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Abstract

revious studies lack ndings on ow an instructional setting t at utili es 
C C may bot  aid in t e development of writing pro ciency and reduce 
anxiety associated wit  t e demands of writing   is pilot study attempts to 

ll t is gap by investigating t e effects of online portfolio t roug  weblogs 
blogging  on students  writing anxiety and writing skills   eventeen  

respondents enrolled in an nglis  Communication course of a private 
university in t e ilippines participated in t e study   ata were gat ered 
using C eng s  econd anguage riting nxiety nventory 

 iscourse Completion ask C  focus group discussion 
 and content analysis of students  blog comments   esults of t e 

uestionnaire revealed t at students wit  low  average  and ig  writing 
anxiety reported common causes of t eir writing anxiety suc  as limited 
vocabulary  dif culty in organi ing t eir t oug ts w en asked to write 
under time pressure  and fear of students  and teac er s evaluations   ased 
on t eir C  and  replies  blogging as improved t eir writing skills 
and as lessened t eir writing anxiety  

Keywords: logging  weblogs  writing anxiety  writing skills

1. Introduction

n t eir effort to respond to t e st century literacy needs of learners  
many educators now are using tec nology t at combines computers 
and telecommunication more popularly known as Computer ediated 
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Communication or C C  in t e classroom   C C as been de ned as 
sync ronous or async ronous electronic mail and computer conferencing  

by w ic  senders encode in text messages t at are relayed from senders  
computers to receivers  alt er   as cited in ane   para   t can 
be utili ed in t e classroom in t ree ways  conferencing  informatics  and 
computer assisted instruction antoro   as cited in erge   para 

  Computer conferencing includes email  online messaging  and small  and 
large group discussions   nformatics refers to t e repositories of network 
of organi ed information t at include a library s C system and arc ives 
of pictures  sounds  texts  and movies erge    Computer assisted 
instruction C  on t e ot er and  pertains to classroom practices t at 
use t e computer as t e platform for interactive and personali ed learning 

environments  li abet   para   rom C C  t ere emerged various 
social networking sites s  wit  multiple applications   mong t ese 
features  blogging or weblogs became a very popular medium in teac ing 
academic writing

ince t e invention of blogger in  eblog applications   
blogs or weblogs ave been t e focus of various researc   everal studies 

nderson   rmstrong  etterer   agee   ones   
elley   ee   ot   un  C ang   ave establis ed 

t e importance of weblogs in developing students  writing skills  
 ile various studies con rm t at weblogs indeed can elp develop 
writing skills  t is pilot study investigated not only t e positive effects 
of blogging on developing writing pro ciency but also its usefulness in 
reducing writing anxiety often associated wit  a pen and paper writing under 
time pressure   esearc  on t is area appears scant   e only paper t e 
researc ers found to be relevant to t e present study is urna an s  
study  w ic  experimented on w et er or not stress and anxiety could be 
reduced among students in four learning conditions suc  as diaries  ournals  
e mail  and weblogs   owever  er ndings reveal t at none of t ese four 
learning conditions  including weblogs  could reduce students  anxiety   is 
present study seeks to eit er corroborate or c allenge t is previous nding 
by investigating w et er students  positive experiences in blogging can elp 
develop writing pro ciency and reduce writing anxiety    
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Effects of blogging on the development of writing skills

logging is s ort for web logging  ones   p   t is t e act of keeping 
a diary or ournal online wit  dated entries linked to ot er sites on t e web  
usually ot er blogs  t us  creating a virtual community ones    logs 
are online public writing environments in w ic  postings individual writing 
segments  often containing yperlinks to ot er online sources  are listed in 
reversed c ronological order  lood   as cited in lison  u   p  

 logging  by its very nature  is a public online ournal t at allows a 
wide range of readers to post comments or reactions about t e blog entry   

tili ing blogging as a learning tool can promote social and peer interaction 
and supports community centered instruction ygotsky   as cited in 

logoff   t at ones students  writing craft t roug  virtual exc anges   
side from social exc anges online  blogging can also be utili ed to 

encourage guided discovery and knowledge construction  logoff   
p    s applied in t is researc  weblogs served as a platform for social 
interaction w ere students were made to reconstruct t eir knowledge of topics 
developed in essays and re ect on t eir writing skills based on comments by 
peers and virtual visitors

eblog or blogging as evolved from a simple online diary for self
expression to a complicated educational tool for academic writing    eblog 
is viewed as a means of developing students   writing pro ciency ones  

 elley   ot    attitudes toward writing rmstrong 
 etterer   agee   ones   ee   and  ability to 

criti ue ot ers  writing ones    n addition  nderson  found t at 
students  involvement in blogging improved t eir skills in academic writing 
in terms of content and voice   owever  blogging alone may not suf ce to 
elp students improve t eir writing skills   eers  and mentors  feedback on 

essays are essential to elp t em become aware of t eir writing problems   
are  found t at language learners are appreciative of t eir partner s 

individuali ed feedback in t eir blog posts  wit  some even correcting t eir 
grammar errors   owever  transcripts s ow little percentage of corrections on 
form   is nding indicates t at students only provide grammar corrections 
unless given explicit directions are   
 rescia and iller  described t e seven c aracteristics of 
blogging or weblog t at uni uely en anced college level writing instruction   

logging  provides t e greatest instructional potential for t ose w o 
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maintain weblog t roug out t eir college careers bot  as a source of 
knowledge and as a personal management content system   provides 
opportunities to s are in public via virtual society  w at is learned in t e 
classroom   leverages teac ing to outside sc ool ours   allows students 
to express freely w at t ey feel   provides opportunity for free writing    
encourages students to do more formal writing  and  promotes interactivity 
in w ic  t e students can post comments and ask uestions

 urt ermore  un and C ang  claimed t at weblog not only 
encourages students to actively and re ectively engage in knowledge s aring  
knowledge generation  and t e development of numerous strategies to cope 
wit  dif culties encountered in t e learning process  p   but also provides 
t em wit  a sense of aut ors ip t at allows t em to re ect on t e re uirements 
of academic writing  t e purposes of writing  and t eir aut ority as writers

  
Writing anxiety and its sources

ecause of t e cognitive demands of writing  learners experience 
appre ension or anxiety w ile writing   nxiety is an overw elming emotion 
of fear or appre ension t at manifests p ysiological signs suc  as sweating  
increased pulse rate  and tension  orwit  orwit  and Cope  de ne 
anxiety as t e sub ective feeling of tension  appre ension  nervousness  
and worry associated wit  an arousal of t e autonomic nervous system  p  

  nxiety in t e context of language learning can be described as fear 
or appre ension c aracteri ed by self doubt in one s capacity to cope wit  
learning a new language   riting anxiety is associated wit  writers w o are 
intellectually capable of t e task at and  but w o nevert eless ave dif culty 
wit  it  c eao   as cited in ankin rown   p   ence  writing 
appre ension or writing anxiety refers to negative  anxious feelings about 
oneself as a writer  one s writing context  or one s writing task t at affects t e 
writer as e or s e scribbles down is or er ideas on paper   

ankin rown  stated t at writing anxiety comes from  
frustrations stemming from self evaluation and self expectations on ow 

well one s ould write    fear of ow t e teac er will evaluate t e writing  
 fear of ow t eir peers will evaluate t eir writing   and  fear of  losing 

one s identity w en using r etorical styles and patterns to write  p    
t er sources of writing anxiety include instructional practices of nglis  

writing  past writing experiences tay  urt   atif   linguistic 
knowledge  perceived writing performance  nglis  writing self ef cacy  
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atif   fear of criticism or of ot ers  evaluation of written outputs   
oreign anguage competence self esteem Clark   atif   and 

perception of writing Clark   
revious studies ave documented t e relations ip between writing 

anxiety and performance along wit  ot er variables   a ares and o nson 
 reported t at writing appre ension was not predictive of writing 

performance   owever  aud  aud  and bu assim  found t at 
learners wit  ig  scores in t eir essays are less anxious and more con dent 
in writing in nglis  t an t ose wit  low scores   imilarly  rgaman and 

bu abia  found signi cant relations ips between language anxiety 
and bot  reading and writing skills   n addition  C eng  posited t at 
perceived  writing competence is a strong predictor of  writing anxiety   

is means t at students w o write well ex ibit lower writing anxiety 
compared wit  t ose w o do not   urt ermore  ardner  ornyei 

 and eci and yan  posit t at favorable attitudes toward t e 
nglis  language  in t is case academic writing in nglis  elp reduce 

anxiety   e eyn  on t e ot er and  stressed culture as a factor in 
reducing writing anxiety   e stated t at students w o get acculturated in t eir 

 context ave t e tendency to ave reduced writing anxiety t at may result 
in improved writing performance  

Effects of portfolio keeping on writing anxiety

iterature documenting t e effects of portfolio keeping on writing anxiety is 
still very scant   turk and Cecen  investigated t e effects of portfolio 
keeping on t e writing anxiety of   urkis  prospective teac ers of 

nglis   ata were gat ered by means of C eng s  econd anguage 
riting nxiety nventory  a background uestionnaire  and two 

re ective sessions   tudents were asked to write  a personal essay   
a problem solution essay   an argument persuasive essay   a travel 
narrative  and  an analytical essay   e students s ared t eir drafts from 

rst to t ird revision  wit  small  and large group works ops   n t e small
group works ops eld twice a week  two students commented on eac  ot er s 
works  w ereas in t e large group works ops eld once a week  students  
writings were s ared wit  t e entire class   esults of re ective sessions 
interview wit  t e respondents  revealed t at portfolio keeping elped 

students improve t eir writing skills and overcome t eir writing anxiety as 
well    n t e study of turk and Cecen  part of t e writing works ops is peer 
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feedback  w ic  may ave also been a factor in reducing students  writing 
anxiety   tay and urt  in t eir study of urkis  prospective teac ers  
con rmed turk and Cecen s nding t at peer feedback can lower students  
writing anxiety compared wit  t at of teac er feedback

e present study is similar to turk and Cecen s  because it 
replicated t e idea of portfolio keeping  but it is different in many respects  
especially because it uses an online portfolio t roug  weblogs   e study is 
also similar in some respects to tay and urt s  in providing students 
t e opportunity to give feedback t roug  peer discussion   e present 
investigation utili ed bot  online and face to face feedback

ile previous studies on blogging and anxiety ave establis ed 
t e facilitative effects of tec nology on t e development of writing skills 
and in identifying t e sources of anxiety and t eir relations ip to language 
performance  t ese studies lack ndings on ow an instructional setting t at 
utili es C C may bot  aid in t e development of writing pro ciency and 
reduce anxiety associated wit  t e demands of writing   e present study 
aims at lling t is gap in researc

is pilot study investigated w et er electronic portfolio via weblogs 
would be effective in reducing writing anxiety and in developing students  
writing skills   peci cally  it aimed to answer t e following ueries

 ow do students wit  different anxiety levels differ in t eir perception 
of t eir writing anxiety?

 at are t e perceived dif culties and situations t at trigger students  
writing anxiety?

 oes online portfolio t roug  blogging elp reduce t e students  
writing anxiety?

 at are t e perceptions of t e students on t e impact of online 
portfolio in developing t eir writing skills?

2. Method

is pilot study used a combination of uantitative and ualitative data   t 
endeavored to determine t e perceived effects of online interactive blogging 
on fres man college students  writing anxiety and writing performance by 
utili ing perception data t roug  survey and focus group discussion
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2.1 Participants

is pilot study involved one class of  fres man college students ma oring 
in computer studies   ixteen of t em are ilipinos  and only one is C inese   

eir ages range from  years old   e class was composed of  
students  owever  t ree students were not able to participate in t e survey

e goal of nglis  instruction in t e basic education in t e ilippines 
is to develop students  pro ciency in t e four macro skills of listening  
speaking  reading  and writing   pon reac ing tertiary education  students 
are expected to ave ac uired a certain level of competence in nglis   e 
participants in t e present study were fres man college students w o were 
enrolled in an nglis  Communication C  course at t e time of 
data collection   

e C  course aims to one students  writing skills  
develop t eir critical t inking t roug  writing essays  foster civic and social 
consciousness t roug  t eir c oice of topics for essays  and promote a 
researc  culture essential for developing lifelong learners  

o ac ieve t e course ob ectives  C  is divided into two 
components   t e anguage component C  and  t e eading and 

riting component C   ese two components are taug t by two 
language teac ers   e C and t e C complement eac  ot er   e C 
emp asi es grammar lessons anc ored on speci c writing skills t at students 
need to be able to write paragrap s and essays in t e C   or instance  
one lesson in t e C is writing a descriptive paragrap   e C  t en  
focuses on t e different types of modi ers and t eir use in meaningful 
contexts   ile t e C s coverage is focused on nglis  grammar  t e 

C s scope includes t e different types of r etorical patterns wit  sample 
model paragrap s and essays  stages of t e writing process  various styles of 
writing good introduction  body and conclusion  and writing activities using 
t e process approac  to writing  

2.2 Procedure

e participants were given an orientation about t e online interactive 
portfolio t roug  weblogs blogging  on t e rst day of classes   ey were 
informed t at as a part of t eir re uirements for t e course  t ey would keep 
t eir own weblogs blogs  w ere t ey would post t eir essays   ey were 
made to write s ort paragrap s and two ma or essays  w ic  are de nition 
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and argumentative essays following t e process approac   e students were 
instructed to make an outline prior to writing t e rst draft   ext  t ey were 
made to write t e second draft in class based on peers  comments   e second 
draft was t en submitted to t eir nglis  teac er t roug  email   e soft 
copies of papers wit  teac er s comments were returned to students t roug  
email for nal revision     astly, t e nal drafts of t e essays were posted 
in t eir individual blogs for t eir teac er and peers to read and comment on   

ey were also given instructions to improve t e uality of t eir outputs based 
on t eir teac er s and peers  comments posted on t e blogs   is procedure 
re ected e irow s  as cited in Cooper   ransformative earning 
and ggarwal s  ype  learning environment - a combination of web
mediated and face to face classroom

o assess t e students  level of anxiety  C eng s  econd 
anguage riting nxiety nventory  was administered to t e 

respondents at t e start of t e term   is scale adapted from C eng  
was used to measure t e degree to w ic  an individual feels anxious w en 
writing in an   e instrument as a ve point ikert response format 

  strongly disagree    disagree    no strong feelings    agree   
 strongly agree   e  as ade uate validity and ig  internal 

consistency reliability wit  a reported Cronbac  alp a coef cient of  
turk  Cecen    or t e purpose of t is study  only  items from t e 

original  items of C eng s   were taken  and words  suc  as 
compositions  were c anged to essays  to matc  it wit  t e term commonly 

used in t e classroom   e  was examined following tay and urt s 
 analysis by summing t e sub ects  ratings of t e items   en 

statements of t e  were negatively worded  responses were reversed 
and recorded  so t at in all instances  a ig  score represented ig  anxiety  
para  

 o determine t e triggers of students  anxiety and t e effects of weblogs 
on t eir writing performance and writing anxiety  iscourse Completion ask 

C  and focus group discussion  were conducted after  weeks 
of students  exposure to online interactive blogging   C  consists of open
ended uestions pertaining to students   sources of dif culty and anxiety 
in writing   t eir perceptions as to w et er or not blogging as reduced 
t eir writing anxiety  and  perceptions as to w et er or not blogging as 
developed t eir writing skills   e uestionnaire was administered at t e end 
of t e term    o triangulate t e results of t e C  an  was also conducted   

 group of nine students ad a discussion wit  t e researc ers regarding t e 
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usefulness of blogging during t eir entire term in C   e students  
responses to t e C  uestions were coded  analy ed  and interpreted using 
percentage   e  results were computed using weig ted mean   inally  
students  comments feedback on peers  blog essays  were coded to enric  t e 
ualitative data collected t roug   and C

3. Results and Discussion

Participants’ level of anxiety 

ased on turk and Cecen s  study  t e students were grouped into 
t ree anxiety levels according to t eir  scores   e low anxious 
students are t ose w ose scores are one or more standard deviations below 
t e mean  i e  e ual to or smaller t an    e ig anxious students 
are t ose w ose mean scores are one or more standard deviations above t e 
mean  i e  e ual to or ig er t an    e rest is grouped as aving 
average writing anxiety   able  s ows t at a ma ority of t e students 
ad an average writing anxiety  

Table 1   
Frequency and percentage distributions of students in three anxiety levels

Anxiety Level      Male Female      Total    Percentage

ig  nxiety 1 1

verage nxiety

ow nxiety 1
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Participants’ perception of their writing anxiety

able  s ows t at t e ig anxious students selected t e strongly agree  
c oice in nine out of  items in t e uestionnaire  indicating t e intensity 
of t eir emotion or reaction regarding speci c writing situations   ey 
strongly agree about t e p ysical symptoms of anxiety t ey experience 
suc  as increasing eartbeat  free ing  trembling  and perspiring w en t ey 
write an essay   n addition  t ey strongly agree about aving experienced 
umbled t oug ts w en t ey write under time pressure  being worried about 

t e t oug t of ot ers evaluating t eir essays  and aving no con dence w ile 
writing t eir two ma or essays   nless t ey ave a c oice  t ey would not 
use nglis  in writing t eir essays   urt ermore  t ey agree on t e following  
avoiding nglis  writing situations  being afraid t at students would ridicule 
t eir nglis  essays  and being afraid t at t eir papers would be c osen as 
sample essays  
 ikewise  t e average anxious students agree t at t ey experience 
p ysical symptoms of anxiety w en writing an essay   ey are anxious w en 
t eir essays are read or evaluated by ot ers  ese results con rm atif s 

 and Clark s  ndings t at fear of ot ers  evaluation contributes 
to writing anxiety   owever  despite t eir writing anxiety  t ese average
anxious students do not avoid nglis  writing
 n t e ot er and  a pattern for low anxious students can be seen   

or t e greatest part  t ey disagree on t e items in t e uestionnaire nine out 
of  w ic  indicates t at t ey mostly deny aving experienced p ysical 
symptoms of anxiety suc  as free ing  perspiring  trembling  and t e like   
nstead  t ey report aving full con dence in writing t eir essays   ey are 

not worried t at t eir essays would be evaluated nor do t ey avoid nglis  
writing situations   ey do not experience aving umbled t oug ts w en 
writing under time pressure  ese results con rm t e ndings of aud  

aud  and bu assim  t at students w o are con dent in t eir writing 
abilities are less anxious
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Table 2 
Weighted mean of SWLAI results of  students with low, average, and high 
writing anxiety

Indicator Low 
Anxious

Average 
Anxious

High 
Anxious

ile writing in nglis   am not nervous at all

 feel my eart pounding w en  write nglis  essays 
under time constraint D

ile writing nglis  essays   feel worried and uneasy if 
 know t ey will be evaluated  D

 usually do my best to avoid writing nglis  essays
D

y mind often goes blank w en  start to work on an 
nglis  essay  D

 tremble or perspire w en  write nglis  essays under 
time pressure D

f my nglis  essay is to be evaluated   would worry 
about getting a very poor grade

 do my best to avoid situations in w ic   ave to write 
in nglis  D D

y t oug ts become umbled w en  write nglis  essays 
under time constraint

nless  ave no c oice   would not use nglis  to write 
essays

 am afraid t at t e ot er students would deride my 
nglis  essay if t ey read it D

 free e up w en unexpectedly asked to write nglis  
essays D

 don t worry at all about w at ot er people would t ink 
of my nglis  essays  D

 am afraid if my nglis  essay is being c osen as a 
sample for discussion in class  

en  was writing my two ma or essays   was not 
worried at all  D

 am con dent writing my two ma or essays because  
ave good writing skills learned in ig  sc ool

D
 am not con dent writing my two ma or essays because 
 am not exposed to a lot of writing situations inside and 

outside t e class D

  trongly agree      gree      o strong feelings      isagree        trongly disagree
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Perceived writing difficulties that trigger anxiety 

eplies in t e C  revealed t at t e top t ree dif culties of students t at 
make t em feel anxious w en writing t eir nglis  essays ad to do wit  
limited vocabulary  organi ation of t oug ts  and grammar 
usage   ome students also attested to t eir dif culty in generating 

 and translating ideas  
n comparing t e replies of students across anxiety levels  a marked 

difference can be seen  t e low anxious students ave less dif culties   ne 
student as only one dif culty  two of t em ave two  and t e ot er as t ree  

ese dif culties ave to do wit  vocabulary  grammar  and organi ation   
e average  and ig anxious students identi ed all t e c oices in t e 

survey  vocabulary  grammar  lack of ideas  translation  and organi ation   

Perceived situations that trigger anxiety

C  results s ow t at t e most common situation t at triggers anxiety among 
t e students under investigation is peer evaluation opinion   tudents 
revealed t at t eir peers ave been a source of t eir embarrassment w en 
t e latter taunt t em for t eir grammatical lapses  funny  information  and 
ineffective organi ation   ree of t em said

 “I used to have a classmate who embarrassed me with my wrong   
  grammar usage.” 

“My block mates in English sometimes laugh at my ideas.” 
“My friends criticized me for the way I structure my essay. But they   
 also give suggestions.”

anked second among t e anxiety triggers reported by t e students is 
teac er s evaluation   is result runs counter to tay and urt s  

nding t at t e teac er is t e biggest anxiety factor of students   tudents ave 
t e notion t at college life is more dif cult as compared wit  ig  sc ool and 
t at college professors may not be as gracious in giving evaluation marks as 
compared wit  t eir ig sc ool teac ers   ese perceptions are exempli ed 
in t e following responses
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“My teacher, I know that college professors have very high standards 
when it comes to grading.”  
“I am anxious when teachers are expecting something excellent from 
us; I fear that I cannot live up to their standards.”

ime pressure is anot er source of students  anxiety   ome 
students wit  self restrictions and limitations often worry t at t ey cannot 

nis  t eir essays wit in t e speci ed time   ne student said  “I am anxious 
due to limited time. I cannot think of ideas to write.” 

e ot er triggers are family expectations  self limitations  suc  as 
lack of pro ciency and computer literacy  and lack of motivation   f t e 
eig t triggers  teac er s evaluation and lack of motivation are listed by low
anxious students as t eir anxiety factors   e average anxious group listed 
time pressure  peer and teac er s evaluation  family expectations  lack of 
pro ciency  and lack of ideas as anxiety causing factors   e ig anxious 
students claim t at t ey are intimidated by teac ers and peers   e participants 
of t e present study identi ed eig t anxiety factors  w ereas t ose of tay 
and urt s  listed only seven  

sefulness f l gging ex eriences in reducing anxiety
  

n t e uestion as to w et er t eir experiences in using online portfolio 
t roug  blogging ave elped lessen t eir writing anxiety  C  responses 
reveal t at  of t e students claimed t at it did lessen t eir anxiety  and 
only  reported t at blogging did not elp reduce t eir anxiety   ne of 
t e four low anxious students reported t at blogging ad no effect on im 
because e considered imself as aving no anxiety at all   n t e ot er and  
a ma ority of t e average anxious students believed t at it did lessen t eir 
anxiety  and one ig anxious student claimed t at blogging activities elped 
lower is anxiety level   is nding runs counter to urna an s  
w ic  claimed t at weblogs could not elp reduce students  anxiety   

tudents  direct avowals testify t at blogging reduced t eir writing 
anxiety because of t e following reasons    t addresses one of t e situations 
t at t ey fear most   time pressure   ne student said t at online portfolio 
through blogging helped reduce my anxiety because it gives me more time to 
improve on my essays.  There is no time pressure ”  logging as provided 
anot er mode of self expression and engagement  ne student claimed t at 
“I do it in the comfort of home, and it feels good to express my thoughts 
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and feelings regarding what I read.” not er student revealed t at it is 
engaging. You won’t feel that you are doing an assignment.” and  uc  a 
web based activity provided anot er mode of instructional delivery  learning  
and interaction    ma ority of t e students reported t at t ey bene ted from 
t e additional inputs of t eir peers and t eir teac er in improving t eir essays  
   t can be gleaned from t e students  responses t at t eir positive 
experiences and perceived usefulness of blogging activities in developing t eir 
writing skills made t em af rm t e indirect impact of blogging on lowering 
writing anxiety   ne of t e situations t at trigger anxiety w ic  t e students 
reported is time pressure   it  blogging  fear of writing under time pressure 
inside t e classroom may ave decreased because t e students were provided 
enoug  time to revise t eir written outputs in response to blog comments at 
ome or in any place w ere t ey could ave internet access   urt ermore    

t e ot er anxiety trigger reported by students ad to do wit  t eir limited 
nglis  writing pro ciency   roug  t e online portfolio activities  fear 

stemming from t eir perception t at t ey mig t produce low uality outputs 
may ave decreased because t ey were given instructions t at t ey could 
revise t eir outputs as t ey get ideas from teac ers and peers in improving t e 
content  style  organi ation  and accuracy of t eir essays

Perceived usefulness of reading and commenting on peers’ essays in 
developing writing skills

n addition to t e uestion as to w et er or not online portfolio t roug  
blogging as elped reduce t eir anxiety  t e students were also asked as to 
w et er or not web based activities ave elped develop t eir writing skills   
t is interesting to note t at t e results in t is part of t e C  are inextricably 

related to t e t ird reason as to w y blogging as elped lower t e students  
anxiety level  t ey bene t from t e input t ey receive   ive categories were 
obtained in t eir C  replies see able 
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Table 3
Students’ perception on how reading and commenting in blogs improve 
writing skills

Responses as to how reading and 
commenting in blogs improve
writing skills

Low 
Anxious

Average 
Anxious

High 
Anxious

Total

ee errors and analy e ot er works

rovide ideas to be included in t e content

otice writing styles of ot ers

bserve grammar use

earn new words

any students pointed out t at blogging enabled t em to get ideas 
t at could be included in t eir own texts  introduced t em to varied writing 
styles  and elped t em see t e errors of ot ers  w ic  made t em re ect on 
t eir own errors and gave t em content ideas   ne student said  “Blogging 
introduced me to a new writing style and enabled me to see the common 
weaknesses and strengths in writing   not er student claimed t at “…
by reading and analyzing their blogs, I can generate new ideas and share 
my knowledge on their posts.”  o a certain extent  blogging as elped t e 
students learn grammar and vocabulary   wo of t em wrote  “… reading my 
peers’ outputs enabled me to discover new words”; “I learned new words and 
became conscious of my grammar usage.” 
       ased on  and C  responses  t e students reported t at t eir 
writing skills improved in t e areas of writing style  organi ation  and 
grammar and vocabulary usage because of t eir peers  comments   o enric  
t ese ndings  students  comments on t eir blogs were coded   ree t emes 
emerged   appreciation of peers  writing style and content  reaction to t e 
topic  and recommendations   e following are sample comments from t e 
students  blogs according to t emes

15         aria  Ce ue a and ea   ustilo
__________________________________________________________________________________



_________________________________________________________________________________

Asian Journal of English Language Studies (AJELS) Volume 2, October 2014

Theme Sample Comments 

Appreciation of writing 
style and content (praise/
compliment)

“I can feel the fun while reading your post! 
Looks like you enjoyed a lot. Descriptive 
work!” 

 “Very informative, Rem. Thanks for sharing 
your knowledge about CARS.”

 

“Reading your work made me remember the 
time we went there.”
 
“I have never been to Boracay and from 
reading your blog, I now have to go there to 
check it out myself. Great work!”   

“Anyway Rem, this is a nice topic and you 
explained your claim clearly. :))) let’s wait 
for more scientific studies about this before 
we try it.”   

Reaction to information 
included in the text

“High School is better; it may not give you 
options in choosing your schedule, but it is 
where you’ll meet your true friends.”
 
“Distance is not a hindrance to Success.” 

Recommendations for 
improvement

“You should also add the PSP Go and the PS 
Vita as well!”   

“I agree how love and infatuation can be 
easily mistaken with one another.  So be 
careful!  By the way, cite your sources.”
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ased on students  statements  it can be deduced t at t ey ave not 
really focused on form in providing feedback  w ic  af rms are s  

ndings t at students rarely focused on corrections of form unless given 
explicit instructions   is may be attributed to t e sian culture of being very 
discreet w en providing feedback so as not to offend t e writer   tudents  
comments on blogs  as well as t e responses on  and C  all attest to 
t e usefulness of blogging experiences in developing writing skills

4. Conclusion

e use of C  as indeed revolutioni ed students  learning   is pilot study  
w ic  focused on online portfolio t roug  weblogs  as t ree ma or ndings   

irst  t e interactive online portfolio t roug  blogging is a useful 
medium t at facilitated t e improvement of students  writing skills as t ey 
bene ted from one anot er s feedback in revising t eir outputs turk  
Cecen   are    e integration of web based activities in  t e 
traditional face to face instruction as spurred t e students to improve t eir 
essays   ince t ey are aware t at t eir peers and t e rest of t e world will 
read t eir outputs  t ey work arder in producing w at t ey believe is t eir 
best output   n addition  blogging weblogs  as created a positive emotion 
among students  providing an exciting mode of expression and replacing or 
reducing negative emotions oftentimes associated wit  t e drudgery of writing 
tasks con ned in t e four walls of t e traditional classroom   Considering t at 
one of t e causes of students  writing anxiety is writing under time pressure  
providing students an opportunity to criti ue eac  ot er s written works 
and revise t em at ome wit out time limit using t e platform t at brings 
t e excitement of t e outside world bot  contributed to t e development of 
students  writing skills and created a positive emotion among students   s 
tec nology is now a reality in educational institutions and as c anged t e 
way teac ers teac  and students learn  language teac ers need to continually 
pave t e way to allowing students  to process  t eir own learning  to re ect 
on t eir strengt s and weaknesses  to collaborate wit  t eir peers  and 
eventually to become independent lifelong learners e irow    is 
may be dif cult for many teac ers  but t ey ave to face t e fact t at t eir 
roles ave c anged in t e classroom   t ey are guides or managers of learning 
and not sages or dispensers of information ing  

econd  t e ndings of t e study indicate t at t e students  limited 
linguistic resources e g  grammar and vocabulary knowledge  lack of 

17         aria  Ce ue a and ea   ustilo
__________________________________________________________________________________



_________________________________________________________________________________

Asian Journal of English Language Studies (AJELS) Volume 2, October 2014

content knowledge e g  ideas to include in t e text  and lack of composing 
strategies dif culty in organi ing  are t e perennial problems of writers   

ese language dif culties trigger students  writing anxiety   ence  it is 
necessary for writing instruction to include activities t at scaffold students  
ac uisition of linguistic knowledge and composing strategies   tudents 
will gain con dence in t eir writing w en t ey know t at t ey are e uipped 
wit  words and skills needed in writing various text types using appropriate 
r etorical patterns   aking students master academic writing skills  as w at 

ardner  ornyei  and eci and yan  posit  re uires 
t eir favorable attitude toward t e nglis  language  in t is case academic 
writing in nglis  because it will elp t em lessen anxiety  w ic  is a barrier 
to a good writing performance   e eyn  owever  stressed culture 
as a factor in reducing writing anxiety   e stated t at students w o get 
acculturated in t eir  context ave t e tendency to ave reduced writing 
anxiety t at may result in improved writing performance  

ird  peers  and teac ers  evaluations are dreaded by students   nglis  
programs in writing classes can bene t from computer mediated activities 
in w ic  creative ways to collaborate  minus t e negative connotation of 
evaluation  can be made   nce students get used to receiving feedback online 
from eit er t eir peers or t eir teac er   t e negative feeling of anxiety will 
be replaced wit  pleasant anticipation  being cogni ant of t e fact t at t eir 
peers  and t eir teac er s evaluations are aids to t eir  development  

o make students bene t from feedback  instructions or guidelines 
on reviewing peer s essay s ould be set to make t e feedback more focused   

lso  t e students ave to be trained t roug  writing works ops so t at 
t ey are well prepared for t e task   n t at way  peer feedback will be more 
ef cient and more productive   are  stressed t at students ave to be 
guided and trained prior to peer evaluation so t at t eir task is well directed 
for optimum learning   tudents in t e st century  being digital natives  
will more likely learn and ac uire writing skills if more engaging computer
mediated activities like blogging or podcasting are utili ed to make learning 
more en oyable for t em

ware of t e restrictions imposed upon t e present data because of 
t e small sample si e  t is study cannot make generali ations regarding t e 
effects of online portfolio t roug  blogging on reducing anxiety   e aut ors 
believe  owever  t at t e present study was able to establis  t at positive 
experiences in computer mediated writing activities elp develop writing 
pro ciency and reduce writing anxiety   n addition  it provided interesting 
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ndings t at point to directions for future researc    follow up study uasi
experiment  can be conducted comparing t e web mediated instruction via 
weblogs and t e conventional met od of  writing involving large sample 
si e and ot er variables suc  as language pro ciency  writing motivation  
topical knowledge  and metacognitive strategies
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