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Inclusive education has gained significant attention worldwide as a means to provide equitable 

educational opportunities for all students, including those with diverse learning needs. However, 

despite the growing recognition of its importance, concerns, and obstacles continue to impede the 

effective implementation of inclusive education practices. This abstract examines the major 

concerns and obstacles associated with inclusive education. Notably, two progressive bills have 

been enacted: the RTE Act and the Children's Rights Act, alongside the People with Disabilities 

Act. These legislations have shifted the public policy approach from welfare-based to one that 

upholds human rights. However, activists raise concerns about children whose parents are absent, 

as they are often denied access to school despite being enrolled. It highlights the challenges related 

to curriculum adaptation, teacher training, resource allocation, social attitudes, and support 

services. Additionally, the abstract examines the role of stakeholders such as teachers, school 

administrators, policymakers, and communities in addressing these concerns and overcoming the 

obstacles to foster a truly inclusive educational environment. It highlights how disability 

legislation acknowledges the human aspect and emphasizes key factors such as curriculum quality, 

pedagogical reforms, examinations, and, most importantly, teachers. This paper emphasizes the 

importance of collective efforts, collaboration, and awareness to ensure the successful 

implementation of inclusive education and to create a supportive and inclusive learning 

environment for all students. 

Abstract 

http://www.srjis.com/issues_data?issueId=211
mailto:preetidahiya1980.1@gmail.com


Madhuri Hooda, & Preeti Dahiya (Pg. 105-113) 106   

 

Keywords: Inclusive education, RTE Act, People with Disabilities Act, Curriculum adaptation, 

Pedagogical reforms 

 

 Scholarly Research Journal's is licensed Based on a work at www.srjis.com 

 

Introduction 

 In recent years, India has witnessed a shift towards inclusive education, emphasizing the 

rights and dignity of disabled children. The government's ratification of the UN Convention on the 

Rights of Persons with Disabilities and the enactment of relevant acts have laid the groundwork 

for inclusive education. However, concerns persist regarding school retention and dropout rates, 

questioning the effectiveness of this progressive approach and the promotion of good school 

practices. To foster acceptance and inclusivity, schools are adopting humanistic approaches that 

prioritize positive values like freedom, trust, and diversity. Notable authors such as Martin 

Seligman advocate for a "values-based positive inclusive schooling" that highlights these crucial 

aspects of life. Tony Booth emphasizes democratic ideals and the active involvement of teachers 

and students in inclusive practices. This raises the question of whether today's teachers are 

adequately prepared to adapt the curriculum, collaborate, and cultivate an integrated classroom 

culture aligned with Universal Design for Learning (UDL) principles. During the 1990s, inclusive 

education gained momentum alongside discussions at the Dakar World Education Forum in 2000. 

The notion that disability should not hinder access to traditional schooling gained prominence, and 

considerations expanded to encompass the impact of poverty, gender, and cultural factors on 

education. The Index for Inclusion Field Project, involving multiple countries including India, 

Brazil, South Africa, and the United Kingdom, provided valuable insights into inclusive education 

practices during that time. The inclusive education I envision aligns with the principles advocated 

by the Index, emphasizing the value of all students and staff, fostering active participation, and 

promoting collaboration within the school community. It encompasses teaching, students, and the 

wider community, aiming to eliminate barriers and ensure easier access to inclusive education for 

everyone. 

Inclusive Education: A Comparative Journey 

 The 86th Amendment to the Indian Constitution integrated the education of disabled 

children into the overarching goals of "Education for All." In 2002, Article 21A was enacted, 
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guaranteeing education as a fundamental right that is both free and compulsory. Initially, all 

children between the ages of 6 and 14 were entitled to education as a collective right. Subsequently, 

in 2009, the Right to Education (RTE) Act was passed, marking a significant milestone as it 

mandated the inclusion of children with disabilities in mainstream education. Around the same 

time, the International Convention on the Rights of the Child was also ratified in 2007. 

Furthermore, the RPWD Act of 2016 replaced the Persons with Disabilities (Equal Opportunities, 

Protection of Rights, and Full Participation) Act, strengthening the legal framework for disability 

rights. The Rights of Persons with Disabilities Act 2016 (RPWD Act) marked a significant 

milestone in safeguarding the rights of children with disabilities. By replacing the previous Persons 

with Disabilities Act, this new legislation brought about a transformative shift in societal attitudes, 

ushering in a new era of inclusivity. Undoubtedly, the RPWD Act was revolutionary, aligning with 

the principles of human empowerment and recognizing the following key aspects: 

 Valuing individuals with disabilities as important contributors to cultural diversity and 

existence. 

 Ensuring accessibility for all, and eliminating barriers that hinder full participation. 

 Embracing the flexible notion of capacity, inspired by the UN Convention on the Rights of 

Persons with Disabilities, which acknowledges children's right to make decisions 

according to their evolving capacities. 

 The RPWD Act introduced essential guidelines and regulations, particularly regarding 

mainstream education. It called for an inclusive education system where students with disabilities 

are provided equal opportunities to learn alongside their peers without any discrimination. 

Teaching and learning methodologies were tailored to cater to the diverse needs of students with 

disabilities, both with and without support requirements. The Act also detailed the necessary 

requisites and implementation methods. One of the remarkable aspects of the RPWD Act is its 

comprehensive coverage, as it incorporates 21 different disabilities, surpassing the previous PWD 

Act's scope by fourteen. Conditions such as Autism Spectrum Disorder (ASD), Speech and 

Language Disability (SLD), and others brought a new dimension to the classroom, requiring 

teachers to adapt and address these diverse needs. Early detection of disabilities was emphasized 

as a crucial aspect of the educational system, ensuring timely support for children. Identifying 

disabilities at an early stage helps individuals receive appropriate assistance, significantly 
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benefiting their overall development. Early intervention holds immense value, as it prevents 

children from being excluded from the educational system due to unresolved challenges. 

 The Act addresses various challenges that individuals with disabilities encounter by aiming 

to provide accessible transportation and remove communication barriers. These measures foster 

an inclusive environment, allowing individuals with disabilities to thrive. By adapting the 

curriculum, children can learn and grow holistically. Within the inclusive classroom, they engage 

in activities of their interest and access the same learning materials as their peers. Additional 

support, such as teacher's aides, is provided to assist in tasks like socializing or problem-solving, 

ensuring their needs are met. The RPWD Act is currently in effect, and the Act's contributors are 

recognized in Sections 17 and 18. Educational institutions bear specific responsibilities outlined 

in the Act. The legislation proposes a unique set of strategies to promote inclusive learning 

environments and practices. These strategies seek to empower all learners, making education more 

inclusive for individuals with disabilities. The RPWD Act introduces a significant change by 

including "barriers" in its definition of disability, aligning with the perspective of the UNCRPD. 

According to this understanding, disability is not inherent in the individual but arises due to the 

obstacles imposed by the environment. This recognition offers hope for children in need, as it 

emphasizes the need for change to facilitate their inclusion and well-being. 

 For instance, a child who is unable to sit for long periods requires adjustments in the 

learning environment. To support their learning, engaging activities that involve play can be 

provided. Breaking down responsibilities into smaller tasks and offering tangible rewards for good 

performance can motivate them to excel in the classroom. Eliminating environmental and 

attitudinal barriers is crucial to facilitate effective communication and foster a sense of wonder 

and inspiration. It may be necessary to remove individuals who do not inspire hope from the child's 

social group to create a conducive environment. Educators should seek out spaces that provide 

reasonable accommodations, considering factors such as accessibility and adaptability. 

Furthermore, modifications or adjustments to the curriculum and teaching methods in inclusive 

schools are being explored. These adaptations serve as a model for the entire class, promoting their 

overall development. Allowing children with disabilities to attend school benefits both them and 

their peers, fostering a more inclusive and enriching learning environment. 

 To ensure equitable access to education, reasonable accommodations must be made. These 

may include accessible buildings, campuses, restrooms, and transportation for children with 
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special needs. Additional teaching assistance can be provided to support students with learning 

difficulties or disabilities. Individualized support should be offered to help students reach their full 

academic potential and contribute to society. Modified textbooks, such as the Barkha series 

provided by NCERT, along with alternative communication systems and speech and language 

aids, are essential resources for children with impairments. By addressing barriers, providing 

necessary accommodations, and offering individualized support, the RPWD Act aims to create an 

inclusive educational environment where every child can thrive and achieve their academic and 

personal goals. The RPWD Act incorporates the UNCRPD's principle of "Universal Design," 

which aims to create products and environments that can be accessed and used by everyone, 

without the need for additional resources or modifications (Mace, 1988). In the context of 

education, this translates to providing a variety of learning options to accommodate diverse styles 

and needs. Creating a joyful and inclusive learning environment where all students have access to 

various teaching and learning methods is essential. Educators play a crucial role in understanding 

and embracing the diversity within their classroom culture, and self-reflection is key to fostering 

a supportive learning environment. Here are some examples of Universal Design for the Classroom 

that can benefit students of all levels: 

 Providing ramps, adjustable seating, and assistive devices for accessing books. 

 Encouraging participation through visual representations of timetables, collaborative 

teamwork, project-based experiences, outdoor activities, and engagement in the 

performing and visual arts. 

 Offering diverse modes of expression, such as written and oral art, theater, and multimedia 

presentations. 

 It's important to recognize the interaction between the Right to Education (RTE) Act and 

the RPWD Act. Both acts address disabilities from different perspectives. The RTE Act, examined 

in this section, reflects a historical welfare approach to disability education. Despite the 

constitutional guarantee of education for all children, the welfare mindset influenced the provision 

of separate services within the same educational buildings. The Sarva Shisha Abhiyan (SSA) 

campaign played a significant role in pushing for education for all, including children with 

disabilities. However, challenges remain, as children with special needs often find themselves 

studying from home despite being enrolled in school due to the lack of inclusive SSA-funded 

projects. 
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 To overcome these barriers, it is essential to recognize the spirit of the RTE Act and the 

need for extensive support, especially for children with severe disabilities (40 percent or higher). 

They require significant assistance in their daily lives, and it is crucial not to limit their 

development based on physical or mental impairments. Recognizing and nurturing each person's 

capacity for personal growth is essential. The involvement of disability rights advocates and 

organizations, such as the Center for the Promotion of Social Justice, is instrumental in this 

process. Medical practitioners are authorized to issue disability certificates, which should not 

impact admission to educational institutions. In summary, the RPWD Act embraces the concept 

of Universal Design and encourages inclusive education. It is essential to address barriers, provide 

the necessary support, and foster an environment that values and promotes the growth of 

individuals with disabilities. The focus of public school assessments should be on classroom 

instruction. Dipt Bhata, the director of disability resources at Vidya Sagar, emphasizes the 

importance of conducting evaluations at appropriate times. Rather than solely preparing the child 

for the future, the emphasis should be on creating a welcoming environment that supports students. 

The examination process should be thorough and adaptable, reflecting the need for an evolving 

system. The Right to Education (RTE) Act places a strong emphasis on quality, emphasizing child-

centeredness and activity-based learning in the curriculum and assessment processes. Taking an 

all-school perspective, schools must cultivate a collaborative culture that values and supports 

diversity to attract more children with special needs. Here are some suggestions for promoting 

inclusive education: 

 Utilize the School Performance Index to evaluate the inclusion efforts of schools.Facilitate 

interactions between students with disabilities and members of the school community, 

including administrators and teachers. 

 Establish guidelines for collaboration between educators and academic staff. 

 Promote collaborative work by developing training programs and providing resources for 

interaction and assistive technology. 

 Collaborate with organizations that support individuals with disabilities to facilitate their 

participation in regular educational activities. 

 Ensure that the school environment is accessible to everyone. 

 Provide pre-and post-service initiatives for teachers to learn about differentiated 

instruction, cooperative learning, and various curricular topics. 
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 Encourage co-teaching in the classroom to promote inclusive practices. 

 Facilitate regular meetings among instructors to discuss and share best practices. 

 Make necessary adjustments to curricula and testing methods to accommodate diverse 

learners. 

 Involve parents of children with disabilities, ensuring their inclusion and active 

participation in the educational process. 

 By implementing these measures, schools can create an inclusive and supportive 

environment that caters to the diverse needs of all students, including those with disabilities. 

Conclusion 

 In conclusion, successful inclusive education requires collaboration as an ongoing process 

rather than a singular event. By engaging in dialogue and introspection within the school 

community, a more positive and conducive learning environment can be established. It is crucial 

to recognize that students with special needs share the same desire for independence as their peers. 

However, inconsistencies arise when there is a lack of self-reflection on attitudes and limited 

opportunities for collaboration among stakeholders, including educators, parents, and 

administrators. Through participatory and respectful dialogue, inclusive education can be fostered, 

which is essential for educational development. This approach helps to cultivate a staff that is more 

attuned to the needs of individuals with disabilities and encompasses a range of pedagogical 

techniques and alternative methods of communication. Promoting collaborative working by 

developing training programs and allocating resources for assistive technologies and 

communication further enhances inclusivity. Adjustments to curricula and testing methods may 

also be necessary to accommodate diverse learners. Additionally, creating a collaborative culture 

that values and supports diversity is vital for attracting more children with special needs and 

garnering support from the wider community. By embracing collaboration and prioritizing 

inclusive education, we can create an educational system that truly meets the needs of all learners, 

fostering their growth and development in a supportive and inclusive environment. 
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