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ABSTRACT

The purpose of this study was to ascertain theuémite of parent-child relationship on secondaryostsh
students’ motivation to learn and academic achierénand determine the influence of gender on semgnschool
students’ motivation to learn and academic achi@r@nmAn Ex-Post Facto design was utilized in thislg. Four research
guestions were raised and answered, using meanstamiard deviations. Also, four null hypothesesewermulated and
tested with the t-test statistics at 0.05 leveadighificance. Three instruments were used for daligction, they are Parent
Child Relationship Questionnaire (PCRQ) StudentgiWtion to Learn Questionnaire (SMLQ) and studeartaual SSil|
result. The result showed that there is significafiuence of parent child relationship on secogdschool students’

motivation to learn. There is a significant infleenof parent child relationship on students’ acdademshievement in

mathematics. There is significant influence of pachild relationship on students academic achiererim English.
KEYWORDS: Motivation Parent-Child Relationship, Motivation tearn, Achievement, Mathematics
INTRODUCTION

All stakeholders in educational system (parentgydjans, psychologists, teachers and counseloesy@much
concerned about students’ motivation and acadeatiz@ement. This is probably because success ioatida is highly
instrumental to the development of a nation. Thidudes scientific and technological developmentjseconomic and
political advancement and life success. Seconddugation is a stepping stone to higher educatiahifagood foundation
is laid at this level, there are likely to be nouble at the tertiary levels. To Guthrie, learnisgepeating what you did in
the circumstances and forming habit. Also ThorndikeNgwoke & Eze (2010), sees learning as selgaimd confirming
responses. According to these theorists, respothstsare followed by satisfaction are reinforced drecome more
probable in future. Responses that are not reiatbare weakened and are less likely to reoccuutirrdé. Muffin (2000)
referred to learning as “the act, process or egpeg of gaining knowledge or skill”. Boyd and Wo(®0D08) defined
learning as a relatively permanent change in belayviknowledge, capability or attitude that is doeg through
experience, while Keziah and Lawrence (2003) defiearning to embrace progressive series of behelichanges and

experiences.

For Ngwoke & Eze (2010), learning involves the tearobserving a model, identifying with the modata
finally imitating the model. According to them, uis in acquiring new knowledge, ideas, skills,ues, and experience

which enable one to modify his action or achieveduoals. It is a relatively permanent change imbiur “which results
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from activities, training or observation”. In thight of this study, learning is seen as a procdsstwcauses a change in
the behaviour of students, resulting from expegerar interaction between the student and his enwiant.
It is a process of adaptation which may lead hdpefto better adjustment and achievement of lifealgo

This adjustment and achievement can be acquiredghrparent-child relationship.

Parent-child relationship could be referred tohesihteraction existing between the parents and ¢hédren that
influences the child’s socialization and learnieither positively or negatively. According to BE&0(5), parent-child
relationship is defined as a set of observable Wiebathat acts as an indicator of a growth of ause attachment or an
emotional bond in which a sense of security is @asaed with the relationship between the parenth@rcaregiver and the
child. Vigil (2000) describes parent- child relatship as interactive and communicative behaviodtepa that exists
between the parents and the child which eventuadigrs on the child’s behaviour. Vigil (2000) statedt a child’s
behaviour problems are inadvertently establishethaintained by dysfunctional parent-child interan$. In this regard
Patterson (2002) suggested that parents shoulduggatt skills that foster positive, nurturing intefian patterns so as to
foster parents’ child relationship and provide seattachment between parents and the child. Tigigestion implies that
the young child’s growth and socialization depeadshe type of interaction a child with the homelofof interactions
usually exist between members of the family anddhiéd. These interactions are the foundation orctvtthe child’s
subsequent positive or negative lifestyle and aglment are built in the society regards. The infbgeof parents can be
focused on their attitude and supportiveness to tiddren’s academic success. The level of ineatent depends on the

perception of parents towards their children’s edioo.

Achievement generally is to accomplish whateverlgtiaat are set to be accomplished. Hong and L863)2
stated that achievement is to complete, accomplisiet some things done. It is a goal attainmergoofieone obtained
through hard work, courage and determination. Tokritze end of secondary school education, studemetsubjected to
an ordinary level examination as set by the WestcaAfi Examination Council (WAEC). The grades obgdirn this
examination determines, to a very large degreesdheer and status of the students in life theegcadild be as a result of
home influence, the child’s state of health, meatal emotional health or the school authorities taedeacher variables.
Adekola (2008) believed that there are two comptsehhigh achievement and low achievement. Hidhieaers are said
to work hard in the face of difficulties and seek lielp where necessary while low achievers avoateass related chores
because they tend to doubt their ability, assuragdhccess is related to luck or whom you knowtbermfactors beyond
their control, like money. The origin of high omiaachievement as reported by Kolesnik (1995) aseraed to be in the
family and cultural group of the child. If achievent initiative and competitiveness are encouragebrainforced in the

home, a child is more likely to develop a high né@dachievement in school.

It is assumed that people differ in their needdbieve in situations that call for excellence. Muahd Gesinde
(2010) argue that the urge to achieve varies framindividual to the other. These researchers plaitthose who have
high achievers as their role models in their ebftyexperience would develop a high need achievenwhile those who
have low achievers as their role models will hardéyelop the need for achievement. This implies the value which
parents attached to education of the child detezsthe kind of motivation with which their childrearsue education. It
is, however, important to note that secondary schnments should have parents behind them to thisiy warm role as

satisfactory school learning is unlikely to takag# in the absence of sufficient motivation torear
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Academic achievement is the degree or level ofesgattained at the end of an academic endeavooording
to Chowdhury and Pati (2011) academic achievemendefined by examination marks, teachers’ giverdegaand
percentiles in academic subjects. Rickson (2008\siacademic achievement within any context aopegnce relative
to some standard and further states that acaderhiev@ment and other dimensions of learning cambasured by a
variety of yardsticks or measuring instruments, régult of which are type of scores, ranks or gsadecording to Scott
(2009) academic achievement refers to what studmmtsactually do when they have finished a coufstualy. It can be
defined as excellence in all academic disciplineslass as well as extracurricular activities.nitlides excellence in
sporting, behaviour, confidence, communicationlskipunctuality, assertiveness, arts, culture dradlikes. Academic
achievement, in this study, refers to the ovematlking of academic attainment of a student. It @asured by terminal,
annual or end- of-course results of a student. adkrthe end of secondary school education, studertsubjected on an
ordinary level examinations as set by the WestcafrExamination Council (WAEC) and the National Exzation
Council (NECO). The overall grade obtained in #g#amination determines, to a very large extentatteglemic prospects

of students.

The researchers have observed with dismay thagdiore times now many secondary school studentsgarhdj
especially those within Otukpo Education Zone, glvhave recurrent poor achievement in both inteamal external
examinations conducted by their schools’ subjeeichiers and the Senior School Certificate Examina(i8SCE)
conducted by West African Examination Council (WAEd National Examination Council (NECO). For arste, the
Senior School Certificate Examination (SSCE) restilNigerian students released by West African Bration Council
(WAEC) has over the years indicated a consistetiepaof under- achievement. Specifically, the heseleased by
WAEC between 2008 and 2013, shows that in 200&b8%2,600 candidates that sat for the Novembeebder SSCE
examination, only 23.54 percent obtained five deeiti English language, mathematics and three athigiects. In 2009,
out of 342, 443 candidates that sat for the exatioimaonly 31 percent made five credits in Englshguage, mathematics
and three other subjects. Similarly, 80% of thedidates that sat for May/June (SSCE) in 2010 failechuse they did not
have credit passes in five subjects, including Bhglanguage and mathematics. Furthermore, over falgd in 2011
while in 2012 a total of 46.14 percent, obtainea feredits including English language and mathersatn 2013, only
36.57 percent of the candidates that sat for Mag BSCE made five credits in English language, ematlics and three
other subjects. In 2014 only 31.28% obtained cseiditfive subjects which is the basis for furthgrione’s education to
tertiary institutions (WAEC Results Released, 200@&)9, 2010, 2012, 2013 and 2014). SpecificallyQinkpo education
zone, the result released by WAEC in May/June WWdistan Examination Council (WAEC) since 2009 to120shows
that out of 3712 candidates that sat for West AfriExamination Council (WAEC) in 2009 from the estiimn zone, only
1336 equal to 35.99% of these candidates madecfisgits in English language, mathematics and tbteer subjects.
Similarly, in 2010 and 2011, of the 3723 and 418Rdidates that sat for WAEC examination only 249% 26.99%
respectively made five credits in English languagd mathematics. Also in 2012, 3600 students sdiléy/June WAEC
only 36% got a minimum of five credits including ddish language and mathematics and in 2013 and, Z¥Y1146 students
sat for the May/June WAEC while 993 and 1482 edquoaBO and 39.88% respectively got a minimum of &dits
including English language and mathematics andetlother subjects (source: Zonal Education OfficakPb). These
results show that a large number of the studeots the zone are not qualified for entry into pastandary institution.

This situation calls for in-depth research into twectors are really responsible for this continsiguass failure of
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students. Parents child relationship might be tofao the problem.

Lewis (2012) expressed the view that some pareatsnmut be biologically related to their childrehéeBe parents
are called adoptive parents. According to this viedoptive parents are parents who nurture and thes offspring of a
biological parent but are not actually biologicalglated to the child. In the context of this stuggrent means one who
gives birth to, or nurtures and raises a child, tiwae biological or adoptive parents. The successhef school in
performing its functions to the child depends ttaiye extent on how well parents plays their owie.r®rdu (2006)
asserts that the most important and basic agesuaidlization is the family. Parents, siblings atlder relations all help to
socialize the child in the family. Meanwhile a fftinteractions usually exist between the membérthe family. These
interactions are the foundation from which the @Bilsubsequent positive and negative lifestyle arfdevement are built

in the society. These interactions are referreabtparent child relationship in this study.

Morrison and Piata (2003) see parent-child relatigm as consisting of transmission of desirabléudes, values,
and practices in raising young children. The quatif parent-child bond and the degree of warmthpament child
relationship influence how well children do in sohd?arents-child relationship is a set of obselvdiehaviours that can
act as an indicator of the growth of a secure httent or an emotional bond, in which a sense afirfgds associated
with the relationship between the parents and ltiild ¢(Bee, 2005). This definition implies that tharents or the caregiver
acts as a secure base from which the child explugesr her environment. The child needs to bedosensistently and
unconditionally and to be provided with rich nuitgr and varied stimulation through all spheresatfia life to prepare
for proper adjustment to the immediate environm&ftigil (2000) describes parent-child relationship & care giver's
interactive and communicative behavours with thi&dcihese interactions vary with age of the cldltl are associated
with positive infant responses. At birth, attemgtio soothe the infant when the infant is upsetexmkcting the infant to
look contented, is one example of a parent-chilatienship. At one month, talking and smiling te tinfant and expecting
the infant to turn her head to the parents’ voiseanother example of parent-child relationship.oAt year, reading a
book and playing jointly with age- appropriate t@&re some of the many parents-child relationshgo@ated with that
age (Dixon and Stadtler 2002). Mcnergney (2001greefo parent child relationship as a process viyefi@hers, mothers
or guardians participate fully in assisting thelildren to learn and pursue their studies with sasc This means that
parents activities such as rewarding learning edlehaviours, verbal encouragement and praiseispmo of educational
materials and assisting students’ to study at hoamesupport the students’ educational endeavourpaowde student
motivation to learn. Stephen and Ceci (2001) olesetiaat parent child relationship are forces teatllto better academic
achievement. According to these researchers, adadrriocess of a child depends on what the parert dmme. This
implies that parents’ interaction in a child’s gagbucation is positively associated with a chilatademic achievement in
school.

Parent-child relationship, according to Vigil (200theans interactive and communicative behaviottepathat
exists between the parents and the child which teedlip bears on the child’s behaviour. The relatlip between the
parents and child towards school matter is capaiiyéelding positive or negative impact on the dhlilmotivation to learn
and academic achievement. In the context of thidysparents-child relationship is referred to @adbmmunication or the
type of external impact that exists between parant$ the child that could have positive or negatifuence on the
school achievement of the child. These impactsctbel in the process of encouragement and supprenial provision

of basic psychological needs, parental monitorihstadents’ school progress and homework.
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Parental encouragement and support involves theofiserbal encouragement style of motivation, rediay
learning-related behaviours, use of praise, ingeatand other forms of reward system as motivaltif@tsors to stimulate

their children in school.

Students motivation is very crucial to learning atthinment of school goals. Pintrich & Schunk (2pfegard
motivation as integral part of learning while Browm Sikhwari (2008) pointed out that the challerigesecondary
education has always been to stimulate, engendereahance the motivation of those students who#sugsiasm for
learning is dubious. Both intrinsic and extrinsiotimation are very necessary in the academic ssazesecondary school

students.

Motivation is a psychological process that arousé@gcts, and sustains a persons behaviour. It ismtarnal or
external force that acts on, or within a persorn theects one to engage in a goal-oriented behavaod maintains that
behaviour (Deci and Ryan 2000). According to Oglagridangvwat and Ogbulafor (2000) motivation is aditon or
state as well as a process. As a condition ités s “a state of tension within the individual @¥harouses, maintains and
directs behaviour towards a goal” Motivation isragess in the sense that it is the personal prabessietermines the
strength and direction of a person’s behaviouriree bf action. Ngwoke (2004) defined motivationiakernal state or
mental and psychological set in an individual whicimpels, energizes, sustain and direct the indalld activity towards
a goal. This implies that motivation is the impetiat drives an individual in setting and attaingignificant goals in life.
Igbo (2008) stated that motivation is the induceinbat causes an individual to act. It is the needesire that serves to
energize one’s behaviour and at the same timetdiretowards an objective. Maotivation in this syud therefore defined
as inner urge or external conditions arising fraamepts’ and child relationship that could push stlohildren (students)
to perform their school task effectively. It is tleece of interaction between parents and childhen raises the enthusiasm

of such children to willingly and collectively wotkwards the attainment of academic achievement.

Motivation is classified into two major types: @rBic and intrinsic motivation. According to Ogbeanst al,
(2000), extrinsic motivation is referred to as emédly imposed stimulus for response that is owtdide individual.
Extrinsically motivated people, according to Igt20Q8), are externally driven to achieve resultider to receive
rewards or to avoid being punished. This impliest tha student works hard in school in order toidvhe rebuke of his
teacher and earn rewards, the rewards are exailysimotivated. It therefore means that extrinsiotiwation can be
positive or negative. Extrinsic rewards accordiogiertzberg in Iwuoha (2005) can have powerful etffeut do not last
long. Hertzberg maintained that proper approaclwddk motivation lies in the careful distributiontlbeen intrinsic and
extrinsic factors. In extrinsic motivation, the nivating factors are external or outside rewards.Beci and Ryan (2000),
the reward provides satisfaction and pleasurettf@performance of the school task itself may nowie. This means
that extrinsically motivated students will work Haon school task even when the students have ilitégest in it. The
performance of the task is basically because ofingetreward or fear of being disciplined. In thigidy, extrinsic
motivation refers to external forces that propelgargers the learning behaviour of students. Whablives seeking
outside rewards and avoiding punishment. Extrifisicaotivated students are externally driven to iaeh academic
results in order to get rewards or to avoid beingighed. Thus they are externally reinforced. ¥blwes participating in
an activity to earn outside rewards or to avoidife measures. (Igbo and Ojukwu, 2008). This implthat extrinsic
motivation from parents is thus sufficiently stralginduce children not only to attend school lmuwbrk hard to achieve

academic excellence.
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Conversely, intrinsic motivation is the desire fore to be self moved to perform a task. Ogbonradl, €2000)
refer to intrinsic motivation as any self imposedson towards achieve a goal. For example, a dtaags@nbe committed
to the task of learning because such a studentitsagsgnteresting, a happy activity, satisfyintegsant and rewarding in
itself. This therefore implies that secondary sdisiadents at this level study hard not necessaoilgarn parental or
teachers praise and rewards or to avoid punisham@htebukes but because it is morally right anfissgisfying to study
hard. Ryan, Adam & Smith (2002) refer to intringiotivation as engaging in an activity for its indwetr satisfaction rather
than for some separable consequences. It therefesns that an intrinsically motivated student witlert reasonable
efforts in accomplishing a given school assignmeegardless of any anticipated incentives, becaushd a student
derives personal pleasure and satisfaction frompéeting the task. Intrinsic rewards, as Hertzbergwuoha, (2005)
stated includes, personal growth, sense of accehmint, sense of autonomy and responsibility, edpect, self-
determination, team spirit. In a nutshell, intrinsiotivation could be referred to in this studyiraser urges or desires that
drive students to enthusiastically accomplish acaddasks in the absence of external or outsideardsvlike money,

praise or recognition.

Motivation to learn could be referred to as studeanthusiasm to participate in a learning epis&iipek (2001)
defined motivation to learn as internal or exterfioates that gingers, stimulates and sustains ¢hewour and actions of
an individual learner towards working to achieveaaticular school goal or objective. This impligat motivation to learn
produces an energy change, which involves an draumhanticipation that goals will be reached iftam actions are
taken. Thus, the motivational level of a studerit décide the extent to which he will respond th@al learning. It is in
this line that motivation to learn is seen as d,fudich provides energy and spurs readiness farniag. Students’
motivation to learn determines the specific goalwards which students strive to achieve Myers (2082tes that it
affects the choices students make, for instancethen to enroll in physics or studio art, whetherspend an evening
completing a challenging home work assignment ayipp videogames with friends. Pintrinch and Sch(&002) regard
motivation as integral part of learning; these agskers believe that motivation influences learrang achievement and
what students do and learn influence their motivatMeece and Andemman (2006) define motivatioledon as internal
conditions that stimulates, directs and maintaarrers behaviours and they believe that there sgang relationship
between learning and motivation. This implies tvhen there is absence of motivation there will bdearning. Students
therefore, need to be motivated enough to paytaitewnhile learning. Students’ motivation to leancreases their effort
and energy. According to Pintrich and Schunk (206®)tivation determines whether to pursue a taskusmstically and
whole heartedly or apathetically and lackadaisjcallhis means that if students do not complete ssigament because
they are bored, this involves lack of motivatiorldarn among them, but if they are involved witlaltdnges and decide to
persist, and in the end overcome the challenges) thotivation to learn is involved. Motivated lears often make
concerted efforts to truly learn and understandstlzom materials and consider how they might bd tsechieve their
goals. This implies that students with a high neea@chieve, intensify efforts and energy in leagnactivities directly
relevant to their needs and goals. In the lighthif study, motivation to learn is seen as studemthusiasm to learn and

excel in academic activities.

In relating parent child relationship with motivati and academic achievement therefore, parenesvietion in
a child’s early education is consistently foundopositively associated with the child’s acadeathievement (Hill and

Craft, 2005). Ryan, Adams and Smith (2002) in tleiamination of mothers’ interaction with their Idhén on school
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issues showed that mothers’ active involvement hildeen’s home-work processes improve the childseatademic
achievement. On the other hand, fathers’ activeagement of learning environment is a positive potéati of students’
academic competence. The researchers further stetedarents who believe in their children’s cotepee, expose them
to new experiences and encourage curiosity, pergist and problem-solving, help their children depelntrinsic
motivation to learn. By contrast, parents who asatolling, use rewards and punishment for acadgraiformance or

display negative tendencies or anger about acadadisicourage children from developing intrinsic ivetion.

In effect, when parents monitor home work, encoerpgrticipation in extracurricular activities, aaetive in
parent-teacher associations (P.T.A) and help dnldievelop plan for their future, children are midkely to do well in
school. Parents who are actively involved in thadildren’s education and provide stimulating leagnenvironment at
home can help their children develop feelings ahpetence, control, curiosity and positive attitab®ut academics, thus
increasing their academic motivation. Accordingdimnson, Raymond and Ferguson, 2003 various stugliegarental
involvement on child’s education indicate that fiegdto children, interacting with children about aththey read, and

celebrating moment, of improved academic effoms,zanong the activities that promote motivation ackievement.

The issue of poor motivation and academic achiewemiestudents in Nigeria has been a source ofeonio all
education stakeholders, especially now that sorfiegtefare been made to provide teaching faciligegiipments, modern
infrastructures and more qualified and experiensathers than there were in the past. Many stuthes identified
students’ study habit, teachers’ qualification,guais, school environment and government as fagttencing students’
academic achievement (Akanle 2007, Aremu and Oley&001; Aremu and Sokan, 2003; Asikhia, 2010). 8wl these
factors, the researchers feel that parent chilaticgiship play a key role in relation to studemisstivation and academic

achievement.

Many children have been hindered from reaching thptimum level in academic pursuit due to someatigg
factors that have arisen from home. These incladk of parental encouragement, lack of conduciveeéhenvironment,
poor finance and housing, poor feeding and ill-tie@\komolafe and Olorunfemi, 2011). The effecttioése on students’
motivations is prominent in Otukpo education zometipularly as the researchers observed some dtideteness and
absenteeism to school, truancy and a general ladnthusiasm for studies. Moreso, from the reseasthpersonal
interaction and experience with some studentsait wbserved that some students were often sent fosrbeing unable
to pay school fees. Some students were seen withuoiflorms, likewise some students virtually laclkawugh textbooks

and other educational materials.

When certain factors are eminent in a child’s filem home, it is clear that the child will be deiwated and
driven towards low academic achievements in schidwt. situation on ground in the education zone ustiely pose real
challenge to students’ motivation to learn and ao@d achievement. It is against this background tha researchers
undertook to find out whether parent-child relasibip influences secondary school students’ motvato learn and

academic achievement.

Gender is a socio-cultural factor that indicates plosition or place of men and women in the socigtis the
result of social constructed ideas about the belayvactions and roles a particular sex performzb@ius, 2004). In this
study gender is seen as a state of being malenmalée This study looks at the influence of gendeisecondary school

students’ motivation to learn and to press for acaid achievement. Research reports have shown sidevable
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controversial opinion on the influence of genderstimdents’ motivation and achievement. Similarlgjn@ and Eccles
(2008) discovered that boys in Spanish seconddrgads have high self concept of mathematics andpcben abilities
than girls. In contract, Hyde, Lindberg and WilliarR009) confirmed that girls surpass boys in basimputation and
understanding of mathematical concepts while bogeeded girls in complex problem-solving in therhgghool years.
However, recent research finding shows that gediffsrence in mathematics achievement which higHatoured boys
are diminishing or shifting to favour girls (Hedgasd Nowell 2010, Robinson, Abbott, Bernigger andg& 2011). On
the other hand, Melten and Sarap (2007) confirrhatithere is a significant difference in acadensici@vement of male
and female students in English language achievetashtRodney and Raymond (2008) reported thatléssrieave higher
scores than males on both comprehension of infeomand evaluation of arguments. However, Abdu Rahé2010)?
found that there is no significant difference bedwéehe achievement of male and female studentaghidh studies. This

variability on gender needs to be ascertainedérptiesent study.

This study therefore seeks to ascertain the infleesf parent child relationship, on students’ matiion to learn
and academic achievement and also determine theemte of gender on students’ motivation to learnGtukpo

Education Zone.
Theoretical Framework

The most dominant theory of achievement motivatiotjch has been extensively employed by different
researchers to explain the effect of motivationacademic achievement is the Self-Determination Thé8DT) which
was proposed by Deci and Ryan (1985). Accordingeoi and Ryan, Self-Determination Theory (SDT)nsapproach to
human motivation which posits that there are thneate or basic psychological needs (that is coemus, relatedness,
and autonomy) that the individual is believed towéhawhich are universal and that the satisfactibthese needs is a
requisite for optimal psychological functioning. ideSelf-Determination refers to the degree to Wiiehaviour is freely
regulated by individuals. The Self-Determinatione®ty (SDT) underscores the importance of the pdpgimal need for
autonomy, which suggests that individuals have fudeand free choice in the initiation, directiomaintenance, and

regulation of their own behaviours along the seiffedmination continuum.

In educational contexts, the theory suggests tiggt icademic achievement is a function of a stiglesginse of
autonomy or self determination. Self-determinatio@ory proposes that people have an inborn presiispo towards the
internalization and integration of the their beloavs and activities into a coherent sense of gekci and Ryan 1985).
However, the extent to which behaviours and agtivitan be internalized and integrated depends spoial and intra
individual factors that either assist or obstruus tprocess. This means that the environmentalitons that provide
people with important psychological support esséritir growth independence, competence and optirdawelopment
inst more autonomous or self-determined type ofbighur regulations. In contrast, intra-individualdasocial factors that
impede the fulfillment of the basic psychologicaleds results in less internalized behaviour, th#gss self-determined
behaviour. The Self-Determination Theory (SDT) a&gr¢hat individuals who act from intrinsic motiati have high
levels of perceived autonomy, whereas individual® vengage in a task for extrinsic motivation (exétrregulation,
introjected regulation) have low levels of autonorfis theory is relevant to the present study bseastudents with
strong sense of autonomy are more likely to chghethemselves and engage in difficult tasks andnb@sically

motivated to learn than students who are presshyedxternal forces to engage in academic tasksk loficsense of
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autonomy is likely to be responsible for poor acaideachievement of secondary school students.
Review of Related Studies

Marshal (2001) carried out a study on parent-clmiggraction pattern and how it influences the doaiad
cognitive development of children in secondary sd¢hawithin Ankpa Local Government Area (L.G.A) Ko§tate. A
sample of 315 children ranging from 6-14 years wsead. Sample random sampling technique was usedalyze the
data. Descriptive and inferential statistics (Pear€orrelation) were used. It was found that thppsutive involved
parents provide home environment with great cogmittimulation, show more warmth and responsivertiestheir
children with these parenting characteristics, thh#dren nurtured under this parenting pattern Feder behaviour
problems and better social and cognitive skillsatidition, children are found to perform bettersthool when their
parents expose them to different socially and dognby stimulating activities. This study is reddtto the present study
because the way parents respond to their childtemome in matters concerning school progress iscatito their

achievement in school.

Sindhu (2005) studied parental motivation, studesuisool adjustment and academic achievement, wagh t
objective to compare school adjustment of boysgind achievement level. The sample of 680 studefitdass six from
Kendruija Vidyalayas were used through a stratifieddom sampling technique and found that there measignificant
difference in the achievement of boys and girlslsGlisplayed superior adjustment as compared y&.bbhis study can

help the researcher gain insight into how motivatsrelated to academic achievement of students.

Unachukwu and Anakwe (2008) investigated parergldicoration and secondary school student achieaeme
chemistry in Aguata Education zone of Anabmra stétee purpose of the study was to determine thecefff parental
collaboration (PC) and Non-Parental Collaboratid€) on students achievement in chemistry. A re$equestion and a
hypothesis guided the study. The design was atpestjuasi experimental design, using 160 secorstdngol 11l students
through purposeful sampling technique. Analysisdafa was conducted using SPSS programme for degeriand
independent t-test statistics. The result indicalbed the effect of parental collaboration and panental collaboration on
students achievement in chemistry differed sigaifity in favour of the parental collaboration expece. This study
related to the present study because it examineg sariables in the side of parents that were densd in the present
study. Straight (2001) studies the influence ofepéing pattern on the child’s social developmentsaiple of 43 boys
and 33 girls in primary 4, aged 9-12 years. A qoeshire was used for data collection. Descriptivel inferential
statistics (Pearson Correlation) were used. It fwasd that the children of parents who dedicatestinffer praise, show
affection and develop close relationship with tre¥ildren of varying school age, were less likayréquire discipline at
school or treatment for social and emotional praotsleThis study is related to the present study esnisiders motivation

of students to learn as one of its major variables

Jayaswal (2003) examined the role of parental stgpomotivation of secondary school students inyikstate.
The purpose of the study was to assess the rglarehtal support on students learning persisteftoe target population
of the students was 950, but a sample of 190 stadeas studied through a multistage sampling teples. The study
used a descriptive survey design and the instrufioemtata collection was a questionnaire. Mearsdard deviation and
t-test were used to analyze the data for the sflildg.findings of the study showed that parentsigii-hachievers exerted

significantly more in their children’s studies th#re parents of low-achievers the parents of highiexvers had higher
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aspiration for their children educational success high prestigious occupation with attractive fio@l return, but the
parents of low-achievers were not strongly ambgiad their children’s upward mobility. The high-aeWing parents
believed in counseling for correct behaviour wherdee parents of low achievers believed in physiealishment like
frequent beating. High- achievers parents weredibend allowed their children to mix with theirggavhereas the parents
of low achievers were authoritarian and did novwalipeer mixing. This study is related to the préstudy because it
examines academic achievement that was consideted present study. Ganguly (2004) conducted ayston
determinants of academic achievement, in rural wbdn areas of Ondo state. The sample used fosttlty was 300
students randomly chosen, using proportionateifstichtandom sampling technique. Five hypothesesewaised for the
study and tested at 0.05 level of significance. I¢sia of variance and t-test analysis were useantmyze the data. The
results show that parental care about child’s eitutabesides emotional climate at home and sagidl economic status
of the family, had a positive correlation with aalement in school. Peer influence and movies hgdfgiant and positive
correlation with school achievement. The distaneévben home and school had significant positiveetation with
academic success. This study shows that emotidinate at home (that is whether the child is aceeir rejected) has
influence on a child’s academic achievement in sthdhe present study also seeks to ascertain whéfte child is

accepted or rejected by parents.

Ehibudu & Johnson (2008) studied family dynamicscasrelates of academic achievement in mathematics
among secondary school students in Etche Local owent of River State of Nigeria. The study usedF®st Facto
design and was guided by two research questiongvemdhypotheses. The sample of one thousand (1880)students
was drawn from the population through stratifiedd@am sampling techniques and used for the study ifhstruments
titted “Family Dynamics Scale” (FDS) and “Mathenuati Achievement Test” (MAT) were used for data azltn.
Analysis of data was done by using mean and stdndewviation for the research questions while anslg$ variance
(ANOVA) was used to test the hypotheses at 0.08llef/significance. The result shows that parentityes and parents

level of education significantly influence studeatademic achievement.
Statement of the Problem

The recurrent poor achievement of Secondary Scétodients in Senior School Certificate Examinati8B8CE)
conducted by the West African Examination CoundflAEC) and National Examination Council (NECO) irceat years
as reviewed by statistical analysis of their resuft Nigeria and also in Otukpo Education Zonedisturbing and
embarrassing. This consistent poor academic aahiene constitutes a serious concern as well as mifsicwe to both
parents, teachers and government. Blames have d@eortioned to both teachers, parents, studentssidges and

various governments responsible for the educatiatualents in secondary school.

Research reports have shown that lack of properagieduate motivation adversely affects the comnmitroé
student to academic activities. It is likely thhetmuch a child achieves during school days iselgrdependent on the
parent-child relationship available to such chidr instance, parents who are the caregivers afyaeld are responsible
for providing the right type of training such asthing the child the acceptable value and norntkérsociety as well as

providing educational materials, nurturance, warraffection, encouragement and home tutorial assist to children.

From the literature reviewed by the researchemsetlexist some differences among the studentsxample

some students are able to pay their school feanpity, while others are often sent away for nonrpagt of school fees
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similarly, some students have problems with thevigion of school uniform while others do not. Likis&, some students
have enough provision of educational materials tidebooks while others do and not, and some stadgm to school
properly fed, whereas others go hungry. In thetlighthese challenges, one then wonders whetheinfheence of
parents-child relationship has played on theseesss@onsequently, the main problem of this study &scertain whether
in Otukpo education zone of Benue state, parentd ctélationship influences students motivation amchdemic
achievement. Generally, the main purpose of thislystis to ascertain the influence of parent-chitdationship on

secondary school students’ motivation to learnaatiemic achievement, while specifically, the stsolyght to:
» Ascertain the influence of parent-child relatiomsbin secondary school students’ motivation to learn

e Ascertain the influence of parent-child relatiopstin secondary school students’ academic achievemen

English.
» Determine the influence of gender on secondaryddttadents’ motivation to learn.
» Determine the influence of gender on secondaryddttadents’ academic achievement in English
Research Questions
The following research questions were proposediidegthe study:
* Whatis the influence of parents-child relationsbipsecondary school students’ motivation to learn?

e« What is the influence of parents-child relationsloip secondary school students’ academic achieveinent
English?

* Whatis the influence of gender on secondary scsimolents’ motivation to learn?
* Whatis the influence of gender on secondary scsimolents’ academic achievement in English?
Hypotheses
HO,: There is no significant influence of parents-chéthtionship on students’ motivation to learn

HO,: There is no significant influence of parents-chilelationship on students’ academic achievement in

English.

HOs3: There is no significant influence of gender ordstuts’ motivation to learn.

HO,: There is no significant influence of gender on etitd’ academic achievement in English.
Research Method

This study utilized an expost facto design. An estdacto design according to Ali (2006), is a sysiéc
empirical inquiry which the seeks to establish ktrenship without any control or manipulation dfet variables of
interest. This design is quite useful in educatiomsearch because it is a means of undertakingjiestun which
independent variables such as parental-child oglship and academic achievements cannot be matagduwa controlled.

Therefore the design is suitable for this studyalise none of the variables under study will berotlet! or manipulated.
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The study was carried out in Otukpo Education ZohBenue State. There are five (5) Local Governnfget
in Otukpo Education Zone. These are: Otukpo, OdimdDkpokwu, Apa and Ohimini. Otukpo Education Zimenade
up of both rural and urban dwellers with 48 pulskkzondary schools. The zone was chosen for thg bemhuse from the
literature available to the researcher, a studsuch nature has not been conducted in the areareBharchers also chose
to study the area because, going by the availabtstics, the academic achievement of studenthdrzone has always
been poor. Therefore, there is need to investidneénfluence of parent child relationship on stitdemotivation to learn

and academic achievement in the area.

The population of the study consists of all seserondary school two (SSll) students of the 48ipdgicondary
schools in Otukpo education zone, numbering 4066hi® number there are 1753 males and 2253 fem@esords and
Statistics Office Benue State Teaching Service 8ddakurdi 2014). Also the researchers chose tdS&léstudents in the

study because of the observed high level of truamcl/absenteeism of SSII students in the area.

Altogether, the sample for the study consisted5# 8tudents made up of 170 males and 182 femalesstare

proportionate representation of samples.

This sample size is based on the National Educatgsociation Research Bulletin (1960) on small-siample
techniques and Krejcia and Morgan (1970) whichestaat: if the population of the study is betwe®@ and 4450 the

sample should range between 351 and 354. The sampléor this study falls within the justificati@ampling.
Instruments for Data Collection
Two instruments were used for data collection ia ¢hudy. They are:
» Parent child relationship questionnaire (PCRO), and
e Students’ annual SSIl English Result.

Two of these instruments are structured Questioardgsigned by the researchers after the revieliteodture.
The parent child relationship Questionnaire, whiehis generated based on parental provision of bagican needs,
parental support and encouragement and parentataring of their children’s academic progress awnde-work, has 20
items, were used to ascertain the existing relatign between the parents and their in-school dmildr
The questionnaire on students’ motivation to lesas generated based on intrinsic and extrinsicvatitin of students’ to
learn. It has two sections A and B Section A wasegated to seek the opinion of students on intinsbtivation while
Section B was generated to seek the opinion oksitsdon extrinsic motivation. Both instruments havetal of 40 items.
For academic achievement, the students’ annualtiesiinglish language was used to determine highlaw achievers.
The questionnaires were developed on a 4 poine doalthe respondents to indicate their opiniorfaiiews: Strongly
Agree (SA =4) Agree (A 3), Disagree (D =2), ando8gly Disagree (SD =1). The instruments were suégeto face
validation by the three experts. Two are from tle&tment of Educational Foundations and one frorar8e Education
of the Faculty of Education University of Nigerldsukka. The experts validated the instrument ipeesto item clarity,
simplicity of vocabulary and its relevance to thedy. Their corrections and suggestions helpedénproduction of the
final draft of the instrument. To ascertain theatglity of the instrument for the study, it wagtrtested on 30 students in
Makurdi education zone, which is outside the arfeth® study. The result obtained after the triatitey was subjected to

the test of internal consistency using Cronbachhalprocedure to measure its reliability. The rdliigbvalue of parent
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child relationship instrument (questionnaire) wa870 Also the reliability value of Student Motivati to Learn
Questionnaire (SMLQ) was on students’ intrinsic iwatton to learn which was 0.86 and students’ esid motivation to
learn which was 0.85. The grand reliability valoe $tudents’ motivation to learn was 0.86. Thisvehithat the instrument
is reliable for the study. Data for the study wallected by using the questionnaire for ParentdCRi¢lationship (PCRQ)
and student Motivation to Learn (SMLQ). For studeatademic achievement, the annual results ofe$gondents was
used. The questionnaires were personally admieidter the respondent by the researchers with thpedfidour research
assistants. The research assistants were briefedt dbe aims of the study, and nature of the imsémt itself.
This is to enable the research assistants hanglguwastion or clarify any issues concerning thestjgenaire during the
administration. A total of 352 questionnaires wadministered and retrieved completely. Means aadidétrd Deviation
were used to answer the research questions wial¢-tdst statistics was used to test the null hgsxs at 0.05 level of

significance.

RESULTS AND DISCUSSIONS

Research Question 1
What is the influence of parent-child relationsbipsecondary school students’ motivation to learn?
Hypothesis 1

HO,: There is no significant influence of parent-chidationship on secondary school student’s motivatb

learn.

In order to answer this question and in testinghyygothesis, means, standard deviation and ttasstics of the
students’ scores on the influence of parent chdhtionship on secondary school students’ motivato learn are
calculated and shown below.

Table 1: Paired Sample T-Test of the Influence of &ent-Child
Relationship on Secondary School Students’ Motivatin to Learn

N Mean SD DF t Sig | Decision
Parent-Child Relationship| 35 56.24 9.1B 351  16.80.00
Motivation to Learn 44.37 10.84 Rejected

Table 1 shows that the mean score for parent-chitionship was 56.24 with standard deviation.48%nd the
mean score of students’ motivation to learn wa87A4with standard deviation of 10.84. A close obaton between the
mean scores of students on parent-child relatipnahd motivation to learn shows that students highen parent-child
relationship mean score than that of motivatiorlearn. This indicate that parent-child relationshigd influence on
secondary school students’ motivation to learn. fdwmilt equally indicate that the t-value obtaifiedthe influence of
parent-child relationship on secondary school sitglenotivation to learn is 16.87, with associapgdbability of 0.00.
Since the probability value was less than 0.05ll@¥esignificance, the null hypothesis which statbat there is no
significant influence of parent-child relationstop secondary school students’ motivation to leaas vejected. Hence, it
was concluded that there is significant influen€@arent-child relationship on secondary schootishis’ motivation to

learn.
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Research Question 2

What is the influence of parent-child relationship secondary school students’ academic achieveiment
English?

Hypothesis 2

HO,. There is no significant influence of parent-chilelationship on secondary school students’ academic
achievement in English. In order to answer thisstjoe and the hypotheses, mean, standard deviatidri-test of the
influence of parent-child relationship on secondafyool student’s academic achievement in Englistshown below.

Table 2: Paired Sample T-Test of the Influence of &ent-Child Relationship on
Secondary School Students’ Academic Achievement English

N Mean | SD | DF t Sig. | Decision
Parent-child Relationship 352, 56.24 9.18 351 18.67.00
Achievement in English 45.92 18.34 Rejected

Table 2 shows that the mean score of studentsafi@np-child relationship was 56.24 with standardiatens of
9.18. Also, the mean academic achievement scastudénts in English was 45.92 with standard deviadf 18.34. There
is an indication that the mean scores of studentparent-child relationship is higher than the mseore of students’
academic achievement in English. This shows thegrmachild relationship had influence on secondsuiyool student’s
academic achievement in English. The table alsovshthat the t-value obtained for the influence afgmt-child
relationship on secondary school students’ acadantievement in English was 18.67 with associatetability of 0.00.
Since the probability value was less than 0.05ll@¥esignificance, the null hypothesis which statbat there is no
significant influence of parent-child relationshim secondary school students’ academic achievemeBnglish was
rejected. Hence, it was concluded that there igyaifeant influence of parent-child relationshim @econdary school
students’ academic achievement in English.

Table 3: Paired Sample T-Test of the Influence of &ent-Child Relationship on
Secondary School Students’ Academic Achievement English

N Mean | SD DF |t Sig | Decision
Parent-child Relationship 401 56.24 9.18 400 18.67.00
Achievement in English 4592 18.34 Rejected

Table 3 shows that the mean score of studentsafi@np-child relationship was 56.24 with standardiatens of
9.18. Also, the mean academic achievement scostudénts in English was 45.92 with standard deniatif 18.34. There
is an indication that the mean scores of studentparyent-child relationship is higher than the mseore of students’
academic achievement in English. This shows thegmachild relationship had influence on secondsaiyool student’s
academic achievement in English. What this showthas parent-child relationship had influence onosglary school
students’ academic achievement in English. Theetatdo shows that the t-value obtained from thieénice of parents-
child relationship on secondary school studentatlamic achievement in English was 18.67 with assediprobability of
0.00. Since the probability value was less thas Geel of significance, the null hypothesis whithtes that there is no
significant influence of parent- child relationstop secondary schools students’ academic achieveimdmnglish was
rejected. Hence, it was concluded that there iggaifeant influence on parent-child relationship eecondary school

students’ academic achievement in English.
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Research Question 4
What is the influence of gender on secondary schimalent’s motivation to learn?
Hypothesis 4
HO,4: There is no significant influence of gender onoselary school students motivation to learn.

In order to answer the research question, andsiimtethe hypotheses, the mean score, standardtibevand t-
test of students’ motivation to learn was calcuate shown below .
Table 4: Independent Sample T-Test of the Influencef Gender on Secondary
School Students’ Motivation to Learn

N Mean SD | DF t Sig | Decision
Male 170 | 45.77| 12,70 399 2.30 0.00
Female| 225| 43.28 9.01 Rejected

Table 4 shows that the mean score of male stuagtiisegards to motivation to learn was 45.77 vetandard
deviations of 12.70 and that of female students 4%88 with standard deviation of 9.01. The mearex of male and
female students on motivation to learn revealed mhale students had higher motivation to learn tfeanale students.
This indicates that gender influence secondary @csimdent’'s motivation to learn. Table 4 also shdhat the t-value
obtained for the influence of gender on secondelnpasl students’ motivation to learn was 2.30 wissaciated probability
of 0.00. Since the probability value was less &% level of significance, the null hypothesis g¥hstates that there is no
significant influence of gender on secondary schatotients’ motivation to learn was rejected. Hericejas concluded

that there is a significant influence of gendeisenondary school students’ motivation to learn.

Research Question 6

What is the influence of gender on secondary scéimlents academic achievement in English?

Hypothesis 6

HOgs:  There is no significant influence of gender oooselary school students academic achievement ifidang

In order to answer this question and in testing hiipotheses, mean standard deviation and t-testabé and female

students’ academic achievement in English were.used

Table 6: Independent Sample T-Test of the Influencef Gender on Secondary
School Students’ Academic Achievement in English

N Mean SD DF t Sig | Decision
Male 170 | 41.54| 18500 399 4.32 0.00
Female | 225| 49.35 17.51 Rejected

Table 6 shows that the mean score of male studhttisregards to academic achievement in Englisiguage
was 41.54 with standard deviations of 18.50 ant dhéemale students was 49.35 with standard deviaif 17.51. The
mean scores of male and female students on aca@dehiEvement in English revealed that male studeedislower mean
achievement score in English than female. Thiscatgis that gender influences secondary school raisidecademic
achievement in English. The table also shows thatttvalue obtained for the influence of gendersenondary schools

students’ academic achievement in English was #i82 associated probability of 0.00. Since the @bty value was
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less than 0.05 level of significance, the null yesis which states that there is no significafiuémce of gender on
secondary school student’'s academic achievemeiinglish was rejected. Hence, it was concluded thate is a

significant influence of gender on secondary scistwdents’ academic achievement in English in fawddiemale.
Summary of Major Findings
The summary of the findings constitute the follogyin
» There is significant influence of parent-child tedaship on secondary schools students’ motivattiolearn.

e There is a significant influence of parent-chiléhtenship on secondary school students’ acadepotieaement

in mathematics.

e There is a significant influence of parent-chiltht®nship on secondary schools students’ acadanfievement

in English.
* There is a significant influence of gender on seleoy school students’ motivation to learn in favotimale.

* There is a significant influence of gender on seeoy school students academic achievement in Hnghs

favour of female
DISCUSSION OF FINDINGS

The findings show that secondary school students hagher parent- child relationship mean score tiwat of
motivation to learn. The result revealed that stisidhave higher parent child relationship than wadidn to learn. This
result implies that parents activities such as rdimg students’ learning related behaviour, vedyaouragement, praise,
adequate nutrition, provision of educational maisriassisting students complete home work, ppdiitig in parents-
school communication, early payment of studentsiost fees, showing of sympathy and comfort, pravrisof dress,
provision of school uniform, participation in PT/Ad peer tutorial lesson at home can support stedemieavour and
boost students’ motivation to learn. These findiagsin line with that of Stephen and Ceci (200idihg that parent child
relationship are forces that lead also in line with finding of Vigil (2000) whose study revealdwt the relationship
process between the parents and child toward sétmes is capable of yielding positive impact ke ¢hild’s motivation
to learn in school. In addition, the result isimel with the report of Siddigui (2003) who foundhthhe role of favourable
parental responses, encouragement and suppotidaachievement motivation of students cannot be exghasized.
Likewise Cohen (2001) observed that children wheehparents that sit down with them to go over ndifeicult home
work are likely to feel more motivated to learnsichools. In other words, the importance of gooepat interaction for

the academic achievement of secondary schoolsrggigdeapparent from the results of the presemtystu

The finding revealed that parent child relationsim@an score is higher than that of students’ acaxem
achievement mean score in English. Language. Tillisates that students’ parent child relationsfip& result of the null
hypothesis testing indicates that there is sigaificinfluence of parent-child relationship on studé achievement in
English. Students’ parent-child relationships imeolparents’ provision supportive resources for deay such as
textbooks, newspapers, magazines, and encourdgrghildren to read do their assignments and syliand when due.
Willingness to devote time to help students’ learfome, provision of care, comfort and affectiadequate arrangement

for the students feeding, protection, rest, clajrand shelter, active participation in parent stlcoatact are necessary to
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motivate students to perform better in school. Tihiplies that when parents provide children witbhrinurturing and
varied stimulation through all spheres of socit, lthe academic achievement of the students ggnily improves. This
is in line with similar observation by Aronson, Ragnd and Ferguson (2003) whose finding revealetlgagent-child
relationship in the form of reading to childrenteiracting with children about what they read aniélmating moment of
improved academic efforts are also among the gieivihat promote students’ achievement in Engligtis is also in line
with the finding of Hill and Craft (2005) who refed that parents’ involvement in their children@nre-work processes

exert positive influence on students’ academiceaanent in English study.

The result of the finding of research question findicates that male students had higher mean swore
motivation to learn than female students. Likevitse result of the null hypothesis testing shows thale students have
higher motivation to learn than their female cogméets. This finding implies that gender influenstisdents’ motivation
to learn in favour of the male students. This resilin line with the finding of Udo (2008) who reqed that male
students’ opinion on students motivation to ledgmificantly differ from that of female studentshi§ result shows that
male students are more motivated to learn tharfetmale students in schools. This result is not risimqy because the
possible reason for gender difference in studenttivation may be as a result of influence of pt’dow expectation of
the education of the girl-child. Parents tend tbelve that the investment on education of the nohitd is more important
than that of the female. More often than not, fenslidents are preoccupied with domestic chorésdimg child rearing,
these differences in parental provisions and salciete fixing has far reaching consequences ang acaount for the

observed gender difference in secondary schooéatatimotivation to learn.

The findings six show that the mean score of fenstéelents’ academic achievement in English is highan
that of the male students indicating that the fenstlidents performed better in English achieverresttthan their male
counterparts. Also, the null hypothesis tested alaeethat female students score higher on Englibiesement test than
the male students. This finding implies that gend#uences secondary school students academieasmient in English
in favour of the females. This result is in linetlwithe finding of Melten and Serap (2007) who régerthat female
students significantly achieve better than malalestts in English achievement test. In a relatedirigpn, Rodney and
Raymond (2008) reported that female students giynérave higher scores than male students on bathpeehension of

information and evaluation of arguments.
CONCLUSIONS
Based on the findings and discussions of the dtiueljollowing conclusions were reached.
» Parent-child relationship has significant influemeesecondary school students’ motivation to leayni
» There exist significant influence of secondary stlstudents’ academic achievement in English.
e Gender has a significant influence on secondarga@dtudents’ motivation to learn in school.
e Gender influences secondary school students’ adadarhievement in English in favour of the female.

The results obtained from this study have greateplication for classroom teachers, parents, coonsel
curriculum planners and psychologists. Teachers Ilae responsibility of designing and evaluatiragstoom instructions

and classroom management for effective teachingleahing to take place. Teachers’ understandintheffactors of

| Impact Factor(JCC): 1.8207 - This article can be denloaded from www.impactjournals.us |




| 104 Igbo J.N , Odo Ako Sam, Onu V.C & Mezieobi Dan |

motivation will enable them to liaise with parettsmake motivational variables available to studemtis will enhance
effective teachers’ and students’ classroom intemac Also, the teachers’ understanding of the vidlial students’
background will enable them to design appropriastriuction for the individual students that willlemce steady learning
and academic improvement. The findings have fachieg implication for the parents in that academiccess of a child
in the school depends on parents’ child relatignsRarents should be encouraged to provide adeqateation for the
child at home as a background for the studentseawigdachievement in school. The study also hastineplication to
counsellors and psychologists in that as the backgt of the students are known, and the acadenablgms of
individual students associated with the home adersiood, the counselors can do their job of cdimgséo both students
and parents more effectively. The main role oficufum planners in this regard is that the factlantified as influencing
students motivation and academic achievement wil the curriculum planners to develop appropr@atgiculum that

will take care of students from different backgrdun
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