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Since publication of Emotional Intel-
ligence by D. Goleman, many people 

believe that emotional intelligence is far 
most important to succeed in personal 
and professional life than academic abil-
ities. However, very attractive these as-
sumption are being verifi ed by appearing 
research data[1, p.415] . It seems reason-
able to assume that people who barely 
cope with emerging emotions have dif-
fi culties in building rewarding interper-
sonal relationships, are more likely to 
experience emotional diffi culties and as 
a result have less opportunities for suc-
cess. Furthermore it seems that there are 
professions that especially require com-
petences of emotional intelligence. 

The purpose of this article is to fi nd 
answers to questions whether emotional 
intelligence is important in professional 
orientation and competences?  The inquiry 
was inspired by at least three reasons. The 
fi rst are arguments about the importance 
of emotionally smart behavior in interper-
sonal relationships and pro social attitudes. 
Moreover, the growing interest in so-called 
soft competences and increasing expecta-
tions towards helping professions induce 
questions whether emotional intelligence 
predisposes to choose these professions. 
Further if these professionals are or should 
be more emotionally intelligent? Because 
helping professions are based on person-to-
person interactions, understanding of your-
self and another person, it seems that peo-
ple emotionally intelligent are more likely 
to choose that kind of work as well as they 
self-actualize working with people. On the 
other hand if correlation between intelli-
gent management of emotions and profes-
sional preferences and competences would 
be proved, professional preparation could 
be more methodical and effective. Assum-
ing that on hand so many Polish peda-
gogues (teachers, educators, care-givers, 
counselors etc.) suffer from burn out and  
are not satisfi ed with the work and on the 
other clients, students are dissatisfi ed too, 
socio-emotional competences could be the 

way out.  Accordingly, category of emo-
tional intelligence should be incorporated 
in the evaluation of  socio-emotional ma-
turity of workers, especially those working 
with children.

People value social skills in eve-
ryday life and working environment. 
Given that emotional intelligence poten-
tially leads do social and emotional com-
petences, it is an important ability in all 
professions which core is relation with 
people. Helping professions are based 
on communication and very often some 
kind of emotional relation with clients. 
Are emotional intelligence and compe-
tences the factor of vocational prefer-
ences? Do emotionally intelligent people 
tend to choose helping professions? Is 
there any emotional ability particularly 
important in being a teacher, counselor, 
care-giver etc.? These are the questions 
that should be answered if we seek for 
key competences of professionals in the 
area of pedagogical and social work. 

Hypothesis that people who are fl u-
ent with emotions and emotional experi-
ence is important for them choose help-
ing professions appear a convincing one. 
The presented research partially con-
fi rmed it. Although only on the basis of 
the diagnosis of emotional intelligence it 
would be diffi cult to distinguish wheth-
er emotional competences provoke to 
choose profession or they are the result 
of professional preparation. Most likely 
both thesis are possible and compatible.

According to the results of hitherto 
led studies emotional intelligence seems 
to play role in professional activity. 
Most of the works consider emotional 
intelligences in business professions 
and highlight communicative and social 
competences of workers, especially on 
managerial post.  Research results vary 
what is dependent on different research 
tools, but numerous studies imply that 
people endowed with emotional regula-
tions skills are judged as more reliable 
at work [2, p. 196-197]. People who can 

recognize emotions of other people on 
the basis of behavior, facial expressions 
or the way of communication turned 
out to cope with society expectations, 
understand other people and help them. 
Couple of  studies indicate that such 
people are perceived more positively [3, 
p. 91]. Pro-social attitudes, empathy, an 
urge to help are features often attributed 
to emotionally intelligent people. These 
features, as suggested by the studies [1, 
p. 210] to correlate with emotional intel-
ligence to different extend. On the other 
hand there are research that imply emo-
tional intelligence (diagnosed with MEIS 
test) correlates negatively with math-
ematical interests. Surveyed emotionally 
intelligent students chose mathematics, 
computer science, physics and technical 
subject more rare than those with lower 
emotional abilities [5,p. 1390]. Another 
relevant research area concerns what 
people most desire in their leaders and 
co-workers. Furnham found that people 
only considered positive characteristics 
such as ability, personality, behavioral 
and moral competences. Besides features 
such as being honest, competent, for-
ward-looking, inspiring and intelligent, 
people most often indicated to emotional 
intelligence as the quality of good boss 
[6, p. ]. 

Given that abilities, needs, compe-
tences or interests and expectations in-
fl uence vocational preferences the ques-
tion is whether emotional intelligence 
abilities infl uence in any way the choice 
of profession? Mayer reports the study 
when students who achieved consider-
ably higher scores in MSCEIT worked 
or declared the will to work in social 
profession[4, p. 206]. Surveyed group 
mentioned, inter alia, such professions 
as teacher, counselor and social worker. 
These professions are associated with 
helping people and do not provide high 
material status. Students rarely pointed 
out jobs that require enterprise, compe-
tition or offi ce work. Mayer concluded 
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that highly emotionally intelligent per-
son favors occupation that involve social 
interactions than clerical and administra-
tive work[4, p. 206]. 

In occupations based on commu-
nication, perceiving and understanding 
other people’s  emotions play crucial 
role. Rosenthal found, that the ability to 
recognize other people’s emotions can 
signifi cantly differentiate professional 
achievements, as well customers opinion 
about employees [7].  Janovics research 
carried out in business companies pro-
vided evidence that more people appre-
ciated their superiors with high level of 
emotional control and recognition. Simi-
larly, customers evaluated competences 
of emotionally intelligent service provid-
ers considerably higher [4, p.207]. 

Taking into regard numerous re-
search results on emotional intelligence 
at work, it can be assumed that this type 
of abilities is signifi cant for job orienta-
tion and competences. In order to initial-
ly evaluate the accuracy of this assump-
tion, survey in different occupational 
groups was planned and led. The four-
branch model of emotional intelligence 
was implemented [8] to create emotional 
intelligence questionnaire. The question-
naire contains statements describing be-
havior and thoughts correlated to differ-
ent extend with emotional intelligence. 
It was used to estimate emotional intel-
ligences in areas: perceiving emotions 
in oneself and others, using emotions to 
facilitate decision making and thinking, 
understanding emotional meanings and 
managing emotions. The validity and 
reliability of the questionnaire was esti-
mated and statistically proved. 

In the part of the pilot study 95 ques-
tionnaires were collected. The sample 
consisted of 95 working people at the age 
20-48. 49 people performed jobs, briefl y 
referred to as pedagogical (job counse-
lor, social worker, pedagogue, teacher). 
Another 46 respondent had occupations 
which main aim isn’t helping people or 
caring about them: accountant, manager, 
offi ce worker, surveyor, supervision in-
spector.  

The results obtained in diagnose in 
both groups are presented in table 1 and 
fi gure 1 is a graphical, percentage repre-
sentation of the data. At fi rst glance, com-
paring the results of the two groups some 
signifi cant differences can be noticed. In 
a diagram most visible is  discrepancy  in 
declared high and low levels of emotion-
al intelligence. The group of pedagogues 
is emotionally intelligent. More than half 
of them (55,1%) declared high capacities 
in all branches of emotional intelligence. 
In comparison in the other group signifi -
cantly less respondents (21,7%) had cho-
sen answers indicating emotionally intel-
ligent behavior. Non-pedagogical work-
ers achieved average level of emotional 
intelligence (47,8%). In the case of low-
performance the trend is reversed, almost 
3 times more often (30,4%) “not peda-
gogical” workers» achieved low scores, 
declaring diffi culties in dealing with 
emotions. Pedagogical workers are gen-
erally more refl ective about their emo-
tions, they declare better self-control and 
understanding of emotional situations. 
What seems especially important in ped-
agogical professions is recognizing and 
refl ective following emotions of others. 
These socio-emotional abilities are better 

developed in pedagogical group. Gener-
ally, manifestations of emotional illitera-
cy are more frequent in the responses of 
non-pedagogical employees.  

The differences between groups 
turned out to be signifi cant. Taking into 
account the arithmetic means of the re-
sults in both groups, professionals work-
ing in pedagogical professions tend to 
have higher emotional intelligence. The 
average results in that group amounted to 
137 points in the questionnaire (150 was 
possible), and the opposite group-126. 
In order to assess the signifi cance of 
these differences t-student test was ap-
plied. The calculated coeffi cient (t=2,84; 
df=93; ta=2,00,  a=0,05; ta=2,66,  a=0,01) 
confi rmed the statistic importance of the 
differences between the average results. 

Furthermore, the results in four sub-
scales differentiate: perceiving emotions 
in oneself and others, using emotions 
to facilitate decision making and think-
ing, understanding emotional mean-
ings and managing emotions are abili-
ties that pedagogues declared mostly as 
high. The highest discrepancy can be 
noticed between the results in the scale 
emotional awareness in self and oth-
ers.  Pedagogues perceive, name and use 
emotional knowledge to a greater extend. 
They enlighten that they are open and 
sensitive to emerging emotions and try 
to follow them in social relations. Only 
about a third (31%) of non- pedagogues 
declared that they put themselves in an-
other man’s situation. Neither they often 
wonder how they can affect the behavior 
of other people, or ponder over  impor-
tance for other people when making de-
cisions. Pedagogues more often claimed 

 Table 1.                                                                                                                                                  Diagram 1.
Comparison of the research results in two groups of pedagogues and other professionals.

A B

H 27 10

A 17 22

L 5 14

49 46

Average 137 128

Key: A-level of emotional intelligence of pedagogues; B-level of emotional intelligence in compared group (non-pedagogical); 
H- high scores; A-average scores; L-low scores in emotional intelligence questionnaire. 
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(90%) that they take into account others’ 
feelings, also return attention to how 
they may affect the well-being of other 
people. These are the skills that can lead 
to empathy– an approach or ability regu-
lating social relations, inducing a need to 
help or understand  people’s problems.  
Similarly is with “using” emotions in 
problem solving and decision making- 
pedagogues seem to be a bit better. 

Emotional regulation, another abil-
ity of emotional intelligence, enables re-
sponding to the situation in the manner 
chosen by the person. This may involve 
the inhibition of emotional arousal or its 
disclosure, depending on what one con-
siders most benefi cial for wellbeing, re-
lationships with others or the effi ciency 
of own activities. The fl exibility in cop-
ing with negative emotions is of particu-
lar importance. Somebody who manages 
emotional experience is able to express 
feelings and perhaps connected thoughts 
in socially acceptable way, in accord-
ance with the cultural codes, as well as 
adequately to the situation. The results of 
pedagogues in that scale are the lowest 
(average results prevail and they border 
with low level) of all scales, but still they 
are a bit more open and sensible with 
emotions than non-pedagogues. Gener-
ally lack of self-control is observable 
shortcoming of more and more people. 
Poor emotional control competences can 
lead not only to distress, problem with 
social adaptation and failure in interper-
sonal relationships, but also can generate 
communication and reduce work effi -
ciency. Concluding and at the same time 
simplifying people working in helping 
professions are more emotionally intel-
ligent, especially when considering in-
terpersonal context. They are more often 
emphatic and understanding. 

Not only our aspirations, predisposi-
tions, abilities but also our needs, values 
and possibilities of personal fulfi llment 
determine a profession that we choose. 
Emotional intelligence is apparent in  all of 
these aspects so making straightforward it 
infl uences vocational preferences. Adopt-
ing the critical standpoint it’s worth men-
tioning that the diagnose was made on the 
basis of questionnaire and the respondents 
„only” declared emotional capacities. This 
is factual drawback of such research pro-
cedure. Whether they are actually emotion-
ally intelligent or not can be verifi ed in real 

circumstances, in work and life context. 
Furthermore, it is probable that the differ-
entiating factor is professional preparation. 
In Poland future pedagogues are being ac-
customed with knowledge about human 
nature and abilities, they take part in work-
shops, train their communicational and so-
cial skills.  Probably they understand bet-
ter the rhetoric of emotional intelligence: 
terms, categories and their meaning. That’s 
why the surveyed group had achieved 
higher results in declared emotional intelli-
gence. On the other hand even highly qual-
ifi ed workers in Poland are trained in nar-
row, specialized areas: mostly knowledge 
and skills. Although the profi le is changing, 
due to implementation of key competenc-
es, still soft, interpersonal competences are 
perceived as additional, not core even for 
working with people. 

Abilities potentially increase effective-
ness of action in particular scope. Emo-
tional intelligence is a set of capabilities, 
which improve the processing of emotional 
information, thus it is of particular impor-
tance in situations when a variety of emo-
tions appear.  Since emotions «build the 
infrastructure of social life - they stimulate 
plans mostly involving others» [9, p. 124].  
The skills of emotional intelligence affect 
the quality not only of social contacts but 
also the quality of our work. Especially 
signifi cant are such skills as: 1) the use 
of socially acceptable forms of emotional 
expression, 2) emotion recognition and 
refl ective control, 3) understanding emo-
tions and taking them  into consideration 
in actions, 4) generating emotions (also in 
group work) so as to assist the processes of 
problem solving, decision making, 

The question what emotionally intel-
ligent person is like, is still an open one. 
Because of different reasons we hope 
that emotionally intelligent persons are 
“better”, more personally and socially 
competent. We assign socio-emotional 
competences exceptional importance 
when talking about professional quali-
fi cations or prior vocational predisposi-
tions. Although arguments for the im-
portance of emotional intelligence on 
managerial posts or in team working are 
raised frequently, not so often we talk 
about these competences in pedagogical 
professions. According to my profes-
sional observation, previous research and 
presented pilot research socio-emotional 
competences appear to be of exceptional 

importance in pedagogical professions.  
Pedagogical work demands not only per-
fect communicational skills, emotional 
control, creativity (also enhanced by 
emotions) but also kind of understand-
ing, urge to help and readiness to act for 
others. Therefore socio-emotional skills 
are irreplaceable. Empathy, taking into 
consideration emotions of others, inter-
ests in needs and feelings, bring about 
educational relation and induce socio-
emotional learning. 

In reported research the gathered data 
enable preliminary verifi cation of emo-
tional intelligence as a differencing factor 
between pedagogical and non-pedagog-
ical professions. It turned out that people 
working in pedagogical professions had 
received higher scores in all 5 scales of 
emotional intelligence than representatives 
of other professions. These results encour-
age further exploration of the correlation 
between emotional intelligence and peda-
gogical competences. Proving it yields 
signifi cant repercussions for professional 
preparation of teachers, social workers, 
care-givers etc., all the professions which 
crucial aim is helping in growing. Anyhow, 
fi rst and foremost implication is for the re-
cruitment to the professions.  

The ability to use and process emo-
tional information are especially impor-
tant in pedagogical work as they con-
tribute to professional development and 
educational relationship. In particular 
when a pedagogue (teacher, care giver, 
educator etc.) demonstrates emotionally 
intelligent reasoning and behavior he/
she: facilitates the process of commu-
nication and cooperation, models and 
coaches students, clients emotional im-
provement, contributes to pedagogue’s 
refl ective actions, stimulates creativity 
and fi nally strengthens pedagogical com-
petences that establish high professional-
ism. Inevitable stress, diffi cult social and 
ethical situations make emotional com-
petences irreplaceable to resist stress and 
burnout syndrome [8].

J. Elliot, taking into account the com-
plexity of the educational context (social, 
cultural conditions, needs and students’ po-
tential) indicates interaction, communica-
tion, empathy, understanding as the core of 
pedagogues’ professionalism [9, p. 127]. I 
believe that their work would be more satis-
factory and effective if we trained emotion-
ally intelligent candidates.  I strongly advo-
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cate incorporating emotional education as 
a core of professional preparation. Pitifully, 
while modern rhetoric of key competences 
stresses soft competences, Polish educa-
tional system at all stages still concentrates 
on intellectual, technical, methodical ones 
even in preparing pedagogues. 

References:

1. Mayer J.D., Caruso D.R. Salovey 
P. Models of emotional intelligence/
Sternberg R.// Handbook of human intel-
ligence. - Cambridge, 2009. 

2. Salovey P., Mayer J.M. (ed.) 

Emotional intelligence. Imagination, 
Cognition and Personality//- 1990.-No.9.

3. Mayer J.D., Gehr G. Emotional 
intelligence and the identifi cation of 
emotion// Intelligence. -1996.-No.-22.  

4. Mayer J.D., Salovey P., Caruso 
D.R. Emotional intelligence: theory, 
fi ndings, and implications//Psychology 
Inquiry.- 2004.-Vol. No.3.  

5. Brackett M.A., Mayer J.D., 
Warner R.M. Emotional intelligence 
and its relation to everyday bahaviour// 
Personality and Individual differences.- 
2004.- No.36.

6.  Furnham A., McClelland A., 

Mansi A. Selecting your boss: Sex, age, 
IQ and EQ factors// Personality and Indi-
vidual Differences.-2012.- No.53.

7. Cherniss C. Emotional Intel-
ligence: What it is and why it matters? 
Source: cherniss@rci.rutgers

8. Przybylska I. Emotional intel-
ligence and creative abilities at school 
functioning.- Katowice, 2007. (in Polish)

9. Oatley K., Jenkins J. M. 
Zrozumieć emocje.-Warszawa, 2003. 

10. Gołębniak B.D. Zmiany edu-
kacji nauczycieli. Wiedza – biegłość – 
refl eksyjność.- Poznań-Toruń, 1998.(in 
Polish) 


