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Abstract

Constructivism is now most scientific and widely accepted concept of learning. The concept
is not new in the process of teaching —learning. We can successfully found the concept of
learning in the educational thought of swami Vivekananda. Swamiji laid enough faith upon
the man and proves that the process of education is the development of inner potentiality.
The Behaviorist approach does not recognizes the process as a significant process of
learning. But Insightful Learning Theory first encompasses the mental process behind the
learning and with this the Cognitive approach establishes the Concept of mental activities
behind learning. Finally with the help of cognitivists and constructivists the approach l.e.,
constructivism flourishes. Constructivism has also faith on the children and enhances the
numerous possibilities of children based on their experiences. In the theory of
constructivism children construct their own world based on their own understanding and
knowledge. NCF2005 build their curriculum and classroom practices upon constructivism.
The modern classroom helps a child to express his experience and thought fearlessly and
frankly. The faults and follies will be corrected or replaced by his teachers or peers in a
democratic way. Successful constructivist learning practices of two major curricular areas
i.e., Language and Social Science has also been lighted by the author in this paper. The
paper aims to discuss the constructivist approach of learning in the light of NCF2005
establishing the relationship between constructivist approach of learning and educational
thought of swami Vivekananda.
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