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 Teachers play a significant role and face diverse challenges everyday, 

therefore escalating the research of teacher well-being and its factors, with 

leadership being one of them. This review aims to summarize the findings 

focusing on the differences and teacher’s perspectives on teacher well-being 

and transformational leadership in schools. The review consists of peer 

reviewed articles from 2012 to 2021, with kindergarten to high school 

teachers as participants. Several databases were used, which are Scopus, 

Science Direct, PsycInfo, World of Science (WoS) Journal, PubMed, SAGE 

journals, Education Resources Information Centre (ERIC), and Garuda. 

Articles were selected using preferred reporting items for systematic reviews 

and meta-analyses (PRISMA) guidelines and 10 were included in the 

qualitative synthesis. Studies showed that transformational leadership 

positively correlated with teacher well-being. Research regarding the 

efficiency of transformational leadership’s each aspect in increasing teacher 

well-being can be interesting to study in the future. 
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1. INTRODUCTION 

The teaching profession is not commonly perceived as attractive [1]. Teachers play a significant role 

in students’ lives and are considered one of the most stressful professions [2], [3]. In Indonesia, the teaching 

profession faces many challenges such as a continuous change in technology that demands teachers to be 

adaptive and innovative in teaching [4], lack of professional development and training provided by the 

institution [5], limited resources in rural areas [6], and poor welfare, especially for non-governmental 

teachers [7] among other problems. These conditions can also be found in other countries, with teachers 

facing similar challenges [1], [8]. Specifically in Indonesia, being a teacher comes with many responsibilities, 

where they are expected to master basic competencies in the areas of pedagogical, personality, social,  

and professional. Teachers are also expected to fulfill academic qualifications on the subject level and  

join professional development programs such as training, organized by the government, institution, or 

themselves [7].  

Considering the many challenges and responsibilities teachers face, it is no wonder that teacher 

well-being and the factors impacting it are a rising research topic in the field of education [9], [10]. The 

definition of teacher well-being is still unresolved and can be looked at from different perspectives, with the 

more recent conceptualizations identifying two categories, subjective and objective well-being [11]. 

Subjective well-being consists of three dimensions, satisfaction with life, the absence of negative affect, and 

the presence of positive affect. It involves factors such as happiness, emotion, engagement, purpose, and 

https://creativecommons.org/licenses/by-sa/4.0/
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competence [11], [12]. On the other hand, objective well-being refers to external resources of the individual, 

such as economic resources, political circumstances, health, and literacy [11], [13]. 

Well-being can also be referred to as psychological well-being, which focuses on the fulfillment of 

an individual’s potential and functioning at an optimal level. Several studies on well-being also focus on the 

negative aspects of well-being, therefore analyzing constructs such as burnout, stress, and emotional 

exhaustion as well-being indicators [12], [14]. Teacher well-being can also be understood as diverse and fluid 

regarding to an individual, family, and community beliefs, values, experiences, culture, opportunities, and 

contexts across time and change [11]. There are several factors that can contribute to teacher well-being, such 

as resilience and self-efficacy, emotional intelligence, burnout, student misbehavior, and leadership [11], 

[15], [16]. 

Leaders play an important role in the workplace, including schools. Nowadays, principals play a 

more complex role, where they are expected to be leaders of students and teachers as well as being involved 

in many areas, such as academic performance, community, finance, or even public relations [17], [18]. 

Considering the important role of principals, research on leadership styles in educational institutions has 

proven to be a popular topic [19]–[21]. 

When talking about leadership styles, the most common styles that come to mind are transactional 

and transformational leadership [22]. Transactional leadership refers to leaders who motivate their employees 

by appealing to their self-interests with benefits. On the other hand, transformational leadership refers to a 

leadership style that appeals to the moral values of the employees in order to mobilize their energy and 

resources to reform institutions [23], [24]. Transformational leaders stimulate and inspire followers to 

achieve extraordinary outcomes and, in the process, develop their own leadership capacity. Transformational 

leaders help followers grow and develop into leaders by responding to individual followers’ needs and 

empowering them as well as aligning the objectives and goals of the individual followers, the leader, the 

group, and the larger organization [25]. Transformational leadership comprises four components, idealized 

influence, inspirational motivation, intellectual stimulation, and individualized consideration. Idealized 

influence means that followers identify with their leaders and wish to follow in their footsteps, whereas 

leaders believe that their followers have extraordinary capabilities and determination. Inspirational 

motivation means that leaders motivate and inspire their followers by providing meaningful work and 

challenges, and intellectual stimulation is shown through leaders’ behaviors that stimulate innovation and 

creativity in their followers by questioning assumptions, reframing problems, and approaching old problems 

with new alternatives. Lastly, individual consideration means that leaders pay attention to each follower’s 

needs and act as a mentor by providing learning opportunities in a supportive climate [25], [26]. 

Transformational leadership and well-being are popular research topics in the field of education, 

with past research stating the positive impact transformational leadership has on teachers’ well-being  

[26]–[29]. Despite being a popular topic, research on these areas in Indonesia is still limited, and reviews 

regarding this matter are still limited. Therefore, this review aims to summarize and explain the findings 

focusing on the difference of teacher well-being in schools where principals apply transformational 

leadership, teachers’ perceptions of principals’ transformational leadership, and the impact it has on 

enhancing teachers’ well-being. 

 

 

2. RESEARCH METHOD 

This literature review aims to summarize the findings related to transformational leadership and 

teacher well-being in formal institutions. The search started in July 2022 until September 2022 to find as 

many relevant articles as possible. The electronic database used in this review included: Scopus, Science 

Direct, PsycInfo, World of Science (WoS) Journal, PubMed, SAGE Journals, and Education Resources 

Information Centre (ERIC). Garuda (Indonesian platform for scholarly publications managed by the Ministry 

of Education, Culture, Research, and Technology) was also used as an electronic database to gain insight into 

the trends of transformational leadership and teacher well-being in Indonesia. Search strings consisted of a 

combination of these terms: “teacher* well-being” or “teacher* subjective well-being” or “teacher* 

psychological well-being” or “teacher* emotional well-being” or “teacher* occupational well-being” or 

“teacher* life satisfaction” and “Transformational leadership*” or “school leadership”. The terms were 

searched in title, keywords, and abstracts producing a first total of 100 articles.  

Among those 100 articles, duplicates were removed and 98 articles remained were screened by 

reading the titles and abstracts. At this point, articles were assessed on whether they were on topic, empirical, 

or using languages other than English and Indonesian language. Following these criteria, 82 articles were 

excluded and 16 articles remained. For the next part of the process, 10 articles were assessed for eligibility 

with six being excluded for not including kindergarten to secondary teachers and not defining subjective 

and/or psychological well-being. 
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Chosen articles were those available in English and Indonesian language and were screened using 

the inclusion and exclusion criteria. Articles included in this review were research published between 2012 

and 2022 to ensure the relevance of the studies. Research also included kindergarten to secondary teachers 

working in formal institutions and used primary data. We also selected peer-reviewed articles to ensure the 

scientific quality of the research. Articles also used quantitative, qualitative, and/or mixed methods research 

strategies. This review focuses on articles that defined well-being in terms of subjective and/or psychological 

well-being and not those focused on the negative aspects of well-being such as burnout. The summary of 

exclusion criteria and examples is presented in the Table 1. Furthermore, the review process followed the 

preferred reporting items for systematic reviews and meta-analyses (PRISMA) guidelines [30]. The PRISMA 

flow diagram for this systematic review can be seen in Figure 1. 

 

 

Table 1. Summary of exclusion criteria and examples 
No Criterion Description Example 

1 Not on topic The article addresses another topic [31] 

2 Not empirical The article is not reporting an empirical study  [32] 

3 Does not measure teacher wellbeing in 

kindergarten to secondary teachers  

Participants are faculty members or other educational staff [33] 

4 Papers are literature review, meta-analysis, 

report, and/or policy 

Papers are secondary research  [32] 

5 Paper does not define subjective and/or 

psychological well-being 

Paper defines objective well-being [34] 

6 Paper measures negative aspects of well-being Paper measures the negative aspects of well-being such as 
burnout and emotional exhaustion 

 

7 Papers are proceeding articles Papers are not peer-reviewed  

8 Research uses experimental design Research measures the cause and effect between variables  

 

 

 
 

Figure 1. PRISMA flow diagram 
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3. RESULTS AND DISCUSSION 

There are 10 studies included in the qualitative synthesis. All studies were published in peer- 

reviewed journals between 2012 and 2021. The summary of studies being reviewed is presented in the Table 

2. Studies were conducted in eight different countries, which were Indonesia (n=3), Malaysia (n=2), Israel 

(n=1), Tanzania (n=1), Greece (n=1), Italy (n=1), and the United States of America (n=1). Studies were done 

in several school levels, kindergarten (n=1), elementary (n=2), junior high school (n=3), and high school 

(n=4). Studies were quantitative research studies with one being mixed methods [35]. Three studies measured 

both objective and subjective well-being, with aspects such as insurance, contingent rewards, and financial 

aid as part of the objective well-being [36]–[38]. Aspects such as the nature of work, communication, and 

relationships with colleagues and principals were defined as part of subjective well-being [36]–[38]. These 

definitions are in line with previous research regarding subjective and objective well-being [11]–[13]. One 

out of those studies used job satisfaction to measure well-being, from both objective and subjective 

perspectives [36]. When measuring subjective well-being, almost all studies used job satisfaction as its 

indicator. This showed that job satisfaction was still a popular indicator to measure subjective well-being. In 

sum, job satisfaction used in these studies referred to, a positive feeling that an individual feels and expressed 

for his or her job when he or she evaluates its characteristics and results based on the needs, incentives, 

values, or goals that he or she considers as important ([35] is example). However, there were no studies that 

defined well-being from a psychological well-being perspective, therefore analysis regarding the differences 

between these point of view are not present in this review.  

 

 

Table 2. Summary of studies 
Author (year) Citation Country Sample size Teacher well-being theory School level 

Mashudi (2017) [37] Indonesia 114 Objective and subjective Well-

being 

High school 

Mulyo 

(2015) 

[38] Indonesia 88 Objective and subjective well-

being 

Junior high school 

Wahab et al. 
(2014) 

[39]  Malaysia 170 Subjective well-being (Job 
satisfaction) 

Primary school 

Halim et al. (2021) [36] Malaysia 400 

 

Objective and subjective well-

being (Job satisfaction) 

Junior high school 

Haj & Jubran 

(2016) 

[28]  Israel 182 Subjective well-being (Job 

satisfaction) 

Kindergarten and 

primary school 
Nyenyembe et al. 

(2016) 
[40]  Tanzania 180 Subjective well-being (Job 

satisfaction) 

Junior high school 

Kouni et al. (2018) [35]  Greece 171 Subjective well-being (Job 
satisfaction) 

Junior and high school 

Kieres & Gutmore 

(2014) 

[41]  United States of 

America 

156 Subjective well-being (Job 

satisfaction) 

High school 

Sumaryanto (2012) [42] Indonesia 40 Subjective well-being Junior high school 

Barbieri et al. 
(2019) 

[27]  Italy 6.491 Subjective well-being 

(Job satisfaction) 

High school 

 

 

 Most studies used the term developed by Bass and Riggio [25], Maheshwari [26] when defining 

transformational leadership. Three studies used the definition developed by Bass and Riggio [25], which in 

general characterised transformational leaders as leaders who inspire, motivate, and build a personal 

relationship with employees to enhance change in the organization [36], [41]. Some studies [34], [35], [38], 

[39] used different definitions to explain transformational leadership, but still similar to the definitions and 

aspects as Bass and Riggio defined. One study by Sumaryanto [42] defined transformational leadership as a 

process to inspire change and empower followers to achieve greater heights, improve themselves, and 

improve organization processes. Studies in Indonesia used more ambiguous explanations to define 

transformational leadership. A study by Mashudi [37] used a more general term regarding leadership, which 

was an employee’s evaluation regarding their leaders’ leadership style in affecting employees’ to promote 

change in the organization. Other studies conducted in Indonesia did not properly define transformational 

leadership, with leadership only being mentioned as one of the external factors that impacted teacher  

well-being. This showed that research regarding transformational leadership was quite consistent in defining 

the concept.  

Three studies used multifactor leadership questionnaire (MLQ) to measure transformational 

leadership [36], [41], which is the leading instrument in assessing leadership [43]. Two studies used the short 

form consisting of 20 items [36], [41] and one study used the full version consisting of 45 items with seven 

subscales [40]. Other studies used self-developed questionnaires. There were several scales used to measure 
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teacher well-being, specifically regarding job satisfaction. Some of the scales used were jobs satisfaction 

scales which included 35 items [36] and Minnesota satisfaction questionnaire [41]. A study Barbieri et al. 

[27] used the data collected by programme for international student assessment or PISA and used item 

response theory to measure the variables. Most studies conducted in Indonesia did not properly define teacher 

well-being and transformational leadership. Some of the scales used were self-developed questionnaires 

without clear reporting of their validity and reliability [28], [35], [37], [38], [42]. 

As shown in Table 2, 10 studies regarding teacher well-being and transformational leadership were 

collected and reviewed. The main finding of the studies showed that there is a positive significant impact of 

transformational leadership on teacher well-being, with one study stating otherwise [42]. The study showed 

that although transformational leadership is positively correlated to teacher well-being, the effect it has is not 

significant. Despite one study stating otherwise, it can be concluded that research findings regarding 

transformational leadership and teacher well-being are consistent. This is line with previous research stating 

that transformational leadership has a positive impact on teacher well-being [26], [29]. Other than that,  

Kouni et al. [35] showed no difference of teachers’ well-being in primary and secondary schools. One study 

by Kieres and Gutmore [41] highlighted idealized influence and individualized consideration as two aspects 

of transformational leadership that have more power in influencing teachers’ well-being. Other studies didn’t 

highlight a specific aspect of transformational leadership that increased teacher well-being, but teachers 

perceived actions that involved investment in personal development, availability of resources [27], 

implementation of policies [37], recognizing each individual’s potential [38], [40] charisma, leaders who are 

able to stimulate intellectually, give contingent rewards [40], and motivating [35] as some characteristics 

shown by transformational leaders. Therefore, these characteristics can be applied by principals in their 

respective schools to increase teacher well-being. It is also important to note that these are the actions that 

teacher’s perceived as transformational leaders. It is worth noting that principals’ and teachers’ perception of 

transformational leadership can be different [44]. All studies measured teacher well-being as a dependent 

variable, except for one study that measured it as a mediator between transformational leadership and 

organizational commitment [36]. A unique finding was found regarding leadership styles, which stated 

transactional and transformational leadership as a continuum in which leaders must undergo transactional 

leadership first before transformational leadership for initiating change [40]. 

Besides the main findings, it is also important to note several relevant findings from the studies to 

understand transformational leadership and teacher well-being better. One study stated that teacher well-

being had a positive impact on teachers’ motivation and teacher performance [37], but this was not consistent 

with another study that stated teacher well-being had no significant effect on teacher performance. There 

were also some factors that affect teacher well-being, such as their experience, organizational aspects, and 

school practices as well as policies [38]. However, one study stated that there was no significant difference in 

transformational leadership’s impact on job satisfaction based on teachers’ years of experience [35]. 

Additional findings like these should not be overlooked and can be interesting to include in further research 

on teacher well-being and transformational leadership. The studies did not compare teacher well-being in 

schools where principals practice transformational leadership and those who did not. Therefore, analysis 

regarding this data is not present.  

 

 

4. CONCLUSION 

Although transformational leadership and teacher well-being are popular research topics in the field 

of education, studies measuring the impact of transformational leadership on teacher well-being are still 

limited. Most studies agreed that transformational leadership is a significant practice to enhance teacher well-

being in schools. Teacher well-being was also seen to have a positive impact on other aspects, such as teacher 

motivation and performance. An interesting result was found in one of the studies that proposed leadership 

styles as a continuum, with transactional leadership being practiced before transformational leadership to 

enable change in the organization. Although some research did not report proper scales to measure the 

variables, the results were still beneficial to see the trends of transformational leadership and teacher  

well-being across the world and understand its impact. Other than that, there were some behaviours that 

teachers perceived as transformational leadership. Principals can learn to apply these behaviours in their 

respective institutions.  

There are a few limitations regarding this review. Although several databases were used in this 

review, the results showed limited research to be analysed. Results regarding the studies in Indonesia also 

have limited findings and some used self-developed scales without proper reports of validity and reliability. 

This made the findings less credible than other articles in this review. This review concludes that 

transformational leadership practice can increase teacher well-being. However, it is worth mentioning that 

transformational leadership is comprised of several aspects. Research regarding the efficiency of each aspect 

can be interesting to study in the future. 



     ISSN: 2089-9823 

J Edu & Learn, Vol. 17, No. 3, August 2023: 417-424 

422 

REFERENCES  
[1] M. Heidmets and K. Liik, “School Principals’ Leadership Style and Teachers’ Subjective Well-Being At School,” Problems of 

Education in the 21st Century, vol. 62, no. 1, pp. 40–50, 2014, doi: 10.33225/pec/14.62.40. 

[2] D. Falk, D. Shephard, and M. Mendenhall, “‘I always take their problem as mine’ – Understanding the relationship between 

teacher-student relationships and teacher well-being in crisis contexts,” International Journal of Educational Development, vol. 
95, no. September, p. 102670, 2022, doi: 10.1016/j.ijedudev.2022.102670. 

[3] X. Jian, T. T. Wijaya, and Q. Yu, “Key Factors Affecting Mathematics Teachers’ Well-Being and Stress Levels: An Extended 

Engagement Theory,” International Journal of Environmental Research and Public Health, vol. 20, no. 1, 2023, doi: 
10.3390/ijerph20010548. 

[4] N. P. Y. Parwati and I. N. B. Pramartha, “Strategy for History Teachers in Facing the Challenges of Indonesian Education in the 

Era of Society 5.0 (in Indonesian),” Widyadar, vol. 22, no. 1, pp. 143 – 158, 2021, doi: 10.5281/zenodo.4661256. 
[5] A. Mumary Songbatumis, “Challenges in Teaching English Faced by English Teachers at MTsN Taliwang, Indonesia,” Journal of 

Foreign Languange Teaching and Learning, vol. 2, no. 2, 2017, doi: 10.18196/ftl.2223. 

[6] M. Febriana, J. Nurkamto, D. Rochsantiningsih, and A. Muhtia, “Teaching in Rural Indonesian Schools: Teachers’ Challenges,” 
International Journal of Language Teaching and Education, vol. 2, no. 2, pp. 87–96, 2018, doi: 10.22437/ijolte.v2i2.5002. 

[7] D. Sulisworo, R. Nasir, and I. Maryani, “Identification of teachers’ problems in Indonesia on facing global community,” 

International Journal of Research Studies in Education, vol. 6, no. 2, 2016, doi: 10.5861/ijrse.2016.1519. 
[8] K. Räsänen, J. Pietarinen, K. Pyhältö, T. Soini, and P. Väisänen, “Why leave the teaching profession? A longitudinal approach to 

the prevalence and persistence of teacher turnover intentions,” Social Psychology of Education, vol. 23, no. 4, pp. 837–859, 2020, 

doi: 10.1007/s11218-020-09567-x. 
[9] A. Garrick, A. S. Mak, S. Cathcart, P. C. Winwood, A. B. Bakker, and K. Lushington, “Teachers’ Priorities for Change in 

Australian Schools to Support Staff Well-Being,” Asia-Pacific Education Researcher, vol. 26, no. 3–4, pp. 117–126, 2017, doi: 

10.1007/s40299-017-0332-7. 
[10] E. M. Skaalvik and S. Skaalvik, “Job demands and job resources as predictors of teacher motivation and well-being,” Social 

Psychology of Education, vol. 21, no. 5, pp. 1251–1275, 2018, doi: 10.1007/s11218-018-9464-8. 

[11] F. McCallum and D. Price, “Teacher wellbeing,” Nurturing Wellbeing Development in Education: From Little Things, Big Things 
Grow, pp. 112–132, 2015, doi: 10.4324/9781315760834. 

[12] L. Bardach, R. M. Klassen, and N. E. Perry, Teachers’ Psychological Characteristics: Do They Matter for Teacher Effectiveness, 

Teachers’ Well-being, Retention, and Interpersonal Relations? An Integrative Review, vol. 34, no. 1. Educational Psychology 
Review, 2022. doi: 10.1007/s10648-021-09614-9. 

[13] V. Voukelatou et al., Measuring objective and subjective well-being: dimensions and data sources, vol. 11, no. 4. Springer 

International Publishing, 2021. doi: 10.1007/s41060-020-00224-2. 
[14] S. T. Hannah, A. L. U. Perez, P. B. Lester, and J. C. Quick, “Bolstering Workplace Psychological Well-Being Through 

Transactional and Transformational Leadership,” Journal of Leadership and Organizational Studies, vol. 27, no. 3, pp. 222–240, 

2020, doi: 10.1177/1548051820933623. 
[15] N. Extremera, N. Sánchez-Álvarez, and L. Rey, “Pathways between ability emotional intelligence and subjectivewell-being: 

Bridging links through cognitive emotion regulation strategies,” Sustainability (Switzerland), vol. 12, no. 5, 2020, doi: 

10.3390/su12052111. 
[16] P. Billett, K. Turner, and X. Li, “Australian teacher stress, well-being, self-efficacy, and safety during the COVID-19 pandemic,” 

Psychology in the Schools, no. March 2022, pp. 1394–1414, 2022, doi: 10.1002/pits.22713. 

[17] J. M. Lynch, “Responsibilities of Today’s Principal: Implications for Principal Preparation Programs and Principal Certification 
Policies,” Rural Special Education Quarterly, vol. 31, no. 2, pp. 40–47, 2012, doi: 10.1177/875687051203100205. 

[18] M. Tschannen-Moran and C. R. Gareis, “Principals, trust, and cultivating vibrant schools,” Societies, vol. 5, no. 2, pp. 256–276, 

2015, doi: 10.3390/soc5020256. 
[19] A. Aydin, Y. Sarier, and Ş. Uysal, “The effect of school principals’ leadership styles on teachers’ organizational commitment  and 

job satisfaction,” Educational Sciences: Theory & Practice, vol. 13, no. 2, pp. 806–811, 2013. 

[20] O. Imhangbe, R. Okecha, and J. Obozuwa, “Principals’ leadership styles and teachers’ job performance: evidence from Edo State, 
Nigeria,” Educational Management Administration & Leadership, vol. 47, no. 6, pp. 909–924, Nov. 2019, doi: 

10.1177/1741143218764178. 
[21] A. E. Nir and L. Hameiri, “School principals’ leadership style and school outcomes: The mediating effect of powerbase 

utilization,” Journal of Educational Administration, vol. 52, no. 2, pp. 210–227, 2014, doi: 10.1108/JEA-01-2013-0007. 

[22] F. Nazim and D. A. Mahmood, “Principals’ Transformational and Transactional Leadership Style and Job Satisfaction of College 
Teachers,” Journal of Education and Practice, vol. 7, no. 34, pp. 18–22, 2016. 

[23] G. A. Yukl and W. L. Gardner, “Leadership in Organizations,” in Ninth edit. Pearson Education, 2020. 

[24] S. Passakonjaras and Y. Hartijasti, “Transactional and transformational leadership: a study of Indonesian managers,” Management 
Research Review, vol. 43, no. 6, pp. 645–667, 2020, doi: 10.1108/MRR-07-2019-0318. 

[25] B. M. Bass and R. E. Riggio, Transformational Leadership. Mahwah: Lawrence Elbraum Associates, 2006. 

[26] G. Maheshwari, “Influence of Teacher-Perceived Transformational and Transactional School Leadership on Teachers’ Job 
Satisfaction and Performance: A Case of Vietnam,” Leadership and Policy in Schools, vol. 21, no. 4, pp. 876–890, 2022, doi: 

10.1080/15700763.2020.1866020. 

[27] B. Barbieri, I. Sulis, M. Porcu, and M. D. Toland, “Italian teachers’ well-being within the high school context: Evidence from a 
large scale survey,” Frontiers in Psychology, vol. 10, no. AUG, 2019, doi: 10.3389/FPSYG.2019.01926. 

[28] S. J. Haj and A. M. Jubran, “The Extent of Principals’ Application of the Transformational Leadership and Its Relationship to the 

Level of Job Satisfaction among Teachers of Galilee Region,” Journal of Education and Practice, vol. 7, no. 11, pp. 114–119, 
2016. 

[29] J. Zhang, Q. Huang, and J. Xu, “The Relationships among Transformational Leadership, Professional Learning Communities and 

Teachers’ Job Satisfaction in China: What Do the Principals Think?,” Sustainability (Switzerland), vol. 14, no. 4, 2022, doi: 
10.3390/su14042362. 

[30] D. Moher, A. Liberati, J. Tetzlaff, and D. G. Altman, “Academia and clinic annals of internal medicine preferred reporting Items 

for systematic reviews and meta-analyses,” Annals of Internal Medicine, vol. 151, no. 4, pp. 264–269, 2009. 
[31] A. Balyer and K. Özcan, “Cultural adaptation of headmasters’ transformational leadership scale and a study on teachers’ 

perceptions,” Egitim Arastirmalari - Eurasian Journal of Educational Research, no. 49, pp. 103–128, 2012. 

[32] R. Cansoy, “The relationship between school principals’ leadership behaviours and teachers’ job satisfaction: a systematic 



J Edu & Learn  ISSN: 2089-9823  

 

 Transformational leadership and teacher well-being: A systematic review (Olga Meidelina) 

423 

review,” International Education Studies, vol. 12, no. 1, p. 37, Dec. 2018, doi: 10.5539/ies.v12n1p37. 
[33] F. Tentama and N. Merdiaty, “The job satisfaction of university teachers,” Journal of Education and Learning (EduLearn), vol. 

15, no. 1, pp. 48–54, 2021, doi: 10.11591/edulearn.v15i1.17054. 

[34] H. Nurranto, F. Hapsari, and M. Muzdalifah, “Teacher perceptions of principal leadership and well-being as predictors of teacher 
performance (in Indonesian),” JABE (Journal of Applied Business and Economic), vol. 4, no. 3, p. 220, Apr. 2018, doi: 

10.30998/jabe.v4i3.2480. 

[35] Z. Kouni, M. Koutsoukos, and D. Panta, “Transformational Leadership and Job Satisfaction: The Case of Secondary Education 
Teachers in Greece,” Journal of Education and Training Studies, vol. 6, no. 10, 2018, doi: 10.11114/jets.v6i10.3451. 

[36] N. A. Halim, A. Hassan, R. Basri, A. Yusof, and S. Ahrari, “Job Satisfaction as a Mediator between Leadership Styles and 

Organisational Commitment of Teachers in Malaysia,” Asian Journal of University Education (AJUE), vol. 17, no. 2, pp. 61–71, 
2021, doi: 10.24191/ajue.v17i2.13398. 

[37] M. Mashudi, “Analysis of Principal Leadership Behavior, Teacher Welfare and Teacher Work Motivation on Teacher 

Performance at MANs in Blitar Regency (in Indonesian),” Ta’allum: Jurnal Pendidikan Islam, vol. 5, no. 1, pp. 37–52, 2017, doi: 
10.21274/taalum.2017.5.1.37-52. 

[38] J. Mardono Mulyo, “The Influence of Transformational Leadership, Welfare, and Work Motivation on Work Satisfaction of SMP 

Teacher in Rongkop, Gunungkidul District (in Indonesian),” Wiyata Dharma Jurnal Penelitian dan Evaluasi Pendidikan, 2015. 
[39] J. A. Wahab, C. Fuzlina, M. Fuad, H. Ismail, and S. Majid, “Headmasters’ Transformational Leadership and Their Relationship 

with Teachers’ Job Satisfaction and Teachers’ Commitments,” International Education Studies, vol. 7, no. 13, 2014, doi: 

10.5539/ies.v7n13p40. 
[40] F. W. Nyenyembe, R. Maslowski, B. S. Nimrod, and L. Peter, “Leadership Styles and Teachers’ Job Satisfaction in  Tanzanian 

Public Secondary Schools,” Universal Journal of Educational Research, vol. 4, no. 5, pp. 980–988, 2016, doi: 

10.13189/ujer.2016.040507. 
[41] K. Kieres and D. Gutmore, “A Study of the Value Added by Transformational Leadership Practices to Teachers’ Job Satisfaction 

and Organizational Commitment,” Education Leadership Review of Doctoral Research (NCPEA), vol. 1, no. 1, pp. 175–184, 

2014. 
[42] S. Sumaryanto, “The Influence of Motivation, Work Environment, Welfare, and Principal Leadership on The Performance of 

Secondary School Teachers (in Indonesian),” Jurnal Ekonomi dan Kewirausahaan, 2012. 

[43] J. M. Batista-Foguet, M. Esteve, and A. van Witteloostuijn, “Measuring leadership an assessment of the Multifactor Leadership 
Questionnaire,” PLoS ONE, vol. 16, no. 7 July, pp. 1–22, 2021, doi: 10.1371/journal.pone.0254329. 

[44] C. B. Jacobsen and L. Bøgh Andersen, “Is Leadership in the Eye of the Beholder? A Study of Intended and Perceived Leadership 

Practices and Organizational Performance,” Public Administration Review, vol. 75, no. 6, pp. 829–841, 2015, doi: 
10.1111/puar.12380. 

 

 

BIOGRAPHIES OF AUTHORS 

 

 

Olga Meidelina     is a postgraduate student in educational psychology at 

Universitas Indonesia. She graduated with a bachelor’s in psychology from the same 

university. Currently, Olga is expanding her knowledge and skills to become a psychologist in 

the future. Prior to her postgraduate studies, she worked as a school counselor for elementary 

students. Her research interests are career development and teacher well-being. She can be 

contacted at email: olga.meidelina11@ui.ac.id. 

  

 

Airin Yustikarini Saleh     is currently working as a teaching staff at the Faculty of 

Psychology, Universitas Indonesia. Airin completed her undergraduate and master study from 

the same university, with concentration in the educational psychology major. Her research 

interests are on the subjective well-being in school (teachers and students), school-related 

stress, educational assessment, creative teaching, and educational test construction. Her 

research and writing are all related to educational psychology, among them are published in 

national journals such as Proust UI, Edulearn, Jurnal Pendidikan Progresif, Jurnal Psikologi 

Unsyiah, Jurnal Ilmiah Psikologi Mindset, and Lingua Cultura. She also presented her paper in 

international conferences such as International Conference on Teacher Training and Education 

(ICTTE) (2018), The 6th ASEAN Regional Union Psychological Society (ARUPS) Congress 

(2018), and South East Asia Conference on Education (SEACE) (2020). She also become a 

contributor to the book titled "Education in A Competitive and Globalizing World: 

Psychological Aspects of Student Performance Learning from Studies" (2020). She can be 

contacted at email: airinys@ui.ac.id. 

  

https://orcid.org/0009-0002-6811-1148
https://orcid.org/0000-0002-2038-1192


     ISSN: 2089-9823 

J Edu & Learn, Vol. 17, No. 3, August 2023: 417-424 

424 

 

Cintya Amelia Cathlin     is a postgraduate student in educational psychology at 

Universitas Indonesia. She has years of experience in teaching students. Her research interests 

are student and teacher well-being as well as self-regulation. She has prior research experience 

in positive psychology, her research was published in Jurnal Psikologi Ulayat. She can be 

contacted at email: cintya.amelia@ui.ac.id. 

  

 

Sekar Aulia Winesa     is a postgraduate student in educational psychology at 

Universitas Indonesia. She holds a bachelor’s degree in psychology from the same university. 

She has experience in teaching students with special needs. Her research interest is student and 

teacher well-being. Her research was published in national journal, Mind Set Journal of 

Psychology. She can be contacted at email: sekar.aulia11@ui.ac.id. 

 

 

 

https://orcid.org/0009-0004-2495-2353
https://orcid.org/0009-0009-6090-8671

