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ABSTRACT: The purpose of this study is to examine the levels of burnout among
university academicians in Turkey and to investigate the effects of demographics on
levels of burnout among university academicians. A questionnaire-based study was
conducted on 648 academicians working in the Universities of Turkey. Data were
collected using a Turkish version of the Maslach Burnout Inventory. The burnout
levels of the university academicians were found to be average. The results indicated
that research assistants reported a higher level of emotional exhaustion than
professors. On the other hand, research assistants indicated a higher level of
depersonalization than associate professors, and research assistants reported a lower
level of personal accomplishments than other academicians. Nevertheless, among
the demographic variables, marital status, and age were significantly related to job
burnout. Gender was not significantly related to burnout.
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OZET: Bu cahsmanmn amaci, Tiirkive'deki iiniversite ogretim —elemanlarinin
tiikenmigslik ~ diizeylerinin  incelenmesi ve demografik degiskenlerin  ogretim
elemanlarimin tiikenmislik diizeylerine olan etkilerinin degerlendirilmesidir. Anket
tekniginin kullamldigi ¢calisma, Tiirkiye deki tiniversitelerde ¢alisan 648 akademisyen
iizerinde ~gerceklestirilmistir. Veriler, Maslach Tiikenmislik Olgegi’nin Tiirkce
versiyonu kullanilarak elde edilmistir. Ogretim elemanlarinin tiikenmisliginin orta
diizeyde oldugu saptanmigtir. Sonuglar, arastirma gorevlilerinin profesérlerden daha
yiiksek duygusal tiikenmislik puanlarina sahip olduklarim gostermistir. Diger yandan,
arastirma gorevlilerinin dogentlerden daha yiiksek diizeyde duyarsizlasma ve diger
akademisyenlerden daha diisiik diizeyde kisisel basarim puanlarina sahip olduklari
goriilmiistiir. Bununla birlikte, demografik degiskenler icinde medeni durum ve yas,
mesleki tiikenmiglik ile anlaml bir iliskiye sahiptir. Cinsiyetin ise tiikenmislik ile
anlaml bir iliskisi bulunmamaktadir.

Anahtar Kelimeler: Tiikenmislik, Ogretim elemani, Tiirkiye, Maslach Tiikenmislik
Olgegi

1. Introduction

Burnout is a work-related syndrome that stems from an individual's perception of the
instability between demands and resources over a long period of time. It is usually
characterized by apathy, detachment, and indifference in interpersonal relations, and
feelings of emotional exhaustion related to a lack of psychic resources and
helplessness (Ozdemir, 2006: 693). Burnout, caused by the cumulative effect of the
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stressful working environment, that exceeds the coping capability of the staff, is a
state which forces the employee to become introverted. In this state, the person is
“burned out” not only physically but also socially and psychologically (Cam, 2001:
201).

The issue of burnout was introduced to the scientific community and the public in
the 1970s and acquired extensive research attention (Ozdemir, 2006: 694). Many
studies have revealed the importance of staff burnout relating to productivity,
working efficacy and absenteeism, dissatisfaction, turnover, illness casualties and
psychopathology, in addition to an important deterioration produced in social and
family relationships (Dick and Wagner, 2001: 243-259; Garcia et al., 2005: 929-940;
Maslach, 1976: 16-22; Sethi et al., 1999: 5-13).

Decreasing energy, power and resources in the presence of excessive demands
associated with burnout is of interest to individuals and organizations (Wu et al.,
2007: 234). Burnout is explained in all organizations (Golembiewski et al., 1998:
59-65) and costs businesses as much as $200 billion annually in the United States in
terms of moderate productivity (Smith, 1999: 31-32). Specifically, Freudenberger
(1977) and Maslach and Pines (1979) documented the stress-included phenomenon
known as burnout present in members of the helping professions, such as education,
health, and social services (as cited in Ozdemir, 2006: 694).

Burnout is regarded as a serious problem among teachers (Van Horn et al., 1997:
372). Blandford (2000) stated that teachers’ burnout can affect their job performance
by decreasing the quality of teaching, which in turn influences children’s academic
achievement (as cited in Koustelios and Tsigilis, 2005: 190). Schwab (1986) listed a
number of reasons for the continuing interest in the phenomenon of teachers’
burnout. Among these was the fact that teachers are in contact with a large
proportion of society and that teaching is considered as a key profession to solve
social problems (as cited in Cam, 2001: 201).

2. Theoretical Background

The term burnout was first used among health workers by Freudenberger (1974).
Freudenberger (1980) identified burnout as a “state of fatigue or frustration brought
about by devotion to a cause, way of life, or relationship that failed to produce the
expected reward” (as cited in Tsigilis et al., 2004: 666-667). A widespread
perception of burnout is that it is a “state of physical, emotional, and mental
exhaustion caused by long-term involvement in situations that are emotionally
demanding” (Harrison, 1999: 25). Burnout is a work-related syndrome that most
often influences human-service professionals (Togia, 2005: 130). An operational
definition, though, burnout is a prolonged response to chronic emotional and
interpersonal stressors at work, and is defined by the three dimensions of emotional
exhaustion, depersonalization and loss of a sense of personal accomplishment
(Maslach et al., 2001: 397). Emotional exhaustion, the central dimension of burnout,
is characterized by a feeling that one’s emotional resources are used up.
Depersonalization refers to a cynical, callous and detached attitude toward clients,
co-workers and organization. The third dimension of burnout, decreased personal
accomplishment, is marked by a sense of ineffectiveness and inadequacy in relation
to job performance accompanied by negative self-evaluation (Togia, 2005: 130).
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Factors that lead to burnout have been detailed and discussed in the relevant
literature (Cordes and Dougherty, 1993: 621-656; Harrington et al., 2001: 1-16;
MacDougall, 2000: 14; Maslach, and Leiter, 1999: 50-53; Tyler, 1999: 34-40; Zbar,
1999: 46). Burnout exists when too much workload, lack of personal control,
inadequate rewards, breakdown of the working community, shortage of fairness or
conflicting values (Maslach and Leiter, 1999: 50-53). Besides, role stress, role
conflict, and workload as antecedents of burnout were revealed by Lee and Ashforth
(1996). Furthermore, burnout is hypothesized to be associated with both unmet job
conditions and one's personal expectations (Jackson et al., 1986: 630-640).

Burnout has been mainly observed in individuals whose professional demands
include both a high sense of ideals and a high degree of interaction with other
people, for instance medical staff and especially teachers (Evers et al., 2005: 35-46).
Burnout is a concern of many educators and is frequently caused by high levels of
prolonged stress related to excessive time pressure, weak relationships with
colleagues, large classes, lack of resources, fear of violence, isolation, behavioural
problems of students, role ambiguity, role conflict, limited promotional
opportunities, lack of support and lack of participation in decision-making (Abel and
Sewell, 1999: 287-293; Brissie et al., 1988: 106-112; Fimian and Blanton, 1987:
157-165; Friedman, 1991: 325-333; Friedman, 1995: 281-289). Nevertheless, as
mentioned by Lamude and Scudder (1992), the effects of burnout are personal, and
differ from one person to another depending on their access to social and emotional
support. Some teachers prefer to leave the profession and find another job. Teachers
who do not have an opportunity to start a new career, however, become exhausted
due to the challenges they face every day and become incapable of delivering
services (as cited in Ozdemir, 2006: 694).

University academicians are not exempt from problems associated with burnout
(Lackritz, 2004: 714). Harrison’s (1999) descriptions profile many issues and
characteristics that universities deal with on a regular basis, including “pressures,
conflicts, demands, and too few emotional rewards, accomplishments, and successes”.
In his study he discusses unrealistic goals and expectations set for people without their
input, and frustrations in achieving professional growth. University academicians are
potential candidates for burnout syndrome due to their relationships with large
numbers of students, personnel and administrators. In addition to this, university
academicians with higher levels of burnout are more likely to consider job changes
(Blix et al., 1994: 157-159).

Blix et al. (1994) revealed that burnout positively correlated with stress, productivity,
and health problems but negatively correlated with job satisfaction. Job burnout in
university faculty members showed significant correlations with numbers of students
taught, time invested in various activities, and numerical student evaluations (Lackritz,
2004: 713). Singh et al. (1998) found a negative relationship between research burnout
and both intrinsic motivation to do research and job satisfaction, with the other
relationship stronger for untenured faculty than tenured faculty. In their study was
found a positive relationship between perceived lack of research rewards and research
burnout and this relationship was stronger for tenured faculty than untenured faculty
(as cited in Lackritz, 2004: 714). Cam (2001) also found that the most significant
predictor of EE was work-setting satisfaction, of DP was job pressure, and of PA was
job satisfaction in nursing education settings in Turkey.



Burnout Among University Academicians: an Empirical Study on the Universities ... 117

A previous study related to burnout in a university performed by Neidle (1984)
revealed that burnout is not a problem reserved for the end of a long career, but may
be encountered at different intervals throughout the career continuum. Gmelch et al.
(1984) revealed that faculty reported similar degrees of stress associated with the
teaching, research, and service functions, with teaching as the most stressful activity.
Seiler and Pearson (1985) asserted that a serious consequence of burnout is the
consideration of job change. Richard and Krieshok (1989) found significant
interaction between gender and rank on predicted strain scores. Blix and Lee (1991)
found that there was an association between misfit and consideration to change jobs
for university administrators.

There have been several burnout studies in Turkey, however very few of them are
about the university academicians in general and most of these studies have been
applied in limited samples. For example, Budak and Siirgevil (2005) determined the
burnout levels of 185 academic staff in one faculty. Ardi¢ and Polatci (2008) identified
the burnout levels of academic staff in one public university, and evaluated the
relationship between some variables of academic staff’s burnout level. Eker and Anbar
(2008) measured the levels of burnout among academicians and investigated the
factors that affect burnout levels of 160 academicians that have been working in
accounting and finance sub-department in faculties of economics and administrative
sciences in 78 public and foundation universities in Turkey. Gezer et al. (2009)
determined the burnout levels of academicians of one High School of Physical
Education and Sports, and its relation to personal and vocational features. Giirbiiz et al.
(2007) also determined the burnout situations of 108 lecturers working at three public
universities. Cavus et al. (2007) analyzed the burnout levels of 79 lecturers in three
Vocational High Schools. Ozkanal and Arikan (2010) investigated burnout among the
28 instructors working at one university’s preparatory school and found out what
factors affect their levels of burnout. Aktug et al. (2006) determined the burnout of
physicians in medical faculty of one university and its relation to socio-demographic
features. Tiimkaya (2006) investigated the relationship between university faculty’s
gender, age, academic position, and working environment with their burnout levels at
283 full-time faculties working at one public university. On the other hand, Bilge
(2006) examined the relationships between burnout and job satisfaction of academics
along with other related factors in 194 academics. Serinkan and Bardake1 (2009) also
explored the factors influencing job satisfaction, levels of burnout and levels of job
satisfaction of the academicians of one university. Bilici et al. (1998) investigated if
there is an association between the level of burnout, sociodemographic factors and
depression, and measured the level of burnout in 160 academicians who work in five
faculties in one university.

3. Methodology

3.1. Participants and Procedure

This study was executed in three basic stages: sampling, data collection, and data
analysis. Sampling design and sample size are significant subjects to statistically
represent the population and to be able to suggest implications in both theory and
practice. There were 94 state and 31 foundation universities, and 96.105 academicians
in Turkey at the research time. 13.8% of these academicians were professors, 7% were
associate professors, 18.5% were assistant professors, 14.4% were instructors, 7.1%
were lecturers, 3% were specialists, and 36.1% were research assistants in Turkey. The
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survey was sent as a web page link to 7 state and 1 foundation universities randomly
chosen from 7 regions in Turkey. Surveys were sent to all academicians in every
department at these universities and completed anonymously. Numbers of
academicians sent e-mail were 7196 and response rate was 9% with a valid number of
648 academicians, including instructors, research assistants, and professors. The
number of the sample population was adequate for research (Sekaran, 2000). The
survey was carried out between June and October 2008.

The socio-demographic details of respondents are given in Table 1. There was not
much difference in gender: 50.6% of the respondents were female and 49.4% were
male. Concerning age of the respondents, 35.1% were between 31-40 years, 30.7%
were between 21-30 years, 23.2% were between 41-50 years, and 8.5% were between
51-60 years. Only 2.5% of the respondents were 61 and over years of age. 64.3% of
the respondents were married, 29.5% were single and 6.2% were divorced or widowed.
Distribution of the academic title of the respondents was as follows: 35.9% research
assistants, 20.6% were assistant professors, 16.9% were instructors, 13.9% were
professors, 10.1% were associated professors, and 2.6% were specialists and lecturers.

Table 1. Demographic Profile of the Respondents

N %
Gender
Female 321 50.6
Male 314 49.4
Age
21-30 198 30.7
31-40 227 35.1
41-50 150 23.2
51-60 55 8.5
61 and over 16 2.5
Marital Status
Married 414 64.3
Single 190 29.5
Divorced/Widowed 40 6.2
Academic Title
Professor 90 13.9
Associate professor 65 10.1
Assistant professor 133 20.6
Instructor 109 16.9
Research assistant 232 35.9
Lecturer 4 0.6
Specialist 13 2.0

3.2. Measures

The Maslach Burnout Inventory (MBI) is the most widely accepted and frequently
used burnout instrument in current research (Azeem and Nazir, 2008: 54). The MBI
was originally developed by Maslach and Jackson (Maslach and Jackson, 1981: 99-
113) and has been translated into Turkish and its validity-reliability studied by Ergin
(1992) and Cam (1992). In this study, the Turkish version of MBI translated by
Ergin (1992) was used. Analysis of the findings resulted in some changes on the
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MBI made by Ergin. Since the Turkish language does not respond to 7-point degree
scale (Ergin, 1992: 145), the 7-point Likert type scale in the original instrument was
changed to a 5-point Likert type scale. This version of the MBI has been extensively
used in the Turkish context (e.g. Alimoglu and Donmez, 2005; Altun, 2002; Arikan
et al., 2007; Cam, 2001; Cetin and Basim, 2008; Demir et al., 2003; Ergin, 1996;
Ilhan et al., 2008; Oncel et al., 2007; Ozdemir, 2006; Ozyurt et al., 2006).

The MBI consists of 22 statements describing the feelings an individual might have as
a result of being overstressed or burnout (Azeem and Nazir, 2008: 54). It measures
burnout on three subscales: Emotional Exhaustion (EE), Depersonalization (DP) and
Personal Accomplishment (PA). The first subscale (EE) describes feelings of being
exhausted by the job (range 0-36). The DP subscale deals with self-esteem and
behaviour towards recipients of care which lacks emotion for the individual (range 0—
20). The PA subscale addresses feelings about ability to cope with the problems of
working directly with people in the work environment (range 0-32) (ilhan et al., 2008:
101). High EE and DP, and low PA are considered to indicate burnout (Cam, 2001:
202). In addition to this, low degrees of emotional exhaustion and depersonalization
and a high degree of personal accomplishment reflect a low level of burnout; high
degrees of emotional exhaustion and depersonalization coupled with a low degree of
personal accomplishment reflect a high level of burnout. Average degrees of all three
dimensions show a moderate level of burnout (Brewer and McMahan, 2004).

Reliability analysis was evaluated by Cronbach’s alpha coefficient for internal
consistency. Cronbach’s alpha values for the dimensions were as follow: EE: 0.84,
DP: 0.70 and PA: 0.76 are similar to those of Maslach et al. (1996). The validity of
MBI was evaluated by confirmatory factor analysis (CFA) using LISREL 8.54. The
results of the CFA confirmed the existence of the distinct structure of the Turkish
version of MBI. Nevertheless, preliminary research supported the structural validity
of the Turkish version of MBI with a normative sample by means of factor analysis.
As a result of varimax rotation following the principle component analysis, the
factor structure was found to be well established (Cam, 2001: 203).

The questionnaire also included a demographic section, which asked for the
following information: academic title, gender, age, and marital status. Having
completed tests for reliability and validity, ANOVAs and t-test were computed to
determine differences in level of three dimensions of burnout within the
subcategories related to academic title, gender, age, and marital status.

4. Findings

For emotional exhaustion and depersonalization, higher scores reflect higher degrees
of burnout, whereas a high score on personal accomplishments indicates a positive
outcome rather than a negative one (Ghorpade et al., 2007: 247). Mean, standard
deviation, and alpha scores of all three dimensions are shown in Table 2 for the
respondents.

As can be seen in Table 2, the means (standard deviations) were 12.24 (5.85) for
Emotional Exhaustion (EE), 3.84 (2.94) for Depersonalization (DP), and 22.47 (4.09)
for Personal Accomplishment (PA). This result indicates that the EE and DP levels
of the university academicians of this study were found to be average and PA level
were found to be more than the average, but not very high.
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Table 2. Burnout Scores of the Respondents

Dimensions Mean S.D. Alpha
Emotional Exhaustion 12.24 5.85 0.84
Depersonalization 3.84 2.94 0.70
Personal Accomplishment 22.47 4.09 0.76

ANOVAs and t-test were computed to determine differences in means for the three
dimensions of burnout by academic titles, marital status, age, and gender. Analyses
were performed using SPSS for Windows 16.0 program. Firstly, ANOVA was used
to examine subscale mean differences among the academic titles. The relationships
between the three dimensions of burnout and academic titles are statistically
significant. A post-hoc Hochberg’s GT2 test was used to detect the difference in
means among professors, associate professors, assistant professors, instructors and
research assistants. Table 3 shows the results of the one-way ANOVA comparison
and the post hoc Multiple Comparison Tests (Hochberg’s GT2). As can be seen in
Table 3, the difference in means of emotional exhaustion for research assistants was
statistically different and higher than professors. Research assistants indicated a
higher level of depersonalization than associate professors, and research assistants
reported a lower level of personal accomplishments than other academicians'.

Table 3. One-Way ANOVA and Post Hoc Multiple Comparison Tests
(Hochberg’s GT2) of the Burnout by Academic Titles

Post hoc
analysis
Sum of DF Mean F. Sig. | Mean (Hochberg’s
Squares Square | ratio
GT2
1[2(3[4]5
1=10.11 *
Between Groups | 787.107 6 [131.185|3.922 |.001
2=11.39
o 3=12.52
EE
Within Groups | 20635.391 | 617 | 33.445 4=12.39
Total 21422.498 | 623 5=13.24| *
1=3.31
Between Groups | 204.480 6 |34.080 | 4.025 |.001 =5 %6 ”
bP Within Groups 5257.450 | 621 | 8.466 ?;gg;
Total 5461.930 | 627 5=4.43 *
Between G 928.182 | 6 |154.697[10.051.000 H—2:3 -
etween Groups . . . . 7=23.63 ”
PA o 3=22.59 *
Within Groups | 9373.102 | 609 | 15.391 4=23 43 "
Total 10301.284 | 615 5=20.93 | * | * | * | *

Notes: 1= Professor, 2= Associate professor, 3= Assistant professor, 4= Instructor, 5=
Research assistant

Next, ANOVA test was used to analyze the burnout dimensions for any significant
differences among the respondents’ marital status. A post-hoc Hochberg’s GT2 test
was used to detect the difference in means among married, single, and
divorced/widowed academicians. Single academicians indicated a higher level of DP
than married. On the contrary, married academicians reported a greater level of PA

! Data for lecturers and specialists were not evaluated because of an inadequate group size.
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than singles. Meanwhile, no significant differences were observed for EE subscale
score. Results are presented in Table 4.

Table 5 also shows the difference in means for the three dimensions of burnout by
age groups. The relationships between the DP and PA dimensions of burnout and the
age groups are statistically significant. A post-hoc Hochberg’s GT2 test was used to
explore the difference in means among 21-30, 31-40, 41-50, 51-60, and 61 and over
age groups. The difference in means of DP for 21-30 years was statistically different
and higher than 41-50 years. The difference in means of PA for 41-50 and 51-60
years were statistically different and higher than 21-30 years. No significant
differences were found in the EE subscale among the five age groups.

Table 4. One-Way ANOVA and Post Hoc Multiple Comparison Tests
(Hochberg’s GT2) of the Burnout by Marital Status

Post hoc
analysis
SS um of DF SM can F. Sig. Mean (Hochberg’s
quares quare | ratio GT2)
1 2 3
Between Groups 135,680 2 167,840 |1,975| 0,140 |1=11,89
EE | Within Groups 21261,105 | 619 | 34,348 2=1291
Total 21396,785 | 621 3=12,50
Between Groups 99,450 2 149,725 15,778 | 0,003 | 1=3,56 *
DP | Within Groups 5361,208 | 623 | 8,605 2=445 |*
Total 5460,658 | 625 3=3,78
Between Groups | 259,341 2 1129,670( 7,927 | 0,000 | 1=22,85 *
PA | Within Groups 10011,433 | 612 | 16,359 2=21,46 |*
Total 10270,774 | 614 3=23,19

Notes: 1 = Married, 2 = Single, 3 = Divorced/Widowed

Table 5. One-Way ANOVA and Post Hoc Multiple Comparison Tests
(Hochberg’s GT2) of the Burnout by Age Groups

Post hoc analysis
Ssc‘lllrl‘;r‘;i DF Sl\c’l[lf;‘?e | Sig.| Mean | (Hochberg’s GT2)
1 23415
1=12,68
Between Groups | 386,325 | 4 | 96,581 [2,841,024(2=12,80
EE 3=11,51
Within Groups | 21045,160 [619] 33,999 4=10,98
Total 21431,486 623 5=9,23
1=4,28 *
Between Groups | 81,650 4 | 20,413 {2,360|,052 2-3.89
= %
DP Within Groups | 5388,367 [623| 8,649 i;g’ig
Total 5470,018 {627 5=3,50
Between Groups | 419,680 | 4 |104,920|6,493|,000 121,40 s
’ ’ ’ ’ 2=2245
PA |, ... 3=2329 | *
Within Groups 9873,535 |611]| 16,160 4=23.49 | *
Total 10293,214 | 615 5=24,42

Notes: 1 =21-30,2 =31-40, 3 =41-50,4 =51-60, 5= 61 and over
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Lastly, the effect of gender on the three burnout dimensions was analyzed by t-test
but no significant differences were found in the three burnout subscales between
men and women academicians.

S. Discussion and Suggestions

The burnout levels of the university academicians in this study were average, but not
very high. The findings of the study indicate that there were significant differences
between the three burnout dimensions and academic titles. Research assistants have
a higher level of emotional exhaustion as compared to professors. Research
assistants have a higher level of depersonalization than associate professors, and
research assistants have a lower level of personal accomplishments than other
academicians. Consequently, professors and associate professors have low levels of
emotional exhaustion and depersonalization, and high levels of personal
accomplishment than other academicians. This result may be explained that these
groups of academicians can cope effectively with various problems in their
academic life and this can also be related to having a tenured position for professors
and associate professors at the universities of Turkey. Only professors and associate
professors have tenured positions in Turkey. However, other academicians such as
research assistants, assistant professors, and instructors are employed under contract
and their contracts are renewed every 2 or 3 years in the universities of Turkey.

In a similar study, Dillon and Tanner (1995) reported that professors and associate
professors are statistically significantly more likely to score low on the personal
accomplishment subscale than are lecturer, instructor, and assistant professor. In
their study, professors and associate professors were also more likely than lecturer,
instructor, and assistant professor to score low on the emotional exhaustion subscale,
and the depersonalization subscale showed an insignificant degree of difference
between these faculty groups. Jackson (1993) found that significant differences were
found among pharmacy faculty with regard to academic rank. Azeem and Nazir
(2008) also found significant differences on emotional exhaustion but not found
significant differences on depersonalization and personal accomplishment among
university academicians. In a study by Brewer and McMahan (2004), industrial and
technical teacher educators reported an average degree of burnout for all three
dimensions of burnout. Nonetheless, Lackritz’s (2004) study estimates the
percentage of incidence of highest levels of burnout is at half the rate of the general
workforce but it was reported that there were no significant differences among
academic titles. Croom (2003) found that agricultural teachers experience moderate
levels of emotional exhaustion, low levels of depersonalization and a high degree of
personal accomplishment. He also reported that an agriculture teacher’s academic
degree does not seem to influence teachers’ responses on each of the sub-scales of
the MBI. In Turkey, Ardic and Polatc1 (2008) found that academic personnel
reported moderate levels of emotional exhaustion and depersonalization, but high
level of reduced personal accomplishment in one public university. Bilge (2006)
found that the status of academics is capable of predicting not only emotional
exhaustion but also personal accomplishment at 194 academics. Serinkan and
Bardakei (2009) revealed that significant differences were found in level of burnout
among research assistants, associate professors and full-time professors in one
university. Tiimkaya (2006) also found that professors as a group feel emotional
exhaustion and personal failure the least, whereas research assistants feel it the most
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in a public university. Bilici et al. (1998) reported that the levels of personal
accomplishment were significantly higher among professors than research assistants.

Nonetheless, among the demographic variables, marital status and age was
significantly related to burnout subscales. Single academicians have significantly
higher mean levels of depersonalization, but married academicians have higher
mean personal accomplishment levels. In age groups, 21-30 years have significantly
higher mean levels of depersonalization than 41-50 years and, 41-50 and 51-60
years have significantly higher mean levels of personal accomplishment than 21-30
years. Gender is not significantly related to burnout in this study. Croom (2003)
reported similar result from his study that gender had no effect on responses among
agriculture teachers. In his study, age of the agriculture teacher is related to
depersonalization scores, but not to emotional exhaustion and personal
accomplishment scores. Dillon and Tanner (1995) also reported no significant
differences in the three burnout subscales in relative to gender and age. Similar
results were also found by Friedman and Farber (1992). In Turkey, Bilici et al.
(1998) also reported that there was no significant difference in emotional exhaustion,
depersonalization and personal accomplishment levels according to sex and type of
school. Ozkanal and Arikan (2010) found that demographic characteristics,
educational background and work-related factors proved to have low or no
significant effect on instructors’ burnout levels in one university. Cavus et al. (2007)
revealed that significant relationships were found between age and personal
accomplishment among 79 lecturers in three Vocational High Schools in Turkey.
Glirbiiz et al. (2007) determined that the effects of “personal characteristics, age,
gender, education level, and experience” on burnout are related to emotional
exhaustion, diminished personal accomplishment and depersonalization subscales of
108 executive lecturers working at three public universities.

Besides, Lackritz (2004) found that female academicians have significantly higher
mean scores on emotional exhaustion than males, while male academicians have
higher scores on depersonalization. In his study, it was also found that age is
inversely correlated to emotional exhaustion. Jackson (1993) also found significant
differences in levels of burnout in relation to gender, age, and marital status among
pharmacy school faculty. Ghorpade, et al. (2007) reported that gender is
significantly related to emotional exhaustion and females are more likely to be
emotionally exhausted than males. Gezer et al. (2009) revealed that only personal
accomplishment subscale scores differ according to age, having a managerial work,
and academic level in academicians of a High School of Physical Education and
Sports in Turkey. Aktug et al. (2006) revealed that a significant correlation between
the levels of burnout and academic level, duration of the work, and sex was found in
one university. Bilge (2006) also found that female gender was found to be an
important predictor of a lower level depersonalization. Tiimkaya (2006) found that
female faculty experience emotional exhaustion more in comparison to male faculty.

As mentioned by Lackritz (2004), there are significant implications for university
administrators, who should be interested in the mental state of their members. With
an available instrument which measures burnout, periodic administration of such an
instrument would allow them to anticipate burnout, rather than waiting for it to
happen. Azeem and Nazir (2008) also claimed that university administrations must
regularly observe the factors which may have adverse effects on the effectiveness of
academicians and take remedial actions to develop education. Otherwise, the
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relationships among teachers, students, and administrators will be damaged and
hence the quality of education will be negatively affected.

Consequently, burnout is an important topic that needs to be investigated further in
academic life. As, staff burnout is related to job performance, productivity,
absenteeism, dissatisfaction, turnover, illness casualties and stress. Academic
burnout studies can help the university administrators and teachers to develop the
quality of education. There have been several burnout studies in Turkey, but very
few of them are about the academic staff, and most of these studies have been
applied in limited samples. In the current study, the number of the sample
population is adequate for the research.

The study has some limitations. First, the sample of the study was chosen among the
university web sites which hold a place of the e-mail addresses of all the
academicians. Second, the sample sizes of subgroups are different which may have
influenced the study’s results.

It would be useful that future studies should be replicated within the prescribed time
limits, considering variables such as job stress, depression, communication,
intention to leave and managerial support.
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