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Abstract. Since 1990 the Finnish society, the school system and the teacher education have strongly
changed. The aim of the article is to discuss what kind geographical and biological teacher education has
been and how it is nowadays in the University of Oulu. The study reported here is a qualitative case
study. The resultant data is based on reflective diaries written by 74 student teachers in 1998-2003. The
data was analysed by using inductive and deductive content analysis methods. According to the student
teachers, the programme of the geographical and biological teacher education in the University of Oulu
creates a good basement for the development of teacher identity and for acting as a teacher.
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Introduction

During last decade, there have been big changes in the society, the school system and the
teacher education in Finland. Economic and social changes have been observed in the society.
The school system and the teacher education have suffered of shortage of resources as a
consequence of the economic depression. However, there have also been many positive things in
school and university education. School and university geography have come closer each other.
A common factor has been cultural geography what became stronger and connected the content
of the university and school geography. University geographers have started to participate in the
development of school curricula and in groups of school textbook writers (Rikkinen, 1998).
Similar development has also been observed in biology. Environmental education, the idea of
sustainable development and Information and Communication Technology (ICT) are factors
connecting biology and geography in all school levels. Teachers in biological and geographical
education from the departments of educational sciences have participated together with teachers
from the geographical and biological departments in In-service courses in environmental
education and science arranged both for class teachers and geography, biology and science
teachers. They have done research work and developed not only university but also school
education (Virtanen & Kankaanrinta, 1989). They have reconceptualized the teaching and
learning processes and developed basis of teacher education from objectivistic toward
constructivist theory. They have moved teaching processes from fact teaching to concept and
action learning. They have strived to move the role of their own and schoolteachers from
persons, who furnish all the answers and control the content, to facilitators who provide a
structure that launches student exploration and help and guide students during learning
processes. They have also tried to move role of students from information receivers to
knowledge constructors (Davis et al., 1993). This kind of work is becoming more and more
important because, also in Finland, constructivism form the basis for the curricula. The aim of
the article is to discuss what kind geographical and biological teacher education has been and
how it is nowadays in the University of Oulu. This is important because the Bologna process
strives teacher educators to make new plans for next years.
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The Curricula of geography and biology in Finnish schools in 1994 and 2005

School curricula are important when planning teacher education for student teachers
work at schools during their practice periods. As a framework for school education are national
curricula for comprehensive school, secondary school and senior secondary school. Based on
these, teachers locally plan their school curricula taking account pupils’ needs and teaching and
learning possibilities in the area. In the national curricula, some important values have been
mentioned as a starting point for school curricula planning. The values identified are: Promoting
sustainable development; Promoting cultural identity, multiculturalism and internationalization;
Promoting physical, mental and social well being; and Growing to be a member of society
(National Board of Education, 1994a).

The aims and the contents of the curricula in different school levels in 1994 are presented
in the Table 1.

Table 1. Curricula in 1994 in Finnish schools.

School level Aims Content

Primary level: environmental and
natural studies

Growth to an investigating, active
citizen

Matter and energy

Organisms and environment The
globe and its areas

Man and environment

Secondary level: To strengthen cultural identity Finland

Geography To wunderstand and appreciate | The rest of Europe
other countries, peoples and their | The other areas of the globe
culture

Biology To build knowledge and | Ecosystems of the home district

understanding of the structure of | Man’s structure and functions

organisms, ecology, and evolution

Man and the environment

Senior secondary school:

To describe the structure and

Functioning globe

and evolution as well as control
mechanism that affect them

Geography functions of inorganic and organic | Man and his environment At
nature as well as the regional | least two optional courses
systems created by people

Biology To describe systems of organic Functioning world and
nature, interaction relationships, organisms

Genetics and evolution Optional
courses: The structure and life
processes of man and Factors
that affect on health

In primary school (classes 1-6, pupils 7-12 years old), geography and biology are

integrated with environmental studies and civics in environmental and natural studies. The main
aim is “fo support and guide the students growth to an investigating, active citizen who is
interested in nature, in the study of nature, and in nature conservation” (National Board of
Education, 1994a).

In secondary school (classes 7-9, pupils 13-15 years old) and senior secondary school
(classes 10-12, pupils 16-18 years old), geography and biology are independent subjects with
their own aims and contents (National Board of Education, 1994a). According to Rikkinen
(1996, 1998a), the main content and purpose of geography has been nearly the same for the past
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fifteen years. In secondary school, one of the aims is that the student “becomes acquainted with
Finland, the rest of Europe, and the other areas of the globe so that his/her cultural identity is
strengthened and s/he learns to understand and appreciate other countries, peoples and their
culture”. Geography is thought to be a subject bridging natural sciences to social sciences
(National Board of Education, 1994a).

In senior secondary school, the purpose of geography is to describe structure and
functions of inorganic and organic nature as well as regional systems created by people. The
instruction has thought to help understanding the past and the present of a region and its people,
and to assess its future. The study of geography combines scientific and social scientific
approaches (National Board of Education, 1994b).

According to Virtanen (1994), old traditions bother also biology curricula, new topics are
added but the old ones are not rejected. In secondary school, “Biology is a subject which studies
life, its phenomena, and prerequisites. With it, the student receives material to build such a
picture of the world, whose important part is knowledge and understanding of the structure of
organisms, ecology, and evolution” (National Board of Education, 1994a). The curriculum
targets the natural world around the pupils, and equips them with both the natural history
knowledge and underlying scientific understanding of their environment (Carter, 1999).

In senior secondary school, biology conveys an overview of biosciences as disciplines
that are developing rapidly and generating new knowledge. It has been thought that the student is
able then to assess his worldview based on scientific knowledge and values (National Board of
Education, 1994b).

In 2005, the Finnish school system will get new curricula. In primary school, there are
new integrating themes such as Developing as a human being, Cultural identity and
internationalism, Communication and media skills, Participating citizenship and enterprise spirit,
Responsibility about environment, Welfare and sustainable development, Safety and traffic, and
Man and technology.

In the classes 1-4, geography and biology are integrated with environmental studies and
civics in environmental and natural studies. The main aim is that the student learns both to know
and understand nature and built environment, her/himself and other human beings and health and
illness. The first topic is the same as in 1994. The second topic is The own neighborhood, home
district and globe as living environment of human being and the third one Environmental
phenomena. The aims are nearly similar as in 1994 but investigation skills and their development
are more stressed. In the classes 5-6, biology and geography are independent subjects. In
geography, the globe and its areas are to be studied. The student should get a view of nature and
culture environments in different parts of globe and learn to value them. In biology, life and its
phenomena are to be investigated. The student should learn to identify plant and animal species,
to understand relationships between organisms and their environment and to value and take care
of biodiversity (National Board of Education 2003a).

In secondary school geography, the topics are otherwise similar as in 1994 but there is
also the fourth one, Our common environment, where environmental and developing questions
are discussed at local and global level (National Board of Education 2003a).

In senior secondary school, the purpose of the instruction in geography is the same as in
1994. Two obligatory courses, Blue planet (Physical geography) and Common world (Human
geography) and two optional courses The geography of risk and possibility and Researching an
area are also the same as in 1994 (National Board of Education 2003b).

In secondary school biology, e.g. supporting student’s personal development, cultural
identity and internationalism and environmental protection are important aims as they are also in
the curriculum in 1994. The themes stressed more than in the 1994 are: The role as European
citizens, Communication, media skills and technology and Sustainable development.
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Investigation and problem-based learning are mentioned as important teaching methods. In
addition, there is a new course of Environmental education in the 9™ class; the other courses are
the same as in 1994 (National Board of Education 2003a).

In senior secondary school, there are two obligatory courses, Organisms and life, and
Cell and heredity and three optional courses: Environmental ecology, Human biology, and
Biotechnology (National Board of Education 2003b). The aims are the same as in 1994.

In the both curricula (1994 and 2005), geography and biology are integrated with each
other. In addition they are linked to the other natural sciences for example biology to chemistry.
Both in biology and geography, when studying environmental issues links to social sciences
should be taken into account.

Relationships between geography and biology

Geography and biology are treated differently in the curricula of primary, secondary and
senior secondary schools in Finland. In primary school, geography and biology are taught mainly
as integrated subjects. This reflects the trend of dividing the primary curriculum into broad
bodies of knowledge that maybe approaches in various ways within a particular school (Gerber,
2001). Traditionally, geography education in Finland has a strong physical basis. Geography is
often classified as a natural science, for example in national examinations. It belongs to
environmental and natural sciences also in primary school curriculum where it is a key
component whilst adhering to broader aims of social and humanities education with children. In
secondary and senior secondary school, geography and biology are separate subjects in their own
rights. The practice is for large blocks of time, e.g. autumn and spring dedicated to the study of
biology and winter of geography. In the Finnish curricula, both physical and cultural elements
are strongly related to each other. There is underlying conception that people and their
environment always have both physical and human aspects and that we cannot understand the
one without the other (Rikkinen, 1998b). These physical and cultural partners are however, often
seen and taught quite separately (Cantell, 1999).

Geography has strong physical character as a school subject in Finland and this is seen
also in teacher education. Most of the teachers teach both geography and biology, because
geography and biology are paired subjects. The cultural and human points of view have often
been neglected in academic studies and teacher education (Cantell, 1999). Biologists as natural
scientists stress objectivism and cause and effect - thinking. Many of them have the conception
that it is important to find correct and exact answers (Virtanen & Kankaanrinta, 1989). However,
in cultural and educational problems it is not always possible. Maybe from this reason and
because physical aspects are more stressed also in teacher education, many geographical and
biological teachers do not like to handle cultural questions. If they must teach cultural topics,
they need help from history, language and religious education teachers (Ripatti-Cantell, 1997).
On the other hand many environmental problems are linked to chemistry and physics and
biology and especially geographical education at Finnish universities does not include enough
studies on these subjects. Therefore, co-operation between different teacher groups is important.
In many schools, teachers organize cross- and multi-scientific projects nowadays.

Research design

Subjects
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All student teachers studied in biology and geography in subject teacher education in
1998-2003, participated voluntarily in the research. In total, there were 114 student teachers
(together 86 females, 28 males). Most of the student teachers had studied two or three academic
years geography and biology, but some of them had started a year or two earlier. Theoretical
studies in educational sciences were carried out in the Department on Educational Sciences and
Teacher Education and the school practice in the University Training School of the University of
Oulu and in some city schools.

The theoretical background and the curriculum in pedagogical studies in subject teacher
education in the University of Oulu

The pedagogical studies in the University of Oulu lay the foundation on the paradigm of
teacher professional development (Niemi, 1990). According Niemi, the teacher professional
development is a holistic growth and development process. There can be found three core areas:
professional, personal and cognitive development. The aim is that student teachers develop their
own educational philosophy and theory-based view of teaching and learning processes. During
the research, geographical and biological teacher education was based on empirical and
constructivist theory (Kansanen, 1990). Core concepts were metacognition, reflection and
experiential learning. In this study, the term ’‘metacognition’ has been understood as
consciousness of cognitive acts and thinking, learning and knowing processes (Letiche, 1988).
The term ‘reflection’ consists of thorough discussion on the student teachers’ plans, suggestions
for solutions, and evaluation of alternative ways of action. In addition, it includes observations
on how student teachers become conscious of their conceptions and how and why they change
their action when teaching geography and biology (Dewey, 1933). During the experiential
learning cycle, student teachers bridge the gap between theory and practice, developing their
teaching theory and metacognitive thinking skills (Ojanen, 1990).

During the research, pedagogical studies included 35 Finnish credits (1 credit = 40 work
hour) and they were organized in five modules for one academic year (table 2). The first module
stressed on educational and pedagogical sciences in general level. In the module 2, student
teachers reflected on the growth of a human being and different kinds of educational conceptions
in relation to subject education. In the module 3, student teachers familiarized themselves with
subject instruction. In the module 4, they shared conceptions of the school system and the
teacher profession in groups. In the module 5, they developed their own professional identity and
educational philosophy and evaluated their own professional and personal growth using study
diaries and portfolios. A portfolio is based on set goals and it includes the student teacher’s
works like essays, period and lesson plans, self-planned teaching material, seminar reports etc. In
addition student teachers selected 4 credits optional theoretical or practical courses.

Methods

The study is a qualitative case study. The aim of the research is to get ideas how to
develop the curriculum of the pedagogical studies of geographical and biological teacher
education (Nikki, 1995). The research question is, how teacher education in 1998-2003 has
succeeded in

a. supporting student teachers when they construct own pedagogical knowledge?
b. getting readiness for acting as a teacher?
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Table 2. Subject education and its challenges.

Educational modules Content Means

Orientation into Core concepts of pedagogical and educational Essay

educational studies (1 sciences

credit = 40 work hours) | Introduction into research work

Developing personality | Basics on educational and development Lectures

(6 credits) psychology (3 credits) Individual and group
Pedagogical planning in subject teaching and work
learning (1 credit) Essay

School practice (2 credits)
Subject education (10 Teaching and learning theories and teacher’s | Lectures

credits) role (3 credits) Individual and group
Curriculum and evaluation theory (1 credit) work

Teaching skills, methods, materials and
evaluation in subject education (2 credits)
School practice (4 credits)

Socio-cultural view of | Educational sociology (2 credits) Exam

learning (4 credits) School administration (1 credit) Seminar work
Integration and educational research (1 credit)

Teacher’s own Educational philosophy and ethics (3 credits) Diaries, portfolios

professional growth (10 | Research in subject education (3 credits) Learning by researching

credits) School practice (4 credits) Seminar

Additional studies (4 Educational sciences or school practice

credits)

The resultant data is based on reflective diaries written by 74 student teachers in 1998-
2003. 40 student teachers did not allowed use their diaries as research material and these diaries
have not taken into account in results. The data was analysed by using inductive and deductive
content analysis methods (Berg, 1988). The data was allowed to “speak for itself’, trying not to
impose a priori theoretical concepts and compel the facts to fit into the categories set beforehand
(Eisenhart & Howe, 1992). Although preliminary research questions were posed beforehand, the
research was also held open for new insights and questions arising from the empirical world.

Results

At the beginning of the pedagogical studies, 88 % of the geographical and biological
student teachers thought that the most important aim is the personal development (Figure 1).
Self-confidence and stage presence were the most often mentioned developing objects. 38 % of
the student teachers mentioned that the interaction with pupils is the second important aim and
15 % stated the third one is the increase of subject knowledge. Only 7 % thought that goal-
oriented action is important. At the end of the pedagogical studies, the most important aim
mentioned was the goal-oriented action (61 %), the second was own development (18 %) and the
third one interaction with pupils (9 %). Increase of subject knowledge was not important any
more (3 %).
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Only four of the student teachers evaluated the wholeness of the studies. In these
comments, the main idea was that the structure is many-sided and clear. Only six student
teachers wrote about the integration of the modules. After their opinion, the studies in the
educational sciences are separated and fragmented, whereas the subject education and the school
practice were well integrated with each other. Only eight student teachers discussed the methods
used in the educational sciences.
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Figure 1. The most important aims mentioned by the geographical and biological student
teachers at the beginning in pedagogical studies (n = 74).

Four of them liked most the group discussions and inquiries, the others thought that essay
writing was useful because it develop critical thinking skills. 17 % student teachers wrote that
lectures in the educational sciences were difficult to understand for the perspective was too
theoretical. The most discussed topic was methods used in subject education. 66 % of the student
teachers mentioned that they liked them and that methods were harmonized very well with the
aims of the courses. Based of the opinions of the student teachers, the best methods are co-
operative learning, visits, group work, and seminar. The student teachers also liked the way the
methods were studied. E.g. a student teacher wrote: “The integration of theory and methods to be
studied was very succeeded in the lessons of subject education.”

There were also some negative comments. In obligatory studies the ICT education and in
optional studies the out door education, courses were not as well organized as four student
teachers had wished. The student teachers wanted guidelines to be more exact in both courses.

Concerning the school practice there were only three opinions together. A student teacher
wrote that feedback in the groups is an efficient method. However, the second one wrote that it
was not as efficient as it could be because the other student teachers were too lazy in giving
feedback. The third student teacher commented that the aims in school practice are too similar in
all practice modules.
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Readiness for acting as a teacher was increased during the pedagogical studies both in
educational sciences and subject education (Figure 2). 14 student teachers mentioned that in
educational studies, they got information that helped them understand better the development of
pupils. Especially they were satisfied with the lessons of special pedagogy. They also liked the
Internet forum and e-mail education. The most ideas concerned skills developed during the
pedagogical studies. 72 % of the student teachers wrote that their skills to select and create
methods developed. 57 % wrote that they are able to make good period and lesson plans. Also 57
% valued evaluation and assessment skills, and 41% developed skills in vertical and horizontal
integration. Quite many student teachers also mentioned that they got readiness for selection and
preparation of materials and for education especially values education was mentioned. Skills of
using equipments were not developed very well after their opinions.

Figure 2. The developed skills mentioned by the geographical and biological student
teachers at the end of the pedagogical studies (n = 74).

There were a quite a lot feedback of the good features of the pedagogical studies (35
mentions in educational sciences, 153 in subject education and 86 in school practice). The given
comments in educational sciences included positive opinions of studied educational themes. E.g.
school bath, ethical education and special education were seen to be very useful for opening the
eyes and changing the thinking ways. Three student teachers mentioned to be very good that
there were student teachers from different subject teacher lines in educational groups. In the
subject education, the student teachers mentioned that they got good guidelines for practical
work at schools. Many student teachers also valued offered possibilities to familiarize
themselves with different work methods. Many student teachers, especially in spring term, liked
that practical issues were linked with educational and subject didactical theories both in seminars
and lectures. 22 student teachers wrote positive feedback of ICT learning. In the school practice
the student teachers valued mostly possibility of getting feedback (n = 40) and having open
atmosphere (n = 9).

There were 24 negative comments on the wholeness of the pedagogical studies. The most
difficult problem was hurry (n = 23). A student teacher wrote: “There are days when you have no
time to eat - you can only take a bun.”

And another: “Not only student teachers are busy so are the supervisors, too. It has
happened that you have got the feedback of your lesson over a week after you had the lesson.”
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24 student teachers gave negative feedback of studies in educational sciences. 13 criticized that
the educational studies are too theoretical. Six of them wrote that the educational studies are
fragmented and four that some lecturers cannot present issues. In subject education, there were
13 negative opinions. Seven of them concerned hurry, four the guidelines in ICT education and
two that many lessons started after 4 p.m. There were 16 criticizing comments of school practice.
Four student teachers criticized the way of feedback. Others supposed that they are not able to
create a real image of schoolwork for the training school is too much different in comparison
with other schools. 38 student teachers wrote that they were afraid at the beginning of
pedagogical studies. The reason mentioned were that other student teachers had told how hard
the winter could be. They also told that they were anxious about the timetables and the
management of the subject knowledge beforehand. However, 17 student teachers concluded their
study diary in similar feelings like a student teacher who wrote: “This year is surely the most
unforgettable and rewarding of all my studying years.”

Many of them thought also like a student teacher who wrote: “During the pedagogical
studies, I noticed the situation is quite similar at the pedagogical studies as at the driving school;
real studying and learning process starts when you have got the diploma. The pedagogical
studies give good guidance for the teacher profession but to be professional means that you
should be ready work hardly all the time.”

Conclusion

The most of the reflections in study diaries concerned the subject education. This is
understandable for the student teachers wrote their thoughts about modules in connection of
subject education. Based on the study diaries of the geographical and biological student teachers,
there seems to be a gap between theory and practice, especially between the educational sciences
and the other parts of the pedagogical studies. The bridges both between educational sciences
and subject education and subject education and the school practice seem to be quite strong. The
educational sciences form the theoretical framework for the wholeness of the pedagogical
studies. Therefore it is natural that it is more theoretical than the subject education and school
practice are. However, we must try to find ways to link the educational studies more tightly to
the other parts of the pedagogical studies. Otherwise there is a danger that student teachers reject
the theory as a base of their profession.

At the beginning of the pedagogical studies, the geographical and biological student
teachers stressed mostly their own development. Under half of them mentioned that interaction
with pupils is important. The result is similar with the observation of Fuller (1969) and Tann
(1993). They have reported that at the beginning of the training period student teachers direct
their attention to their own surviving, until later on they take pupils into account. In the
reflections of the pedagogical studies, the school practice and the practical information (e.g.
about methods) were the most discussed and valued by the student teachers. According to
Tippins et al. (1999), student teachers in natural sciences do not take educational theories into
account during the school practice. However, in spring term the most student teachers had
understood how important goals are in teacher’s work.

20 student teachers mentioned to be satisfied that theory and practice were integrated
with each other during the subject education.

The results of feelings showed that the student teachers were anxious at the beginning of the
studies. The reason might be that they had conceptions of a good teacher and a good teaching.
This is very common concerning novice teachers and if the conceptions are different in
comparison with experiences student teachers become anxious (Stebbins, 1981). Based on the
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results, it seems that co-operative work between student teachers and teacher educators support
student teachers in developing their teacher identity and skills needed acting as a teacher.
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Pe3rome

OBYUEHUE YUUTEJEN TEOT'PA®UU U BUOJIOT UM B
OUHJIAHANN

Jitna Eponen

C 1990 r. B OunnsaHauM HaOMIOAATUCh XO3IHCTBECHHBIC U ColMalbHbIe u3MeHeHus. [lIkompHas
cucTeMa M 00pa3oBaHUE YUHTENEH TEpIedr HEIOCTAaTOK PECYpPCOB Kak IMOCIEACTBHE 3KOHOMHYECKOTO
3actosi. JlaHHas cutyanus u bononsckuii (Bologna) mpornecc 3actaBuiiy yuurtenei nepecMOTpETh IIaHbl
Ha OyIyIIHe TOJIBI.

Lens cTatbu - 00CyauTh 00pa3oBaHUE yUUTEINS 10 reorpaduu U OMOIOTHU U KaK OHO TPOXOJIUT
ceifuac B yHuBepcurere Oyny. Bompocamu wnccnemoBanus OBUIO ClEeAyrOIee: KaKk HW3MEHWIOCHh
obpazoBanue yunteneit B 1998-2003
a) B MMOJIIEPKKE CTYACHTOB-YUHUTENEH, KOTJ]a OHU CTPOST IeIarOrMueCcKue 3HaAHHS?

0) B MMOATOTOBKE TSI pAOOTHI YIUTEIISIMHE?

JlanHble OCHOBaHBI Ha ITHEBHHMKaX, HamucaHHBIX 74 crygentamu B 1998-2003. [lomyueHHBIN
Marepuan OblI HPOAHAIM3UPOBAH ITyTEM HCIONb30BAaHHE HHAYKTHUBHBIX W JEIYKTHBHBIX METOJIIOB
aHalln3a COJIEPIKUMOTO.

OCHOBBIBasICh Ha M3YYEHHH THEBHUKOB CTYACHTOB MO Teorpaduu M OWOJIOTHH, KaXKETCs, U4TO
CyUIECTBYeT pa3HHLA MEXIy TEeOpHUed M NPaKTUKOH, OCOOEHHO MEXIy BOCHHUTATEIbHBIMU
MUCHHUIIMHAMHA W APYTHMH YacTSAMHU TeNarormuecKux mpeaMeroB. CBS3M MeXIy BOCIHTATENLHBIMU
HayKaMH W 00pa3oBaHHMEM IO TPEAMETy TakXKe, KaK W TIpPeAMETHHIM OOpa30oBaHWEM W MPAKTHKOH B
IIKOJIaX JOBOJIbHO cuiibHBL. Ha 00y4yennu 88 % cTyaeHToB no reorpaduu 1 OMOIOTHH YCHIIUIIH TITaBHBIM
00pa3zoM cBoe coOCTBeHHOE pa3BuTHE. OKOJIO MMOJOBUHBI YIIOMSIHYJIH, YTO B3aUMOACHCTBHE C YUCHUKAMH
oueHb BaxkHO. CaMO#l Ba)XKHOW IENIbI0 W3 YNOMSHYTBIX WMH OBUIH: IeJeHarpaBieHHOCTs (61 %),
camopazsutue (18 %) u B3aumoneticreue ¢ yaeHukamu (9%).

Pesynbratel mccnenoBaHusA TMOKa3alld, YTO TOJIOBHHE CTYACHTOB OBUIO TPEBOKHO B Hadyaje
oOydenusi. [lpuumHON MOTIHM OBITH TPENCTAaBIEHHS, KOTOPhIE OHM HMEITH O XOPOIIUX YUYUTENSIX U
XOpOIIEM TPerogaBaHuu. JTO obIiee I yIUTeIed MPaKTUKAHTOB U €CITH MPEAIOI0KEHUS PACXOAATCS
C OIBITOM, TO BO3HHMKAET YyBCTBO TPEBOTH. | 0TOBHOCTH pabOTaTh yBEIMYHBAJIACh BO BpeMsl 0OyudeHUs
KaK B BOCITUTATENIbHBIX HAyKaX TaK U B IPEAMETHOM 00pa3oBaHUU. 72 % CTYIEHTOB Hamucalld, YTO OHH
Pa3BIIM CBOM YMEHHUS BBIOMpATh U CO3/laBaTh METOAMKH IIpenogaBanus, a 57 % yKa3ajiu, 4TO OHU MOTYT
Tenepb CO3JaTh XOPOIIWE CEMECTPOBBIE M YpOUHBbIC IUTaHBL. 57 % OIIGHWIM yMEHUS OLCHHBATh
CTYAEHTOB, 1 41% pa3BUIIM HABBIKK BEPTUKAIBbHOW M TOPU30HTAIBOIM HHTETPALIH.

I[lo MHEHHIO CTyHEHTOB, MporpamMma Treorpauueckoro W OHOJOTHYECKOTO 00pa30BaHUs
yuuteneid B yHuBepcutere Oyily co3gaeT Xopoluuii 06a3uc A pa3BUTHS TBOPYECTBA M CHOCOOHOCTEN
YUHUTENS 3TUX IPEIMETOB.

KaroueBble ciaoBa: ydeOHBIN mporecc, WHTerpanusi, reorpadus, OHOJOTH, TUIAKTHKA IMPEIAMETa,
IIKOJTFHAS TTPAKTHKA.
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