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Abstract 

This study aimed at reporting differences in terms of the university students’ TOEFL 
self-efficacy in the test skill and the English skills tested in TOEFL namely listening, 
structure, and reading. In conducting the study, the explanatory sequential mixed 
method was used as the study design, where the quantitative data from the survey was 
conducted first followed by the follow-up interview as the qualitative data. To collect 
the data in this study, a specifically designed self-efficacy questionnaire of TOEFL was 
distributed to the total sample of 200 university students across different disciplines 
from Syiah Kuala University and the University of Serambi Mekkah. The interview 
was then conducted with 3 selected students to have a deeper understanding of the 
study result. In terms of the data analysis, one-way ANOVA and t-test were used to 
describe the quantitative data, while the qualitative data was described and elaborated 
in words with detailed explanations. The result showed that there was a significant 
difference among the test skill and the English skills in TOEFL, where F= 13.61 (3, 
796), p<0.05. The result also revealed that within the gender, only reading skill had a 
significant difference, where t198= -2.003, p <. 005, and within the language course 
participation, all the test skills and TOEFL skills were significantly different as the p-
value of each skill was smaller than .005 (p< .005). 

Keywords: Self-Efficacy; TOEFL; Test Skill; English Skill. 
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A. Introduction 

It is without a doubt that English proficiency is needed in this 

modern era of technology, particularly to be connected to others all over 

the world. Lauder (2008: 17) confirms that in Indonesia, English is 

instrumentally important to "provide access to the international market, 

scientific knowledge, and expertise". Furthermore, Sariakin (2016) also 

stipulates that as an international language, English’s position is 

increasingly important in Indonesia. This is the underlying reason why 

English proficiency has been used as an essential requirement to 

determine people’s future and career. 

To measure people’s English proficiency, an English standardized 

test, such as TOEFL (Test of English as a foreign language) has been 

continuously used in Indonesia. Therefore, the English proficiency of 

people is often marked by their score in TOEFL. However, according to 

Jahja (2016) as cited in Wurinanda (2016), at an average, Indonesians have 

only got 470 in TOEFL, which is less than 500 (the minimum TOEFL 

scores required by most universities abroad) to be able to apply for a 

scholarship or to work in a national and international scale company 

(Australian Awards in Indonesia, 2019; Samad, Jannah, & Fitriani, 2017). 

There could be several reasons underlying this low score, for example, 

the linguistics factors and items difficulties in TOEFL (Ananda, 2016; Snow, 

1998), as well as the students’ background which include motivation (Dewi, 

Darna, & Suprtno, 2015) and self-efficacy (Yoestara & Putri, 2019). Therefore, 

one of the contributing factors that could help in improving the students’ 

English proficiency in TOEFL is that by improving their self-efficacy (Ish & 

Rozali, 2016; Kitikanan & Sasimonton, 2017; Mahyuddin, et al., 2006; Yusuf, 

2011). Self-efficacy, itself, is defined as the self-belief owned by people which 

inspires the way people do the work and the way people overcome the 

challenge they have in completing the work (Bandura, 1995). 

Furthermore, there were some other studies on the correlation 

between self-efficacy and test skills or each English skill. For example, a 

study by Chen, Casper, and Cortina (2001) confirmed that self-efficacy 
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mediates the people’s performance and is depending upon the task’s 

complexity. If this study were to be connected to the TOEFL test, this could 

mean that when the students have a high self-efficacy in their test skills in 

answering TOEFL questions, they could have a good TOEFL score.  

In terms of English skills in TOEFL, a study by Kitikanan and 

Sasimonton (2017) found that there was a significant medium correlation 

between the students' self-efficacy and their listening skills. Additionally, 

another study by Isty, Azhar, and Ras (2017) found that self-efficacy of the 

eighth-semester students of English Study Program FKIP-UR in the 

University of Riau was at the average level (180.60), and their listening 

comprehension was at the mediocre level (49.83). It means that the 

students who had higher self-efficacy had a high tendency to have a better 

listening comprehension score. In other words, there was a significant 

correlation between self-efficacy and listening comprehension.  

Also, Collins and Bissell (2004) pointed out that there was a 

correlation between self-efficacy and grammar mastery. Their study 

suggested that to have good grammar mastery, the students should have a 

high self-efficacy, believing that they can master English grammar. Others 

are studies related to reading one by Kitikanan and Sasimonton (2017) that 

claimed a medium positive correlation, while Ningsih (2014) found a low 

positive correlation between self-efficacy and the students’ reading capability, 

and that of Piran (2014) found that the reading comprehension in TOEFL was 

affected strongly by students' self-efficacy.  

Having known that self-efficacy is an important element in helping 

the students reach the high TOEFL score, it is important to know the 

students’ self-efficacy level of each skill tested in TOEFL. A study by 

Kitikanan and Sasimonton (2017) about the students’ self-efficacy of the 

four English skills (but not specifically about TOEFL) revealed that second 

language (L2) Thai students' self-efficacy of each English language skills is 

relatively high and not very different among the skills. However, the 

study reporting about the self-efficacy in TOEFL is still very limited, 

particularly in Aceh, Indonesia, Therefore, this study purposes to fill in 
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the gap by finding out how the actual self- efficacy level of each TOEFL 

skill of the university students in Aceh is. 

 
B. Theoretical Framework 

Several relevant studies about the students’ self-efficacy in TOEFL 

have been conducted. The first one is a study by Raoofi, Tan, and Chan 

(2012) which revealed that several factors could improve the level of 

students’ self-efficacy in learning the second language, thus it can be used 

as the predictor that can predict students’ ability in mastering a second 

language. Based on the research findings above, it is obvious that 

students’ self-efficacy affects their ability in language learning, including 

in TOEFL. Another study conducted by Genç, Kuluşaklı, and Aydın (2016) 

also figured out that there was a relationship between learners’ self-

efficacy and their beliefs in learning English. 

Besides, some skill mastering (test skill and English skills) is also 

considered an important aspect of dealing with the TOEFL test. Manoj 

and Hijazi (2018) claim that by providing the appropriate strategies that 

suit the specific needs, which in this case is the TOEFL test,  it expectedly 

could assist the students in achieving the target score. Moreover, 

equipping test takers with strategies like guessing based on the context, 

helping them in managing the time and exposing them with the 

instruction is also useful (Mousavvi & Namdari, 2014). While Phillip 

(2003) as cited in Samad, Jannah, and Fitriani (2017) suggest that some 

reading strategies can be used in solving the problem of the TOEFL test, 

they are summarizing, question generating, skimming, and scanning. 

Those strategies are used to make the test-takers able to comprehend the 

reading texts in TOEFL. 

Additionally, some other aspects also take part in determining the 

students’ successes in the TOEFL test include gender (Tilfarlioğlu & 

Cinkara, 2009). This aspect reportedly has a relationship with self-efficacy. 

However, on the contrary, Koc (2016) argues that male and female 

students have the same ability in understanding English text. Asgarabadi, 
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Rouhi, and Jafarigohar, (2015) also state that there is no significant 

difference between male and female students in comprehending the 

English reading text. As a consequence, it is clear that there is no gender’s 

effect in achieving the TOEFL score as long as the test takers have some 

preparation beforehand and have a strong belief in their ability. 

In terms of language course participation, there was some study 

that claimed a significantly positive relationship between test preparation 

and performance on a standardized test such as TOEFL and IELST (Hayes 

& Read, 2004; Nguyen, 2007). However, a study by Liu (2014) only found 

little correlation between coaching school attendance and the students' 

TOEFL performance. 

 
C. Method 

This study used an explanatory sequential mixed method design, 

which is defined by Creswell (2014) as the design employing collecting, 

analyzing, and mixing of both quantitative and qualitative data 

(triangulation) in a single study to provide a better understanding of the 

problem, but with the initial quantitative data collection followed by the 

qualitative data collection explaining the quantitative results. In this 

study, the researchers started with collecting the quantitative data by 

administering the self-efficacy questionnaire and followed by the 

qualitative data collection, which is by interviewing 3 students. 

The university students in Banda Aceh (both government, Syiah 

Kuala University and non-government, the University of Serambi 

Mekkah) were the population of this study, while the total sample of this 

study were 200 university students (122 females and 78 male students) 

selected through stratified sampling method, in which a group of 

university students was selected if (1) they are second-year students in 

Syiah Kuala or the University of Serambi Mekkah (both English and Non-

English major) and (2) have taken a TOEFL class on campus, such as 

TOEFL Preparation class. 

The questionnaire used in this study was specifically designed by 

the researchers following a guide of designing a new instrument by Lietz 
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(2010) and Bandura’s guide of designing a self-efficacy questionnaire 

(Bandura, 2006). It consists of 2 parts; personal data such as gender and 

language course participation in the first part, and 30 items related to 

statements about the students’ self-belief in completing the TOEFL test on 

the right and the number of 0-100 to measure the students’ self-efficacy on 

the left (next to each statement) in the second part.  

Statement nos. 1-5 are related to TOEFL test skill; nos. 6-18 are 

related to listening skills, 19-22 are about structure skills, and 23-30 are 

about reading skills. Meanwhile, for the interview, the researchers created 

4 general questions related to the questionnaire (test skill, listening, 

structure, reading) which focused on “why” questions. The interview was 

conducted in Bahasa to get meaningful results from the students. 

The result from the questionnaire was further analyzed and 

calculated using descriptive statistics to describe the trend of self-efficacy 

for each test skill and English skills in TOEFL and using inferential 

statistics (one-way ANOVA and t-test) to find the differences within the 

group (Field, 2014). Meanwhile, the result of the interview was elaborated 

to complete the data interpretation of the questionnaire. 

 

D. Results and Discussion 

1. Results 

a. University Students’ Self-Efficacy of Each TOEFL skill 

1) The University Students’ Test Skill Self-Efficacy 

The following table displays the self-efficacy of students in the 

TOEFL test skill. 

Table 1. Test Skill Self-Efficacy 

Self Efficacy Level Frequency Percentage 

Low (0-40) 9 4,5 

Medium (41-70) 129 64,5 

High (71-100) 62 31 

Total 200 100 

The result indicates that most students have a medium level of 

self-efficacy (64.5%) and only 9 students out of 200 students have a low 
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level of self-efficacy. This result is also confirmed by the qualitative 

findings in the interview section, where the students believe that test skill 

is not very frightening compared to other skills. This means that they 

believe that they have a medium to a high level of self-efficacy in the test 

skill of TOEFL.  

“Sebenarnya mengetahui trik menjawab tes TOEFL itu jauh lebih mudah 

daripada skill lainnya” (In fact, learning to know the tips and tricks to 

answer the TOEFL test is far easier compared to learning other skills 

tested in TOEFL) (HD). 

“Walaupun Saya sudah mempelajari strategi menjawab soal TOEFL, 

kadang kala sulit untuk menerapkan strategi tersebut ketika tes berlangsung” 

(Even though I have learnt the strategies to answer items in TOEFL, it is 

sometimes hard to apply the strategies in the real test time) (AA). 

 
2) The University Students’ Listening Skill Self-Efficacy 

Table 2 shows the university students’ self-efficacy in the listening 

skill of the TOEFL test. 

Table 2. Listening Skill Self-Efficacy 

Self Efficacy Level Frequency Percentage 

Low (0-40) 32 16 

Medium (41-70) 127 63,5 

High (71-100) 41 20.5 

Total 200 100 

Similar to the test skill, most students also have a medium level of 

listening self-efficacy in the TOEFL test, around 127 students. However, 

the number of students who have low self-efficacy in listening is higher 

than those in test skills, around 16% compared to 4.5% in test skills. The 

qualitative data (the interview result about the second question of TOEFL 

listening self-efficacy) also revealed that the students believe that they 

have low to medium level of self-efficacy because of the limited practice of 

listening and the audio in TOEFL. 

“Kami jarang latihan listening TOEFL di kelas, jadi saya tidak begitu yakin saya 

mampu menjawab soal listening”(We rarely practice the TOEFL listening in class, so 
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I am not pretty sure that I could answer the listening items in TOEFL) (HD). 

“ketika tes, audionya sangat cepat. Jadi sulit memahami apa yang dikatakan” 

(The audio play too fast, so that it is difficult to catch what he/she says) (AA). 

 
3) The University Students’ Structure Self-Efficacy 

The following table illustrates the self-efficacy of students in the 

structure section of TOEFL.  

Table 3. Structure Self-Efficacy 

Self Efficacy Level Frequency Percentage 

Low (0-40) 29 14.5 

Medium (41-70) 142 71 

High (71-100) 29 14.5 

Total 200 100 

Self-efficacy in the structure section has a similar result with the 

previous two skills. However, the students with a medium level of self-

efficacy are higher than the previous two skills, which is around 71%. 

Interestingly, the students who have high self-efficacy and low self-efficacy 

are within the same number 29 students out of 200 students. The qualitative 

result about the third interview question of the students’ level of self-

efficacy in structure indicates that the students have high self- efficacy 

because they like structure. Meanwhile, those with low self-efficacy say that 

they could not understand and memorize the structure in English. 

“Saya suka materi structure, jadi saya lebih percaya kalau saya bisa 

menjawab soal structure” I like structure. Hence, I believe that I could 

answer the structure section in TOEFL (HD) 

“Saya tidak bisa menghafal rumus-rumus structure, sehingga tidak yakin bisa 

menjawab soal structure” I could not memorize the English structure formulas, 

so that I am not sure that I could answer the structure section in TOEFL. (DY). 

 
4) The University Students’ Reading Skill Self-Efficacy 

The following table depicts the self-efficacy of students in the 

reading skill of TOEFL. 
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Table 4. Reading Skill Self-Efficacy 

Self Efficacy 

Level 
Frequency Percentage 

Low (0-40) 7 3,5 

Medium (41-70) 116 58 

High (71-100) 77 38.5 

Total 200 100 

In the reading skill, the most dominant proportion is also those with 

medium self-efficacy, 58%. However, the number of students with high self-

efficacy is in the highest proportion compared to other skills, 77 students out 

of 200 students. The qualitative data from the interview result shows that the 

students have a high level of self-efficacy in reading because they think they 

could found the answer in the questions easily. Another student with a 

medium level of self-efficacy commented about the length of reading texts 

which influence the level of self-efficacy in the reading section. 

“Saya lebih yakin menjawab soal reading di TOEFL karena saya dapat 

mencari jawaban pada text” (I feel more confident in answering the reading 

questions in TOEFL because I could find the answer right in the text) (DY). 

“ Saya sering khawatir tidak memiliki cukup waktu untuk menjawab soal 

terutama pada text reading yang panjang” (I often feel worried that I do not have 

enough time to answer items, especially in the long reading text ) (AA). 

The following graph summarizes the university students’ self-

efficacy in all the TOEFL skills. 

 
Figure 1. University Students’ Self-efficacy in TOEFL skills 
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From the above graph, it is obvious that above 50% of the 

university students in both Syiah Kuala University and the University of 

Serambi Mekkah have medium self-efficacy in all TOEFL skills; about 64% 

in both test skill and listening skill; 71% in structure, and 58% in reading 

skill. Furthermore, it is also interesting to note that the students who have 

a high level of self-efficacy are more than those who have low self-efficacy 

in all TOEFL skills. The data shows that reading skill has the highest 

number of students with the high level of self-efficacy, which occupies 

39% of the university students, meanwhile listening and structure have 

the highest percentage of students with the low level of self-efficacy, 

which is around 16% and 15 % respectively.  

The interview result with the students confirms that 2 out of 3 

interviewed students think that the most difficult skill tested in TOEFL is 

listening and structure because they rarely learn a listening skill in the 

secondary schools and are not used to listening to spoken English. This is 

as commented by the interviewees. 

“…yang paling susah adalah listening karena jarang mendengar percakapan 

atau cerita dalam bahasa Inggris dan ketika tes, audionya sangat cepat…” (…the 

hardest is listening skill because I seldom listen to a dialogue or stories in 

English. In addition, during the test, the audio play too fast…) (AA). 

“…yang paling susah adalah structure karena terlalu banyak 

rumus yang harus dihafal. (The hardest in TOEFL is structure because it 

has many formulas to be memorized) (DY). 

 

b. The Differences of the University Students’ Self-Efficacy in Each 

TOEFL Skill 

To examine the differences in the students’ level of self-efficacy based 

on the skills in TOEFL, Levene’s Test of Equality was conducted and the 

result shows that the data is homogenous as the significant value is higher 

than p-value .05, P= .068. A one-way ANOVA was then calculated. The result 

revealed that there was a significant difference among the test skill and each 

English skill in TOEFL, where F= 13.61 (3, 796), and p < .05. This indicates 
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that the between-group (between each skill in TOEFL) variation is about 13 

times the variation within the group.  

Moreover, to find out which between-groups’ difference was more 

statistically significant; the researchers calculated Turkey’s b posthoc test. It 

was found that the self-efficacy of the reading skill was the most 

significantly different skill followed by test skill, listening, and structure. 

 
c. The University Students’ Self-Efficacy of all TOEFL Skills in Gender 

1) The Male University Students’ Self-Efficacy of all TOEFL Skills 

The following figure displays male self-efficacy in the four skills of 

TOEFL, including test skills, listening, structure, and reading skills. 

 
Figure 2. The Male University Students’ Self-Efficacy in each TOEFL Skill 

It is obvious that most male students have medium self-efficacy in 

all TOEFL skills, with the highest proportion in structure (around 74%) 

and followed by both test skill and listening skill with the same amount 

(61.5%) and reading skill (around 53%). The male students with high self-

efficacy are more and far different from those with low self-efficacy, 

except for structure which is only slightly different, around 11% with low 

self-efficacy and 14% with high self-efficacy. 

 
2) The Female University Students’ Self-Efficacy of all TOEFL Skills 

Figure 3 depicts the female university students’ self-efficacy of the 

four skills in TOEFL. 
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Figure 3. The Female University Students’ Self-Efficacy in each TOEFL Skill 

Similar to the male students' self-efficacy, most female students 

also have a medium level of self-efficacy with quite the same proportion 

of each skill, around 66% in test skill, 65% in Listening, 69% in structure, 

and 61% in reading. And those female students with a high level of self-

efficacy are more than those with low-level self-efficacy. In the listening 

skill, the difference between those with high self-efficacy and those with 

low self-efficacy is not very far different, 18% and 17% respectively. 

 

d. The Difference of the University Students’ TOEFL Self-Efficacy in Gender 

To know the gender differences in each skill, the t-test was 

conducted separately for each skill. Table 5 displays the result of self-

efficacy differences in test skills according to gender. 

Table 5. Independent Sample Test for Gender Differences in Test Skill 

Gender n Mean SD t df 

95% CI for Mean 

Lower 

Bound 

Upper 

Bound 

Male 78 63.92 14.33 -        - -     -  

Female 122 61.85 14.48 - -          -                       - 

Total 200 62.89 14.41 -9.91 198 -6.19 2.05 

From the statistical calculation, as shown in Table 5, it was clear that 

the mean difference between the two groups (male and female) in test skill is 

found to be -2.07, 95% CI [-6.19, 2.05] score units (t198= -9.91, p > .05). It means 
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that there was no statistically significant difference in TOEFL self-efficacy in 

test skills between male and female students, as p= .322 (p > .05). 

The following Table 6 illustrates the result of self-efficacy for 

gender differences in Listening skills. 

 

Table 6. Independent Sample Test for Gender Differences in Listening Skill 

Gender n Mean SD t df 

95% CI for Mean 

Lower 

Bound 

Upper 

Bound 

Male 78 60.38 18.11 -        - -     -  

Female 122 56.56 15.86 - -          -                       - 

Total 200 58.47 16.99 -1.58 198 -8.62 .97 

From the statistical calculation, as shown in the table above, it was 

found that the mean difference between the two groups (male and female) 

in listening skill is found to be -3.83, 95% CI [-8.62, .97] score units (t198= -

1.58, p > .05). It means that there was no statistically significant difference 

in TOEFL self-efficacy in listening skills between male and female 

students, as p= .117 (p > .05). 

The following Table 7 shows the result of self-efficacy for gender 

differences in Structure. 

 

Table 7. Independent Sample Test for Gender Differences in Structure 

Gender n Mean SD t df 

95% CI for Mean 

Lower 
Bound 

Upper 
Bound 

Male 78 56.85 14.46 -        - -     -  

Female 122 55.75 14.37 - -          -                       - 

Total 200 56.3 14.42 -5.27 198 -5.22 3.02 

From the statistical calculation, as shown in the table above, it was 

found that the mean difference between the two groups (male and female) in 

structure is found to be -1.10, 95% CI [-5.22, 3.02] score units (t198= -5.27, p > .05). 

It means that there was no statistically significant difference in TOEFL self-

efficacy in structure between male and female students, as p= .599 (p > .05). 



 p-ISSN: 2338-8617 

Vol. 8, No. 3, September 2020 e-ISSN: 2443-2067 
 

JIP-The Indonesian Journal of the Social Sciences 510} 

The following Table 8 depicts the result of self-efficacy for gender 

differences in reading skills. 

 

Table 8. Independent Sample Test for Gender Differences in Reading Skill 

Gender n Mean SD t df 

95% CI for Mean 

Lower 

Bound 

Upper 

Bound 

Male 78 67.05 13.48 -        - -     -  

Female 122 62.98 14.39 - -          -                       - 

Total 200 65.02 13.94 -2.00 198 -8.09 -.062 

From the statistical calculation, as shown in Table 2, it was found that 

the mean difference between the two groups (male and female) is found to be 

-4.08, 95% CI [-8.09, -.062] score units (t198= -2.00, p < .05). It means that there 

was a statistically significant difference between TOEFL self-efficacy in 

reading skills between male and female students, as p= .047 (p < .05). 

 

e. The University Students’ Self-Efficacy of all TOEFL Skills in 

Language Course 

1) Self-Efficacy in all TOEFL Skills of the University Students 

Participating in a Language Course 

The following figure displays the self-efficacy in the four TOEFL 

skills of students who participated in a language course. 

 
Figure 4. The Self-Efficacy in each TOEFL Skill of the University Students 

Participating in a Language Course 
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 Based on the graph, most students have a medium level of self-

efficacy of all TOEFL skills. However, the students with a high level of 

self-efficacy are 3 times more than those with the low level of self-efficacy 

in all skills, with the reading skill as the highest proportion in the high 

level (54%) and Listening as the highest proportion in the low self-efficacy 

level (around 10%). 

 

2) Self-Efficacy in all TOEFL Skills of the University Students Not 

Participating in a Language Course 

The following figure displays the self-efficacy in all TOEFL skills of 

students who did not participate in a language course. 

 

 
Figure 5. The Self-Efficacy in each TOEFL Skill of the University Students Not 

Participating in a Language Course 

Similarly, most students who do not take a language course have a 

medium level of self-efficacy. Nevertheless, those who have a high level of 

self-efficacy are not too many compared to those who participated in the 

language course. Reading also has the highest proportion for those with 

high self-efficacy level, but only around 31%. 

 

3) The Difference of the University Students’ TOEFL Self-Efficacy in 

Language Course Participation 

To know the language course participation differences in each 

skill, the t-test was also conducted separately for each skill. The following 

Table 9 shows the result of self-efficacy for Language course differences in 

test skills. 
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Table 9. Independent Sample Test for Language Course Differences in Test Skill 

Language 

Course 

Participation 

n Mean SD t df 

95% CI for Mean 

Lower 

Bound 

Upper 

Bound 

Yes 63 67.33 14.59 -        - -     -  

No 137 60.51 13.87 - -          -                       - 

Total 200 63.92 14.23 -3.18 198 -11.05 -2.59 

From the statistical calculation as shown in the table above, it was 

found that the mean difference between the two groups (those who have 

participated in a language course and those who do not) is found to be -

6.82, 95% CI [-11.05, -2.59] score units (t198= -3.18, p < .05). It means that 

there was a statistically significant difference of TOEFL self-efficacy in test 

skills between those who have participated in a language course and those 

who do not, as p= .002 (p < .05). 

Table 10 shows the result of self-efficacy for Language course 

differences in Listening skills. 

Table 10. Independent Sample Test for Language Course Differences in Listening Skill 

Language 

Course 

Participation 

n Mean SD t df 

95% CI for Mean 

Lower 

Bound 

Upper 

Bound 

Yes 63 62.59 16.48 -        - -     -  

No 137 55.96 16.64 - -          -                       - 

Total 200 59.28 16.56 -2.62 198 -11.60 -1.64 

From the statistical calculation as shown in Table, it was found that 

the mean difference between the two groups (those who have participated 

in a language course and those who do not) is found to be -6.62, 95% CI [-

11.60, -1.64] score units (t198= -2.62, p < .05). It means that there was a 

statistically significant difference of TOEFL self-efficacy in listening skills 

between those who have participated in a language course and those who 

do not, as p= .009 (p < .05). 

Table 11 shows the result of self-efficacy for Language course 

differences in Structure. 
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Table 11. Independent Sample Test for Language Course Differences in Structure 

Language 

Course 

Participation 

n Mean SD t df 

95% CI for Mean 

Lower 

Bound 

Upper 

Bound 

Yes 63 61.21 13.23 -        - -     -  

No 137 53.86 14.34 - -          -                       - 

Total 200 57.54 13.79 -3.44 198 -11.55 -3.14 

From the statistical calculation as shown in Table, it was found that 

the mean difference between the two groups (those who have participated 

in a language course and those who do not) is found to be -7.35, 95% CI [-

11.55, -3.14] score units (t198= -3.44, p < .05). It means that there was a 

statistically significant difference of TOEFL self-efficacy in structure 

between those who have participated in a language course and those who 

do not, as p= .001 (p < .05). 

The following Table 12 shows the result of self-efficacy for 

Language course differences in reading skills. 

Table 12. Independent Sample Test for Language Course Differences in Reading Skill 

Language 

Course 

Participation 

n Mean SD t df 

95% CI for Mean 

Lower 

Bound 

Upper 

Bound 

Yes 63 68.35 13.44 -        - -     -  

No 137 62.82 14.17 - -          -                       - 

Total 200 65.59 13.81 -2.60 198 -9.71 -1.34 

From the statistical calculation as shown in Table, it was found that 

the mean difference between the two groups (those who have participated 

in a language course and those who do not) is found to be -5.52, 95% CI [-

9.71, -1.34] score units (t198= -2.60, p < .05). It means that there was a 

statistically significant difference of TOEFL self-efficacy in reading skills 

between those who have participated in a language course and those who 

do not, as p= .010 (p < .05). 
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2. Discussion 

The result of this study revealed that there is a significant 

difference in self-efficacy in all TOEFL skills, including test skill, listening, 

structure, and reading skill, as the significant value (p=.00) is smaller than 

the p-value .05 and F= 13.61 (3, 796). This means that each university 

student has their own strong belief of certain skill compared to the other 

skills. Some students believe that they can answer more questions in 

reading, some others think differently. However, most students claim that 

they have medium to high self-efficacy in all TOEFL skills. This result is 

also confirmed by the qualitative findings from this research, where it was 

found that the students have various reasons for the low, medium, and 

high self-efficacy levels in different sections/skills in TOEFL. 

Students with high self-efficacy commented that they have a high 

level of self-efficacy because they have learned tricks/strategies as the test 

skill, they like structure, or they could answer reading easily as the answer 

will be found in the text. The students with a medium level of self-efficacy 

stated that the TOEFL strategy learned is occasionally difficult to apply or 

listening is sometimes too fast. For those with a low level of self-efficacy 

said that they rarely practice listening, could not memorize the structure 

formula, and get stuck with long reading texts. 

However, this research result contradicts the result from the previous 

study by Kitikanan and Sasimonton (2017) who claimed that Thai students’ 

self-efficacy of each English language skills is considered high and not very 

different from other skills. The different results could probably be because of 

the different status of English in Indonesia and Thailand. In Indonesia, 

English is only taught at formal education and informal education, but not 

used daily because the status of English is a foreign language. Meanwhile, in 

Thailand, English is used as a second language, not only in schools but also in 

the conversation in daily life. Hence, Thai students would have a higher level 

of self-efficacy in terms of English skills. 

In terms of self-efficacy of TOEFL skills in gender, the t-test result 

showed that only in the reading skill, male and female students differ 
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significantly p= .047 (t198= -2.00, p < .05). More male students have a higher 

level of self-efficacy in reading (44%) compared to female students (35%). 

This also contradicts the previous findings, in which Asgarabadi, Rouhi, and 

Jafarigohar, (2015) found that there is no significant difference between male 

and female students in comprehending the English reading text. This of 

course needs further research to find out what makes it different. It could be 

linked to human character and customs in different cultures. 

However, in terms of self-efficacy of TOEFL skills in language course 

participation, all skills are statistically different from each other, as the 

significant value is smaller than .05. In the test skill, p= .002 (t198= -3.18, p < 

.05); Listening skill, p= .009 (t198= -2.62, p < .05); structure, p= .001 (t198= -3.44, p 

< .05), and reading skill, p= .010 (t198= -2.60, p < .05). This indicates that the 

university students who participate in the English course have higher self-

efficacy compared to those who do not participate in the English course. This 

could probably be because taking the English course will boost the students’ 

belief as they learn the strategies (test skill) as well as the English skill so that 

they could be more confident in answering the TOEFL questions. This is 

similar to the previous findings where Manoj and Hijazi (2018) clarified that 

teaching the appropriate strategies for answering TOEFL questions will help 

the students in answering the TOEFL test. Additionally, this result supports 

the findings of the previous two studies which also claim that test 

preparation has a positive and significant contribution to the increase of test 

performance (Hayes & Read, 2004; Nguyen, 2007). 

 
E. Conclusion 

This study found that university students have different self-

efficacy level of each TOEFL skills (test skill, listening, structure, and 

reading). The English instructors should conduct a needs analysis to know 

which skill should get more emphasis to help the students to improve 

their self-efficacy to influence the improvement in the TOEFL Score.  

Furthermore, it was found that self-efficacy in reading skills have a 

significant difference between male and female. The stressing of teaching 



 p-ISSN: 2338-8617 

Vol. 8, No. 3, September 2020 e-ISSN: 2443-2067 
 

JIP-The Indonesian Journal of the Social Sciences 516} 

reading should be placed on females to increase their self-efficacy. Finally, 

in terms of language course participation, as a significant difference was 

found in all TOEFL skills, it is suggested that the students take a language 

course as the preparation step to improve their self-efficacy before taking 

the TOEFL test. 
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