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ABSTRACT
1) Introduction

Iraqi children are deprived from regular educati@s®avices for decades. Education sector suffeevare lack of
human, financial and other related resources. Surchimstances lead to demotivate either pupilseactiers to not be

interested learning and teaching respectively dliolg English.

English is fundamental in business, communicatiaeh @construction. Without this global languagegpession

is difficult if not impossible. English is vital toreate changes efficiently and effectively.
KEYWORDS: lIraqgi Children, English Learning, War Effect

INTRODUCTION
2) AIM AND OBJECTIVES
2.1. General Aim

e To highlight the problems facing Iraqi childrenl@rning English in primary schools.
2.2. Objectives:

» To identify the effects of war on learning English

» To identify the impacts of gender on learning Estgli

3) LITERATURE REVIEW

3.1. The Problems Facing Iraqi Children in LearningEnglish in Primary Schools

English language acquisition is the study of hownhn beings acquire a grammar of a set of semasytitactic
morphological and phonological categories and rthes underlie their ability to speak and underdtéme language to

which they are exposéd.

English is taught in primary schools approximatallyover the world. It imposed itself as a compuyssubject

within curriculum for the role it plays in buildingpciety materially and morally.

Having sufficient sources and resources are vitabfoviding a healthy educational environment tetures a

successful teaching and a smoothly learning prod@sserally, schools in developed countries arevigen with 1)

! parker and Riley, 1994:176
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language laboratories, 2) libraries with languagjated sources such as books, magazines, newspegessttes, CDs, TV
programmes and films, as well as 3) a computer requipped with advanced information technologychézg facilities
and tools to support language learning. Unfortugatke old-styled classroom organisation with ravirowded pupils

in front of a blackboard with no visual audio aitts|arge extent, is dominant in Irag.

Poor performance by English teachers results atyming not competent individuals who is able touikbthe
society now and in future. Simply, there are egantities with fewer qualities of English teachef®o are not prepared

to teach it. There is no a healthy English teaclpireggess as a result.
English as a foreign language is not subjected emsgttional if compared with other topics taugharabic.

Naturally, in such circumstances the learning oukes stay far behind the standards. Teachers amapable of
delivering their educational duties and graduatgilpu students able to respond to the scientiéchnical, cultural and

other requirements in now and future.

Iragi English teachers are victims of the Iraqipboorrupted education system. They have studiddcated and
graduated without receiving sufficient knowledgel dror experience. The school environments aresapportive to them
to gain proper professional judgement. In otherdsdhey are not prepared well theoretically, actidly and as business

professional teachers!

In one hand, Iraq has been ruled for decades (126®3) by Baath Party. Baath Party was an Arabigonal
extremist political movement believed in Arabictané and civilization and was unable to recogriigeitterdependent of
the Eastern and Western cultures in which langimg¢ige main medium of communication, on the othemchiraq was a
rich country and companies all over the world ateesnely ready to do all the services. Therefomeglish was just an

ordinary subject and not looked to be exceptional.

Post occupying Iraq by United States and allies,ribed for knowing English has dramatically roséak got a

priority in Iraq and in a region too. Actually, dieg with such an issue needs time, effort andepeti

The qualified English service provider main bodg.iMinistry of Education, the first line key sar@iproviders i.
e. teachers and the targeted people for whom th@ewdducation system exists i. e. learners / pupilgeneral and in
Primary Schools in special, has to operate in hagmo transform English from a strange / foreigngaage to an

attractive and interesting topic. This will occyridentifying, analyzing and resuming an inclusieérm in the field.

English is a serious issue as pupils are not ablkedad English books and / or understand them.speetable
number of pupils do not participate in class cosaton due to having difficulties in expressingrtiselves in English.
Others are reading English in silence becauseeptbnouncing barriers. Iragi culture is a negatwvearce of abuse in

both occasions! Pupils are using their mother tenghile learning instead of the English, not inrdpcomparison.

School non-educational environment is unhealthy o contrary it is bad, furthermore, by health aadety
standards, it is dangerous. Iragi ministry of ediooa states that almost one-third of all primachaols are lacking water
supply and half of them are without sanitation Ifaes. The critical situation can be seen in theqgar, Salaheldin, Diala
governorates where more than 70 percent of prirsahpol buildings are either lacking water servioeshe existing

water supply are broken.
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In spite of the mentioned difficulties, the overalirolment has surged from 2003/2004 academic $edtable
buildings with a plenty and proper facilities afeays fail to keep pace with user demands. A tofad.3 million children
are currently enrolled in primary school compared3t6 million in 2000, the most recent year for ethidata were
available prior to this survey. However, there ao¢ enough desks, chairs or classrooms. Many pyirsenools in Iraq

running two or three shifts a day.

It is obvious that from more than 14,000 primarpaas in Iraq, only 11,368 school buildings are ikade,
2,700 sites need major renewals. As a result ofesgg buildings, school walls have crumbled, vang have broken
and roofs are leaking. Since 1980 till now, Iraqg faught with its neighbours and has internal figletd to economic and
social disasters in which education and schooldingks are included. Since March 2003, over 700 anynschools had
been damaged by bombing, a third of them are irhBad, with more than 200 burned and over 3,00@thot

It is vital to diagnose the symptoms then to subedlistic recommends.

It is an educational oriented issue; thereforés ihecessary for educational executives, supesjistucators,
head-teachers, teachers, pupils, parents, eduabhtit®Os, related ministries and service providerpdrticipate in this

reform process.

Wars and internal crisis destroy the economic nwestended to avoid critical unwanted social probkemd to
allocate a respectable ratio of national income the education sector. Family and educationalraade social stability
are control to efforts to achieve progress in chifticatiorf. Children needs are universal such as nutrition faolequate
healthcare, decent education, shelter and securdoaimg family. Politicians, government officialgjilitary authorities
and legal experts have responsibilities to changk ameliorate conditions for Iragi children. Peopleo have been a
victim of armed conflict, men, women and childree &ey stakeholders in finding solutions to imprafre condition and

future of Iraqi children, their voices should beawin the planning and implementation of interiemiprograms.
3.2. The Impact of War on Learning English

Armed conflict resulting in massive levels of dastion places a population at risk of physical, aBaprmoral and
cultural damagé.Children, the most vulnerable group, may not bly &illed or injured in large numbers but countless
others are likely to grew up materially and ematibn deprived. They are moreover harmed by therdeson of the
social structures that give meaning to psychologgt aultural life such as their communities and fasi They are
exposed to multiple forms of abuse, including beiagruited or used by armed conflict (forces) ooups, trafficked
placed in conflict with the law, made to engagedamgerous labor, left to live or work on the stseabd subjected to
under-nourishment and under-situation academiéaliar violates every human right of the childrerglinling children
killed without having their right to live, to be thi their families and communities, to-be healthydevelop their

personalities and to be nurtured and protetted.

The disruption of social networks and primary rielahips that support the normal development ofdobi

2 Al Obadiah AK, Piachaud j, 2007: 394-395
3 Scheuren et al, 2007: 56

* (humanitarian info.org fias
® Michael. G, Sowa T, 2001: 176
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physical, emotional, moral, cognitive and socialelepment for the duration of lengthy conflicts daawve profoundly
negative consequences on children. The entirecfaifriheir personal world, their homes, schoolslthesystems and
religious institutions may be placed in extremesisriand jeopardy by war and armed conflidihe number of children
killed due to current violence is unknown but iestimated that some hundred thousand have bded &il injured’ The

war in lraq continues to have a detrimental onionil of Iragi youth. Children eat what the othemmbers of the family
eat. Toys and games are offered only at festivatk an special occasions. School teachers and menageke to the
parents about the problems facing children who doage to go to school. 'Teaching has been hitdpdtitical situation
in Iraq," said Salma Majid, manager of a local ptiynschool. Children can often not get to the sthaad people may
have more than three days off in a week. The whobdemic year may be delayed because the violaxdden so
extreme in Irag. 'Schools can provide children ancie to play but sometimes it is not safe' she gamimber of school
buildings have been hit by mortar. 92 percent dfdoén had learnt impediments that are largelyilaited to the current
dilate of fear. Schools are regularly closed ashees and pupils are too fearful to attend. Ové,B00 children may now

be out of schodi.

Wars in Iraq created a bad situation where twoionillragi children have to suffer from poor nutriti disease
and interrupted education. A child dies every fimautes, many more have been displaced and otlaees to leave the
country because of war situation. One and a hdlfomiof children have no access to basic healtle,caducation, shelter,
potable water and sanitation. Sick or injured alifd who could otherwise be treated by simple meargsleft to die in
hundreds because they do not have access to badicines or other resources and children who hasthands, feet or
other limbs, all of these are considered obstraciio their teaching. They could not learn in a abli¢ way in a

comfortable environmerit.

Figure 1

® United Nation, 1996:451
" Burnham et al, 2006:368

8 |ps news.net
% Inease, 2009:43-45
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Figure 4

3.3 The Impact of Gender on Learning English

A number of sociolinguistic studies have found tlvatmen tend to use higher status variants moreiénetty than
men. Women of each social class group use the stanglard variant more often than men of equal stdtiie variable is
more sharply stratifying for women than for men anel biggest gabs occur in the lower middle classlawer working
class. Women tend to hypercorrect more than meecéy in the lower middle clas8.In Iraq, it was found that women
use higher status variants more than men. They teruypercorrect more than men, girls are moreossrin study
comprehend material explanation quicker than bays they try to correct their mistakes more thanshdy/ray &
Bloomer state that early work either assumed ogssigd that girls acquired language faster anerttan boys because
of early maturation and because a large nhumbearoilies lost their fathers, so their boys beingldader of families and
responsible of feeding their families and this nsatteem far away from learning English in a good Waeing free from

such a responsibility, girls have better opporgumit concentrate on study including English. Similasults have been

9 Romaine, 1994:78
"' Wray & Bloomer (1998:115)
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found in other places such as Sweden, Britain astthétlands. In fact one sociolinguist has gonenhéurto say that this
pattern of sex differentiation is so ubiquitoussiestern societies today that one could look at wdsngpeech to determine
which forms carry prestige in a community and cosely at men's to find out which are stigmatizé®elying on her

prestige and accent, you can determine if the sydadim Baghdad, Basrah or Karbala etc.

Women use more prestige forms and they are moit lbdn men because they use nonstandard forspeeth
carries connotations of masculinitylt is obvious that girls are quieter, sitting inm@re arranged order and are more
respectful towards their teachers in classroomiarsgttings compared with boys who are known fandgeoisy, rough
and abusive. In addition, boys and girls are béiegted differently by teachers, because they blithat boys use to get
more conversational turns than girls in classroettirgs and the implications for their educatioaahievement of girls
tendency to be more quiet and passive than boyiseirtlassroom! Women may be using linguistic means as a tool to
achieve status denied to them through other outiitece women have long been denied equality wigm ms far as
educational and employment opportunities are comckrthese are not reliable indicators of a wonstatsis or the status
she aspires to. Thus, the market place establikeslue of men in economic terms, but the onhdlaf capital a woman

can accumulate is symbolic, she can be a goodaidfewith respect to the community's norms for apgate behaviot®

Unfortunately, in Iragi countryside areas, peopld aulture do not provide a supportive atmospherevbmen to
have their ordinary human rights and to be educ&@®edcontrary, they offer men every opportunityattend school, have
responsibilities, attaining formal and informal flimss. They prefer to keep women at home as adaeuife who takes
care of her husband and children. In such envirawimdere culture, society and non-equal opportualgments are

collectively preventing women from education, iaisatural outcome for them to remain unable tmléapeak English.
3.4. The Impact of Dialects Variation on Learning lglish

Although they speak and understand each other ghroloeir English language, yet it is extremely hdrdot
impossible to find individual English speakers ®dlike in expressing. Some differences are dageo sex, speech rates,
emotional state of health, and whether Englishri& fanguage or not. Other differences come froardachoices, the

pronunciation of words and grammatical rules.

No human language is fixed uniform, or unvaryinlj:l@nguages show internal variation. Actual usagees
from group to group, and speaker to speaker indesfrthe pronunciation of a language, the choicevofds and the
meaning of these words, and even the use of sym@mtstructions’ Each recognizable dialect produces and uses their
language in exactly the same way. People are alrlecbgnize different individuals by their distirsgieech and language

patterns, indeed, a person's language is one afitlsé fundamental features of self identfty.

Although different groups are sharing the same Uagg (English), they speak with different exprassid

'2 Romaine, 2000: 79

13 Romaine, 1994: 79

“Wray & Bloomer, 1998: 111

!> Romaine, 2000:79

% Fromkin & Rodman & Hyams, 2003:445
' Akmajian et al, 2001:275

18 Akmajian et al, 2001: 277
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accents. It is differ even with people living inetlsame region or city (London). Bostonians, Newk¥os, Blacks in

Chicago, Whites in Denever and Hispancis in Albuque all exhibit systematic variation they speaklish *°

To take an example, the speech of Americans is Bomelifferent from the speech of the British, ahd speech
of these two groups in turn is distinct from theagh of Australians. When groups of speakers diftgiceably in their
language, they are often said to speak differealedis of the languagéThere In Iraq we have the Iraqgi language but
each governorate speaks it differently such asdaknguage which is different from Baghdad or kdabor Mosul
language in some aspects such as the way of spequonunciation of some words that distinct eackiegnorate from
another. When there are systematic difference endifferent groups speak a language, we say thet geoup speak a
dialect of that languag®. Iraq is not exceptional. Iragi people speak déférlanguages (around 78% Arabic, 17%
Kurdish, 3% Turkish and 2% other languages). Aradnid Kurdish are formal languages. Quran Arabidtewniis the
source of study, formal usage by state and govemhesablishments where Arab residents are domimdrite Kurdish

has the same role where Kurd residents are dominant

Arabic, Kurdish and Turkish have different rootsammar bases and structures. Arabic has an Arascaist

root, Kurdish has Indo-European origin while Turk{urkman) has a middle Asian (Mongolia) backgrhun

Iragi Kurds use Arabic alphabet with some basic radngents. Arabic Alphabet consists of 28 lettersjlevKurdish
Alphabet consists of 34 letters. There are 6 Arddiiters (= «oe & < 3 «&) not available in Kurdishi; there are 10

Kurdish letters & <3 <33 «J «& « <5 <, «g «) that you cannot find them in Aralfg.

Arabs who live in southern, middle and southerrvipres / regions in Iraq have different dialectsirds have

two main dialectsl) Sorany is dominant in Arbil, Sulaymaniyah and Kirkuk wéfl) Kirmanjy is dominant in Duhuk.

All Iragi border residents share the same regitotdl dialect with people who live in neighbouriageas who
live in other countries like Kuwait, Saudi Arabilgrdan and Syria for Arabic spoken people, Turkey; and Syria for
Kurdish spoken languages (personal observatiorgleBis are mutually intelligible forms of a langeathat differ in
systematic ways every group whether rich or pagardless of region or racial origin speaks a didleand it is not easy
to decide whether the systematic differences betwee speech communities reflect two dialects ar lmnguages. A rule
of thumb definition can be used when dialects bexamtually un-intelligible, when the speakers abther dialect group,
these dialects become different languages. Daneaks Danish and Norwegians speaking Norwegian Swddes
speaking Swedish can converse with each other.ifmless, Danish and Norwegian and Swedish arddemesl separate
countries and because there are regular differelnetgeen them are not much greater than those bptite English

spoken in Australia and Ameriéa.

Y bid, 2003:454

20 (Akmajian et al, 2001: 275

2L Fromkin et al, 2003: 445

22 http://www.islam101.com/quran/letters.html
2 https://ckb.wikipedia.org/wiki/

%4 ibid: 445

% ibid: 445-446
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A language is a coherent system of rules. Two dislef a given language are somewhat differentegystof
rules. By definition, dialects have a great dealcommon with one another. Dialects are not fordemguages but
alternative versions of the same langu#géhe various languages spoken in China such as Mamredand Cantonese,
although mutually unintelligible, they have beefereed to as dialects of China because they arkespwithin a single

country and have common writing systém.

Similar to other societies, there is dialects aglknown byl) market dialect, generally exists in public markets
and used by people with poor / lower educated tuped background who do not pay enough attentiothéocontent of
and the way of expressing their speech, @rislisinessdialect, used by businessman who are professamhhave higher
education / cultural background. There are two &iafldialects: one of them is called social digledtich are varieties of
language used by groups defined according to @dssation, age, sex and the other kind is a nurabether social
parameters, and it is also the distinct form ofiegliage spoken by members of specific socioecondass, such as the

working class dialects in England or the ghettgisges in the United Stat®s.

Other Regional dialect is the distinct form of adaage spoken in a certain geographical area. saonge, we
might speak of Ozark dialects, on the groundsititebitants of these regions have certain distinguistic features that

differentiate them from speakers of other form&noglish?

How regional dialects developed is illustrated bprges in the pronunciation of words with an r. Bnigish in
Southern England ,.were already dropping theibgfore consonant and at the end of Words as eartheeighteenth

century

Words such as farm and father were pronouncedaam)fand (fa’ and today in Britain accents that have lost
post vocalic r as a result of linguistic changeeagalty have more prestige than those, like Scotfisglish that preserve in
many parts of the United States the reverse is’tr8e concerning the pronunciation of r becomes shefore consonant
and at the end of words being a rule in Englistmgnar and | observed many students even in the silyelid not know
this rule. | think that this due to the bad sitaatiof education in Iraq in Primary and Secondarhd®ts (personal

observation).

The distribution of post vocalic r in the Unitecaféts reflects the history of settlement patternsotdnists from
different parts of Britain and) Ireland. Because televant linguistic factor for this change was pinesence or absence of
a consonant in the immediately following word (af.ecar engine v. car key) also called 'linkingppears in non-rhotic
accents before words beginning with a vowel. Subsetiy this pattern seems to have been restrucanddyeneralized so
that r is inserted in many contexts before a vowleére historically it was never present e.g. 'itlea of it becomes the

idea of it ' this phenomena is known as intrusive r

% | anguage Development Structure and Function, P 271
*’ibid :446

2 Akmaijian et al, 2001: 276

2 Akmajian et al, 2001: 27-6

% Frornkin & Rodman & Hyams ,2003:449

¥ Romaine , 1994 : 68

% Romaine , 1994 :68
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Not having p: problem, v: victim letters or relatgnouncing for related letters such as ch: cihaabic spoken
people face difficulties to produce a proper proveing. Kurdish spoken people face difficulty forttaving th: the, earth
pronouncing. As Kurdish has the Endo-European rdbé&sefore they facing fewer difficulties than Aia spoken people
in this regard, although Arabic has been servedxitellence as it is the formal language of Quraadith and Islamic

religion.

Failing to pronouncing r in Arabic is relatively monon in some areas. The holder is automaticallyblento
pronounce r in English as well. Another problenoticed when one of my colleagues could not proneunm Arabic
dialect, he also could not pronounce it in Englahguage. It may be a source for not understanfitorg other people

who is not aware of the issue.

It is advisable for Iraqi professionals who areviing this service in to develop techniques thalphiraqi
learners to deal smoothly while they are on thesmof learning English. Waves of immigration brougpeakers of other
dialects and other languages to different regi@ash group left its imprint on the language of teenmunities in which
they settled. For example, the settlers in varimgions developed different dialects. The Germanthé south eastern
section, the welsh west of PhiladelpfiiaVe noticed that the bad situation in Iraq forcemynfamilies to go to European
cities, we noticed that Iraqgi people obliged tahetine dialect of the region in which they settiedwe observed that Iraqi
children facing problems in learning English inithschools because they learn this language inffareint way in

comparison to the condition of learning this langgién Iraq.

During the second half of the twentieth century drexds of thousands of Spanish speaking immigranis f
Cuba, Puerto Rico, Central America, and Mexico rmaesettle down in the east and west coasts of/tlied States. In
addition, English is being enriched by the langgagigoken the large numbers of new residents coframg the pacific
Rim countries of Japan, China, Korea, Samoa, Maay$etnam large new groups of Russian and Amargeakers also
contribute to the richness of the vocabulary antuoe of American cities. The language of the regiavhere the new
immigrants settle may thus be differentially afestby the native language of the settlers, furditleling to the varieties of
American languag®. | do remember the difficulty of understanding areur Indian Secondary stage teacher as she was
swallowing some of sounds when she was speakiigglish. English is the most widely spoken languisgidne world if

one counts all those who use it as a native orsesand or third languagd®.

There is no such thing a who use it as a nativguage or as a second or third language (a singriéage used at

all times by all speakers, there are many languédjetects and idiolect®)
4) FIELD WORK

This fieldwork has been carried out in the primsehool of al Shamma in New Baghdad city in Baghadautere

the total number of the students is 57.

% Fromkin & Rodman & Hyams, 2003: 449

3 (From kin & Rodman & Hyams, 2003: 449

% (Fromkin & Rodman & Hyams, 2003: 449

% (Akmajian& Demers & Farmer & Hamish, 2001: 277
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Table 1
1| Do you like English? Yes| 48 No | 9
2| Do you practice English in your daily life? Yes | 47 No | 10
3| Do you find difficulties in the meaning of Engligtords? Yes| 45 No | 10
4 Vl?lgyﬁou find your English teacher dealing with yousi good Yes| 53 No | 4
Can you write any word or sentence correctly whem lyear it
5 for the first time? Yes| 11 No | 40
6 Do you face specific problem with the pronunciatadrsome ves| 18 No | 39
words?
Do you find teaching aids such as painted pictwetred
! chalk, diagrams, drawings, tools and instrumene$ul®@ Yes| 51 No | 6
8 Doe; your family support you in improving your Ieisg the ves| 40 No | 17
English language?
5) RESULTS

» 48 students out of 57 answered, 'they like Engltsiit 9 answered they do not like it '

* 47 students out of 57 answered, 'they practiceifmgh their daily life', but 10 students answer#oey do not

practice English in their daily life '

e 45 students out of 57 answered, 'they do not fifffitalties in the meaning of English words’, bud $tudents

answered, 'they find ' difficulties

» 53 students out of 57 answered, 'their teacherdeabng with them in a good way', but 4 studemtsnaered the

opposite.

» 11 students out of 57 answered, 'they can writeveorgl or sentence correctly when they hear it fierftrst time',

but 40 answered, 'they cannot write any word otesere correctly when they hear it for the firstelm

» 18 students out of 57 answered, 'they do not faoblgm with the pronunciation of some words', b@t 3

answered, 'they face problem with the pronunciabbsome words'. '

« 51 students out of 57 answered, 'they find usiaghing aids useful', but 6 students answered, doegot find

using teaching aids useful'.

* 40 students out of 57 answered, 'their familiesupthem in improving their learning in the Englienguage’,

but 17 students answered, 'their families do nppett their learning in the English language'.
6) DISCUSSIONS

Generally, students like English as a favouritadpput it is teaching styles that attract learrfersthe lesson or
not. Unfortunately, physical, emotional and negkdotises exist in Iragi schools. Punishment, shgutitterances words

etc. are unwanted behaviours are committed by ézacygainst pupils on daily basis!

Teachers are suffering from educational, socianemic, political and religious problems that pretviaem from

concentrating to have and produce their extrenmtsffo serve their targeted people i. e. pupits stndents.

Until recently / now, teachers are centred witleiaching process instead of pupils / students.
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Scientific management systems do not exist in Iredjicational sector including the higher one! Stisle
attending College of Literature not because theyirsterested in teaching, but because they awdftdl attend the colleges
they applied for. Students with no choice, who pdssecondary or intermediate stage exam are attpr€iollege of
Literature. There is no room for interest in thiwice while the only victim in a long-term is theatner for not having a
faithful and an enthusiastic teacher. Recruitmentg@dures are controlled by dominant politicianduéational abilities
are not accountable for; but been replaced byioeiggbelief and affiliation to political parties. is a phenomenon and

apply with no exceptional from the top to the té¢he educational sector!

There are no School managing policy, procedureiapdications; and been replaced by’ controls. Apgiog
teachers for the subjects are not based on profed&m as well. Teachers are not asking learmerslax while they in
the course of learning English, they are not ermging them to read extra English age-related bopkpers and
magazines, listen to radio news and songs, watchdifferent programmes, ... etc. Indeed, when theheaberself /

himself needs to be aware about the mentionedsssugy be, is it logic to blame her / him?

In one form or another, characteristics that defireesecond language, is differ from the first daeglish taught
similar to the first languages in Iraq. Insteadbefng supportive for teaching English, they are ithamt on it. Not
teaching English in a proper way creates problearsttie learners not to learn it currently, and ésponsible for
misunderstanding, it requires huge efforts to gebf them in future too. Teaching language is eattal, English should

be taught in a creative way, give words proper pnaiation and live meanings and avoid imposinggas$ possible.

Unwanted factors are responsible for learners aobe interested in English, stop to deal with, ¢arh it,

furthermore to hate it!

The students find using teaching aids useful aiglishso helpful because this would make them wided and
comprehend this language quickly and much bettarf@ those who find using teaching aids not usisfdue to the lack
of realizing the importance of using such thingitocould be due to their teacher adequate explamatiithout using
teaching aids.

There is no room for family support for their chiéd in Iraq to learn English. Firstly, disastrousumstances
surround Iragi families as economic is in a deaegiand corruption is dominant. Iragis are atlibeiom (physiological,

safety) of the Maslow hierarchy classification,@galy, Iragi family members are not familiar witimdlish!
7) CONCLUSIONS

Regarding the problems facing Iraqi children irriéiag English in primary schools, | concluded tta students
are just bodies sitting in rows in their classroomith a blackboard and no other teaching aids whedulted in low
performances in their exams. Insufficient materi@lemotivated home students background and lackitefest in

speaking the language on the part of teacher ahith caused the same above.

| concluded that many students cannot read andrsitashel English books. Many of them are shy to wdadd in
the classroom. Thousands of schools lack the hasls to provide children with decent educationeféhare no enough

desks, chairs or classrooms. Many of Iraqi schamsshort of water and sanitation facilities.
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As far as the impact of war is concerned, childréimes and their families’ livelihood are precarso Conflict has
split the children communities and taken the lieé$undreds of their friends and family membersortammic hardship
and the flight of millions from their homes domieathe picture in Iraq. Efforts to protect the cheld of Iraq are

constrained by violence, insecurity and the absehesecial services and professionals.

Through my research | have found out that womed tenuse higher status variant more frequently thmeem.
They use more standard variant more often thanahequal status. Women also tend to hypercorreceri@an men. One
could look at women's speech to determine whicmgocarry prestige in community. Women use moretigiesis forms
than men. Boys use to get more conversational tilnans girls in the classroom settings. Girls temdbé more quiet and
passive than boys in the classroom. Women's eyuweillh men has been denied for a long time. Theesyatic differences

between two speech communities reflect two dialectsvo languages.

Throughout my research | came across two kindsadécts, social and regional dialects. All spealafrEnglish
can talk to each other and to certain extent, wgtdied each other. No two speak alike exactly. Nmdrulanguage is a
fixed uniform, or unvarying. All languages showemtal variation. Each recognizable dialect produmed uses their
language in exactly the same way and different griupeople that speaks the same language spdéierently. When
there are systematic differences in the differentigs who speak a language we say that each gpmgks a dialect of
that language.

In my field work | found out that the approach e&thers in teaching English makes students ungtéztén this
language, they do not like this language as theyad@ractice it in their daily life. The situatiafilearning English makes
them face difficulties in knowing the meaning oétknglish words. The headmasters of schools deselett the best
teachers for their students which result in migingastudents. Spelling prevents them not to be &bMrite any word or
sentence correctly when they hear it. Studentsgagklem with pronouncing words. They are unablariderstand due to

the lack of teaching aids. Students' families diosopport their sons and daughters in learning iEmgl
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