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Two conceptual approaches to overcoming of the education crisis are emerging
in the world: scientific-technocratic and humanitarian. The humanitarian approach
in education is based on the conception of the individual as the supreme value. Its
process is human-oriented, with holistic approach to personality development,
respecting the principle of natural reference and a unique vision of the world and
experience of every personality. The essential component of humanistic oriented
education is reflexion, result of which is acquisition of personal sense about self
and processes of objective reality which regulate activities and behavior of the
individual, directs his/her vital functions, and personality development.
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In this article the problem of coping-strategies is examined as displays of
conduct and intercourse of personality in stress situations. The concept of coping
is analyzed, the types of coping-strategies are examined in accordance with
classifications of different authors.

Key words: coping-strategies, adaptive conduct.
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