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The article reveals the theoretical aspects of aesthetic education of
students of higher educational institutions, the aestheticization of the
educational environment, which is considered as an activity basis and a
stable set of cultural values of an educational institution,

The article reveals methodological approaches to the problem of
aesthetic education of young people, such as a systemic, synergetic,
acmeological and environmental approach, which is defined as a set of
principles and ways of using the educational capabilities of the
environment in the personal development of a person.

The author focuses on the decisive role of the environmental
approach in solving the main task of higher education for the preparation
of such specialists who, by their actions, assessments, and their own
worldview, take part in the cultural life of society.

The article gives a characteristic of the object-aesthetic environment
as a derivative of the concept of "aesthetic environment"”, which in its
structure contains material and aesthetic elements, united into a single
whole in such a way that the objects that form it simultaneously become
carriers of aesthetic and functional purposes.

It is concluded that the combination of the pedagogical and aesthetic
potential of the environment of a pedagogical higher educational
institution is an important condition for the upbringing of future teachers,
since the aesthetic possibilities of the content of educational material, the
organization of the educational process and student activities, as well as
the aesthetic possibilities of the teacher are considered by us as a means
of forming an aesthetic environment pedagogical higher educational
institution.
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General formulation of the problem and its connection with important
scientific and practical problems. By improving higher pedagogical education
and the introduction of new educational standards, priority tasks are determined,
the implementation of which provides for the modernization of the content and
methods of training a future teacher by fully realizing his potential. Therefore, it
is relevant to search for ways to optimize the professional training of a teacher,
who lays the foundations of spirituality, aesthetics, general culture in children,
fosters in them love for their native land, patriotism.

The emergence of a global information space, a change in the forms of
social communication, a shift in moral and ethical guidelines actualize the need
to substantiate a new paradigm of education as a process of human formation.
Also I. Kant. said that "in upbringing is hidden the great secret of improving
human nature ... thanks to upbringing, human nature will develop better and
better and ... it can be given a form that would meet the ideal of humanity."

The activity of a higher educational institution, in particular a higher
pedagogical educational institution as a social organism, has been transformed in
modern conditions, the processes of self-organization and spontaneous adaptation
to the prevailing circumstances have become priorities.

Analysis of recent studies and publications, in which the solution of this
problem has begun, and on which the author relies. Education without
upbringing is dangerous, because it often creates semi-educated people. It is in
classrooms that students should gain experience in organizing educational work.
It involves not only the creation of a pedagogical educational environment at the
university, but also a general atmosphere conducive to the development of skills,
abilities, and talents of youth. Communication between students and faculty
members plays a particularly important role in this process. Collaborative
activities encourage participants to do something important for each of them
(Roganova, 2010).

The transition from understanding a person as a homo habilis (a skilled
person) to understanding him as a homo pictor (a person-artist, creating images)
is very relevant for pedagogical science (Shevchenko 2013). We are close to the
position of V. Sukhomlinsky, who believed that "a harmoniously developed
personality presupposes the unity of reason and emotions, the more intellect
occupies in a person's life, the more important a high culture of feelings is for his
all-round development. The emotional lack of culture of an educated person is as
great evil as intellectual ignorance” (Sukhomlinsky, 1997, pp. 148-170).
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The sphere of education is a “smart place” of modern history, in which two
parallel, but oppositely directed movements interact very intensely:
aestheticization as a process of dialogue between a student and a teacher and
aestheticization as a process of forming the human metaphysical characteristics
of its participants (Revenko, 2011).

Formulation of the goals of the article (statement of the problem). The
purpose of the article is to reveal the theoretical aspects of aesthetic education of
students of higher pedagogical educational institutions by means of
aestheticization of the educational educational environment.

Presentation of the main material with a full justification of the
obtained scientific results. Education in the modern world is multifaceted, and
one of them is the possibility of a person entering the world of culture, cultural
socialization of the individual. “And culture, no matter how contradictory it is, is
still always mixed with aesthetics. Because of this, the sphere and the process of
education always presuppose some presence of aesthetic principle: disinterested
pleasure from contact with the discovery of truth, the presence of perfect, refined
forms of teaching bordering on art, a meeting with the beauty of rational thought"
(Shevchenko, 1995). There are also mechanisms of "practical aesthetics" — this
is the design of buildings, classrooms and other premises of an educational
institution, the appearance of teachers and students, etiquette norms that include
the aesthetic aspect.

The problem of aestheticization of the educational environment, which is
considered as an activity basis and a stable set of cultural values, is relevant
today. On the one hand, it absorbs the subject sphere, the objective results of
artistic and creative activity organized in a certain way, and on the other, the
forms of people's relations with the realities of culture, aesthetic environment.

The concept of "environment" was introduced into philosophy and
sociology by the French philosopher, the founder of the cultural and historical
direction, I. Taine. From a philosophical and pedagogical point of view,
representatives of the Russian literary and philosophical school of the second half
of the 19th — beginning of the 20th century — N. Berdyaev, S. Bulgakov,
V. Rozanov, L. Tolstoy were the first to try to approach the problem of the
educational value of the “established environment". Anthropological educators of
the second half of the 19th century, such as P. Kapterev, P. Lesgaft, K. Ushinsky
paid special attention to the role of the environment in the process of education
and upbringing. In their views, they proceeded from an anthropological approach,
which assumed the correlation of any knowledge about educational phenomena
and processes with knowledge about human nature.

The formation of a systematic approach in pedagogy has significantly
expanded the problematics of the environment, deepened the understanding of its
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educational capabilities, and allowed us to introduce the category of
"interaction”. In the 80s of the twentieth century, the concept of "environmental
approach™ was introduced, which was defined as a set of principles and methods
of using the educational capabilities of the environment in the personal
development of a person. The substantiation of the environmental approach in
education and the achievements of related sciences — synergetics and
acmeology — are reflected in the studies of A. Kurakin, Yu. Manuilov.

The cultural aspect of studying the problem was most reflected in the
scientific works of A. Arnoldov, M. Bakhtin, I. Bekh, D. Likhachev. Culture and
education are closely interconnected. The integration of "education into culture"
and, conversely, "culture into education”, according to A. Semashko (1980),
allows to actively carry out the processes of socialization in society in a certain
cultural environment, the result of which is the education and upbringing of a
“person of culture".

We define the cultural and educational environment as a complex,
integrated concept that promotes the study of factors, conditions, means of the
educational process; as an indicator of the uniqueness (features) of a territory, a
tool for studying educational trends, ways of describing the features of
pedagogical practice inherent in a particular territory and depending on the
specifics of local conditions for combining “culture” and "education".

The concept of "aesthetic environment" entered the field of research in
various sciences for a long time. Various aspects of it are highlighted in the
scientific works of scientists (M. Kagan, N. Kiyashchenko L. Masol), In the
practice of S. Shatsky, A. Makarenko, V. Sukhomlinsky, F. Bryukhovetsky on
the aesthetic organization of children's life and the artistic design of their subject
the environment received a lot of attention.

Considering the aesthetic environment of the school as a phenomenon of
pedagogical reality, scientists distinguish its social and object-practical
components. The object-practical component of the aesthetic environment was
studied as a relatively independent phenomenon in other pedagogical studies that
covered the problems of building school buildings, improving the school
environment, landscaping and decoration of school premises.

The object-aesthetic environment as a derivative of the concept of
"aesthetic environment" in its structure contains material and aesthetic elements
integrated into a single whole in such a way that the objects that form it
simultaneously become carriers of aesthetic and functional purposes. Material
objects are characterized by the ability to be in relation to something as integrity,
to have relatively rigid spatial boundaries and to have physical properties. The
spiritual side of the subject-aesthetic environment has no physical
parameterization. It is a product of the subject's evaluative activity (L. Stolovich,
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V. Vanslov, M. Kagan), although it depends on the characteristics of the subject
himself.

It is also generally recognized that the influence of the objective
environment and its components is largely mediated by its aesthetic properties,
which are considered as important components that determine the cultural value
of such an environment.

The subject-aesthetic environment of any subject simultaneously forms part
of the social space, and its constituent objects can be considered as elements and
carriers of a certain social culture. Such elements are assessed from different
positions:  aesthetic-epistemological, ethical, aesthetic-utilitarian-pragmatic,
aesthetic, and are considered axiologically as a value. The theory of value reveals
the subject-aesthetic environment as a value education. According to L. Stolovich
(1972), the objective criterion of value is the attitude of the object to the laws of
development of society, which determine its forward movement, the expansion of
human freedom. Thus, everything that is socially valuable and contributes to the
improvement of the social organism, and hence the individual person, is
recognized as objectively valuable (pp. 72-73).

The educational and extracurricular activities of students of a pedagogical
higher educational institution are permeated with elements of an aesthetically
organized environment, which creates an atmosphere of high aesthetic and ethical
behavior of teachers and students, carries out aestheticization of their activities in
the educational process. The aesthetic environment of education and upbringing,
the aesthetic organization of the teacher's workplace, his aesthetic appearance
and ethics in communication with students comprehensively form a person's
culture, his spiritual world and ideas about beauty (Shevchenko, 2015).

The aesthetic environment in the theory of aesthetic education is often
viewed as a spontaneous element of the educational process. Although the
aesthetic environment (and this is its main function) contributes to the emergence
of a person's need for aesthetic development. Opportunities, conditions, methods
of aesthetic activity, aesthetic relations that a person develops are the parameters
of this environment, which are formed as a result of assimilating culture through
personal experience. The environment is a dynamic structure in which a person,
going through the "educational cycle", develops and forms as a person (Revenko,
2011).

Combining the pedagogical and aesthetic potential of the environment of a
pedagogical higher educational institution is an important condition for the
education of future specialists. The pedagogical logic of the formation of
aesthetic culture is to show how the general laws of beauty are manifested in the
multifaceted spheres of human activity and in art, to actualize the need for
communication with beauty inherent in a person and the ability to selflessly
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experience it. This process requires the widest possible direct communication of
student youth with high samples of artistic and aesthetic creativity in its classical
and modern manifestations, because only in direct sensory contact with the
artistic and aesthetic reality embodied in works of art is it gained understanding
(Smorzh, 2009)

The aesthetic possibilities of the content of educational material, the
organization of the educational process and student activities, as well as the
aesthetic possibilities of the teacher, are considered by us as a means of forming
the aesthetic environment of a pedagogical higher educational institution.

Aesthetic is inherent in all types of human activity, therefore, its potential is
present in every academic discipline taught at a classical university. The teacher
must find a niche that can be filled with information about the beautiful from the
field of literature, music, painting, architecture. For example, while studying the
basics of law, the teacher pays attention to the beauty of the law, to the aesthetics
of truth and justice; information technologies — on information as a cultural
phenomenon, beauty of structure, aesthetics of perspective knowledge
(programming). The content of the lessons ceases to be abstract, boring, turned to
the tiresome memorization procedure, since the aesthetic feelings of the teacher
and student respond to the emerging connection between the subject of study and
the person. In educational activities, cognitive processes are always accompanied
by positive and negative emotional experiences. This is due to the fact that
emotional processes, moods, stresses are capable of exerting a regulating and
activating effect on the processes of perception, memory, thinking, imagination,
and on personal manifestations, interests, needs, motives.

Experiencing captures a person's personal interest in the very process of
seeking truth, which becomes pleasant, joyful, revealing to the student his own
intellectual strength and insight. At the same time, his aesthetic attitude to the
sphere of being awakens and develops. Therefore, one of the tasks of a teacher
of a pedagogical higher educational institution is to provide positive emotions in
relation to educational activity, to its content. Emotional arousal activates
attention, processes of memorization and comprehension, making them more
intense, which means that it increases the effectiveness of the goals achieved.

Thus, the aestheticization of the educational environment of a pedagogical
higher educational institution is carried out using the means of aesthetic
influence, to which we refer to spiritual and material reality, various objects and
phenomena that can evoke a response aesthetic, emotional and intellectual
reaction. an aesthetically formative teaching and educational space can become
an environment for guaranteed effective upbringing of a person with the
obligatory compliance with the system set of conditions, such as the unity of
pedagogy and aesthetics; implementation of the principle of variability of
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aesthetic education; the use in the complex of the totality of intellectual and
emotional influences as the basis for the formation of personal experience of the
relationship of the sub-educational process in the environment and with the
environment. In this case, the projectively created aesthetic space will ensure the
harmonization of cognitive interest, moral principles and aesthetic attitude.

10.

References

Kagan, M. S. (1997). Estetika kak filosofskaya nauka [Aesthetics as a philosophical
science.], 544. Saint-Petersburg: TOOTK "Petropolis” (rus).

Likhachev, B. T. (1985). Teoriya esteticheskogo vospitaniya shkolnikov: ucheb.
posobie po speczkursu dlya studentov ped. in-tov [Theory of aesthetic education of
schoolchildren: textbook on a special course for students of pedagogical institutes],
176. Moscow (rus).

Masol, L. M. (2011). Estetizatsiya osvitnoho seredovishha navchalnoho zakladu
[Aesthetics of the educational environment of the educational institution]. Suchasniy
vikhovniy protses: sutnist ta innovatsiyniy potentsial: materiali nauk.-prakt.
konferentsii (za rezultatamy naukovo-doslidnoii roboti Institutu problem vikhovannya
NAPN Ukraiini u 2010 rotsi), 1, 200-202. I. D. Bekh, & O. V. Melnik (Eds.). lvano-
Frankivsk (ukr).

Melnichuk, S. G.  (2006). Teoriya i praktyka formuvannya estetychnoii kulturi
maybutnikh uchiteliv (istoriko-pedahohichniy aspekt 1860-1990 rr.): monografiya
[Theory and practice of formation of aesthetic culture of future teachers (historical
and pedagogical aspect of 1860-1990): monograph], 248. Kirovohrad (ukr).

Revenko, I. V. (2011). Khudozhno-estetychna kompetentnist uchitelya yak pokaznyk
yoho profesiynoii kulturi [Artistic and aesthetic competence of the teacher as an
indicator of his professional culture]. Pedahohika formuvannya tvorchoii osobystosti u
vishchiy i zahalnoosvitniy shkolakh: zb. nauk. prats, 14 (67), 206-213. Zaporizhzhya
(ukr).

Rohanova, M. V.(2010). Vikhovannya dukhovnoyi kulturi u studentiv vyshchikh
navchalnykh zakladiv v intehrovanykh hrupakh navchannya: teoriya i praktika:
monohrafiya [Education of spiritual culture in students of higher educational
institutions in integrated learning groups: theory and practice: monograph], 454.
Kramatorsk (ukr).

Semashko, A. N. (1980). Razvitie esteticheskoy kultury molodezhi [Development of
the aesthetic culture of youth], 64. Moscow (rus).

Smorzh, L. O. (2009). Estetyka: navch. posib. dlya stud. vishh. navch. zakladiv
[Aesthetics: tutorial for students of higher educational establishments], 334. Kondor
(ukr).

Stolovich, L. N. (1972). Priroda esteticheskoy tsennosti [The nature of aesthetic
value], 72-73. Moscow (rus).

Sukhomlinskiy, V. A. (1997). Antologiya gumannoy pedagogiki [Anthology of
Humane Pedagogy], 148-170. Moscow (rus).

223



11.

12.

13.

14.

~

10.
11.

12.

13.

14.

6(99)-2020 JlyXoBHiCTb 0COGHCTOCTI: METO0JIOTisI, TeOPisi | MpaKTHKa

Suna, Kh. F. E (1997). Esteticheskaya kultura studenta: opyt sotsiologicheskogo
analiza [Student's aesthetic culture: the experience of sociological analysis], 69.
Moscow (rus).
Shevniuk, O. L. (2003). Kulturolohichna osvita maybutnoho vchytelya: teoriya i
praktyka: monohrafiya [Cultural education of the future teacher: theory and practice:
monograph], 232. Kyiv: M. P. Drahomanov NPU (ukr).
Shevchenko, G. P. (1985). Esteticheskoe vospitanie v shkole: ucheb.-metod. posobie
[Aesthetic education in school: teaching aid], 144. Kyiv (ukr).
Shevchenko, G. P. (2013). Dukhovno-kulturni tsinnosti vykhovannya Lyudyni:
monografiya [Spiritual and cultural values of human education: monograph], 332.
Luhansk (ukr).

Jlitepatypa

Karan M. C. Ocreruka kak ¢unocodckas nayka. Camkr-Ilerepbypr: TOOTK
«Ilerponomucy, 1997. 544 c.

JluxaueB b. T. Teopust 3cTeTHYECKOTO BOCHMUTAHUS IIKOJBHHUKOB : y4el. mocodue 1o
CIELKYPCY AJI CTYJCHTOB e[, UH-TOB. Mocksa : 1985. 176 c.

Macoxn JI. M. EcTerusanisi OCBITHBOTO CEpelOBUINA HaBUAIBHOTO 3akiany. CydacHuit
BUXOBHHI IpOIEC: CYTHICTh Ta IHHOBAI[IfHWN IMOTEHINiaN: MaTepialld HayK.-TIPaKT.
KoH(epeHIil (3a pe3yJbTaTaMd HayKOBO-AOCTIZHOI pobotn IHcTHTYTY mnpobiem
BuxoBaHHid HAIIH Vxkpaimm y 2010 pomi) / 3apexn. L. . bexa, O.B. MenpHuka.
IBano-®pankiscek, 2011. Bum. 1. C. 200-202.

Mensanayk C. I'. Teopis i npakTnka GopMyBaHHs €CTETHYHOI KyJIBbTYpH MailOyTHiX
yunreniB (icropuko-niegarorigauii acext 1860-1990 pp.): monorpadis. Kiposorpan,
2006. 248 c.

Pesenko 1. B. XynoxHbo-eCTETHUHA KOMIIETEHTHICTh YYHTENS SK IMOKa3HUK HOTO
npodeciitHol KynbTypH. [ledazocika ¢popmyséanus meopuoi ocobucmocmi y euwitl i
3aeanvHooceimuitl wikonax: 30. HayK. npaip. 3anopixoks, 2011. Bun. 14 (67). C. 206-
213.

PoranoBa M. B. BuxoBaHHs IyXOBHOI KYJBTYPH y CTYIEHTIB BHINMX HaBYAIBHUX
3aKiafiB B IHTErPOBAaHMX TIpylax HaBYaHHS: TEOpis 1 MpakTHKa: MoOHOrpadis.
Kpamaropcesk: 2010. 454 c.

Cemamuko A. H. Pa3zButue scretndeckoii KyapTypsl Mojoaexu. Mocksa : 1980. 64 c.
Cmopx JI. O. Ecretuka: HaB4. mocib. st CTyJ. BUIL. HaBdY. 3akianiB. Kormop, 2009.
334 c.

Cronosud JI. H. IIpupona screrndeckoii nenHocti. Mocksa, 1972. C. 72-73.
CyxomiHckuit B. A. AHTON0THS TyMaHHOH nearoruku. Mocksa, 1997. C. 148-170.
Cyna X. @. Dcterndeckas KyJbTypa CTYHEHTA: ONBIT COIMOJIOTHYECKOTO aHAIM3A.
Mocksa : 1977. 69 c.

lesnrox O. JI. Kynbryposoriysa ocBita MailOyTHEOTO BUMTENS: TEOPis 1 MpaKTHKa:
monorpadis. Kuis : HITY im. M. I1. IparomanoBa, 2003. 232c.

leBuenko I'. I1. DcreTnueckoe BocnuTaHHE B HIKOJe: yued.-MeTo. mocodue. Kuis :
1985. 144 c.

epuenko I'. I1. JIyXoBHO-KYJBTYpHI WIHHOCTI BHXOBaHHS JltogmHm: MoHOTpadis.
Jlyrancek. 2013. 332 c.

224



JyxoBHiCTH 0COGHCTOCTi: METOI0JI0TisI, TeOPisi i MpaKTHKA 6(99)-2020

ECTETU3ALA OCBITHBOI'O CEPEJOBUILA IIEJATOI'TYHOI'O
SAKJIAZY BUIIIOI OCBITHU SAK YMOBA KYJIbTYPHO-AYXOBHOI'O
PO3BUTKY MAMBYTHBOI'O NEJIATOT' A

A. L. Yaroseus, O. O. I'ypina

Y cmammi posxpusaiomecs meopemuuni acnekmu ecmemuyHo20 BUXOBAMHS
3000y8auie 0oceéimu GUWOT WKOAU, ecmemu3ayii O0CeimHb020 cepedosuwa, sKa
po32na0aemuca AK OIANbHICHA OCHO8A | CMILIKA CYKYNHICMb KYIbMYPHUX YiHHOCMEl
Haguanvho2o  3axkaady. Poskpuearomecsi Memooonociuni  nioxoou 00  npobiemu
ecCmemuyHO20 8UX08AHHA MOIOOL, MAKL K CUCTNEMHUL, CUHEPSEMUYHUL, AKMeON02iUHU |
cepedosuyHull NiOXo0u, OCIMAHHIL BUSHAYAEMbCA AK CYKYNHICMb NPUHYUNI i cnocobis
BUKOPUCIAHHA  GUXOGHUX MOJICTUBOCIEN Cepedosuya 6 O0COOUCMICHOMY PO3GUMKY
TOOUHU. AKYeHmyemvCcss HA BUBHAYATBHIL PO  CepedOBUUHO20 NIOX00Y 6 DIileHHI
20JI06HUX 3A680aHb SUWOT WKOU 3 NIO20MOBKU MAKux gaxieyis, aki 6 ceoimu Oiamu,
OYIHKAMU, 8IACHUM CEIMO2NIA00OM OPANU YHACHb 8 KYIbIMYPHOMY HCUMME CYCRITbCMEA.

Ilooaemvcss  xapaxmepucmuxa  npeoMemHO-eCMemuyHo20  cepeoosuya  sK
NOXIOHO20 NOHAMMA «ecmemuyHe cepedosuujey, fAKe 8 C60ill CMPYKmMypi Micmumo
mamepianeHi Ui ecmemuyHi elemeHmu, 00'€OHami 6 cOuHe yile MAKUM YUHOM, WO
ymeopwuu 1020  npeoMemu, OOHOYACHO — CMAlOMb  HOCIAMU — eCMemuyHo2o i
DYHKYIOHATLHO20 NPUSHAYEHHS.

Pobumobcs 6ucnosox, wo 06'conanns nedazociunozo ma ecmemuiyHo2o NOMeHyiany
cepedosua nedazosiuno20 BUO20 3aKIA0Y OCEIMU € BANCTUBOI YMOBOIO BUXOBAHHS
Maubymuix neoazocis, MoMy WO ecmemuyHi MONCIUBOCHE 3MICMY HABYALLHOSO
Mamepiany, opeaHizayii HABYATLHO-8UXOBHO20 NPOYeCy Ma CMYOeHMCbKoi JiANbHOCMI, a
MAKONC eCMEeMUYHI MONCTUBOCI nedazoea po32asioaiomspCsa HaAMU SK 3aciO popmyearHs
ecmemuyHo20 cepedosua neodazo2iunHo20 U020 HABYAILHO2O 3aKIA0Y.

Knwwuoei cnosa: ecmemuune GuUX06aHHA, eCmMemuyHe cepedosuuje GUILUX
HABYATBHUX 3AKAA0I8, MALIOYmMHI nedazoe, cepedosunHULl NioXio y 6UX0BAHHI .

SCTETU3ALMS OFPA30BATEJLHOM CPEJIBI
MEJATOT'MYECKOIO YUYPEK/JIEHUS BBICIIETO OBPA30BAHMS
KAK YCJIOBHUE KYJbTYPHO-TYXOBHOT' O PA3BUTHSI
BYAYIIETO MEJATOTA

A. H. Yarosen, A. O. I'ypuna

B cmamvwe packpuiearomes meopemuueckue acnekmol 3cmMemuiecko2o 60CNUmaHus
CMYOEHMO8 BbICUUUX VUEOHbIX 3A6e0eHuUll, ICMemusayuu 00pa30e8ameibHol Ccpeovl,
KOMOopasi paccmampuéaemcst Kaxk 0esimeibHOCHHAsL OCHO8A U YCMOUYU8Asi COBOKYNHOCH1b
KYIbMYPHLIX  yeHHocmell  yuebnoco 3asedenusi. Packpwisaiomes memooonocuueckue
Nn0OX00bL K NpobIieMe 3CMemuiecko20 60CRUMANHUSL MOI0OEICU, MAKUe KAK CUCIEMHbLL,
CUHepeemu4ecKull, aKkmMeo102udeckKull U cpedosoli nooxo0bl;, NOCIEOHUll Onpedeniemcs
KaK — COBOKYNHOCMb NPUHYUNOS U  CNOCOOO8  UCNONb306AHUSL  BOCHUMAMENbHbIX
603MOJICHOCMEL CPedbl 6 JUYHOCMHOM pA36UmMuu  yenoeekd. Akyenmupyemcs Ha
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onpedenanwell poau cpedo8ozo nooxXood 6 peuleHuU 2Ia8HoU 3a0adu vblcuiell WKoIbl HO
no02omoeKe MAKux CReyuamcmos, Komopvle O Ce0uUMU OCUCMEUIMU, OYEHKAMU,
CO6CMBEHHBIM MUPONOHUMAHUEM NPUHUMATU YHACMUE 6 KYALIMYPHOU JiCU3HU 00ujecmaa.

Jaemces xapakmepucmuka npeOMemHO-3CMemuyeckoil cpedbl KaK Npou3600HOU
NOHAMUSL  «ICMEMUYecKas. cpeoa», KOmopas 8 Coell CMmpyKmype coOepiucum
mamepuaibhvie U dCmemudeckue djemMenmsl, 00beOUuHéHHble 8 eOUuHOe Yenoe MAKUM
obpasom, umo obpasyiowue eé npeomemvl 0OHOBPEMEHHO CMAHOGIMCS HOCUMENAMU
ICMemMuUYecKo2o U PYHKYUOHAIbHO20 HAZHAYEHUSL.

lenaemcss  6v1600, umo 00BeOUHEHUE NeOA202UHeCKo20 U  ICMEMUYECKO20
nomenyuana cpeovl Nnedaz02UdecKo20 BbiCUle20 YUPedCcOeHUs 00paz08anus s6sAemcs
BADICHBIM  YCILOBUEM  BOCNUMAHUSL  OYOVIYUX Neddazo2o8, MAK KAk dcmemuieckue
603MOJICHOCIU ~ COOEPICAnUsl  YUeOHO20 — Mamepuand, — Op2anu3ayuu  y4eOHo-
B60CNUMAMENBHO20 NPOYECCca U CMYOeHYeCKOoU 0esimeNbHOCMU, a MAaKdice ICmemuiecKie
603MOJICHOCIU  Ne0azo2d paccMampusaOmes HAMU Kak cpeocmed Gopmuposanus
acmemuyeckoll cpedbl nedazocuiecK020 8blCuiec0 YeOH020 3a6e0eHlsl.
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