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Introduction

STEM (science-technology-engineering-mathematics) plays a vital role 
in educating people to cope with major challenges in the future. STEAM 
education for children aims to help children express STEM concepts by 
integrating and applying art in STEM courses (Hobbs, 2019; Piro, 2010). 
Nevertheless, this integrated STEAM learning scheme has not been fully 
linked with inquiry and hands-on learning in the current education research. 
Most of the existing STEAM courses are taught with teaching media such as 
robots (Choi et al., 2018), building blocks (Hansel, 2015) and programming 
education (Kim & Choi, 2018), but this is still inadequate to underline the 
combination and application of interdisciplinary knowledge as emphasized 
in STEAM education. In addition to the emphasis on software application, 
most STEM is implemented with single domain knowledge (Kim & Choi, 
2018). Considering this, Kuo et al. (2019) discussed the importance of inter-
disciplinary STEM, and suggested implementing it through project-based 
learning at college level. Over the past decade, STEM has been highlighted 
in the education for secondary school students, but little attention has 
been paid to the importance of STEAM education for children (DeJarnette, 
2018). Zhou et al. (2019) found that applying a project-based integrated 
STEM program can have a positive effect on students’ attitudes towards 
STEM covering the primary level; but few studies related to interdisciplinary 
STEAM (i-STEAM) learning have been extended to kindergartens. Thus, the 
present research aimed to develop an i-STEAM teaching plan to contribute 
to STEAM education for kindergarten children.

According to the cognitive-developmental theory proposed by Piaget 
(1985), pre-school children engage in thinking, but their thinking tends to 
be autistic, and they have to follow a regular procedure to express scientific 
ideas (Hong et al., 2014). That is, if children are able to acquire direct experi-
ence through practice, they will have a deeper understanding of the knowl-
edge of science (National Research Council, 2012). Inquiry learning can be 
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designed with hands-on science activities to enhance learners’ interest and curiosity (Bulunuz, 2012; Eshach et al., 
2011; Sotakova et al., 2020). Nonetheless, in Taiwan, many curricular activities in early childhood education still 
focus on children’s acquisition of knowledge and neglect the necessary inquiry process (Liu, 2017). Pedaste et al. 
(2015) reviewed articles related to inquiry phases and summarized five distinct general inquiry phases: “Orientation, 
Conceptualization, Investigation, Conclusion, and Discussion. Some of these phases are divided into sub-phases. In 
particular, the Conceptualization phase is divided into two (alternative) sub-phases, Questioning and Hypothesis 
Generation; the Investigation phase is divided into three sub-phases, Exploration or Experimentation leading to 
Data Interpretation; and the Discussion phase is divided into two sub-phases, Reflection and Communication” 
(p. 47). However, the existing STEAM inquiry and hands-on courses vary in quality, and some of them even lack a 
complete description of what is included in STEAM education (Jamil et al., 2018). Against such a backdrop, it is es-
sential to promote children’s inquiry-based hands-on learning. Despite the growing consensus that different lesson 
plans offer different opportunities for children to learn STEAM, few lesson plans have incorporated STEAM with 
hands-on inquiry for kindergarten children to experience. As Runnel et al. (2013) pointed out, a model for guided 
inquiry-based learning is essential to conduct students’ science learning, but no framework with an emphasis on 
hands-on phases in STEAM education was found in the literature. This research therefore developed the inquiry-
based with hands-on learning model - PD/OQ/DET (prediction, do/observation, quiz/discussion, explanation and/
or transfer) for kindergarten teachers to design i-STEAM teaching materials. 

Herro and Quigley (2016) argued that STEAM is an educational concept which enables students to learn 
through interdisciplinary subjects and apply integrated knowledge to solve problems in reality. Thus, this research 
showed the potential of using students’ “everyday life” as a STEAM resource for supporting them in hands-on 
learning. Moreover, developing teaching plans is an indispensable part of the advancement of children’s inquiry 
and hands-on learning. The spiral circulation model in the three-step change theory by Lewin (1947) is taken as 
an essential model to develop teaching plans (Casey & Dyson, 2009). The three steps are planning, action and 
assessment, and then a new circulation process will start after the assessment of the previous one (Khanlou & 
Peter, 2005). Therefore, a flexible spiral process allows spontaneous actions (change and improvement) to con-
struct learning processes (Mejía et al., 2007). The model has been widely applied to curriculum development and 
teaching improvement. By using the spiral curriculum development process, this research developed inquiry-
based with hands-on STEAM teaching plans in six stages to process and construct so-called “inquiry-based with 
hands-on i-STEAM” for kindergarten teachers to follow if they want to develop their own courses. 

Inquiry-Based Hands-On Learning 

Inquiry-based education is student-centred learning and teaching, in which students learn and inquire via 
adopting inquiry methods (Maaß & Artigue, 2013). It is also taken as an educational strategy which enables stu-
dents to acquire knowledge with the methods similar to those used by professional scientists or in a similar way to 
which scientists practice (Keselman, 2003). For example, science-oriented inquiry-based learning involves support-
ing students to gain scientific knowledge through scientific experiments rather than from teachers (Cavas, 2012; 
Jerrim et al., 2019: Teig et al., 2018). Many studies have suggested that hands-on practice can be integrated with 
inquiry teaching (Zhang, 2019). In the process of inquiry learning, quizzes can test if participants have understood 
the objectives of a target unit (Hong et al., 2019). The core characteristic of the inquiry module is designing the 
learning materials that are confusing and urgently expected to be demonstrated. Hong et al. (2019) set forth an 
inquiry model form, POE (predict—observe—explain), and added a quiz to ensure that participants understand the 
objective of the unit through the POQE inquiry model consisting of Prediction, Observation, Quiz and Explanation. 

Minner et al. (2010) argued that the students who learned through experimentation would have a deeper 
conceptual understanding; some scholars also mentioned that learning based on the tactile sense would gener-
ate motor imagery and stimulate the operation of the prefrontal lobe of the brain, which would enhance learning 
concentration (Stout et al., 2015) and result in better learning effects (Cantillo-Negrete et al., 2019). In addition, 
hands-on learning would activate the cerebral cortex, promote the modulation of acquired information, and 
strengthen the brain’s capacity of processing information, thus increasing learning efficiency (Maes et al., 2017); 
besides, practice would reinforce students’ learning motivation (Jerrim et al., 2019). In hands-on learning, children 
should be assisted to gain a deeper understanding of nature and acquire science concepts and relevant knowledge 
(Hong & Diamond, 2012). Meanwhile, the science activities in the classrooms of early childhood education usually 
arouse children’s interest and trigger their participation (Greenfield et al., 2009). 
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Hardy et al. (2005) mentioned that curricular activities that promote conceptual difference, including quality, 
volume and density, could have both immediate teaching effects and far-reaching effects involving explanatory 
information. It is important that children learn in such a way that they can transfer their knowledge to different 
problems, settings, and time (Klahr & Chen, 2011). Marcus et al. (2018) explored the types of conditions that support 
young children’s learning and transfer across hands-on STEM problem-solving activities. Moreover, a previous study 
revealed that science teaching has been focusing on withholding answers from teachers until inquiry activities are 
completed so as to develop learners’ high-level science learning (Zhang, 2019). Considering that withholding answers 
is a way to trigger and maintain students’ engagement in science learning, this research moved science explanation 
to the last phase of the inquiry cycle. In addition, most STEAM programs incorporate project-based approaches, the 
design-process, or hands-on experiences, but they often overlook the key aspects including conveying meaning 
and transferring knowledge (Huber et al., 2016; Perignat & Katz-Buonincontro, 2019). Taken together, by extend-
ing from POQE, this research added such inquiry steps as “do” and “transfer” to extend the PDOQDET (predict-do/
observe-quiz/discuss-explain/transfer) from the POQE inquiry learning model. Thus, this research extended the 
POQE inquiry learning model into the P—D/O—Q/D—E/T (hereafter, PDOQDET) inquiry and practice teaching 
model which includes predict (P), do (D), observe (O), quiz (Q), discuss (D), explain (E) or transfer (T) (i.e., if some 
concept is hard to explain to children, then use similar examples to evoke their thinking), as is shown in Figure 1. 

Figure 1 
PD/OQ/DE/T Inquiry Module

Predict Do/Observe Quiz/Discuss Explain/Transfer

Research Questions

The principle of STEM education is to acquire the expertise of science, technology, engineering and mathemat-
ics, and to utilize the knowledge to detect problems and support STEM-related learning, including inquiry, design 
and analysis (Bybee, 2010). The most important part of STEM education is integration, which indicates integrating 
the STEM subjects with the purpose of solving problems in the real world (Labov et al., 2010; Sanders, 2009). To 
offer STEAM education, it is necessary to be clear about how to connect and combine the five domains and create 
the elements for undertaking innovative STEAM education (Park, 2013). Therefore, its interdisciplinary nature and 
arts are the fundamental constituents of STEAM education (Thuneberg et al., 2018). Moreover, from a pedagogi-
cal perspective, the complex learning process can be divided into smaller, logically connected units that scaffold 
students and draw their attention to key features with scientific thinking (Pedaste et al., 2015). These individual 
units are called the inquiry cycle, and how PDOQDET sets the connections to form an inquiry cycle was explored 
in this research. Accordingly, the research questions were proposed as follows.

RQ1: How can PDOQDET be applied to develop a hands-on educational model?
RQ2: What i-STEAM components can be extracted when developing hands-on inquiry lesson plans?

Research Methodology 

Research Method and Implementation

General background

Action research is a combination of research and action, where researchers and doers collaborate to advance 
practical and theoretical building (Nielsen, 2016; Nolen & Putten, 2007). Hence, this research adopted action research 
to develop STEAM inquiry and hands-on teaching plans. Accordingly, the target teachers were invited to review 
the previous developmental teaching plans after their design, and took part in experiments at their kindergartens 
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with the teaching plans; thus, several rounds of this action research were performed to achieve better i-STEAM 
inquiry with hands-on teaching plans.

Over the past 2 decades, action research in education has attracted increasing attention. Regarded as a prag-
matic and traditional research method, it enables teachers to investigate their teaching and the learning of their 
students (Nolen & Putten, 2007). Hence, action research is a research strategy that combines knowledge generation 
and practical changes (Trollvik et al., 2013) and is thus taken as a critical tool to promote introspective practice 
and educational reform. Aside from enriching the meaning of teachers’ course designs, it provides diverse ways 
for students to experience education, and serves as a thorough test of their practice (Price, 2001).

Participants

Considering the spiral process, there were nine professional development workshops conducted for the 
kindergarten teachers. There were 30 teachers who had at least 5 years’ teaching experience in kindergartens and 
who expressed interest in joining this workshop, of whom 24 were selected and recommended by the Taipei City 
Educational Bureau to attend the workshops. 

Procedure

According to the concepts of course development by Laudonia et al. (2018) and the modules based on the 
spiral circulation model (Lewin, 1947), such steps as planning, action and evaluation were extended to form a draft 
proposal (planning), draft revision (action), teaching implementation (action), and assessment and teaching plan 
revision (evaluation). At the beginning of the workshop each attendee expressed ideas about teaching plans and 
came up with five feasible teaching plans. That is, in the beginning of the spiral process, each participant presented 
five themes for content development by proposing a draft and presented it to three domain experts, all of whom 
are professors who have published STEAM-related articles. In the second to fifth run, the participants implemented 
trial teaching and follow-up revision, and presented their results to the three experts. In the final spiral process, 
nine workshops were held, and themes of two of the workshops were selected. Then, these two teaching plans 
were tested at the teachers’ own kindergartens to understand what teaching plans can fit the model of P—D/O—
Q/D—E/T (hereafter, PDOQDET) with i-STEAM inquiry and hands-on learning for kindergarten teachers to use. 
Consequently, the workshop started in February 2019 and ended in December 2019.

Moreover, the STEAM teaching plans and the inquiry with hands-on learning process were divided into two 
parts, proposal and revision for the development and modification of spiral teaching plans. The development of 
the teaching plans in this research was divided into the following six phases.

The Workshop of PDOQDET Lesson Plan Development

Phase 1: Propose the Draft of the STEAM Teaching Plan

When adopting a sociocultural approach to instruction, teachers should support “children in their develop-
ment by guiding their participation in relevant activities, helping them to adapt their understanding to new situ-
ations” (Rogoff, 1990, p. 191). In other words, they should find appropriate resources to design lesson plans which 
can support the students in their productive interactions (Mercer & Howe, 2012; Newman et al., 1989). Resources 
taken from everyday practices can be considered as mediational means for supporting students’ learning about 
issues and themes (Silseth & Erstad, 2018). Moreover, Kim et al. (2012) proposed three elements, namely the unit 
(concept/skill, question/phenomenon, and activity), degree (multidisciplinary or interdisciplinary) and environment 
(individual, society and the world), for the integration of STEM. As increasing attention is paid to STEM education 
in schools, different possibilities can be offered for students to experience, so that they will build a foundation 
for STEM learning from their daily life (Watson et al., 2020). As has been mentioned above, an interdisciplinary 
combination of daily life and hands-on experience should be highlighted in the development of STEM or STEAM 
courses to deepen learners’ understanding of science concepts and knowledge; thus, before the first workshop, 
the targeted teachers were asked to review their existing teaching plans and select some themes close to the 
kindergarten children’s life experience, and present them at the first workshop. 
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Phase 2: Revise the Draft of STEAM Teaching Plan

According to the definition of STEAM in the prior section, the STEAM elements selected by the participant 
teachers, and the discussion among the three STEAM scholars, this phase was to achieve more complete analytical 
results through expansion and revision. For example, “CUP DO REI MI” as follows:

Table 1 
The STEAM Component Analysis of the Teaching Plan “CUP DO REI MI”

Domain Definition Analysis

Science Application of the properties of materials as 
well as the interaction between and changes 
to substances

Materials (glass, steel and paper) and struck parts (mouth and body) of cup 
and the volume of water in the cup are all related to the sound. 

Technology Application of devices, tools and processing 
methods

Use tools like spoons to strike a specific part of the cup to get a pleasant 
sound.

Engineering Various “operations and functions” of 
engineering, with emphasis on the maximum 
utilization of resources and functions

Achieve the best arrangement of such variables as the material and struck 
part of the cup and the degree of force to find out the ways to get the best 
melody.

Art The practice of creativity and the expression 
of aesthetic ideas

The combination of visual and audio effects of the arrangement of cups.

Mathematics Counting, applying algorithms, and obtaining 
percentages

Gradually increase the water in the cup to see that the water level rises with 
increasing water, and count the volume of water in each cup.

Phase 3: Propose the Draft of the PDOQDET Teaching Plan

The hands-on learning with difference comparison would bring children strong sensory experience. For that 
reason, the emphasis of the inquiry and hands-on activities in this research was placed on different sensory experi-
ences. For example, the idea draft of CUP DO REI MI: 

1)  Inquiry into different materials: Cups made of three different materials were struck, and the children 
were asked to listen to the sound to see if there were any differences in the sound produced.

2)  Inquiry into the same materials with different water levels: Different volumes of water were poured 
into the glass cups, and the cups were struck to see if there was any difference in sound. The children 
were asked to practice throughout the process for a deeper impression. 

3)  Explanation (1): a simple method was used to explain the reasons for the different sounds from the 
cups made of different materials and with different volumes of water. Explanation (2): After the course, 
five glass cups with different volumes of water were placed in the learning zone, so that the children 
would be able to strike the cups for the musical notes like “do,” “re,” “mi,” “fa” and “so” all by themselves.

Phase 4: Modifying the Draft of Teaching Plans

Most teachers were not used to writing out lesson plans by following the proposed inquiry with hands-on 
learning model, or mixing several plans in a lesson. In this phase, they had to work on trimming and focusing on 
one single plan. In the CUP Do Rei Mi course, for example, the mission for children was to predict different materi-
als to strike and create sound. That is, the teachers asked the children to predict if the paper, metal and glass cups 
would create the same sound. If they predicted that the sound would not be the same, the teachers asked them 
to explain the possible reasons for the difference. They also asked the children to predict if the cups with different 
volumes of water would create the same sound. If they predicted that the sound would not be the same, they 
asked them to explain the possible reasons for the difference. In line with this, the participants must focus on a 
single concept, such as using glass cups only for conducting PD/OQ/DE/T. For example, a completed proposal 
before trimming is presented below.
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Predict

1) Ask the children to predict if the cups made of different materials and the cups with different volumes 
of water would create the same sound when struck. 

2) Ask the children to predict if the paper, metal and glass cups would create the same sound. If they 
predicted that the sound would not be the same, ask them to explain the possible reasons for the 
difference. Ask the children to predict if the cups with different volumes of water would create the 
same sound. If they predicted that the sound would not be the same, ask them to explain the possible 
reasons for the difference.

Do/Observe

1) Ask the children to strike the paper, metal and glass cups all by themselves to feel the sound created 
in the striking.

2) Lead the children to discuss the methods of changing sound. For instance, strike the paper and glass 
cups to see which one creates a clearer sound; strike the glass cup with the smallest volume of water 
and the one with the largest volume of water to see which one creates a sharper or weaker sound.

Quiz/Discuss

1) Ask the children the reasons for the phenomenon.
2) Discuss with the children why the sound from the glass cups was the clearest and why the sound from 

the glass with the smallest volume of water was the sharpest.

Explanation/Transfer

1)  A paper cup is softer while a glass cup is harder. When a metal spoon hits a hard object, the sound cre-
ated by the striking will be clear. The volume of water in a glass cup would change the natural frequency 
of the vibration of the whole cup. A smaller volume of water leads to a higher natural frequency and 
thus a sharper sound; a larger volume of water results in a lower natural frequency and thus a weaker 
sound.

2)  What shares the same or similar principle in daily life? What objects made of different materials would 
create different sounds when they are struck? What objects of different sizes would create different 
sounds when they are struck? What are the other objects in daily life that would create different sounds 
according to their height or length, just as the “do,” “rei” and “mi” from the glass cups?

Note: After trimming, the PD/OQ/DE/T of CUP DO REI MI is described in the section of Exemplary 1.

Phase 5: Demonstrate the Inquiry and Hands-On STEAM Teaching

In this PD/OQ/DE/T way, the teaching plans by the participant teachers were implemented to gather the 
feedback from the children, and then the feedback was used for the follow-up improvement of the teaching plans. 
For example, do and discuss in the CUP DO REI MI course.

Phase 6: Undertake Evaluation and Revise Teaching Plans

Many improvements and reforms are realized in the course of development (Groundwater-Smith, 2019). Con-
tinuous quality improvement is the key to being successful in project work (Hong et al., 2020). Therefore, teachers 
need to focus on students’ knowledge of a theme, in which they need to challenge the concepts (Park et al., 2011). 
For that reason, the participants conducted and observed the children’s responses to their own course plans, and 
reported to two lecturers (scholars of early childhood education) to adjust and revise the final version of PD/OQ/
DE/T along with STEAM. Thus, they could offer better teaching plans for the targeted learners.
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Exemplary PDOQDET Inquiry Teaching Pla{n

With this PDOQDET inquiry process, this research aimed to provide children with better science knowledge. 
The design format of the teaching plans is shown in Appendix 1, and the information about the examples of the 
teaching plans is provided as follows:

Example 1: CUP DO REI MI Teaching Plan

Preparation activity
1)  Align eight paper cups on the desk; pour some water into the first cup so that it is half full; pour twice as 

much water as is in the first cup into the eighth one (measured with a ruler); pour increasing amounts 
of water into the second to seventh cups. The same steps are also taken for the metal and glass cups 
(see Figure 4). Finally, there are three lines of cups containing different volumes of water. The children 
are invited to do all the above things. 

2)  Test the sound from the cups made of different materials and strike the cups to find out the parts that 
create a pleasant and clear sound.

3) Get familiar with the musical scale of the eight notes, including DO, RE, MI, FA, SO, LA, TI, and DO.
4) Teaching tools and materials: eight glass cups (bottles), a metal spoon, and water

Figure 2
The Teaching Tools

PDOQDET of the teaching

Predict
Ask the children to predict if the glass cups with different volumes of water would create the same sound. 

Do/Observe
1)  Do: Invite the children to put on a cup-striking performance with the water-filled cups on the platform.
2) Observe: Lead the children to observe the changing sound. For instance, strike the glass cup with the 

smallest volume of water and the one with the largest volume of water to observe which one creates 
a sharper or weaker sound.

Quiz/Discuss
1) Quiz: Ask the children the reasons for the phenomenon.
2) Discuss: Allow the children to discuss why the sound from the glass with the smallest volume of water 

is the sharpest.

Explain/Transfer
1) Explanation: The volume of water in a glass cup would change the natural frequency of the vibration of 

the whole cup. A smaller volume of water leads to a higher natural frequency and thus a sharper sound; 
a larger volume of water results in a lower natural frequency and thus a weaker sound.

2) Transfer: 1) Near transfer: What are the other objects in our daily life that would create different sounds 
according to their height or length, just as the “do,” “rei” and “mi” from the glass cups? For example, bot-
tles or paper cups. 2) Far transfer: What are the other objects in our daily life that would create different 
melodies according to the songs children are familiar with. 
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STEAM knowledge and concepts

(1) Science: The part of the glass cup which is struck, and the volume of water in the cup are all related 
to the sound frequency created.

(2) Technology: 1) Use tools like spoons to strike a specific part of the cup to get a pleasant sound. 2) Find 
out the sequences of striking cups that would create various melodies.

(3) Engineering: The part of the cup which is struck and the degree of force to find out the most pleasant 
sound or melody.

(4) Art: The aesthetic experience of vision, touch and listening.

(5) Mathematics: 1) Gradually increase the volume of water and find that a larger volume of water leads 
to a higher water level. 2) No. of glass cups can create no. of sound frequencies.

Example 2: Teaching Plan of Cleaning-Rag

Preparation activities
1) Use cleaning-rags made of three different materials to wipe off water and stains in the experiment to 

see which cleaning-rag is the most effective.
2) Teaching tools: Prepare three different rags made of different textiles (see Figure 3).

Figure 3
The Teaching Materials and Tools

Description of PD/OQ/DE/T teaching 

Predict 
1) Predict which cleaning-rag will be the most effective for wiping off stains.
2) Ask the children to predict if the three kinds of cleaning-rag are different, which one would be the most 

effective for wiping off stains.

Do/Observe
1) Lead the children to the graffiti wall outside the classroom, and invite them to clean the wall with the 

cleaning-rags made of the three different materials to see which cleaning-rag works best.
2) Ask the children to use the cleaning-rags containing different amounts of water to clean the graffiti 

wall to observe which kind of cleaning-rag is the most effective for wiping off the stains on the wall.
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Quiz/Discuss 

1) Ask the children the reasons for the difference.
2) Lead the children to discuss why the towel cleaning-rag was the most effective for wiping off the stains.

Explanation/Transfer

1) Explanation: The cleaning-rag made of the long fibre towel has a large coverage that creates more friction 
and is thus more effective for wiping off the stains.

2) Transfer: i) Near transfer: How can we use different kinds of cleaning-rags according to different situations 
in our daily life? For example, handkerchief or towels. ii) Far transfer: From the perspective of engineering, try to 
find out which pose or method is the most effective for drying the cleaning-rag.

STEAM knowledge and concepts

1) Science: Different kinds of cleaning-rags differ in terms of absorbing water with capillary action and 
wiping off stains with friction.

2) Technology: The process of cleaning desks; try not to repeatedly clean the same places.
3) Engineering: The best proportion of containing water without dripping from different cleaning-rags 

when using them to clean stains on the wall.
4) Art: Explore the cleaning-rags made of different materials and feel the differences among them and 

the beauty of the texture.
5) Mathematics: How large is the wall to be cleaned and what frequency of cleaning can be effective.

Research Results 

Based on the exemplary lesson plan, 48 i-STEAM PODQDET inquiry with hands-on teaching plans were devel-
oped. The lesson plans are divided into eight categories: cooking, building blocks, sliding and turning, measuring, 
paper, colours, animals and plants, and others (see Table 2).

Table 2
Exemplary Lesson Plans

No. Categories Lesson name

01

1 Cooking

Dough experiment

02 Water adding into flour game

03 Flour to noodle transformation

04 Farfalle

05 How to make a tasty panna cotta?

06 How to make a pretty and surprising panna cotta?

07 The Sticky Tangyuan - Inquiry I

08 The Sticky Tangyuan - Inquiry II

09 Yummy Sushi 1 - Time to cook!

10 Yummy Sushi 2 - Sushi

11 Washing AiYu jelly

12

2 Building blocks

Domino diving

13 Exciting toy brick robot

14 The moving robot
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No. Categories Lesson name

15

3 Sliding and turning

The funny luge

16 Play marble

17 Pinball machine

18 The spinning windmill

19 The interesting paper gyro

20 Elasticity Plane

21

4 Measuring

Jogging step counting

22 The length of throwing a ball

23 How far does the paper plane fly?

24 The competition of stacking high

25 Aluminium foil boat

26 The floating clay

27 Ring toss

28

5 Paper

What kind of paper do we use in the bathroom?

29 My plane can turn

30 Paper dragonfly

31 Paper popper

32 The tasty paper

33 Paper flowers float on the water

34 The comparison of paper

35

6 Colours

The magic sand

36 Watercolour is fun 1

37 Watercolour is fun 2

38 The rendering paper

39 The blowing paint

40 Star sand

41

7 Animals and plants

Babysitter of Pale White Butterfly

42 Planting butterfly pea 

43 Drying butterfly pea 2

44

8 Others

The comparison of bubble blowing tools

45 Bouncing bubble

46 Cup DO REI MI 

47 Where does the light go?

48 Cleaning-Rag

Discussion

RQ1: How can PDOQDET be applied to develop a hands-on educational model?

A previous study revealed that science teaching has been focusing on withholding answers from teachers until 
inquiry activities are completed so as to develop learners’ high-level science learning (Zhang, 2019). For example, 
Pedaste et al. (2015) summarized inquiry phases including Phase 1: Orientation; Phase 2: Conceptualization of the 
phenomenon; Phase 3: Investigation of the phenomenon; Phase 4: Conclusion of the investigation; and Phase 5: 
Discussion. This pedagogical model or framework for the process of inquiry learning includes the student moving 
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through answering questions to supporting their observation to explaining the learning concepts or to connect-
ing similar phenomena (Kuhlthau et al., 2015). However, teaching must be done in a way which serves children’s 
natural curiosity and their need for hands-on activities (Kuhlthau et al., 2015). For example, Casey et al. (2019) 
explored whether 3- and 4-year olds could be actively engaged in social studies practice through inquiry learning 
in a school garden, and the results imply that working in a school garden through inquiry learning can foster the 
development of curiosity and social competencies. Moreover, in a study by Mamun et al. (2020), the inquiry design 
referred to as predict, observe, explain and evaluate (POEE) can enhance students’ interactions and engagement 
and enable self-directed inquiry. Huber and colleagues (2016) found that preschool-aged children were able to 
learn how to complete a problem-solving task and transfer learning to a physical context. Considering this, this 
research presented an explanation of reasons or knowledge transfer at the last stage of PDOQDET, which seems 
to meet the growing needs for i-STEAM hands-on inquiry education.

RQ2: What i-STEAM components can be extracted in developing hands-on inquiry lesson plans?

It is necessary to integrate all relevant subjects to advance STEM education, so STEM education lays emphasis 
on knowledge and interdisciplinary content. The highlight of the integration method of STEM education is that at 
least two STEAM subjects are used to construct application steps, especially those of practical significance (Liao, 
2016). Regarding the “science” component which is extracted from i-STEAM inquiry with hands-on learning lesson 
plan development, this research confirmed that science is about “applying the properties of materials as well as 
the interaction between and changes to substances.” 

  Regarding the “technology” component which is extracted from i-STEAM inquiry with hands-on learning 
lesson plan development, this research confirmed that technology is about the “application of devices, tools (e.g., 
computers) and processing methods” rather than both hands. This is supported by Longman (2020), who defined 
technology as the machinery and use equipment to process or assemble materials which are embedded with the 
application of scientific knowledge.

Regarding the “engineering” component which is extracted from i-STEAM inquiry with hands-on learning 
lesson plan development, this research confirmed that engineering is about “operations and constructions” of 
devices, with emphasis on the maximum utilization of resources and function speeds, the minimization of techni-
cal problems, the exquisiteness, stability and durability of machinery, and the operational smoothness of objects. 
As children show an innate tendency of engineering thinking, teachers can support engineering-driven STEM 
education (English, 2018). 

Regarding the “arts” component which is extracted from i-STEAM inquiry with hands-on learning lesson plan 
development, this research confirmed that arts is about “the experience and appreciation of humanistic aesthetics, 
the practice of creativity, and the expression of aesthetic sense.” Supported by Costantino’s (2018) transdisciplinary 
curriculum model, arts include art production or making, performing, interpreting meaning, self-expression, cri-
tiquing, and exhibiting or presenting works of art.

 Regarding the “math” component which is extracted from i-STEAM inquiry with hands-on learning lesson 
plan development, this research confirmed mathematics as “counting, applying algorithms, obtaining percentages 
and symmetry, computing the exercise force of objects, and achieving the co-making nature of space and object.” 
Supporting English’s (2018) assertion, mathematics can be constructed through the activities of technology and 
engineering.

Conclusions and Implications

Inquiry learning has been proved useful in expanding knowledge. However, the number of studies on the 
inquiry learning of early childhood education remain small. With the PDOQDET inquiry learning, this research uti-
lized a simple but inquiry teaching process to help learners acquire STEAM knowledge through hands-on practice. 
Although a qualitative or quantitative teaching demonstration was not carried out, the PDOQDET inquiry learning 
was of great interest to the participating teachers. They reported that they could construct their teaching plans 
through the draft-test-revise cycle, enabling them to develop teaching plans themselves and giving them more 
confidence in teaching kindergarten children to become involved in hands-on inquiry-based i-STEAM learning.

It has been shown that inquiry learning is a stepwise process, whereby children continuously enrich and re-
construct their knowledge in the concept explanation framework based on daily experience. Hence, this research 
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does not suggest adopting standardized materials (such as the teaching material sets in the market) as the STEAM 
inquiry and hands-on teaching plans; instead, it suggests collecting teaching materials from the objects or phe-
nomena that are frequently seen by children in their daily life, and developing these materials into i-STEAM PO/
DQ/DE/T inquiry with hands-on teaching model. It is expected that this model may be more effective in terms of 
advancing science education for children.

The inquiry educational model, starting with predicting something rather than explaining it directly to children 
will be able to help them deepen their understanding of knowledge. Specifically, an appropriate inquiry model 
design, such as focusing on i-STEAM PODQDET, should be adopted for those children whose cognitive capability 
is still in the early stage; it is not recommended to give obscure reasons (e.g., scientific reasons) or explanations for 
science phenomena to children as it can prevent them from losing their curiosity and interest in STEAM; however, 
in most cases, we suggest that teachers can use the “transfer” phase to encourage students to think about similari-
ties and the application of what they have learned. 

Future Studies

Inquiry learning is deemed as a highly valuable educational method which helps learners gain a comprehensive 
and specific understanding of knowledge, and improves their cognitive skills. This research emphasizes the design 
and development of the i-STEAM inquiry and hands-on teaching plans, but the effects of the teaching plans were 
only shown in the trial teaching, and a large-scale teaching practice has not yet been implemented. Therefore, it 
is suggested that future studies can explore the effects of the STEAM inquiry and hands-on teaching plans from 
multiple perspectives, such as the children’s cognition, emotion and attitudes.

Inquiry refers to the methods and procedures adopted by scientists, and is a way of understanding new informa-
tion, but individual disposition can influence the effectiveness in different countries. Following their cross-country 
study, how individual traits can influence the PDOQDET in different countries may be the subject of future studies.

Acknowledgements

This work was financially supported by the “Institute for Research Excellence in Learning Sciences” of National 
Taiwan Normal University (NTNU) from The Featured Areas Research Centre Program within the framework of the 
Higher Education Sprout Project by the Ministry of Education (MOE) in Taiwan.

      
References 

Bulunuz, M. (2012). Motivational qualities of hands-on science activities for Turkish preservice kindergarten teachers. Eurasia 
Journal of Mathematics, Science & Technology Education, 8(2), 73-82. https://doi.org/10.12973/eurasia.2012.821a  

Bybee, R. W. (2010). Advancing STEM Education: A 2020 vision. Technology and Engineering Teacher, 70(1), 30-35. https://eric.
ed.gov/?id=EJ898909  

Cantillo-Negrete, J., Carino-Escobar, R. I., Carrillo-Mora, P., Barraza-Madrigal, J. A., & Arias-Carrión, O. (2019). Robotic orthosis 
compared to virtual hand for Brain-Computer Interface feedback. Biocybernetic and Biomedical Engineering, 39(2), 263-272. 
https://doi.org/10.1016/j.bbe.2018.12.002  

Casey, A., & Dyson, B. (2009). The implementation of models-based practice in physical education through action research. European 
Physical Education Review, 15(2), 175-199. https://doi.org/10.1177%2F1356336X09345222 

Casey, E. M. DiCarlo, C. F., & Sheldon, K. L. (2019). Growing democratic citizenship competencies: Fostering social studies 
understandings through inquiry learning in the preschool garden. The Journal of Social Studies Research, 43(4), 361-373. 
https://doi.org/10.1016/j.jssr.2018.12.001  

Cavas, B. (2012). The meaning of and need for “inquiry-based science education (IBSE)”. Journal of Baltic Science Education, 11(1), 
4-6. http://www.scientiasocialis.lt/jbse/?q=node/236  

Choi, J.-H., Choi, H.-M., & Park, J. (2018). Development and application of STEAM education program using the Lego Mind-storms 
robot. Journal of Science Education, 42(1), 1-11. https://doi.org/10.21796/jse.2018.42.1.1 

Costantino, T. (2018). STEAM by another name: Transdisciplinary practice in art and design education. Arts Education Policy Review, 
119(2), 100-106. https://doi.org/10.1080/10632913.2017.1292973 

DeJarnette, N. K. (2018). Implementing STEAM in the early childhood classroom. European Journal of STEM Education, 3(3), 18. 
https://doi.org/10.20897/ejsteme/3878 

English, L. (2018). Engineering education in early childhood: Reflections and future directions. In L. English, & T. Moore (Eds.), 
Early engineering learning (pp. 273-284). Springer. https://doi.org/10.1007/978-981-10-8621-2_13 

English, L. D. (2016). STEM education K-12: Perspectives on integration. International Journal of STEM Education, 3(1), 3. https://
doi.org/10.1186/s40594-016-0036-1 

DEVELOPING AN INQUIRY AND HANDS-ON TEACHING MODEL TO GUIDE STEAM LESSON 
PLANNING FOR KINDERGARTEN CHILDREN

(pp. 908-922)

https://doi.org/10.33225/jbse/20.19.908



920

Journal of Baltic Science Education, Vol. 19, No. 6, 2020

ISSN 1648–3898     /Print/

ISSN 2538–7138 /Online/

English, L. D. (2018). An introduction to young children’s potential. In L. English, & T. Moore (Eds.), Early engineering learning (pp. 
1-5). Springer. https://doi.org/10.1007/978-981-10-8621-2_1 

Eshach, H., Dor-Ziderman, Y., & Arbel, Y. (2011). Scaffolding the “scaffolding” metaphor: From inspiration to a practical tool for 
kindergarten teachers. Journal of Science Education and Technology, 20(5), 550. https://doi.org/10.1007/s10956-011-9323-2 

Groundwater-Smith, S. (2019). Inquiry-based learning and its enhancement of the practice of teaching. Oxford Research 
Encyclopedia of Education. https://oxfordre.com/education/view/10.1093/acrefore/9780190264093.001.0001/acrefore-
9780190264093-e-777 

Hansel, R. R. (2015). Bringing blocks back to the kindergarten classroom. YC Young Children, 70(1), 44-51. https://search.proquest.
com/docview/1657333020/fulltext/9C28D8A9C78B4D77PQ/1?accountid=14228 

Hardy, I., Schneider, M., Jonen, A., Stern, E., & Möller, K. (2005). Fostering diagrammatic reasoning in science education. Swiss 
Journal of Psychology, 64(3), 207-217. https://doi.org/10.1024/1421-0185.64.3.207 

Herro, D., & Quigley, C. (2016). Exploring teachers’ perceptions of STEAM teaching through professional development: Implications 
for teacher educators. Professional Development in Education, 43(3), 1-23. https://doi.org/10.1080/19415257.2016.1205507 

Hobbs, L. (2019). STEAM: Powering the digital revolution. In A. de la Garza, & C. Travis (Eds.) The STEAM revolution (pp. 237-246). 
Springer. https://doi.org/10.1007/978-3-319-89818-6_16 

Hong, J. C., Hwang, M. Y., & Tsai, C. R. (2020). The effect of object-free and object-related intelligences on hands-on making-
efficacy and attitude toward quality improvement. International Journal of Science and Mathematics Education. https://
doi.org/10.1007/s10763-020-10093-7   

Hong, J. C., Hwang, M. Y., Liao, S., Lin, C. S., Pan, Y. C., & Chen, Y. L. (2014). Scientific reasoning correlated to altruistic traits in an 
inquiry learning platform: Autistic vs. realistic reasoning in science problem-solving practice. Thinking Skills and Creativity, 
12, 26-36 https://doi.org/10.1016/j.tsc.2013.12.002 

Hong, J.-C., Tsai, C.-R. Hsiao, H.-S., Chen, P.-H., Chu, K.-C., Gu, J. & Sitthiworachart, J. (2019). The effect of the “Prediction-observation-
quiz-explanation” inquiry-based e-learning model on flow experience in green energy learning. Computers & Education, 
133, 127-138. https://doi.org/10.1016/j.compedu.2019.01.009 

Hong, J.-C., Ye, J.-H., & Fan, J.-Y. (2019). STEM in fashion design: The roles of creative self-efficacy and epistemic curiosity in 
creative performance. Eurasia Journal of Mathematics, Science and Technology Education, 15(9), Article em1742. https://
doi.org/10.29333/ejmste/108455 

Hong, S.-Y., & Diamond, K.-E. (2012). Two approaches to teaching young children science concepts, vocabulary, and scientific 
problem-solving skills. Early Childhood Research Quarterly, 27(2), 295-305. https://doi.org/10.1016/j.ecresq.2011.09.006 

Huber, B., Tarasuik, J., Antoniou, M. N., Garrett, C., Bowe, S. J., & Kaufman, J. (2016). Young children’s transfer of learning from a 
touchscreen device. Computers in Human Behavior, 56, 56-64. https://doi.org/10.1016/j.chb.2015.11.010 

Jamil, F. M., Linder, S. M., & Stegelin, D. A. (2018). Early childhood teacher beliefs about STEAM education after a professional 
development conference. Early Childhood Education Journal, 46(4), 409-417. https://doi.org/10.1007/s10643-017-0875-5 

Jerrim, J., Oliver, M., & Sims, S. (2019). The relationship between inquiry-based teaching and students’ achievement. New evidence from 
a longitudinal PISA study in England. Learning and Instruction, 61, 35-44. https://doi.org/10.1016/j.learninstruc.2018.12.004 

Keselman, A. (2003). Supporting inquiry learning by promoting normative understanding of multivariable causality. Journal of 
Research in Science Teaching, 40(9), 898-921. https://doi.org/10.1002/tea.10115 

Khanlou, N., & Peter, E. (2005). Participatory action research: Considerations for ethical review. Social Science & Medicine, 60(10), 
2333-2340. https://doi.org/10.1016/j.socscimed.2004.10.004 

Kim, H.-R., & Choi, S.-Y. (2019). The development and application of the SW-STEAM program by utilizing Ozobot coding for elementary 
science class. Journal of Korean Elementary Science Education, 38(2), 234-243. https://doi.org/10.15267/keses.2019.38.2.234 

Kim, S.-W., Chung, Y.-L., Woo, A.-J., & Lee, H.-J. (2012). Development of a theoretical model for STEAM education. Journal of the 
Korean Association for Science Education, 32(2), 388-401. https://doi.org/10.14697/jkase.2012.32.2.388 

Klahr, D., & Chen, Z. (2011). Finding one’s place in transfer space. Child Development Perspectives, 5, 196-204. https://doi.
org/10.1111/j.1750-8606.2011.00171.x 

Kuhlthau, C. C., Maniotes, L. K., & Caspari, A. K. (2015). Guided inquiry: Learning in the 21st century. ABC-CLIO. https://publisher.
abc-clio.com/9781440833823/ 

Kuo, H. C., Tseng, Y. C., & Yang, Y. T. C. (2019). Promoting college student’s learning motivation and creativity through a STEM 
interdisciplinary PBL human-computer interaction system design and development course. Thinking Skills and Creativity, 
31, 1-10. https://doi.org/10.1016/j.tsc.2018.09.001 

Labov, J. B., Reid, A. H., & Yamamoto, K. R. (2010). Integrated biology and undergraduate science education: A new biology 
education for the twenty-first century? CBE Life Science Education, 9, 10-16. https://doi.org/10.1187/cbe.09-12-0092 

Laudonia, I., Mamlok-Naaman, R., Abels, S., & Eilks, I. (2018). Action research in science education: An analytical review of the 
literature. Educational Action Research, 26(3), 480-495. https://doi.org/10.1080/09650792.2017.1358198 

Lewin,  K.  (1947). Frontiers in group dynamics. In  D. Catwright  (Ed.),  Field theory in social science (pp.  143-53). Social Science 
Paperbacks. http://dx.doi.org/10.1177/001872674700100103 

Liao, C. (2016). From interdisciplinary to transdisciplinary: An arts-integrated approach to STEAM education. Art Education, 69(6), 
44-49. https://doi.org/10.1080/00043125.2016.1224873 

Lindeman, K. W., Jabot, M., & Berkley, M. T. (2014). The role of STEM (or STEAM) in the early childhood setting. In L. Cohen, & S. 
Waite-Stupiansky (Eds.), Learning across the early childhood curriculum (pp. 95-114). Emerald Group. https://doi.org/10.1108/
S0270-4021(2013)0000017009 

Longman Dictionary of Contemporary English (2020). Technology. https://www.ldoceonline.com/dictionary/technology 

DEVELOPING AN INQUIRY AND HANDS-ON TEACHING MODEL TO GUIDE STEAM LESSON 
PLANNING FOR KINDERGARTEN CHILDREN
(pp. 908-922)

https://doi.org/10.33225/jbse/20.19.908



921

Journal of Baltic Science Education, Vol. 19, No. 6, 2020

ISSN 1648–3898     /Print/

ISSN 2538–7138 /Online/

Maaß, K., & Artigue, M. (2013). Implementation of inquiry-based learning in day-to-day teaching: A synthesis. ZDM, 45(6), 779-
795. https://doi.org/10.1007/s11858-013-0528-0 

Maes, C., Gooijers, J., de Xivry, J. J. O., Swinnen, S. P., Boisgontier, M. P. (2017). Two hands, one brain, and aging. Neuroscience and 
Biobehavioral Reviews, 75, 234-256. https://doi.org/10.1016/j.neubiorev.2017.01.052 

Mamun, M. A. A., Lawrie, G., & Wright, T. (2020). Instructional design of scaffolded online learning modules for self-directed and 
inquiry-based learning environments. Computers & Education, 144, 103695. https://doi.org/10.1016/j.compedu.2019.103695 

Marcus, M., Haden, C. A., & Uttal, D. H. (2018). Promoting children’s learning and transfer across informal science, technology, 
engineering, and mathematics learning experiences. Journal of Experimental Child Psychology, 175, 80-95. https://doi.
org/10.1016/j.jecp.2018.06.003 

Mejía, R., López, A., & Molina, A. (2007). Experiences in developing collaborative engineering environments: An action research 
approach. Computers in Industry, 58(4), 329-346. https://doi.org/10.1016/j.compind.2006.07.009 

Mercer, N., & Howe, C. (2012). Explaining the dialogic processes of teaching and learning: The value and potential of sociocultural 
theory. Learning, Culture and Social Interaction, 1(1), 12-21. https://doi.org/10.1016/j.lcsi.2012.03.001 

Minner, D. D., Levy, A. J., & Century, J. (2010). Inquiry-based science instruction—what is it and does it matter? Results from a research 
synthesis years 1984 to 2002. Journal of Research in Science Teaching, 47(4), 474-496. https://doi.org/10.1002/tea.20347 

National Research Council (2012). A framework for K-12 science education: Practices, crosscutting concepts, and core ideas. National 
Academies Press. https://www.nap.edu/catalog/13165/a-framework-for-k-12-science-education-practices-crosscutting-
concepts 

Nielsen, R. P. (2016). Action research as an ethics praxis method. Journal of Business Ethics, 135(3), 419-428. https://doi.org/10.1007/
s10551-014-2482-3 

Nolen, A. L., & Putten, J. V. (2007). Action research in education: Addressing gaps in ethical principles and practices. Educational 
Researcher, 36(7), 401-407. https://doi.org/10.3102/0013189X07309629 

Nonaka, I., & Takeuchi, H. (1995). The knowledge-creating company: How Japanese companies create the dynamics of innovation. 
Oxford university press. https://www.amazon.com/Knowledge-Creating-Company-Japanese-Companies-Innovation/
dp/0195092694 

Organization for Economic Cooperation and Development (2006).  Assessing scientific, reading and mathematical 
l i t e ra c y :  A  f ra m e wo r k  f o r  P I S A  2 0 0 6 .  O E C D  Pu b l i s h i n g.  h t t p : / / w w w. o e c d. o rg / e d u c a t i o n / s c h o o l /
assessingscientificreadingandmathematicalliteracyaframeworkforpisa2006.htm 

Park, N. (2013). Application and analysis of STEAM using education programming language in elementary school. International 
Information Institute (Tokyo). Information, 16(10), 7311. https://search.proquest.com/docview/1548294996?pq-origsite=g
scholar&fromopenview=true 

Park, S., Jang, J. Y., Chen, Y. C., & Jung, J. (2011). Is pedagogical content knowledge (PCK) necessary for reformed science teaching? 
Evidence from an empirical study. Research in Science Education, 41(2), 245-260. https://doi.org/10.1007/s11165-009-9163-8 

Pedaste, M., Maeots, M., Siiman, L. A., de Jong, T., van Riesen, S. A.N., Kamp, E. T., Manoli, C. C., Zacharia, Z. C., & Tsourlidaki, E. 
(2015). Phases of inquiry-based learning: Definitions and the inquiry cycle. Educational Research Review, 14, 47-61. https://
doi.org/10.1016/j.edurev.2015.02.003 

Perignat, E., & Katz-Buonincontro, J. (2019). STEAM in practice and research: An integrative literature review. Thinking Skills and 
Creativity, 31, 31-43. https://doi.org/10.1016/j.tsc.2018.10.002 

Piaget, J. (1985). The equilibration of cognitive structures: The central problem of intellectual development. University of Chicago Press. 
https://books.google.com.tw/books/about/The_Equilibration_of_Cognitive_Structure.html?id=5zxmQgAACAAJ&redir_esc=y 

Piro, J. (2010). Going from STEM to STEAM.  Education Week,  29(24), 28-29. http://www.ischoolcampus.com/wp-content/
uploads/2010/03/Going-From-STEM-to-STEAM.pdf 

Price, J. N. (2001). Action research, pedagogy and change: The transformative potential of action research in pre-service teacher 
education. Journal of Curriculum Studies, 33(1), 43-74. https://doi.org/10.1080/00220270118039 

Ritz, J. M., & Fan, S. C. (2015). STEM and technology education: International state-of-the-art. International Journal of Technology 
and Design Education, 25(4), 429-451. https://eric.ed.gov/?id=EJ1078166 

Rogoff, B. (1990). Apprenticeship in thinking: Cognitive development in social context. Oxford University Press. https://psycnet.apa.
org/record/1990-97332-000 

Runnel, M. I., Pedaste, M., & Leijen, A. (2013). Model for guiding reflection in the context of inquiry-based science education. 
Journal of Baltic Science Education, 12(1), 107-118. http://oaji.net/articles/2015/987-1425757877.pdf 

Sanders, M. (2009). STEM, STEM education, STEM mania. Technology Teacher, 68(4), 20-26. https://www.teachmeteamwork.com/
files/sanders.istem.ed.ttt.istem.ed.def.pdf 

Silseth, K., & Erstad, O. (2018). Connecting to the outside: Cultural resources teachers use when contextualizing instruction. 
Learning, Culture and Social Interaction, 17, 56-68. https://doi.org/10.1016/j.lcsi.2017.12.002 

Sotakova, I., Ganajova, M., & Babincakova, M. (2020). Inquiry-based science education as a revision strategy. Journal of Baltic 
Science Education, 19(3), 499-513. https://doi.org/10.33225/jbse/20.19.499 

Stout, D., Hechi, E., Khreisheh, N., Bradley, B., & Chaminade, T. (2015). Cognitive demands of lower paleolithic toolmaking. PLoS 
ONE, 10(4), e0121804. https://doi.org/10.1371/journal.pone.0121804 

Stroud, A., & Baines, L. (2019). Inquiry, investigative processes, art, and writing in STEAM. In M. S. Khine, & S. Areepattamannil 
(Eds.), STEAM education (pp. 1-18). Springer. https://doi.org/10.1007/978-3-030-04003-1_1 

Sullivan, A., Strawhacker, A., & Bers, M. U. (2017). Dancing, drawing, and dramatic robots: Integrating robotics and the arts to teach 
foundational STEAM concepts to young children. In M. S. Khine (Ed.), Robotics in STEM education (pp. 231-260). Springer. 
https://doi.org/10.1007/978-3-319-57786-9_10 

DEVELOPING AN INQUIRY AND HANDS-ON TEACHING MODEL TO GUIDE STEAM LESSON 
PLANNING FOR KINDERGARTEN CHILDREN

(pp. 908-922)

https://doi.org/10.33225/jbse/20.19.908



922

Journal of Baltic Science Education, Vol. 19, No. 6, 2020

ISSN 1648–3898     /Print/

ISSN 2538–7138 /Online/

Teig, N., Scherer, R., & Nilsen, T. (2018). More isn’t always better: The curvilinear relationship between inquiry-based teaching 
and student achievement in science. Learning and Instruction, 56, 20-29. https://doi.org/10.1016/j.learninstruc.2018.02.006 

Thuneberg, H. M., Salmi, H. S., & Bogner, F. X. (2018). How creativity, autonomy and visual reasoning contribute to cognitive learning 
in a STEAM hands-on inquiry-based math module. Thinking Skills and Creativity, 29, 153-160. https://doi.org/10.1016/j.
tsc.2018.07.003 

Trollvik, A., Eriksson, B. G., Ringsberg, K. C., & Hummelvoll, J. K. (2013). Children’s participation and experiential reflections using 
co-operative inquiry for developing a learning programme for children with asthma. Action Research, 11(1), 31-51. https://
doi.org/10.1177/1476750312467834 

Watson, J., Fitzallen, N., English, L., & Wright, S. (2020). Introducing statistical variation in Year 3 in a STEM context: Manufacturing 
licoricey. International Journal of Mathematical Education in Science and Technology, 51(3), 354-387. https://doi.org/10.10
80/0020739X.2018.1562117   

Zhang, L. (2019). “Hands-on” plus “inquiry”? Effects of withholding answers coupled with physical manipulations on students’ learning 
of energy-related science concepts. Learning and Instruction, 60, 199-205. https://doi.org/10.1016/j.learninstruc.2018.01.001 

Zhou, S. N., Zeng, H., Xu, S. R., Chen, L. C., & Xias, H. (2019). Exploring changes in primary students’ attitudes towards science, 
technology, engineering and mathematics (STEM) across genders and grade levels. Journal of Baltic Science Education, 
18(3), 466-480. https://doi.org/10.33225/jbse/19.18.466 

Received: June 19, 2020 Accepted: November 20, 2020

Cite as: Hong, J.-C., Ye, J.-H., Ho, Y-J., & Ho, H.-Y. (2020). Developing an inquiry and hands-on teaching model to guide steam lesson 
planning for preschool children. Journal of Baltic Science Education, 19(6), 908-922. https://doi.org/10.33225/jbse/20.19.908 

Jon-Chao Hong PhD, Chair Professor, Institute for Research Excellence in Learning 
Sciences, National Taiwan Normal University, 162, Section 1, 
Heping E. Rd., Taipei City 106, Taiwan. 
E-mail: tcdahong@gmail.com 
Website: http://www.ie.ntnu.edu.tw/en/people/bio.php?PID=5 
ORCID: https://orcid.org/0000-0003-3120-5861 

Jian-Hong Ye
(Corresponding author)

PhD Candidate, Department of Industrial Education, National Taiwan 
Normal University, 162, Section 1, Heping E. Rd., Taipei City 106, Taiwan.
E-mail: kimpo30107@yahoo.com.tw 
ORCID: https://orcid.org/0000-0003-2356-4952 

Ya-Jiuan Ho PhD, Deputy Commissioner, Department of Education, Taipei City 
Government, 8F North Wing, 1 , City Hall Rd. , Xinyi District Taipei City, 
11008 , Taiwan. 
E-mail: jho150119@gmail.com  

Huei-Ying Ho Associate Professor, Department of Science Education at the National 
Taipei University of Education, No.134, Sec. 2, Heping E. Rd., Da-an 
District, Taipei City 106, Taiwan. 
E-mail: hueiying@tea.ntue.edu.tw 

DEVELOPING AN INQUIRY AND HANDS-ON TEACHING MODEL TO GUIDE STEAM LESSON 
PLANNING FOR KINDERGARTEN CHILDREN
(pp. 908-922)

https://doi.org/10.33225/jbse/20.19.908


