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Emotional intelligence consists of adaptive emotional functioning involving inter-related 
competencies relating to perception, understanding, utilising and managing emotions in 
the self and others.  Researchers in diverse fields have studied emotional intelligence and 
found the construct to be associated with a variety of intrapersonal and interpersonal 
factors such as mental health, relationship satisfaction, and work performance.  This 
article reviews research investigating the impact of training in emotional-intelligence 
skills. The results indicate that it is possible to increase emotional intelligence and that 
such training has the potential to lead to other positive outcomes. The paper offers 
suggestions about how future research, from diverse disciplines, can uncover what types 
of training most effectively increase emotional intelligence and produce related 
beneficial outcomes.   
 
Key words:  emotional intelligence; training; intervention; adaptive emotions 

 
First submission November1st, 2012; Accepted for publication March 11th, 2013.  

 

 

The Nature of Emotional Intelligence 

The competencies of perception, understanding, utilizing and managing emotions effectively in the 

self and others comprise the core of emotional intelligence (Maul, 2012; Mayer, Salovey & Caruso, 2004; 

2008). Competency in perception of emotion involves recognizing emotion-related facial and voice cues of 

others and awareness of one’s own body states relating to emotion. Competency in understanding one’s own 

and others’ emotions consists of knowing the causes and consequences of different emotions as well as being 

able to differentiate between varying emotions. Utilizing emotions involves harnessing the effects of 

emotions, for example by drawing on positive mood to enhance creative thought.  Managing emotions in the 
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self and others consists of regulating emotions so that they are compatible with the requirements of a situation 

or the goals of individuals. Some conceptualizations of emotional intelligence, including those of Goleman 

(1995) and Bar-On (2000), include competencies, such as social skills, that build on these basic competencies. 

Salovey and Mayer (1990) developed the original theory of emotional intelligence, and Goleman 

(1995) popularized the concept.  The concept of emotional intelligence is being increasingly drawn upon in 

research and practice.  Google Scholar shows 57,000 references to emotional intelligence in scientific work 

during the years 1995 to 2000, 121,000 references during the years 2001 to 2006, and 162,000 references in 

the years 2007 to 2012. 

 Emotional intelligence has been conceptualized both as an ability best assessed through test measures 

of maximal performance (Mayer et al., 2004, 2008) and as a trait or typical functioning (Neubauer & 

Freudenthaler, 2005; Petrides & Furnham, 2003; Schutte, Malouff & Bhullar, 2009) that is generally assessed 

through self-report or observer ratings.  Tests of maximal performance present respondents with tasks such as 

identifying the emotion expressed in a photograph of a face. Self-report and observer-report measures ask for 

information on what an individual typically does, such as whether an individual is usually able to manage his 

or her emotions.  Factor analytic studies (e.g., Fan et al., 2010; Rossen, Kranzler, & Algina, 2008; Saklofske, 

Austin & Minski, 2003) suggest that emotional intelligence, both conceptualized as an ability assessed by a 

performance test and typical or trait emotional intelligence assessed by self-report, is a unified concept 

represented by sub-competencies, though not all factor analyses have supported an identical structure of sub-

competencies (see Fan et al., 2010).   The relationship between ability and trait emotional intelligence is only 

moderate (Joseph & Newman, 2010) and some researchers consider these two conceptualisations to be 

different constructs (Petrides, 2011).  Thus, in the intervention study section of this review, mention is made 

of whether ability emotional intelligence was assessed via a performance test or whether trait emotional 

intelligence was assessed.  

 

Emotional Intelligence as an Interdisciplinary Construct  

The emotional intelligence construct has become widely researched and applied in various fields, 

including psychology, psychiatry, business, education, medicine, sports science and computer science (Arora 

et al., 2010; Ashkanasy & Humphrey, 2010; Crombie, Lombard & Noakes, 2009, 2011; Joseph & Newman, 

2010; Kumar & Sharma, 2012; O'Boyle, Humphrey, Polack, Hawver,  & Story, 2011; Mayer et al., 2008; 

Martins, Ramalho & Morin, 2010; Picard, Vyzas & Healey, 2001;  Song et al.,  2010).   

Many correlational studies provide information regarding variables associated with emotional 

intelligence.  For example, meta-analyses (Martins et al., 2010; Schutte et al., 2007) have summarized the 

relationship between higher emotional intelligence and better mental and physical health across numerous 

studies.  The Martins et al. (2010) meta-analysis included 19,000 participants and reported significant 

associations of emotional intelligence with mental health, r=.36, psychosomatic health, r=.33, and physical 
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Figure 1: Dimensional Model of Emotional Intelligence (reprinted with permission of N. Schutte and J. 

Malouff). 

 

health, r=.27.  In the area of relationships, a meta-analysis of results based on 1188 participants found an 

overall association of r=.23 between higher emotional intelligence and greater romantic relationship 

satisfaction (Malouff, Schutte & Thorsteinsson, 2012). A meta-analysis of emotional intelligence and work 

performance (Joseph & Newman, 2010) reported an association between higher ability emotional intelligence 

and better performance of r=.18 across 10 samples and an association between higher trait emotional 

intelligence and better performance of r=.47 across 9 samples.   Another meta-analysis of 43 effect sizes for 

the relationships between emotional intelligence and work performance (O’Boyle et al., 2011)  found 

associations of  r=.24 for ability measures of emotional intelligence and .30 for self-report and peer report 

based trait measures of emotional intelligence. 

As correlational research indicates that emotional intelligence is associated with a variety of useful 

characteristics and outcomes, researchers in various fields have begun to investigate whether it is possible to 

increase emotional intelligence. 
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Interventions Intended to Increase Emotional Intelligence   

Building on the results of correlational research, systematic experimental research is emerging on the 

results of interventions designed to increase emotional intelligence and characteristics that may be associated 

with higher emotional intelligence.  Such research is important in addressing the questions of (1) whether 

emotional intelligence can be increased through training and (2) whether emotional training leads to increases 

in beneficial characteristics that have been found to correlate with emotional intelligence in other research. 

The possibility of increasing emotional intelligence has been of interest to researchers and 

practitioners in fields ranging from organizational management to sports science. Following is a review of 

studies spanning different fields and contrasting the results of emotional intelligence training between 

experimental and control groups. Only studies employing a comparison group are reviewed because studies 

employing other designs, such as use of pre and post intervention measures with no comparison group or a 

case study method, tend to provide less information regarding the causal impact of training.  

 

Organizational Studies  

In an early organizational study, Slaski and Carwright (2003) compared managers who received 

emotional intelligence training for one day per week for a period of four weeks with a matched group of 

managers assigned to a control comparison condition.  The managers in the training group scored 

significantly higher on typical or trait emotional intelligence and also had significantly better scores for self-

rated mental health and work morale, when compared to the managers in the control group. They showed an 

average increase of 10.5% in work morale and an average decrease of 11.1% in work related distress. 

  Groves, McEnrue, and Shen (2008) provided employees with an 11 week training program that 

presented information on emotional intelligence and modeled the competencies comprising emotional 

intelligence. They found that those in the training group had significantly higher typical emotional 

intelligence after the training period than employees in a non-random assignment comparison group.   Kirk, 

Schutte and Hine (2011) provided emotional self-efficacy training to employees randomly assigned to the 

intervention condition.  After the training, employees scored higher on emotional intelligence, emotional self-

efficacy and workplace civility than employees in the control condition. 

 

Education Studies 

 In an early study with university students, Schutte and Malouff (2002) provided beginning university 

students with information and skills training related to emotional intelligence as part of an introductory 

university class. The students who received emotional intelligence training scored significantly higher on trait 

or typical emotional intelligence at the end of the term and were more likely to complete their first year of 

university than control students with no intervention. The retention rate for the students in the emotional 

intelligence training group was 98%, while that of the students in the comparison group was 87%.  

In a study with MBA students, Reuben, Sapienza, and Zingales (2009) found that those randomly 
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assigned to a 16-hour course designed to teach the abilities described by Mayer and Salovey’s (2004, 2008) 

model, scored significantly higher on a performance test of emotional intelligence than those assigned to a 

placebo control group.   In another study with medical students, Fletcher et al. (2009) found that a seven 

month-long workshop on emotional intelligence training resulted in participants scoring significantly higher 

on typical emotional intelligence than medical students in the control group.  The authors pointed out that 

these results should be viewed with caution as the design used a non-equivalent control group, and there was 

a high dropout rate in the training group.   

Early feedback from emotional intelligence training programs with school children (described by 

Brackett & Katulak, 2006) indicates beneficial effects for school-related performance as well as interpersonal 

relations.  A number of school-based programs that focus on social and emotional learning have shown 

positive effects for children’s social and emotional skills and well-being as well as for academic performance 

(Durlak, Weissberg, Dymnicki,  Taylor &  Schellinger, 2011). Social and emotional learning (SEL) training 

generally includes but extends beyond the competencies generally used to define emotional intelligence.  

Besides overlapping competencies such as recognition and regulation of emotions, they often include training 

in other areas such as setting and achieving goals and making responsible decisions. In their meta-analysis of 

213 SEL intervention studies, Durlak et al. (2011) found significant mean effects for SEL interventions in 

improved social emotional skills (at d = .57) and positive social behaviour (d = .24), fewer conduct problems 

(d =.24) and emotional distress (d = .24), and better academic performance (d = .27). As SEL training tends to 

be broader than emotional intelligence training, caution should be used in interpreting these findings in 

relation to emotional intelligence training. 

 

Mental Health Studies  

In a large-scale, mental-health study, adolescents who participated in 24 emotional intelligence 

training sessions over two years, had higher emotional intelligence and experienced less depression and social 

stress compared to adolescents in a non-random assignment control group (Ruiz-Aranda et al., 2012).  In 

another mental-health study, Saadi et al. (2012) found that female adolescents who received emotional 

intelligence training showed more emotional intelligence and less aggression after the training than female 

adolescents in a comparison group.   

 

Sports Study  

In a sports science study with cricketers, Crombie et al. (2011) found that the athletes randomly 

assigned to interactive emotional intelligence training through 10 three hour workshops, scored significantly 

higher on a performance test measure of emotional intelligence than athletes randomly assigned to a control 

group.    
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Studies Assessing Numerous Outcomes  

Recent studies examining the benefits of emotional intelligence training (Kotsou et al., 2011; Nelis et 

al., 2011) with university students and general community members, present further evidence of the 

effectiveness of emotional intelligence training in increasing typical emotional as well as a variety of other 

desirable life outcomes. These studies provided participants in the intervention with information on emotional 

intelligence and skills training over a number of training sessions.  The study by Kotsou et al. (2011) resulted 

in greater increases in self-reported as well as observer-reported typical or trait emotional intelligence among 

participants in the intervention condition than among participants in the non-random assignment comparison 

group.  Participants in the intervention condition also showed greater increases in life satisfaction, lower self-

reported stress levels and better cortisol levels as measured by saliva assays.    

Two studies reported by Nelis et al. (2011) showed an increased self and other-reported trait 

emotional intelligence among the participants in the emotional intelligence intervention group than the control 

group.  Participants in the intervention group also showed greater increases in life satisfaction, happiness, 

improved mental health, fewer somatic complaints, better social functioning, higher ratings of employability 

and increased extraversion, agreeableness and emotional stability.   

 

A Beginning Estimate of the Effect Size of Emotional Intelligence Training for Adults 

Emotional intelligence training studies include quasi-analytic studies with non-equivalent control 

groups as well as experimental studies with true random assignment to intervention and control groups. Some 

studies have assessed emotional intelligence as an ability through performance measures while others have 

assessed emotional intelligence as typical or trait functioning through self or peer report measures.  To obtain 

an initial estimate of the effect of emotional intelligence training across different populations we used meta-

analytic techniques to combine the findings of studies that used the same design, namely an experimental 

design with random assignment to intervention and control groups.  We focused on experimental studies with 

random assignment as such a design can have advantages in reaching causal conclusions (Schultz & Grimes, 

2002). There were not enough experimental studies to allow a search for moderators, but meta-analytic 

techniques do allow computation of an overall effect size for the impact of the training used in these studies 

on emotional intelligence.    

Our review of the literature identified four studies (Crombie et al., 2011; Kirk et al., 2011, Reuben et 

al., 2009; Wing et al., 2006), comprising six effect sizes and 435 participants, that were clearly experimental 

intervention studies using true random assignment of participants to intervention and control conditions, and 

which had at least 50% retention of participants from pre to post assessment. These studies used performance 

measures of emotional intelligence (Crombie et al., 2011; Reuben et al., 2009), or self-report measures  of 

typical or trait emotional functioning (Kirk et al., 2011, Wing et al., 2006) as outcome measures.   

For  each intervention to control group comparison, we calculated an effect size, unbiased Hedges’ g, 

which is similar to d (Hedges, 1981), with correction factor J  applied (Borenstein, Hedges, Higgins, & 
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Rothstein, 2009). Means and standard deviations for pre and post assessments were used to calculate g for all 

comparisons, and the Q statistic for homogeneity analyses was used  as recommended by Lipsey and Wilson 

(2001). A random effects model was used rather than fixed effects model, due to the outcome of homogeneity 

analysis.  The overall effect size for the impact of training on emotional intelligence was moderate, g = 0.46 

[0.10, 0.83], Q (5) = 16.76, p = .005.   

A comparison of the effect size for emotional intelligence training interventions with the effect size 

for other interventions intended to improve life skills and wellbeing, creates some context.  The moderate 

meta-analytic effect size for emotional intelligence training interventions is similar to the moderate meta-

analytic effect size for positive psychology interventions, including ones such as mindfulness training, on 

wellbeing outcomes such as happiness and life satisfaction (Sin & Lyubomirsky, 2009).   

Based on our review of the literature, we conclude that there is preliminary evidence to suggest that 

emotional intelligence training can be effective in increasing the competencies comprising emotional 

intelligence.  Further, the results of several studies indicate that emotional intelligence training may have the 

potential to improve functioning in realms such as work, academic functioning, life satisfaction, mental 

health, physical health and personal relationships.  More research is needed to assess whether this assessment 

of preliminary information regarding the effect of emotional intelligence training is correct. 

 

Future Directions in Interventions Intended to Increase Emotional Intelligence 

Even though emotional intelligence training seems to show promise, theoretically-oriented as well as 

practically-oriented research, remains to be done both in the fields that have found emotional intelligence to 

be a useful construct, as well as in the fields that have not yet explored the utility of the construct.  First, more 

intervention studies are needed to establish the extent to which emotional intelligence training is effective.  

Second,   research might focus on specific aspects of training, such as the impact of training on different 

aspects of emotional intelligence and in component emotional competencies, the optimal type of training, and 

the populations most likely to benefit from emotional intelligence training.  Fields of study such as sociology 

and anthropology might examine different perspectives and applications of the emotional intelligence 

construct.   

Future Theoretically and Practically Oriented Research: The relationships suggested in the 

comprehensive Dimensional Model of Emotional Intelligence (Schutte & Malouff, in press, Figure 1) provide 

the basis for our suggestions on some construct-related theoretical research as well as practical research 

investigating how to increase the effectiveness of training.   Such research might differentiate between 

different aspects of emotional intelligence, draw on individual-difference characteristics that are associated 

with emotional intelligence to maximize the effectiveness of interventions, and focus on situational factors 

that may influence emotional intelligence. 

Aspects of Emotional Intelligence:  Emotional intelligence may manifest itself in related aspects, 

including the underlying ability for emotional competence, trait or typical performance of emotional 
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intelligence, and emotional self-efficacy.  Ability emotional intelligence consists of an individual’s actual 

capacity for adaptive emotional functioning.  The individual may or may not act on this capacity depending 

on factors such as the individual’s motivation and the opportunities and demands of situations.   Trait or 

typical emotional intelligence describes to what extent an individual actually displays emotional competencies 

in everyday life.  Emotional self-efficacy describes an individual’s confidence in displaying emotional 

competency.  These three aspects of emotional intelligence are separate but related constructs (Kirk, Schutte 

& Hine, 2008; Schutte, Malouff & Hine, 2011).   

All three aspects of emotional intelligence have been found to be influenced by interventions 

designed to increase emotional intelligence.  For example, Reuben et al. (2009) and Crombie et al. (2011) 

found emotional intelligence training increased ability emotional intelligence as assessed by a performance 

test.  Slaski and Cartwright (2003), Kotsou et al. (2011) and Nelis, et al. (2011) found that emotional 

intelligence training increased trait emotional intelligence as assessed by self-reports and observer reports.  

Kirk et al. (2011) found that training increased both emotional self-efficacy and trait emotional intelligence. 

Future research might investigate the influence of interactions in increases between these aspects of 

emotional intelligence.  For example, training most likely directly influences ability and trait emotional 

intelligence through expanding an individual’s emotion-related knowledge and skills.  Alternatively, it might 

be that training mainly impacts emotional self-efficacy, and that an increase in emotional-competence 

confidence leads over time to practice-related changes in emotional intelligence ability and trait emotional 

intelligence.  If evidence is found for this second alternative, it would suggest that for maximum 

effectiveness, interventions should include training in emotional self-efficacy.   

As well as having different aspects, emotional intelligence is comprised of related but somewhat 

distinct competencies, such as accurate perception of emotion and effective management of emotion.  Future 

research might also focus on the effect of increasing each of these component competencies. 

Individual Differences: Individual-difference characteristics that are associated with emotional 

intelligence and that one might expect to be sources of emotional intelligence, could influence the 

effectiveness of interventions or might suggest different intervention approaches.  For example, individuals 

who have either a strong rational processing style or a strong experiential processing style, may respond 

differently to different types of emotional intelligence interventions. Experiential processing is effortless, 

rapid, and tied to emotion, while rational processing is intentional, logic-based, and relatively free of 

immediate emotional experience (Epstein, 1994).  A high level of experiential processing is strongly 

associated with emotional intelligence, and a high level of rational processing is moderately associated with 

emotional intelligence (Schutte et al., 2010).  Future research might explore whether individuals who 

predominately use experiential processing respond more favorably to interventions that emphasize emotional 

automaticity in acquiring emotional competency, while individuals who mainly use a rational processing style 

respond better to training that emphasizes cognitive deliberation on aspects of emotional competence. 

Greater characteristic mindfulness is associated with higher emotional intelligence (Brown & Ryan, 
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2003; Schutte & Malouff, 2011), and mindfulness may be a platform for the development of emotional 

intelligence (Schutte & Malouff, 2011).   Various interventions have been found to increase mindfulness and 

to increase beneficial outcomes associated with mindfulness (Hofmann et al., 2010). Future research might 

explore whether such mindfulness interventions also lead to increases in emotional intelligence, or whether 

elements of these interventions can be usefully incorporated in training programs tailed to increase emotional 

intelligence.      

Situational Factors:  Future research might investigate how situational factors can be harnessed to 

increase emotional intelligence.  Such research might focus on creating environments that prime or prompt 

individuals to draw on their emotional intelligence ability to display emotional competence.  For example, 

Schutte and Malouff (2012) provided participants in experimental intervention conditions with emotional 

competency-related reflection instructions.   Participants who received primes intended to activate their 

emotional competency success self-schemas scored better on a performance test of emotional intelligence. 

Future research might investigate further which aspects of the environment optimally prompt individuals to 

display their emotional abilities.  Such prompts might range from verbal or written instructions to subtle 

reminders or images imbedded in the environment. Other lines of research demonstrate how prompts 

embedded in the environment can have a large impact on behaviors ranging from academic performance to 

helping strangers to snacking on healthy foods (Bargh, 2006; Harris, Bargh & Brownell, 2009).      

Future research drawing on situational factors might explore contexts that optimize the permanent 

acquisition of emotional competencies.   Some previous correlational research indicates that contexts 

expected to facilitate the development of higher emotional intelligence, such as parental warmth and better 

family relationships, are associated with higher emotional intelligence (Brackett, Mayer, & Warner, 2004; 

Ciarrochi, Chan & Bajgar, 2001).   Two recent studies (Schutte, 2012) that  investigated social-network 

contexts of emotional intelligence, found that individuals’ emotional intelligence was similar to the emotional 

intelligence of close others, and that over time individuals’ emotional intelligence changed to become more 

similar to that of others in their social network.  Social contexts in which others display emotional 

competencies may encourage the learning of emotional competency.  Future research might investigate the 

impact of creating social contexts of high emotional intelligence, and purposely presenting what might be the 

means of transmission of emotional competency, such as the modeling of effective emotional skills. 

Situational factors research might also take into account the nature of the populations being trained.  

For example, it is possible that different situational factors impact training of adults and children 

differentially.   

Outcomes of Emotional Intelligence Interventions:  Intervention studies reviewed in the first section 

of this paper, suggest that emotional intelligence training can influence a variety of outcomes, including 

wellbeing, mental health, physical health, relationships, work performance, and even change in personality 

traits. Future research might investigate additional possible outcomes of emotional intelligence training.  

Previous correlational research may provide leads regarding promising outcomes to target.  Such outcomes 
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might range from changes in individuals’ maladaptive behaviors, such as binge drinking, to increasing the 

effectiveness of medical professionals in working with patients, to changes in emotional labor among 

employees, to increasing adherence to training schedules among athletes.   

Parameters of Emotional Intelligence Training:  Emotional intelligence interventions have used 

somewhat different approaches to training.   For example, numerous interventions have used a combination of 

didactic and skills-based training (e.g., Kotsou et al., 2011; Nelis, et al., 2011; Schutte & Malouff, 2002; 

Slaski & Carwright, 2003; Ruiz-Aranda et al., 2012), while others have used techniques such as self-

reflection (e.g., Wing et al., 2006).  Future research might explore the optimal training components for 

different populations and for different types of outcomes.  Interventions have also differed in terms of 

parameters such as length of training time, which has ranged from several hours (Kirk et al., 2011) to two 

years (Ruiz-Aranda et al., 2012).  Future research might explore optimal training time for different 

populations and outcomes.   

 

The Perspective of Different Fields on Emotional Intelligence Development 

Fields of study such as psychology, psychiatry, business, education, medicine, sports science and 

computer science, have found the emotional intelligence construct useful.  These fields are broad, and 

emotional intelligence research has been conducted within some specialty areas of these fields but not others. 

Following are suggestions regarding how different fields might provide additional perspectives and 

information on emotional intelligence. 

 In the field of psychology, emotional intelligence has been examined by different specialty areas, 

such as a manifestation of neurological functioning (Kruegera et al., 2009; Takeuchi et al., 2011), an 

individual-difference characteristic (e.g., Mayer et al., 2008; Petrides & Furnham, 2003), and a predictor of 

mental health (Martins et al., 2010).  Other specialty areas within psychology, such as evolutionary 

psychology (see Buss, 2007) or environmental psychology (see Gifford, 2007), might provide different 

perspectives on emotional intelligence that could be incorporated in research on emotional intelligence 

interventions.   

Fields of study such as philosophy, sociology, political science, anthropology, and zoology might 

have perspectives on emotional intelligence that would increase the utility of the construct across fields, and 

suggest additional approaches to developing emotional intelligence.  For example, Goldie (2007) called for 

more integration of emotion in philosophy.  He argued that emotions are connected to individuals’ views of 

their world (Goldie, 2009).  The notion that emotions influence our perception of the world provides avenues 

for further exploring the development of emotional intelligence.  For example, it may be that individuals low 

in emotional competency are less sensitive to demonstrations of emotional intelligence in the world around 

them, and are thus less influenced by models of emotional competency.  Another fruitful confluence of 

philosophy and emotional intelligence might be in the area of moral reasoning (Mackie, 1990), and some 

initial research indicates a link between emotional intelligence and ethical perspectives (Grieve & Mahar, 
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2010; Joseph, Berry & Deshpande, 2009).  This line of research could give rise to additional investigation of 

outcomes relating to ethical decision making resulting from emotional intelligence training.     

As Fischer and Van Kleef (2010) pointed out, social context and social interaction are closely linked 

to emotion. Some research (Brackett, Mayer, & Warner, 2004; Ciarrochi, Chan & Bajgar, 2001; Schutte, 

2012) indicates that the development of emotional intelligence can be better understood in light of social 

contexts.  In turn, the emotional intelligence of individuals influences their social relationships (e.g., Nelis et 

al., 2011). Sociology may provide additional perspectives on the development of emotional intelligence.  For 

example, the structural-functionalist perspective suggests that societies are interdependent systems 

exemplified by order and stability that create continuity in societies, while the social conflict perspective 

suggests that societies are marked by inequality between members of the society and this leads to conflict and 

social change (Macionis, 2009).  The structural-functional perspective suggests investigating questions such 

as whether helping individuals responsible for critical components of a system, such as those in leadership 

positions, develop emotional intelligence might enhance the functioning of the system.  The social conflict 

perspective suggests investigation of questions such as whether helping individuals develop emotional 

intelligence might lead to more effective conflict resolution and more beneficial social change. 

International surveys show that social conditions such as economic conditions and equality of 

opportunity within a society, are related to collective wellbeing, assessed through measures of life satisfaction 

and happiness, of the society (e.g., Diener, Diener, & Diener, 1995).  Such research could be extended to 

explore how conditions within a society relate to overall levels of emotional intelligence and attempts to 

facilitate the development of individual society member’s emotional intelligence.  

Characteristics such as emotional intelligence that are initially conceptualized as individual-difference 

characteristics can in some cases successfully be translated to collective group characteristics.   Self-efficacy 

is an example of an individual difference characteristic that has been studied at the collective group level 

(Bandura, 2000). Sociologically-based group-level interventions targeting collective self-efficacy have 

brought about change in areas ranging from health habits to gender equality (Bandura, 2011).  Future research 

might investigate the possible beneficial results of group-level emotional intelligence interventions. 

Lutz and White (1986) pointed out that emotion is central to anthropological study, in that it is part of 

many aspects of a society, ranging from relationships to communication patterns.   There are similarities and 

differences in how emotions are categorized in different cultures.  For example, basic emotions may be pan-

cultural, while subordinate emotion categories may be culture specific (Russell, 1991). An avenue of 

anthropological investigation might focus on the extent to which manifestation of emotional intelligence, as 

currently described, is pan-cultural versus culture specific.  A related avenue of research might explore how 

different cultures define or perceive what comprises basic adaptive emotional competency.  The results of 

such research could provide a platform for culturally appropriate emotional intelligence development efforts. 

Actions relating to political science, including governance, decision making, international relations, 

and political leadership, may relate to emotional intelligence.  For example, some previous research has 
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connected emotional intelligence and leadership (Coˆte et al., 2010; Harms & Credé, 2010; Joseph et al., 

2010).  This research might provide a platform for studies examining the possible benefits of emotional 

intelligence workshops for government officials.  

Specific fundamental processes associated with basic emotions, such as brain arousal patterns and 

emotion-related behaviors, have been found in various animals (Panksepp & Watt, 2011).  Animals such as 

chimpanzees and rats may also experience more complex emotional processes, such as empathy (Bartall, 

Decety, & Mason, 2011, Koski & Sterck (2009).  Researchers might investigate whether some animal species 

display clusters of adaptive complex emotion-related behaviors that could be described as emotionally 

intelligent. If some animal species do show patterns of behavior resembling human emotional intelligence, 

this would be a useful contribution to the zoology field and would also suggest possible animal model 

approaches to studying the development of emotional intelligence.     

 

Conclusion 

Evidence from studies contrasting emotional intelligence intervention groups with comparison 

groups, suggests that training may increase emotional intelligence and improve outcomes related to emotional 

intelligence.  These outcomes include mental and physical health, social relationships and work performance.  

Much work remains to be done to verify these initial findings and to uncover how training increases 

emotional intelligence, what specific training works best, and what important outcomes can be produced. 

Potential applications of training in emotional intelligence span many realms, from education to marriages to 

businesses, to better understanding of the functioning of societies, and many disciplines can contribute to 

examining the effects of targeted training on emotional intelligence. 
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