ad in the last 12 months (textbooks and 

obliga­tory lite­ra­ture do not count).
In ca­se of re­a­ding me­dia texts the following aspects are ana­lyzed:
•	 How often do you read media texts?
•	 What do you read in newspapers/magazines?
In ca­se of re­a­ding texts on the computer the following questions are discussed:
•	 How much time do you spend using the com­pu­ter? 
•	 What do you mostly do on the com­pu­ter? 
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•	 What kind of texts do you read on the com­pu­ter?
As one of the aims of the survey described in this article was to map ge­ne­ral tendencies and to 

give ge­ne­ral overview about re­a­ding ha­bits of adolescent re­a­ders for pre­pa­ring a larger future re­se
arch, it is practical to confi­ne in the article only to percentages and frequ­encies of ans­wers.

Results of Research

Rea­ding fiction

As already mentio­ned befo­re Es­to­nian teenage stu­dents are seen as mo­dest readers of fiction. 
Howe­ver, the re­sults of the survey showed that 66% of the participants we­re re­a­ding a book of 
fiction at the time of the survey or had fi­nis­hed reading such a bo­ok only recently. 19% of the res
pondents had last read a bo­ok of fiction the month befo­re and 7% in the previo­us semes­ter (see Figu
re 1). Thus, most of the stu­dents had read a bo­ok of fiction du­ring the previo­us six months.
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Fi­gu­re 1. 	 When was the last ti­me stu­dents read a bo­ok of fic­tion  
		  (abso­lute frequen­cy of answers). 

A more in-depth ana­lysis showed the decre­a­se in re­a­ding inte­rest in Gra­des 5 and 6 and this 
mostly applied to boys. The sa­me tendency could be se­en in all the countries participa­ting in the 
ADORE project. Students mostly (75%) re­ad for school purposes, either prompted by the te­acher or 
on one’s own initia­tive. This me­ans that te­achers play an important role in encoura­ging and guiding 
students’ re­a­ding inte­rest. 25% of the respondents re­ad on their own initia­tive. 

The re­sults of the survey showed that the students in the 2nd sta­ge of studies mostly re­ad 3–9 
books a year (53% of the respondents) (see Figure 2). 21% of the respondents we­re able to re­ad 
only a couple of books a year. 14% of the students re­ad 10–19 books and 8% re­ad even more than 
20 book a year. Na­turally the­re we­re students, who had re­ad no books in the last twelve months. At 
le­ast this was the answer provided by 7 students (3%). Howe­ver, it se­ems slightly unbe­lie­vable that 
one could cope at school without re­a­ding any books. The most probable expla­na­tion would be that 
the­se students we­re not able to re­member any books they had re­ad.
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Figure 2. 	 The num­ber of bo­oks read during the last 12 months  
		  (abso­lute freguen­cy of answers).

In the questionnaire the answers provided by students with ve­ry good re­a­ding skill we­re cle­arly 
re­cognizable, be­cause their argumenta­tion and expla­na­tions we­re more pre­cise. Good re­a­ders, who 
re­ad a lot, marked that they had re­ad 10–19 books or more in the pre­vious year. The students who 
do not like re­a­ding, re­ad 1–2 books a year. This is understandable. Those who do not like re­a­ding 
hardly wish to spend time with books.

Re­a­ding me­dia texts

Du­ring the ADORE-pro­ject it was dis­co­vered that ado­les­cent struggling readers benefit from 
texts that are authentic, or inte­resting and re­le­vant for them. One type of such texts for them is me
dia texts.  

A ve­ry large proportion of the students who participa­ted in the study (41%) claimed that they 
re­ad me­dia eve­ry day or at le­ast once a we­ek (31%) (see Figure 3). This shows that the students in 
the 2nd sta­ge of studies are eager re­a­ders of me­dia. Thus it is cle­ar why in a number of Europe­an 
countries (e.g. Finland and Germa­ny) me­dia text we­re used as re­a­ding ma­te­rials in the lessons ob
served within the ADORE project.
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Figure 3. 	 How often do students read newspapers and magazines  
		  (abso­lute frequen­cy of answers).
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What do stu­dents read in newspapers and magazines? News was most frequ­ently mentio­ned 
(61 times) along with the topics that inte­rest the students (45 times). The­se we­re followed by comic 
strips (32 times), ads and advertise­ments (20 times). Additionally, girls in Gra­des 5 and 6 also re­ad 
news of be­auty and fashion (18 times), while boys re­ad sports news (15 times). Also hot gossip on 
ce­lebrities is popular (12 times in all). Students are also inte­rested in horoscopes, we­ather fore­cast, 
anecdotes and TV program; they do tests and solve crossword puzzles, look for re­cipes, re­ad book 
re­views, etc. Students also noted that they look for and re­ad news and informa­tion re­garding the 
local life and school. They also re­ad ma­ga­zines and articles touching their sphe­re of inte­rest quite a 
lot. Three students marked that they look at the pictures and re­ad the titles. This shows that students 
are rather versa­tile re­a­ders of the me­dia, be­cause they ha­ve mentioned almost all the sections. 

Both the ma­le and fe­ma­le re­a­ders equally re­ad news and TV programs. It is only de­lightful that 
te­ena­ge young pe­ople are highly inte­rested in what is happe­ning around them. 

Re­a­ding on the com­puter

Talking about students’ re­a­ding ha­bits and active­ness one tends to forget (or one does not think 
about it) that in the 21st century students re­ad a lot of texts on the computer.
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Figure 4. 	 Time spent on the com­puter (aboslute frequen­cy of answers).

43% of the students who participa­ted in the survey be­lie­ve they spend (about) 2-4 hours on 
the computer and 24% be­lie­ve they spend more than 4 hours. Thus, 2/3 of the students are enga­ges 
with diffe­rent activities on the computer two or more hours a day, which is a rather long pe­riod 
conside­ring that more than half of the day students normally spend at school. 20% of the students 
claimed they spend about an hour a day on the computer and the re­maining 10% use the computer 
rather seldom. 

On the computer students mostly communica­te with their friends in MSN and other social 
utilities and in chat-rooms (noted 176 times). Also pla­ying computer ga­mes is ve­ry popular (noted 
148 times), as well as looking ma­te­rials of inte­rest (59 times) and re­a­ding the news (51 times). Ho
we­ver, compa­red to adults students write and re­ad e-mails (noted 51 times) and look ma­te­rials for 
school on the Internet (41 times) less fre­quently. Thus we ha­ve to start thinking on how te­achers 
could guide stu­dents’ habits in using the com­pu­ter and use it for influ­encing their reading activeness 
and re­a­ding inte­rest. 

Furthermore, even ma­ny of the students we­re not awa­re that also while using the computer 
they actually get most of the informa­tion through re­a­ding. Only 21% of the students noted that they 
spend most of the time on the computer re­a­ding.  
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The Estonian socie­ty and the­re­fore also Estonian te­achers expect high-le­vel performance from 
every stu­dent in almost every field of stu­dying, inclu­ding reading and writing. At the same time they 
do not re­a­lize quite well, what kind of skills or knowledge certain “high le­vel performance” actually 
has to include. In this respect re­a­ding is not an exception. It is a rather ge­ne­ral opinion among the te
achers in Estonia that te­ena­gers are bad re­a­ders, be­cause they do not re­ad enough, whe­re­as re­cently 
they mostly refer to reading fiction. But no­wadays reading literacy do­es not refer only to the ability 
of re­a­ding texts of certain type or with a certain function, but rather to the ability to cope also with 
me­dia and on-line texts in eve­ryday life as well as in the future work life. 

The re­sults of the re­a­ding active­ness and re­a­ding inte­rest in the students of the 2nd sta­ge of stu
dies in basic scho­ol confirmed the need to base the no­tion of reading on the so­cio-cultu­ral point of 
view and also ga­ve food for though in respect to ma­king te­aching re­a­ding more viable. 

The students who participa­ted in the study saw themselves rather as ave­ra­ge re­a­ders, who do 
not re­ad ve­ry much, whe­re­as self-assessment decre­a­ses by age and the self-assessment of boys is 
lower than that of girls. Howe­ver, Estonian students re­ad quite a lot, but they do not re­ad so much 
fiction than newspapers and magazines. Most of the stu­dents, who participated in the stu­dy, read the 
latter almost every day. In res­pect to reading media texts teenage readers do not differ signifi­cantly 
from adult re­a­ders: of the latter more than 80% of the respondents re­ad newspa­pers eve­ry day or at 
le­ast a couple of times a we­ek (Müürsepp, 2009). As a positive re­sult we can note the fact that te­ena
ge students are ve­ry inte­rested in what is going on in the country at the moment: news we­re noted 
as the most fre­quently re­ad me­dia texts. Na­turally, students also re­ad comic strips, TV programs 
and commercial texts. 

Also the Finnish re­se­archers had the sa­me re­sult (Linna­kylä, 2002). The questionnaire carried 
out in Finland within an interna­tional survey showed that re­a­ding me­dia texts ma­le and fe­ma­le 
re­a­ders tend to ha­ve somewhat diffe­rent pre­fe­rences (Linna­kylä et al, 2000). In that respect the Es
tonian and Finnish re­sults we­re similar. Fe­ma­le re­a­ders in Finland pre­fer copies and articles about 
home, he­alth and fashion, and horoscopes, while ma­le re­a­ders rather like to re­ad comic strips (in 
the given survey comic strips we­re the type of text that was ve­ry fre­quently re­ad), news on sports 
and economics, and editorials.  

The situ­ation with reading fiction is not as bad as it is believed to be. The survey intro­du­ced 
in the article sho­wed that mo­re than half of the res­pondents read a bo­ok of fiction several times a 
month. A larger part of the students re­ads at le­ast 3 books each year (and ma­ny of the students re­ad 
even more). Knowing that students spend an ave­ra­ge of 2–4 hours communica­ting with friends, pla
ying ga­mes, and looking for ma­te­rials on the Internet, the number is not so small. Even most of the 
adults read less fiction com­pared to stu­dents (Müürsepp, 2009). Young people need to have time to 
spend also on other things. 

Com­paring the is­sue of reading fiction with the results of the corres­ponding survey conducted 
in Finland we can state that based on the given results Es­to­nian stu­dents read mo­re fiction than their 
pe­ers in the neighboring country. Linna­kylä (2000) study showed that 53% (41% of girls and 12% 
of bo­ys) of 15-years-old stu­dents claimed that they read fiction several times a month (Es­to­nian 
results 66%). Ho­wever, on their own initiative Finnish stu­dents read considerably less fiction com
pa­red to other texts (e.g. newspa­pers and ma­ga­zines).

Conclusion

An important goal of the questionnaire tre­a­ted in the article was getting a ge­ne­ral overview 
of the re­a­ding active­ness and re­a­ding pre­fe­rences of te­ena­ge re­a­ders and ba­sed on the re­sults chan
ging the te­achers’ attitude towards students as re­a­ders and pre­pa­ring a broa­der re­se­arch for getting 
a scientific ba­se for introducing changes in de­ve­loping lite­ra­cy. It was equally important to support 
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the opinion that the didactic spe­cia­lists of the Estonian langua­ge hold: it is time to start broa­de­ning 
and modernizing the se­lection of re­a­ding ma­te­rials and to ma­ke te­aching Estonian more pragma­tic 
(Eha­la, 2009).

The re­sults of the pre­limina­ry re­se­arch on the re­a­ding ha­bits of adolescent re­a­ders in Estonia 
convinced re­se­archers of the urgent ne­ed to strive for achie­ving the above-mentioned goals. 

Also the results of the Ado­re-pro­ject confirmed that one of the key elements of increasing 
te­ena­ge re­a­ders` motiva­tion to re­ad is te­achers’ knowledge on lite­ra­cy instruction and choosing 
enga­ging re­a­ding ma­te­rials. In terms of instructional practices and re­a­ding ma­te­rials supporting 
re­a­ding enga­ge­ment and motiva­tion, it is important to promote re­al-world inte­raction by providing 
students with hands-on activities and personally re­le­vant and inte­resting text. It can be said that the 
2nd stage stu­dents of basic scho­ol benefit from texts that are authentic, or interes­ting and relevant 
for them. Since individual students’ inte­rests may va­ry conside­rably, it is wise to let students choo
se their own re­a­ding ma­te­rials whe­ne­ver possible and provide them with a wide se­lection of texts 
(Adore-project, 2010).
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