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Abstract

Objectives. Although in recent years more and more scientific studies demonstrate the benefits
of outdoor educational activities on the harmonious development of children, in Romania
outdoor education is not practiced enough and even is less promoted. The aim of this study
was, on the one hand to see to what extent and in what form teachers currently practice outdoor
educational activities, and, on the other hand to study the expectations of students, teachers and
parents to carry out more outdoor educational activities.

Material and methods. The research was carried out as a foreplay to a national campaign to
promote outdoor education, initiated by three Romanian non-governmental organizations that
encourage outdoor education and carry out educational activities outside. It was carried out in
the pandemic period of the Coronavirus, therefore three online questionnaires were addressed
to students, teachers and parents of students. A sample of 3770 questionnaires were completed
by students in mainstream schools (from the 3nd to 12th grade), 1907 questionnaires completed
by teachers, and 3644 questionnaires completed by parents.

Results. In an overwhelming proportion, 94% of students and 95.5% of parents would like
some of their school activities to take place outdoor, while only 2.1% of students said that they
currently carry out educational activities in the open air.

Conclusions. Half of the students (56.6%) wish for more than 3 hours of outdoor educational
activities per week. In average, teachers would like to spend outdoors with students between
10-30 hours of teaching activity per year, and 44.7% of parents would like more than 60
teaching hours per year to take place outdoors. In Romania, several more studies are needed to
show the importance and the educational value of outdoor educational activities and outdoor
play for the holistic development of children. It is also imperative to amend legislation and
official documents to ensure that children are properly educated and they play outdoors during
the school year. Outdoor education and physical activity should become part of children's daily
routine and special attention should be to its potential for development.

Keywords: outdoor education, primary and high school students, teachers, parents perceptions,
online sociological survey.
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Introduction

A major problem facing modern societies is related to a decrease of physical activity
and an increase in sedentary lifestyle. Poor mental health is one of the most significant
economic and social challenges of the 21st century (Pitchforth et al., 2018). Growing
urbanization patterns and alienation from the natural environment, increased the risk of
cardiovascular and metabolic diseases, including type Il diabetes and colon cancer. Moreover,
the COVID-19 pandemic has caused a change in human behaviour that will persist for a long
time. In addition to the large number of people who have died from viral infection, many others
suffer from various psychological disorders, anxiety, stress and relationship problems (Haig-
Ferguson, Cooper, Cartwright, Loades, & Daniels, 2020).

As far as children’s lifestyle is concerned, their dependency on electronic devices
causes them to spend more and more time indoors, in front of screens, instead of going out,
playing and spending their time in an active way. Children are among those who suffer the
most from the pandemic situation. Children have suffered, to varying degrees, the isolation of
friends, grandparents, cousins and other relatives, have faced nutrition problems and decreased
opportunities to exercise and this leading to an increase in sedentary lifestyle due to the use of
digital technologies (Cachon-Zagalaz et al., 2020). Doctors' recommendations during the
pandemic, in addition to protective measures such as physical distancing and the use of masks
to cover the nose and mouth, also include spending as much time in nature, because in open
spaces the risk of infection is lower (Wong et al., 2020; Anderson, Heesterbeek, Klinkenberg,
& Hollingsworth, 2020).

Research shows that physical activity and sports improve physical and mental health
and decrease levels of anxiety and boredom, as well as feelings of loneliness (Sunhee Park,
Beomsoo, & Lee, 2020). Also, among the benefits of spending time in nature, studies show
that they increase people's attention (Huynh, Craig, Janssen, & Pickett, 2013), cognitive ability,
involvement and better results at school (Payton et al., 2008).

In recent years, outdoor education has been promoted and practiced mainly by private
educational institutions and less in the institutions of the state and weakly encouraged by the
Ministry of Education. The benefits of contact with nature are numerous, regardless of the form
in which this contact takes place. Either spending passive time outdoor, for example walking
in rural areas (Capaldi, Dopko, & Zelenski, 2014), or participating in outdoor adventure
programs (Lubans, Richards, Hillman, Faulkner, & Beauchamp, 2016) or incorporating
elements of nature inside and around the buildings (whole walls decorated with vegetation,
green roofs), all these induce a state of well-being for people.

As outdoor learning spaces, teachers can use schoolyards, parks, open-air museums,
historical and cultural sites and even forests. Research has shown that play and outdoor
activities offer multiple benefits in the development of children with valuable effects on health.
Morgan, Hamilton, Bentley, and ve Myrie (2009) argued that outdoor activities are essential in
unlocking creative potential, improving social skills (Harun & Salamuddin, 2014), enhancing
problem solving and adaptive skills, they are fun and stimulating, and positively influence
students' attitudes, values and beliefs; thus, these experiences remain in memory for a long time
(Lakin, 2006), develop spatial perception skills (Seyhan, 2019), improve spatial intelligence
(Amaluddin et al., 2019), help solve environmental problems (Ampuero, Miranda, Delgado,
Goyen, & Weaver, 2015), improve learning and problem-solving skills (Wahyuni, Indrawati,
Sudarti, & Suana, 2017), math skills (Widada, Herawaty, Anggoro, Yudha, & Hayati, 2018),
enrich learning, promote participation and contribute to the development of students' skills
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(Quibell, Charlton, & Law, 2017), provide an opportunity to put into practice theoretical
knowledge in various fields, while allowing students to explore real-life problems (Geng, Geng,
& Rasgele, 2017), improve children's mood and wellbeing (Deborah et al., 2020).

Natural environment has been identified as a space that supports physical and mental
health, emotional well-being, and provides better ability to cope with stress (Adams & Savahl,
2017; Gill, 2014). Nature provides a more supportive, calmer and safer learning context (Kuo,
Barnes, & Jordan, 2019; Martensson et al., 2009), offers an incredible wealth of loose items,
open materials, and objects for children to manipulate (Dankiw, Tsiros, Baldock, & Kumar,
2020; Klofutar, Jerman, & Torkar, 2020), children are physically more active when they are
outdoors (Cleland et al., 2008; Dankiw et al., 2020; Gill, 2014). Nature has prosocial effects
and promotes warmer, more cooperative relationships (Dankiw et al., 2020; Scott, Boyd, &
Colquhoun, 2013; Scott, Kilmer, Wang, Cook, & Haber, 2018).

In the natural environment, children feel more autonomy and freedom (Adams &
Savahl, 2017; Dankiw et al., 2020; Kuo et al., 2019). Outdoor play and learning have a positive
impact on children’s self-esteem, self-confidence, and self-perception, as well as on their
decision-making and risk-taking (Gill, 2014; O’Brien & Murray, 2007; Sandseter, 2009). It
helps children acquire perseverance, self-efficacy, resilience, teamwork, leadership, and
communication skills that are important later in adult life (Kuo et al., 2019).

Despite the fact the studies listed above, show the beneficial effects of outdoor time
on the body and mental state of students, there are few data that systematically and uniformly
measure the duration of children's outdoor activities at home, during early education and
compulsory schooling in different countries and cultures. Within Europe the practices and
terms that define outdoor education are not homogenous. Not all Europe countries have
specified in their national legislation, curriculum or education law references to outdoor
education and there are no systematic data on the number of hours that students spend outdoor
during the school year in order to see the differences between countries.

There are few research and studies in Romania which showing the benefits of outdoor
education on children. In Romania, outdoor educational activities are rarely part of the study
programs of sports faculty students. Students of sports faculties in Eastern Europe allocate more
than 5 hours per week for outdoor activities, while Romanian students say that they allocate 0
(zero) for this type of activities (Balint & Duta, 2018).

The Nordic countries (Finland, Iceland and Norway) have a cultural tradition of
outdoor education which is stipulated in official documents. Outdoor education is included in
the national programs of early education and compulsory education, as well as in the training
programs for teachers. The structure of early education in the Nordic countries (Finland,
Iceland, and Norway) provides 2-3 hour per day for outdoor play. The practice is not
widespread throughout Europe because other countries are just beginning to promote outdoor
education in schools.

In Belgium children are expected to play outdoor between 1 hour and 1 hour and 50
minutes, and in Wales and Italy children should spend 1-3 hours outdoors each day, but outdoor
playtime is not officially specified in documents (Tortella et al., 2021).

In Romania, the legislation in the field of education does not necessarily require
outdoor educational activities and does not stipulate the minimum number of outdoor hours per
year and therefore the initiative for these types of activities is undertaken by teachers who
decide whether to do these activities or not.
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Material and methods

Purpose and methods of research

The research was carried out as a foreword to a national campaign to promote outdoor
education, initiated by 3 non-governmental organizations that encourage outdoor education and
carry out educational activities outside. Sociological research included three online
questionnaires addressed to students, teachers and parents of students. The aim of the research
was to see, on the one hand to what extent and in what form teachers currently practice outdoor
educational activities, and on the other hand to probe the desire of students, teachers and parents
to carry out more outdoor educational activities. The approach aims that, based on research
followed by a campaign to raise awareness and promote outdoor education, the authorities
propose a legislative initiative which stipulates that students in the compulsory education
system carry out annually, during the school program, a certain minimum number of hours of
outdoor educational activities.

Sample

More than 10,000 questionnaires were completed, but after removing the questionnaires
that were not filled in completely, there remained a total of 9,321 distributed among the three
categories of respondents as follows: 3770 questionnaires completed by students, representing
40.45% of the total questionnaires, 1907 questionnaires completed by teachers, representing
20.46% of the total, and 3644 questionnaires completed by parents representing 39.09% of the
total questionnaires. Among the students who answered the questionnaire, the majority were
girls, 58.6% (2114), and 41.4% (1493 students) were boys. More than half of them, 57.4% were
students in secondary school (grades V-VIII), 27.1% were high school students (grades 1X-
XI1), and 15.3% were students in primary school (grades I11-1V). The vast majority of teachers
who answered the questionnaire were female, 89.8% representing 1712 people, and 10.2%
were male representing 194 respondents. Regarding the parents, the mothers were the ones who
answered the questionnaire to the greatest extent, 89.1%, representing 3219 of the respondents,
were females, and 10.9% were males, that is 395 people. Most of the parents had higher
education 31.8% (1158 people), followed by 30.6%, 1115 people with high school or post-high
school education and 20.1%, 732 people, with primary, secondary or vocational education. A
percentage of 17.5%, 636 people, graduated a postgraduate program (master, doctorate).

The procedures for the 3 categories of respondents complied with the General Data
Protection Regulation (GDPR) provided by EU Regulation 679/2016 (EU, 2016) and no
identity data such as the personal numerical code of students, teachers or parents of students
were requested.

At the beginning of the questionnaire, students were presented a consent form and
those under the age of 16 were encouraged to show it to their parents in order to express their
agreement/disagreement for the child's participation in the research. Students were asked at the
beginning of the questionnaire whether their parents/guardians saw the information sheet and
whether they agreed to participate in the study.

The questionnaire also included a question to the students asking for their consent to
complete it. Moreover, the questionnaires also included in the information sheet which stated
that the answers will be confidential and the access to the answers will be only for the team in
charge of data analysis.
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Data collection instruments

The online research was conducted on the basis of a sociological survey through a self-
administered online questionnaire. Based on a sample of availability, any interested person had
access to one of the 3 questionnaires for students, teachers or parents. The links to the
questionnaires were posted on the Facebook page of the campaign, created especially for this
research, and also on the Facebook pages of the 3 non-governmental organizations.

Results

The data collection period took place between February 10" and April 1%, 2021. The
data were analysed using SPSS statistical software version 20.0. The practice of carrying out
outdoor educational activities is a common practice among teachers across the country, at least
according to the statements. There were 73.6%, representing 1404 teachers, who said that they
carried out outdoor educational activities. However, just over a quarter of teachers, 26.4%,
representing 503 teachers, said they did not carry out outdoor activities (Figure 1).

Figure 1. Carrying out outdoor Figure 2. The frequency of outdoor
educational activities in Nature educational activities

What is the frequency of outdoor educational
activities carried out in a school year?
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There were 38.7% of the teachers, who stated that in one school year they carry out
less than 3 hours of outdoor activities and 38.6% of the teachers, said that they carry out
between 3-10 hours of outdoor activities in a school year. Also, 20.7% of the teachers said that
they held more than 10 hours of outdoor lessons in a school year (Figure 2).
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Figure 3. The place of outdoor Figure 4. The existence of adequate
Spaces
educational activities
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Most often, the educational activities carried out in nature take place in the school
yard, 46.8% of the teachers, said that they carried out some lessons there. A quarter of the
teachers, 25.2% teachers, said that they held some classes/lessons both in the school yard and
in the park, and 7.9% of the teachers said that they held all the outdoor lessons in the park.
There are teachers who said that they held classes in the churchyard, in the train station, in the
museum yard, in the botanical garden, in the forest, on the river bank, on the stadium and even
on the beach (Figure 3).

More than half of the teachers, 55.9% of the respondents said that the school where
they work does not have adequate learning spaces for carrying out outdoor educational
activities. However, 44.1% teachers, said that they have adequate spaces to carry out outdoor
educational activities (Figure 4).

Although in most schools there were no spaces especially arranged for specific
outdoor teaching-learning activities, there were teachers who said that they created them,
adapting to the situation. When asked if there was specific outdoor furniture for educational
activities, they mentioned benches, tables, chairs, wooden logs, straw bales, used and painted
tires, and outdoor pillows. Some teachers said that it takes inventiveness to create spaces
suitable for learning in nature: "1 made a garden-library" (teacher, 53 years old), "on hot days,
children can work outside sitting on the grass under the trees in the school yard" (teacher, 34
years old). Some teachers mentioned that they used chairs and even class benches that can be
took outside, others mentioned special mattresses and that in general in schoolyards there were
green spaces where students can sited on blankets. Some schools have covered spaces, such as
gazebos "in the yard we have a covered area where we could put some benches and chairs and
different grades can have classes there alternatively™ (teacher, 40 years old), other teachers
said that "there is a lot of green space and we have a project to set up a garden with wooden
furniture for lessons™ (teacher, 33 years old). There were teachers who said that they went
outside, namely in the school yard, for instructive-educational activities "We go out for artistic
activities, drawings on the sidewalk, nature observations, experiments, practical activities (...)
activities specific to pre-schoolers"” (teacher, 46 years). Other teachers said that although they
had not yet gone out with students in nature, they intend to do that I thought when the weather
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is fine to take the students out of class and go to the green space with tablet or phone, to read
and talk" (teacher, 29 years). Even some lessons of science subjects such as mathematics,
physics can be taught in nature. One teacher said: "I work in rural areas and we have a large
yard with sports fields, two orchards and a place to walk with grass and flowers. We don't have
anything adequately covered. | rarely spent hours outside. | teach math and we went out to
take measurements, after which the students calculated perimeters and areas. They measured
the orchards, the small school, the high school, the sports fields and the walking places with
benches. They were divided into groups. But | have other contents to teach, not only areas and
perimeters, so | only have the opportunity to do this once a year or during revision classes, if
there is enough time" (math teacher, 49 years old). Other teachers take the students outdoor not
necessarily to give some lessons: "In the green space around the school there are some
benches. When it's hot, we go out sometimes and have discussions on different topics rather
than the usual lessons. However, students’ attention is often distracted by minor events in the
immediate space, and the teacher’s voice is lost among other sounds and presences. The hours
thus spent become tiring and inefficient. A location in nature isolated from external disturbing
visual and auditory stimuli could give, however, different results.” (Romanian teacher, 34 years
old).

Figure 5. Time children spend outside
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Almost half of the students who answered the questionnaire 47.5% students, said that
on an ordinary day they spend between 1-3 hours outdoor. Just over a quarter of the respondent
students (27.5%) said that they spend more than 3 hours a day outdoor. There are also 22.6%
of students, who mentioned that, on an ordinary day, they spend less than an hour outdoor.
Also, 2.4% mentioned other answers: that there was days when they spend a lot of time outside,
and on other days not at all, they go out very rarely in winter, and more in summer or that they
spend more time in nature on weekends than during the week "because during the week they
do not have time due to homework and study” (boy, third grade, age 10). Over half of the parents
(55.2%), said that on average their child/children spend between 1-3 hours in nature on a
normal day. There were 24.4% of the parents who said that the time spent by the child in nature
is less than one hour, and 18.4% of the parents said that on average their child/children spend
more than 3 hours outdoor on an ordinary day (Figure 5).
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Figure 6. Outdoor activities by children
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Most of the students, i.e. 48% said that the activity they do every day outside is
meeting friends. For three quarters of the students, 37.7%, the only time spent outside is the
way from school to home and vice versa. There were 27.2% who said that when they go out,
they practice a sport, 27% students said that they play alone or with other children. Also 21.3%
students carry out activities together with their parents and only 2.1% of students said that they
do outdoor activities at school.

Parents said that the types of activities that their children do in nature are those in
which they play both alone and with other children (45.5%), followed by the 44.6% of parents,
who said that the only time their children spend in nature is on the way home from school and
vice versa. Of these, 38.1% of parents said that when their children are away from home, they
meet their friends, 36.9%, of parents, said that they do activities with their children in nature,
and 22.4% parents said that when they are out of the house, their children practice a sport. Only
4.4% of parents said that at school their children carry out outdoor educational activities (Figure
6).

Figure 7. The desire to carry out educational activities outside
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Asked if they would like that some of the educational activities during the school
program to take place outdoor, for example in school yard, park, garden or other places, the
vast majority of students, 94% answered yes, and 6% students, said that they are not necessarily
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eager to go out during school hours to carry out educational activities. Among teachers, 96%
of them, said that they would like some of the teaching activities to take place outside. There
are also 3.8% teachers, who are not necessarily willing to carry out even a part of their teaching
activities outside.

Among parents 95.5% would like some of the educational activities at school to be
done outdoor by their children. There were also 4.5% of parents, who have not considered
outdoor school activities necessary (Figure 7).

Figure 8. Duration of time for outdoor educational activities
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Among the students 96.5% of them would like to spend outdoor at least one hour per
week during their school program. More than half of the students, 56.6% would like to spend
outside 3 hours per week during the school program. Only 0.9 % of students do not want to go
outside during the school year.

Of the total number of hours in a school subject, between 10-30 hours per school year
should take place outdoor, this being stated by more than half of the responding teachers
representing 51.7% of teachers.

Also, 23.1% of teachers, said that the optimal number of hours that should take place
outdoor, for each school subject during a school year, is over 30 hours/year. There were 19.7%
teachers, who considered that less than 10 outdoor hours/year are enough. Of the parents,
44.7% considered that over 60 hours/year should be spent in nature. Of these, 42.5% of parents,
considered optimal a number between 30-60 hours/year spent in nature, and 11.4% of parents
said that less than 30 hours/year of outdoor teaching activities are sufficient. Although it may
seem that parents want their children to have more hours of instructional activities in nature
compared to the number of hours their children want, the question for parents was to estimate
the number of hours per year, and the children they estimated the number of hours per week.
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Figure 9. The benefits of outdoor educational activities, in the opinion of children
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Half of the students, 50.9% children said that they would find the subjects studied in
school more interesting if they took place outside. In the case of 44.9% of students outdoor
lesson would make them come to school with greater pleasure. There were 40% of students
believe that they would feel healthier if they spent time in nature at school.

Also 31.9% students, would feel even happier, and 29.8% of students consider that
they would even develop their creativity by spending outdoor time in school.

There have been other cases 11.9% of students considered that carrying out outdoor
activities with their classmates during the school program would even help improving their
self-esteem. For 38.8% of the students, outdoor school activities would determine them to work
better in a team or group, and 21.9% of students consider that this would make them exercise
(Figure 9).
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Figure 10. The benefits of outdoor educational activities, in the opinion of teachers
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From the perspective of teachers, the most important benefits of alternating indoor and
outdoor activities are that students would find more interesting the subjects studied if they were
carried out outside the classroom (83.5% of the teachers, stated this). There were 69.6%
teachers, are of the opinion that teaching activities outdoor develop students’ creativity.

Also 62.3% of the teachers, believed that it would increase the immunity and improve
the health of students and more than half of the teachers, 56% which means 1068, believed that
it leads to students’ improved cooperation and teamwork if some of the teaching activities
would take place outdoor.

Among the positive aspects there are also mentioned: students' attachment to school
(36.8%), the development of independence (29.8%), the improvement of self-esteem (28.5%)
and the fact that outdoor activities help students solve potential conflicts (23.8%) (Figure 10).
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Figure 11. The benefits of educational activities in nature, in the opinion of parents
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Most parents, 63.8% considered that children having some outdoor lessons in the
school program would make lessons more interesting. Of these, 58.6% of the parents, were
aware that the time spent outdoors helps the child to be healthy.

Among the positive aspects of a certain number of hours outdoors, within the school
curriculum, mentioned by parents were also the development of creativity (42.8%), the
improvement of cooperation and teamwork (40.7%), going happily to school (39.2%),
developing independence (24.2%), improving self-esteem (18.5%) and the ability to solve
conflicts that may arise between students (16.1%) (Figure 11).
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Figure 12. The reasons for going to school in the opinion of children and parents
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The vast majority of students, 70.5%, that is 2658, said they go to school because they
want to learn. For 42.4% of the students, meeting with colleagues is a good reason to go to
school. Only a quarter of students, 25.5% said that they go to school because they like it, and

16.2% students, go to school out of obligation. Most parents, 41.5% considered that,

in some

respects, their children like to go to school, and in other respects they do not. In a higher
proportion than students, half of the parents, 53.6%, think that their children like to go to school
and 28.6% parents said that they feel that their children really like to go to school. There were
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also 4% parents, who said that their children do not like to go to school. Of these, 35 parents,
1%, said that their children do not like going to school at all (Figure 12).

Discussions

Different cultures may have different views on educational activities in nature. Some
countries, such as Canada and Finland recognize the important role of outdoor educational
activities in respecting children's best interest. In Romania, 47.5% of the students spend, on an
ordinary day, between 1-3 hours outside, most of them, 48%, to meet friends and only 2.1%
said they have outdoor school activities. 94% of students would like to spend part of their
school hours outdoor. Most of them, 96.5%, want to have at least one hour/week of outdoor
learning activities, and half of them want more than 3 hours/week of school activities to take
place outside.

Children's education should take into account the benefits that outdoor educational
activities bring to children. In Europe, in the Nordic countries, children spend a few hours per
day outside, this is an educational approach that puts the environment at the heart of human
society and promotes among children values such as respect for nature and understanding the
fragility of the ecosystem in which we live. In Romania 50.9% of students said that the subjects
they study at school would seem more interesting if some of the classes were held outdoor, and
44.9% said that this would make them come to school with more pleasure. The vast majority
of students, 70.5% go to school because they want to learn, but there are also 16.2% who said
they do it out of obligation.

In Romania, nature education is still insufficiently regular practiced. In the country
project "Romania Educated” the only reference to outdoor education mentions the hours
provided in the framework plan for school subjects related to Science, Technology,
Engineering and Mathematics (STEM) and which states that half of them be conducted outdoor
or in laboratories (Educated Romania, 2020, p. 100). It also refers to the concept of "Green
School”, through eco-education, experiential learning, but which will also take place inside
because we want a "(re)configuration of schools as environmentally friendly spaces™ (Educated
Romania, 2020, p. 80). Carrying out teaching activities in nature it is a known thing, but rarely
put into practice among 73.6% of teachers in Romania, and 26.4% of teachers say that did not
hold regular outdoor activities when teaching their school subjects. The yard or parks near the
school are places where teachers often do outdoor activities, but other places are also mentioned
such as the museum courtyard, the botanical garden, the forest, the churchyard, the train station,
the riverside, the stadium and even the beach. Over half of the teachers, 55.9%, say that the
school where they work does not have adequate learning spaces (covered) for carrying out
teaching activities in nature, but when the weather allows, they are willing to use the school
facilities, alleys with benches, green spaces where blankets can be placed. Between 10-30
hours/year would be indicated to be held outdoor, this is what 51.7% of teachers say. There
were 83.5% of the teachers who considered that the studied disciplines would seem more
interesting to the students if the activity takes place outdoor and that, this way, students’
creativity would improve (69.6% of the teachers stated that). Among parents 95.5% would like
that some of the school subjects to be taught outdoor. Also, 44.7% of parents considered that
among school activities over 60 hours/year should be outdoor, and 42.5% consider optimal a
number between 30-60 outdoor hours/year. In a significant proportion, 63.8% parents also
consider that some of the classes from the school subjects would make children more interested
if they are held outdoor and 58.6% of parents think it is really healthy for children to spend a
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few hours outdoor during their school program. Also 41.5% of parents consider that in some
respects their children like to go to school, and in other respects they do not. And yet half of
parents, 53.6%, believe that their children like to go to school. The vast majority of teachers,
77.9%, and parents, 83.8%, would sign a petition requesting the Romanian Ministry of
Education to propose a recommendation in legislation to encourage teachers in the pre-
university education system to hold a number of classes outdoor.

Conclusions and recommendations

In Romania, several studies are needed to show the importance of outdoor educational
activities and outdoor play in the holistic development of children. It is also imperative to
amend legislation and official documents to ensure that children are properly educated and they
play outdoors during the school year. Outdoor education should become part of children's daily
routine and special attention should be paid to active movement and outdoor learning. Solutions
can be identified in order to help reduce the impact of the pandemic on learning and reduce
learning gaps due to school closures, for example preparing outdoor spaces in educational
institutions and introducing the obligation for teachers to carry out two outdoor activities daily,
other than those of physical education, at all levels of education, where possible for school
subjects, depending on climatic conditions according to the Recommendation for the start of
the 2020-2021 school year in safe conditions, with the promotion of quality inclusive
education, for all children in Romania, (Unicef, 2020). The data of the present study show that
students, teachers and parents are eager to carry out outdoor educational activities, but this
requires an initiative such as that of the 3 non-governmental organizations, which are among
the pioneers who have promoted the concept of "outdoor education” in Romania, have
facilitated the setting of such learning spaces in the schoolyards from several areas of the
country and have encouraged teachers who carry out outdoor educational activities to promote
such activities so that other teachers to follow this model. The initiative should be taken over
by state institutions and funds need to be allocated for a national program for the development
of outdoor learning spaces, and at the legislative level measures should be taken in order to
stimulate outdoor education for each education system level: early education, primary,
secondary and high school, as well as for higher education.

The study contributed relevant information that formed the basis of the funding guide
"Non-formal education in the outdoor system”, developed by the Romanian Ministry of
Education, which was in public consultation until October 4 2021, but from next year, will be
a public instrument of financing outdoor learning spaces for schools wishing to practice
outdoor education.
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