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ABSTRACT

Students exhibit negative behaviour in schools beedhey lack the social skills necessary to useder to meet
their basic needs. The skills that are necessaigténact in a constructive and cooperative manmay not have been
developed in students for various reasons. For pkmhanges in the traditional family structuredaeduced children’s
exposure to parents who model societal moral valnesiost cases, especially in the urban set ujh, parents work, and
have limited time to interact with their childrdn. other cases, children have limited exposureotitive adult models in
the society who are trained in resolving conflidts.addition, changes in popular modern cultureosepchildren to
negative models of conflict resolution. For insanpopular movies and television shows often pgrtialence as a
glamorous and effective way to solve grievancesdisutes. All these limited constructive sociallskamong the youth
have become a major concern for parents, educatovernment, and society. This study recommendstti®mnecessary
to improve students’ interactive skills by trainitigem in positive behaviour so that they can becoasponsible citizens.
In this way, teachers will spend less time dealinily disciplinary problems, and hence leave mameetio assist students

with academic pursuits.
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INTRODUCTION

The challenge of administrators in schools is teettgp motivated teachers who are actively engagedaching
and learning, open to new ideas, and approachescammitted to students, and who accept social exhatational
changes over the lifetime of their careers. Hestwlents and teachers have a great role to playdier to ensure that
proper discipline is maintained in schools. A pesitschool climate with all stakeholders acting petively creates
feelings of satisfaction and productivity among therkers and this reduces conflict. That meansthal stakeholders
should have proper instructions and guidelinesam to perform their duties. Unfortunately, in Kenilaere seems to be a
communication gap between the administrators aadsthdents that creates unnecessary conflict batthesn (Karega
Mutahi, 2008:21). Although, officially, all schooiacluding schools in Kenya have codes of behaviaud have very
clear boundaries that define appropriate and irgpate behaviour, methods of maintaining disciplare not always
successful. The indiscipline of students is comrromost of the schools in Kenya, although the msjasf schools
manage to keep this within tolerable limits. Théaawd's aim is to civilize students in order for theo be responsible
citizens in future. Therefore, teachers must catgvcivility towards students. Globally, the sch@ahn organization of
values, and the outcome of the value judgments ld tmembers of staff, when translated, results in

the values of the school’
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corporate life. In order for the teachers to sudceecultivating these values in the students, thegd good

working conditions. Many schools in Kenya lack sé@guand proper working conditions for teachers.
Discipline in Kenyan Secondary Schools

The field of education in Kenya limits personal iseement as a precursor of self-worth and has #negption
that students must earn their right to belong. Tibasociety believes that belonging and self-estetould be earned
through academic or physical achievement, appearama other socially valued criteria. This permeptauses conflict
between the administrators and students on one d@hdometimes between teachers and the admiarstesd schools are
busy competing with each other academically in otdéoe the best in the national examinations. Méshese schools do
not value co-curricular activities. For instandgeidents at Kahuhia Girls’ Secondary School in Mgagounty of Central
Province boycotted classes and took to the strgle¢n the administrators denied then a chance t thel co-curricular
activities of a beauty contest and roughed up aentahcher who had organized the event (Mwangi 2011:
This denial of students to exploit their talentssfrates their needs for self-actualization whitiplies that every person
has abilities that warrant specific developmenthimitthemselves. That means that education shoubtdd anaking

uniformity for all students the criterion for achément, as some students are gifted in certairs ame@ not others.

The climate of a school depends on the nature isopal relationships. These relationships shoultbbeded on
self-respect between the headmaster and membextsif§f between the head teacher and students, ateaspers and
among students. That is, everybody in the relakigneespects everybody in it. This condition willlp be felt if it is first
evident among the adults in the school communipgeially the head teacher and the teachers, dirgedare the ones who
interact with the students in all aspects of schifel Authority in the school should be known trist as a source of
security, encouragement, and motivation and natssurce of resentment and frustration. In addisehools should have
enough instructional materials and provide a cotafidle teaching atmosphere for the teachers. Unfatély, teachers in
developing countries such as Kenya, perform thatied under unfavourable working conditions. Faaraple, they live in
poor housing conditions; there is limited transation, electricity, healthcare, and other esseffgialities, especially in
rural public secondary schools. Sometimes, thel tadpfulness, friendliness, love, trust, recogmtiand respect from
the head teachers especially if they are seentasa because of their academic qualificationgiTéalaries are very low
and they enjoy limited fringe benefits that makenththreaten to go on strike every now and thera Aesult, they transfer
these frustrations to their students who in tuemdfer them to the administrators such as the $diesd teachers or
school property (Bell and Stub, 1968: 269).

Since students do not have an effective forum itehair grievances, they take revenge on the wtangets and
the consequences are sometimes very disastrougxgample, on October 18th 2010, form one studeutstldown a
dormitory of Endarasha Boys’ High School citing appiness with the administration. Two students vimnent beyond
recognition (Ngige, 2010:9). On September 14th 2CGifire razed a dormitory in Kangema High Schavoldentral
province and destroyed property worth millions bfllghgs. This incident was reportedly prompteddiydents who were
demanding to be allowed to go home following trecters’ one week strike but the administrationgeduto let them go.
In the same month, thirteen students of Good Shidpheademy, Gilgil, in the Rift Valley Province, veesent home over

plans to burn a dormitory.
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The students went on the rampage on 28th Septer20¢t, after the management denied them their nid-te
break. In 2016, during second term, students settéi more than 120 secondary schools across K@wyaper, 2016).

These elements of discontent and conflict bearthea on the teacher’s role and the students’ eadinent.
Social Learning Theory

Social learning theory is the view of psychologistso emphasize that behaviour is learned througlemences
with the environment and that cognitive factorduahce learning. This is derived from Skinner'sattyeof behaviourism
and operant conditioning. According to Bandura (9%ve learn extensively by observing what others@bservational
learning, also called modelling, is learning theturs when a person observes and then repeats serelse’s behaviour.
Many of our successful adjustments involve our expe to competent models who display appropriatevieur in

solving problems and coping with the world.

As students grow up, they observe countless nundferedels such as parents, teachers, friendspaogle on
television who engage in many different types dfidxour. In adult life, they continue to be exposednany different
models, some serving as positive models of adjustnm@hers as negative ones. Bandura and Walt@83jlstress
the mechanism of imitation and explain that childeequire a great deal of knowledge about how thiage done in
the world by watching the behaviour of other peoaplel matching it. For example, parents and thellden are
remarkably similar in the values and attitudes thelg and in the mannerisms and behaviour theyajisigocial learning
theorists argue that while some of these thingscaresciously taught, others are learned by thedciinply through
the process of observation. According to Bandurad WAfalters (1963), and Bandura, (1991), aggressonot inborn
(innate). It is learnt through imitation of sociabdels and other forms of social behavior as welt@nstructive ways of
dealing with conflict. According to Sandy (2008)etability to imitate another’s behaviour dependste characteristics
of the model, the attention of the observers, mgmairocesses, and the behavioural -capabilities.

The behaviour being imitated must be attractivehnéoobservers.

Students in schools have been exposed to many madeiamilies, schools, communities, and the media.
Furthermore, the adolescent age is the period wheynare trying to discover their biological and/gical developments,
and the type of personalities they would like toiléuture. Hence, since adolescence is a senstage of development
for the youth, the psychosocial environment is vergortant for these students. The psychosociakenment comprises
factors such as values, motivation, preferenced,camditioning history. Some of these students Haeen exposed to
poor models in the media, and community. Thereftre,negative learned behaviour might be the soofa@®nflict as
these students try to assert their behaviour ansbpality on other students. Nasibi (2006; Gra@®61 Lincoln, 2002)
support the same view that understanding adolegsgabnality development is important in assesamgthreat made by
someone in that age group. At this age, an adai€sgeersonality is not yet crystallized - it islistieveloping. During
adolescence, young people are likely to exploremgage in what adults perceive as strange behaviagolescents
struggle with vulnerability and acceptance, withesfions of independence and dependence, with hode#&b with
authority among other difficult issues. Accordingli999 Institute of Medicines (IOM) Report on Adsdents, in O'Toole
(2002:11), violent criminal activity generally peafietween the ages of 15-17.
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Objectives

The primary goal of the study was to establish estichnd teacher’s objectives on disciplinary protden

Kenyan’s schools. The specific objectives sought to
» Investigate students, head-teachers and counseléaws on disciplinary problems in Kenya's secodarhools.
» Establish the nature of disciplinary problems iffiedient categories of secondary schools.
» Examine the nature of disciplinary problems in setayy schools based on gender.

Research Design

The study used a descriptive survey design withix@anmethods approach. Data was collected and setly
using qualitative and quantitative techniques. Ramdand purposive techniques were used to seleppmdgnts. Six
hundred and forty nine (649) students were seledtedn four (4) provinces of Kenya out of eight (8).
The student age ranged from fourteen (14) to egght{d8) years. Sixteen (16) headteachers and siXte®) teacher
counsellors were purposely selected. The study gsedtionnaires and interviews to collect data ftben participants.
Data was analysed using descriptive statistics asgbiercentages, frequencies, means, cross-tamylatid chi-square test

at 0.05 level of significance.
FINDINGS AND DISCUSSIONS

The first objective sought to investigate studehead teachers and counsellor’'s views on disciplipaoblems

in Kenya'’s secondary schools as presented in Tlable

Table 1: Head Teacher’s and Counsellor's Perspectvon Theft Cases in Schools

Do Students in Your School Steal from One Another3 Frequency | Percentage
Yes 13 92.90%
No 1 7.10%
Total 14 100%

The analysis presented in Table 1 shows that nfasieohead teachers (92.9%) indicated that there theft in
their schools, while 7.1% indicated that there weoecases of theft in their schools. Similarly, #lé guidance and
counseling officers (100%) indicated that theft veasnmon in their schools. The study deduces tleft th a common

misdeed in secondary schools.

Table2: Involvement in Destruction of School Propety by Students: Students’ Perspective

Ngi:l::ce)o(ljf Boi?g;g Bcgrrcljsing B?)Aall)r(g%g e e
Gender Male Female Male Females Male Female

Responses N % N % N % N % N % N %

Yes 17 11.0f 13| 73| 13 1483 5 1012 9 9.1 2 2.7

No 137 89.0| 164 927 78 857 44 898 90 909 |71 97.3

Total 154 | 100 | 177 | 100 | 91| 100 | 49 | 100 | 99 | 100 | 73 100
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The analysis presented in Table 2 indicates tHeviiahg: 17 (11%) of the students in Boys Boardirgn&ols had
been involved in the destruction of schools propdr8 (7.3%) in Girls Boarding Schools, more bo8514.3%) than girls
5 (10.2%). In Mixed Boarding Schools and Mixed Dayd Boarding Schools, 9 (9.1%) boys and 2 (2.7%% ¢iad
destroyed property. This shows that more boys thida destroy school property. Most of the boys wdestroy school

property are from Mixed Boarding Schools.

Table 3: Overall Disciplinary Problems is Schools Students’ Perspective

Nature of Boys Girls Mixed Mixed Day and Average
School Boarding Boarding Boarding Boarding 9
Gender Male Female Male Females Male Female F M

Responses | N |Mean| N [Mean| N | Mean | N | Mean | N | Mean | N | Mean

Threats 150 2.39] 176 2.16 91 224 48 185 |96 241 | 72.14 2.05] 2.36
Rumours 146 2.71) 177 305 91 2859 49 28B6 |95 264 | 72.61 2.84] 2.65
Verbal )

fighting 148 250 | 176 241 90 234 49 235 (97 2pb2 |70 2/]1329122.45
E;ﬁ/t?rlfgal 146| 230| 177 1771 90 233 49 224 97 288 |70 1/8695[12.33
:)Seoe"';‘;'o” by 1 148| 221| 174 255 80 234 48 284 95 254 |71 23146 22.36
Theft 146| 3.23| 177 3.18§ 90 269 49 3.20 (97 336 | 73.07 | 3.15 3.09

Teasing/insulty 149 283 177 280 B9 2.83 |49 218%F | .77 | 71] 261| 276 2.64

Rudeness 144 271 147 282 PO 263 |47 2[96 | 96 272 250 | 2.7 2.68

Peer pressure 14|6 276 1f7 2.6 |89 2|81 |48 3.10| 284 | 71| 262 | 282 2.8

The information contained in Table 3 shows theifigd of the most common cases of conflicts in sthothe
responses were rated using a Liker t scale ofuits labelled 1, 2, 3, 4 and 5. According to tbals, 1 represented never,
2-rarely, 3-sometimes, 4-often, and 5 very oftelme Tindings show that threats were rarely expegdria schools. They
are more common in Boys’ Boarding Schools with amef 2.39. Most of the respondents rated rumosira @dommon
problem in Girls’ Boarding Schools which occurreargtimes (M=3.04). Overall, rumours were rated ittnean of 2.77
as a problem in secondary schools. Verbal fightiag high in Boys’ Boarding Schools compared tordst of schools
with a mean of 2.50 and 2.41 in Girls’ Boarding &uls. Generally, verbal fighting was rated with eam of 2.40. This
implies that it occurred rarely in schools as anfasf conflict. Physical fighting was more prevalaithough rarely
experienced in Boys Boarding Schools (M=2.30) anikedl Boarding Schools (M=2.30). The study foundt ttree
problem of physical fighting was very minimal inr8i Boarding Schools compared with the other s¢hdb had a mean
of 1.77. In Girls’ Boarding Schools, there were moases of peer isolation than in the other scheibtfsa mean of 2.55.
The findings of this study indicate that theft wvaasajor problem especially in Boys’ Boarding Sclso®=3.23) and in
Mixed Day and Boarding Schools (M=3.25). The stedyablished that insults/teasing are sometime®lalgm in both
Boys Boarding Schools (M=2.83) and Girls Boardirap&ls (2.80). Rudeness was experienced more I8’ Bwarding

Schools. Overall, it was rated with a mean of 20vh&h implies that it was a problem only at times.
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This shows that it is not a major problem. The gues from peers was rated with a mean of 2.80 winidicates

that it was a problem experienced in secondaryasho

Objective two sought to examine the nature of gigtary problems in secondary schools based on ayeas

indicated in Table 4.

Table 4: Chi-Square Test on the Nature of Discipliary Complaints by
Students Based on Different Categories of Schools

Value df Sig. (2-Sided)
Pearson Chi-Square 165.482 | 165 AT5
Likelihood Ratio 176.543 | 165 .255
Linear-by-Linear Association| .188 1 .665
N of Valid Cases 641

The findings contained in Table 4 show the chi-squavalues for differences in schools was
(x*=165.482, df =165, p=0.475). Since the p-value graster than 0.05, it shows that there was no fiigni statistical
difference in the nature of disciplinary problemgerienced in different schools. The problems wibiee same in all

the schools. These were threats, verbal fightimgfttinsults, peer pressures, rudeness and isolatm peers.

Objective three sought to examine the nature dfigligary problems in secondary schools based ageas

presented in Table 5.

Table 5: Chi-Square Test on the Nature of Discipliary Problems Based on Gender

Value | df | Sig. (2-Sided)
Pearson Chi-Square 56.673 | 55 412
Likelihood Ratio 68.086 | 55 A11
Linear-by-Linear Association| .102 1 .749
N of Valid Cases 640

The findings contained in Table 5 show the chi-sguast results on the disciplinary problems exgexéd by
boys and girls in schools. The study sought to tstded whether there was any significant statistiifference in the
disciplinary problems of boys and that of girls.cAcding to the findings, the chi-square valuesdisciplinary problems
between boys and girls wag$56.673, df =55, p=0.412). Since the p-value isagmethan 0.05, then it means that there
was no significant statistical difference of thediplinary problems between and boys and girlss Tileans that boys and

girls had the same disciplinary cases such as Mighding, theft, teasing/insults and peer pressur
SUMMARY, CONCLUSION AND RECOMMENDATIONS

The most common types of disciplinary problems tareats, rumours, verbal fighting, physical figltirpeer
isolation and insults. Students do not mind punishitmwhich entails teachers explaining the reasomg tliey punish
them, and the students understand the role of lpomg@st in maintaining discipline. The positive aftieé of the students
towards discipline indicates that the school rutes clear to the students. Students have been ttanghccept
responsibility for their options and abide by sdsbenforcement of a “zero toleraricpolicy for violence that results in

immediate suspensions or expulsions.
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Discipline requires collective responsibility frostudents, teachers and parents, and all thesegpantist play

their roles effectively.

The study recommends that teachers should invotudents in conflict resolution. Students have more
information on the causes of conflict and can @ayimportant role in coming up with solutions te throblems they
encounter. If students are given opportunitiesitaheir views on issues affecting their schooteyt become cooperative

during resolution of crises.
REFERENCES

1. Bandura, A. (1991). Social Cognitive Theory of Mofldought and Action. In W.M. Kurtines & J. Gewirtz
(Eds). Moral behaviour and development. Hillsdalg): Erlbaum.

2. Bandura, A. & Walters, R. (1963). Aggression. InViX. Stevenson (Ed.). Child Psychology. Chicago:vdrsity

of Chicago Press.

3. Bandura, A., and Walters R.H. (1963). Social Laagrand Personality Development. New York: Holt, &tiart

and Winston.
4. Bell, R. & Stub, H.R. (1968). The Sociology of Edtion. lllinois: The Dorsey Press.

5. Cooper, E. (2016). Burning question: Why are Kengtudents setting fire to their school's: Mail Gdian
Africa 28" November, 2016

6. Graca Machel, G. (1996). Promotion and Protectibthe Rights of Children. Impact of Armed Conflioh
Children. New York: United Nations.

7. Karega Mutahi (2008). What Ails Our Schools. Saasi to Our School Education problems. In C. Kimal.).

Management: The Blame Game. Nairobi: Kenya IngtiaftManagement.
8. Mwangi, J. (2011). Students of Kahuhia Girls Striker Beauty Contest: The star"Movember, 2011:19.
9. Nasibi, W.M.W. (2003). Discipline: Guidance and @salling in Schools. Nairobi: Nehema Publishers.
10. Ngigi, F. (2010). Arson, a Crying National Shamainsbi: Daily Nation, 1§ October 2010.

11. Lincoln, M. (2002). Conflict Resolution, Communiat Patterns: Promoting Peaceful Schools. Maryland

London: The Scarecrow Press, Inc.

12. O. Toole, M.E. (1999). The School Shooter: A Thréasessment Perspective. Supervisory Special Agent.

Federal Bureau of Investigation.

13. Sandy. S.V., Boardman, S.K. Deutsch, M. (2006)s@®wality and Conflict. In Deutsch, M., Coleman, Pand
Marcus, E.C. (Eds). The Handbook of Conflict Re8otly Theory and Practice. San Francisco: A Wilepfint.

Impact Factor(JCC): 3.6586 - This article can be denloaded from www.impactjournals.us







