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The article focuses on arts education and theatre pedagogy in the
Polish educational context. Looking for the various methods of education
suited to the 21st century, education in the field of art arouses an
increasing interest. 21st century requires such skills as: critical and
creative thinking, communication, cooperation, social skills, active
participation, empathy etc. Art can shape these features and creates
attitude of openness to another man, so education in the field of art should
be the best element completing the formal education. The article shows
two important concepts connected with education in the field of art in
Poland at the beginning of the 21st century: arts education and theatre
pedagogy. This article presents two artistic and educational projects,
which were realised by students of Art and Media Education at University
of Warsaw. In each of these projects were used the methods of arts
education and theatre pedagogy in the cooperation with concrete external
environment. During the first project: Tunnel raised to the third power,
students from University worked with students of Academy of Fine Arts.
During the second project: Manifesto/Body students realised the project
with cooperation with High School in Warsaw. Discourse in 21st century
education is focused on student’s capacities to develop the skills to remain
open and sensitive to their world. Learning how to be innovative, open
minded, creative and imaginative is essential in a learning culture.
Description of these projects allows you to see what are the ways of using
the methods of arts education and theatre pedagogy in the field of modern
education in Poland.

Keywords: Arts education, theatre pedagogy, education through art,
education, art project.

Introduction

The education in the 21* century can only be of good quality if it promotes
the creativity, initiative, critical reflection, ability to communicate and effective
cooperation. The relationship between art and education has been considered for
ages. Today, in the perspective on innovative world, this kind of education
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(education through art; arts-rich pedagogy) is getting more and more important
and appreciated but mainly in the field of non-formal education. Arts education
and theatre pedagogy seems to have a positive impact to create these features and
skills, which are the basis of future education: critical and creative thinking,
motivation, cooperation, communication, social skills, active participation in
society, empathy and attitude of openness to another human being. They can
offer interdisciplinary and trans-disciplinary perspective to all areas of society.
The impact of arts education and theatre pedagogy is noticed in the emotional,
cultural, social and creative context. These educational methods can be used both
in formal and non-formal education, because they open people to culture and
make us realise that such methods in school and university education can be
helpful.

Arts education

Arts education is not a new concept in Polish pedagogy, but the way of
understanding this kind of work in the sphere of art and education is changing.
There are tree concepts in Polish pedagogical literature that relate to the
relationship between man, art and education: aesthetic education, cultural
education and arts education (Zalewska-Pawlak, 2017, p. 151). The term
aesthetic education appeared in the literature in 18" century in Friedrich
Schiller’s Letters upon the Aesthetic Education of Man (Schiller, 2010) . Polish
theory of aesthetic education, formulated by Bogdan Suchodolski and Irena
Wojnar in 60s of 20" century, emphasizes the two aspects of this education:
education for art (training of sensitivity and aesthetic culture; teaching about art,
its languages, art history etc.) and education through art (the impact of art on the
whole person: the intellectual sphere, the moral and social spheres and the sphere
of imagination and creative attitude) (Wojnar, 1980, p. 12). The term cultural
education is connected with pedagogy of culture and its reinterpretation in 21°%
century. Cultural education is understood as a preparation for active, conscious
and critical participation in culture (without distinction between high culture and
popular culture). Cultural education deepens the knowledge and competences
needed for the cultural interpretations of various products and texts of culture
(Zalewska-Pawlak, 2017, p. 173). The term arts education spread in pedagogical
literature at the beginning of 21% century. Earlier arts education was understood
in Poland as educating future artist (artistic education). It was connected with
teaching of artistic techniques and methods of creating works of art. Then the
term was associated only with school education (art lessons at school).
Nowadays the scope of understanding this concept has significantly expanded. It
was affected, among other things, by Road Map for Arts Education (Road Map
for Arts Education, 2006), which was created during World Conference on Arts
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Education in Lisbon, Portugal in 2006. This Road Map "aims to communicate a
vision and develop a consensus on the importance of Arts Education for building
a creative and culturally aware society; encourage collaborative reflection and
action; and garner the necessary financial and human resources to ensure the
more complete integration of Arts Education into educational system and
schools" (Ibid, p. 3).

In the above-mentioned Road Map there is a lot of important information
about goals of arts education. It is underlined, that arts education is “a universal
human right, for all learners, including those who are often excluded from
education, such as immigrants, cultural minority groups, and people with
disabilities” (Ibid, p. 3). This kind of education equips people with skills, which
are necessary in 21% century: e.g. being creative, flexible, adaptable and
innovative. It encourages them to "express themselves, critically evaluate the
world around them, and actively engage in the various aspects of human
existence" (Ibid, p. 5). As you can see, this way of understanding arts education
is not limited only to the techniques and methods of creating art. The importance
of the concept of arts education is growing in Poland and in the world. It seems
that today the concept of arts education has the widest range of meaning
compared to the concepts of aesthetic education and cultural education.
However, it should be pointed that the boundaries among these three concepts
are fluent: arts education, aesthetic education and cultural education. Sometimes
it is difficult to establish sharp limits separating these three terms.

Theatre pedagogy

Theatre pedagogy has been present in Poland for only dozen or so years. It
appeared in 2005 in newly opened The Zbigniew Raszewski Theatre Institute in
Warsaw. Theatre pedagogy integrates both art (theatre, performance) and
education to develop language and strengthen social awareness. It has developed
separately from drama education. It is widely recognized in Germany (as
Theaterpddagogik), from where Justyna Sobczyk brought it to Poland (to The
Zbigniew Raszewski Theatre Institute in Warsaw). Among many educational
activities of theatrical nature, theatre pedagogy distinguishes those that are
characterized by egalitarianism, based on the participants’ experience and
inviting them to discuss the reality using the language of the theatre (Pedagogika
teatru, 2018, p. 5). Theatre pedagogy is embedded in a changing socio-cultural
reality. The basis of the approach of theatre pedagogues to working with people
and the community are: individualization, emancipation and democratization of
culture in the 21% century, subjectification of a man and social groups, affective
culture (appreciation of the sphere of impressions, feelings, emotions and
sensations), mediation between meaning and impression, artist and recipient, one
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man and another man. Theatre pedagogy can be describes in eight points
(Pedagogika teatru, 2018, p. 23-24):

1. Subjectivity of a participant in theatre activities — the most important in
this kind of activities is a man (regardless of his age and his function).

2. Attitude of dialogue — sharing topics provided by everyday life;
watching life and experience of the participants, their problems and
issues which are important for them.

3. Co-participation and co-responsibility— combining the function of an
actor and a viewer; co-creating the theatrical situation; co-responsibility
for the process of creation; changes are made by the whole community.

4. Spontaneity and expression — giving the space to allow the artistic
element take priority over correctness; spontaneous artistic action is
more important than formal correctness.

5. Improvisation — improvisational character of a theatre situation / theatre
event.

6. Theatrical process — theatrical work is a project created by a cooperating
and co-experiencing group, therefore it is more important what
happened in the team and in each participant than the formal end and
final result.

7. Removing the boarders between performers and viewers — drawing all
viewers into action; avoiding the situation of focusing only on talented
participants, which inhibits creativity.

8. Attitude of the animator of theatre activities — the theatre pedagogues do
not impose, do not force an effect, only propose and endorse.

The concept of theatre pedagogy is associated with a change in the
perception of the role of a theatrical spectator. This is not a person who only
passively receives the spectacle from their seat, but it is a subject that creates the
meaning/significance itself. The perspective from which a single viewer is
watching/receiving the spectacle/performance is unique and exceptional. During
the theatre pedagogy workshops this perspective is brought out and appreciated.
This individual point of view is the first step in the work of theatre pedagogue.
The most important is to realise how many and how various these individual
perspectives are. Theatre pedagogy "opens the head".

Students’ artistic and educational project.

Every year students from our department (Faculty of Education), who
specialize in Art and Media Education, carry out a special annual project. The
very important assumption of these projects is a cooperation with some external
environment. This kind of cooperation can open our students to different
problems and find ways to solve them, to diversity of languages even in
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thematically similar environments and to variety of methods of work in the field
of art in different society. During this projects we try to combine arts education
and theatre pedagogy. I would like to present two projects which we have
recently realised: The Tunnel raised to the third power (2018) and
Manifesto/Body (2019). In each of these projects we worked with a different
group of people.

The tunnel raised to the third power.

The tunnel raised to the third power was an artistic and educational project
implemented in collaboration with Academy of Fine Arts in Warsaw. The basic
element of the project was common and creative activities of two groups of
students: the first group consisted of students of Art and Media Education
(University of Warsaw) who were prepared to work as art educators in artistic
institution. In the second group there were students of Graphic Arts (Academy of
Fine Arts), who were involved in the course of Multimedia Design. The main
purpose of this project was integration of two environments at the stage of higher
education. This clash of two societies seemed important due to the fact that these
two groups in the future (after graduation from their studies) meet in the same
institutions of art to work together (as art educators and as artists). The students
of Art and Media Education and the students of Academy of Fine Arts together
took part in the whole creative process:

1. From the idea to artistic and educational activities, looking for

inspiration and technical possibilities.

2. Through creating a project/artistic activity (interactive installations and
designing educational activities, that are an integral part of the
installation).

3. To organization of an exhibition and conducting educational and
performative workshops for interactive installations created by them.

All participants were divided into six groups — each of them included both
students of Art and Media Education as well as students of Academy of Fine
Arts. Students implemented this whole process together, thanks to which the
educators had opportunity to co-create artistic projects and students from
Academy co-designed and co-led educational activities. Thanks to this shared
experience, both groups of students (from University and from Academy of Fine
Arts) had opportunity to get to know each other’s working styles, working
methods and the language which they use in the space of art. It may facilitate
their communication and understanding in the future relations on artistic and
educational grounds in art institutions (cooperation between educators and
artists).
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Students were working together from October 2017 to May 2018. During
the first stage (October — November) they worked during workshops based on
the project "Tunnel. The importance of humanity for the future" (2012) created
by Polish artist Piotr Grabowski. It was an unique artzine survey, designed by
Grabowski for the audience during his exhibition in 2012. Our students tried to
work on questions in Grabowski’s artzine, they constructed their own questions,
reconfigured the questions created by themselves using computer programs,
checking what impact on creative process has the posthumanistic entity/object.
During the first part of our project the students from University and Academy of
Fine Arts had worked separately for most of the time. They had not been divided
into six group yet. This division was made in the end of the first part of the
project (during November).

In the second stage of our project (from December to the end of March)
each of six groups designed interactive installations based on the question they
selected. From the beginning of design of installation each group had to take into
account the presence of an active recipient, engaged in artistic and educational
activity. To help them with this task, they took part in a series of artistic and
educational workshops in the Centre of Contemporary Art Ujazdowski Castle in
Warsaw, which was prepared by educators from department of education in the
Centre of Contemporary Art. It was to be an inspiration for their designed
interactive installations and educational / performative activities with audience.
This kind of workshops combined elements of arts education, theatre pedagogy
(and especially performative education). It was very important part of our
project, because first of all: the participants could see how these methods are
used by the educators from artistic institution; second of all: our students could
integrate in their small mixed six groups (people from University and from
Academy of Fine Arts).

When the ideas of the installations of each group were completed, they
were in the first place accepted by professor from Academy of Fine Arts — Piotr
Welk, who was responsible for the possibility of realizing students’ installations
from artistic and technical sides, secondly by PhD Barbara Kwiatkowska-
Tybulewicz from University of Warsaw responsible for educational aspect.

During the last part of the project (April and May) the students worked
together to complete the installations and complement them with educational and
performative activities with the recipients. It was an integral part of the project
which was not divided into educational and artistic parts. Contemporary artists
are increasingly using pedagogical forms of action, expanding the field of art
with experiments of an educational nature (Claire Bishop calls this sort of artistic
project: art-as-pedagogy). The educational turn in contemporary art, which is
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noticeable in the 21% century, requires a change of the educator’s way of thinking
about the ways of incorporating art into pedagogical practices. Art becomes
today not only an artistic activity, but also an element of scientific activity (for
example art based research). During the project "Tunnel raised to the third
power", students have consulted a psychologist of creativity to verify if designed
by them activities could be accepted by the recipients.

During the final part of our project (26-30 May 2018) the students have
organised the exhibition in Autonomy Gallery in Warsaw. They showed five
interactive installations (one group failed to finalize the project) and carried out
the educational and performative workshops with the audience which was the
integral part of the project.

The implementation of this project showed, great difficulty in cooperation
between arts educators and artists. Each of these two groups felt comfortable
only in their areas (educators in educational sphere, artists in the sphere of art)
and it was very difficult to encourage them to any activity in the other space.
Leaving the comfort zone is necessary to get familiar with the forms of work and
the way of thinking of the other entity in the field of art (educators — artists). The
understanding what is the most important for the other group (art for artist,
recipient for educator) could help in the future to improve cooperation between
artists and educators in artistic institutions. It is especially important in the face
of expending field of art in 21 century, when artists and educators meet in the
same space to work together. Educational turn in the contemporary art (Bishop,
2012) requires from each participant of art field (not only artists and educators
but also curators, space designers etc.) cooperation in creating artistic and
educational activities in the space of art. Our project, which was focused only on
these two groups: future artists and future arts educators, was the first step to
attract and pay attention to the importance of combining these groups at the stage
of their higher education.

Manifesto/Body

The project Manifesto/Body was implemented in collaboration with XV
Comprehensive Secondary School named after Narcyza Zmichowska in Warsaw.
It is a specific bilingual school with subject being taught in both Polish and
French languages. Artistic and educational activities within this project were
realised during six weeks (February and March 2019) in the space of school. The
final exhibition was shown during Theatre Festival TFAZ, which takes place in
this school every year. The project’s coordinator from University was PhD
Barbara Kwiatkowska-Tybulewicz. In this project were also involved Bogumita
Stachurska, theatre director and theatre pedagogue and a teacher of Polish
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language from this school, Justyna Dudkiewicz. This project assumed creative
and performative use of core curriculum and sometimes exceeded it slightly.

At the beginning (December 2018 — January 2019) during workshops
students of Art and Media Education in cooperation with Bogumita Stachurska
created a basic concept. As the final of this project was planned for the Theatre
Festival TFAZ, the subject of the project had to be connected with the topic of
this year’s festival: Body. The second thematic scope that we wanted to take into
consideration was related to the 110" anniversary of The Futurist Manifesto
(1909). In the first part of the project students were considering how they could
combine these two concepts: body and manifesto. They were acquainted with
cultural texts about manifestoes in 20™ century (in the space of art, theatre,
society and education). They looked for the best methods of work with the pupils
from the school.

During the second part of the project (February — March) we worked with
the pupils from the school. 27 pupils were divided into three groups: Word /
Image / Movement. In each group there were three or four students who were
responsible for the workshops in their group. During the six weeks each group
worked in their formal field (field of words, field of images, field of movement)
and tried to consider the following problems:

What does it mean to manifest for the teenagers?
Against what or for what do they manifest today?

The age of manifestoes is over, does manifestation make sense in the 21%
century?

Can the body be a tool of manifestation?

Students used the methods of arts education and theatre pedagogy in work
with teenagers. Pupils got to know The Futurist Manifesto and other various
forms of manifestation in the past and in contemporary culture. The most
important thing in this project was to give possibility of expressing their own
manifestoes and oppositions in the space of school. School space (as an example
of formal education) is not associated with a place of consent to manifest.
Thanks to our project, teenagers could present their dissatisfaction, opposition,
fear, sorrow, the need to change, hope in the space of school. Their manifesto
was noticed. The young, using words, pictures and body, talked about the
problems of teenagers in contemporary culture. They talked about environmental
awareness, loneliness, cyberbullying, hate speech, lack of free time. But the most
often and most strongly they pointed to the huge pressure of success exerted on
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them by parents, teachers and society. They manifested against this pressure,
which is not possible for them to be handled. On the other hand, they manifested
for acceptance. The youth needs acceptance in 21* century. This postulate should
be particularly taken into consideration by teachers and parents.

During the last two weeks we worked together to produce something which
could be a combination of effects of work of all three groups. We created the
short movie, a recorded verbal manifesto and a spatial object with the
mannequin. We combined these three elements into one installation
Manifest/Body, which was shown during the Theatre Festival in the end of
March (28-30 March 2019). Thanks to Manifest/Body project the teenagers from
high school got to know the methods of contemporary arts education and theatre
pedagogy. Moreover they could say something important about their life using
artistic language. It is true that we "literally see in our mind’s eye" (Eisner, 2001,
p- 8). During this project we ask questions less about what we know than who we
are.

Conclusion

Art and education are the partners in building understanding between
people. It is visible in art history and in the context of contemporary art
(Kwiatkowska-Tybulewicz, 2016). Art is both the manifestation of culture, as
well as the way of communication of cultural knowledge. Educational sphere is
on one hand a transfer of knowledge about culture (teaching about arts and
culture), but on the other hand, this is a space which encourages and prepares to
change the world, change the culture and create a new society. Arts education
and theatre pedagogy are a perfect combination of power of art and education.
They provide ways to develop performative attitude and allow imagination and
visualisation to be the central process in developing communicative
competences. Today the educational system should incorporate cultural
knowledge and expression with promoting cultural diversity. This can be
achieved through arts education and theatre pedagogy in both formal and non-
formal educational spheres. The cooperation of various environments has
become indispensable in education in the 21* century. Arts education and theatre
pedagogy, due to their interdisciplinary nature and emphasis on importance of
imagination, creativity and innovation, are an ideal educational tool for the
modern world, full of diversity and ever-changing circumstances.
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XYAOKHSA OCBITA I TEATPAJIBHA INEJATI'OT'TKA SIK
IHCTPYMEHT BUXOBAHHA Y XXI CTOJITTI ITPUKJIAT ITOJIBII

bapo6apa KssitkoBcbka-TiOyneBiu

Cmamms  npuceésuena OO0CTONCEHHIO XYOOJICHbOI ocgimu i meampanbHoi
nedazociku 8 MNOALCLKOMY OCBIMHLOMY KOHmeKcmi. Y nowiykax pisnux memoois
HasYauHs, wo nioxoodsms 011 XXI cmoaimms, oceéima 6 2any3i Mucmeymea GUKIUKAE 6Ce
Oinvwuii inmepec. XXI cmoximmsa umazae maxkux HAGUYOK, AK: KpumuuHe i meopue
MUCTEHHA, CRIIKYBAHHA, CRIBNPaYs, COYIAIbHI HABUYKU, AKMUBHA Y4aCMb, eMnamis i m. n.
Mucmeymeo modice nHadamu Oonomozcy y (HopmyeanHi yux HAGUYOK i GiOHOWIEHHI
8iOKpumocmi 00 iHWOI NIOOUHU, MOMY oceima 8 2any3i Mucmeymea € Kpawum
eleMeHmoMm, AKULl 3a8epulye Gopmanvhy oceimy. Y cmammi oxapaxkmepuzoéaHo 06i
8adCIUGI KOHYenyii, nog'asami 3 oceimoio 6 eanysi mucmeymea & llonvwyi na nouamxy XXI
cmoimmsi: Xy00dicHs 0céima i meampaivHa nedazocika. Y cmammi npedcmaeieHo 06a
XYO0IUCHbO-0CBIMHIX NPOeKma, K OYIu peaniz08ani cmyOeHmamuy 6i00LNeHHs XYO0NHCHbOT
oceimu i Mmediaoceimu Bapuiascvkozo yHigepcumemy. B koowcnomy 3 yux npoexmis
BUKOPUCIMOBYBAUCT MEMOOU XYOOICHLOL 0CEIMU | MeampaibHOT nedazo2iku y NOEOHAHHI
3 KOHKpemHuMm 306HiuHim cepedosuwem. 11i0 uac nepwozo npoexmy — « Tunnel raised to
the third power» — cmyoewmu yHigepcumemy npayroeanu 3i cmyoenmamu Axademii
mucmeyms. I1i0 uac opyeoeo npoexmy — «Manifesto / Body» — yuni peanizysanu npoekm
y cnisnpayi 3 Buwow wxkororw y Bapwasi. Juckypc 6 oceimi 21-20 cmoaimms
30CepeddcyeEmves Ha 30AMHOCME  CMYOEHNIS PO36USAMU HABUYKU  GIOKDUMOCTMI |
yymaugocmi 00 ceimy. Haguanns momy, sik cmamu iHHOBAYIUHUM, GiOKPUMUM, M EOPYUM
Ma OPUSTHATBHUM, MAE 8ANCIUGE 3HAUEHHS 8 KYIbmypi Haguauus. Onuc yux npoexkmis
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00360.1€ nobauumu, AKi iICHYIOMb CROCOOU BUKOPUCMAHHA MemOoOi8 MUCMeYbKOi 0ceimu
ma meampanvHoi nedazcociku 6 cghepi océimu 6 Ionvuyi.

Kntouosi cnoea: xyoooicus oceima, meampaibha neoazocika, océima 3acobamu
Mucmeymaa, 0ceima, apm-npoexmn.

XYAOXKXECTBEHHOE OBPA3OBAHUE N TEATPAJIBHAS
INEJAT'OI'NKA KAK THCTPYMEHT BOCIIUTAHUSA B XXI BEKE.
ITPUMEP ITOJIBIIIN

Bap6apa Kearkoscka-Tu0yaeBnu

Cmampa  nocéawena  XyooHceCmeeHHOMY 00pA308aHUl0 U  MeampanbHol
neoazoauxe 8 NOILCKOM 00pA308amenbHoM KoHmekcme. B nouckax pazmunwix memooos
obyuenus, nooxoosawux o XXI eexa, odpasosanue 6 0bnacmu UCKyccmed 8bi3vleaen 6ce
oonvuuti unmepec. XXI eex mpebyem makux HAGbIKOG, KAK: KPUMUYECKOe U MEOpUecKoe
Mbluinenue, o0ujeHue, COMPYOHUYECBO, COYUANbHbIE HAGLIKU, AKMUGHOE YYacmiue,
omnamusa u m. 0. Mckyccmeo mooicem nomousb 8 opmuposanuu OAHHbIX HABLIKOE U 6
OMHOWEHUU OMKPLIMOCMU K OPY2OMY HUel06eKy, nodsmomy obpaszosanue 6 obracmu
UCKYCCMBA AGIACMCA JIYHIUUM DTIEMEHMOM, 3A8epulaiomum Gopmanvioe obpasoganue. B
cmamue 0Xapakmepu3o8anbl 08e 6aAICHbIE KOHYenyuu, CA3aHHvle ¢ 00pazoeaHuem 6
obnacmu uckyccmea 6 Ilonvue 6 nauane XXI eexa: xydosicecmeennoe obpasosanue u
meampanvias neoazocuka. B omoil cmamve npedcmaenenvt 08a Xy0odKcecmeeHHO-
obpaszosamenviblx — NpoeKma, — Komopvle — OblIU  Peanru308anvi  CmyOeHmamu
XY00dHCeCmBeHH020 00pa306anus u meouaodpazosanus 6 Bapwasckom ynusepcumeme. B
KasicO0oM U3 IMux npoexmos UCnoIb308a1UCh MEMoo0bl Xy00uCeCMBeHHO020 00pa306aHus u
MeampanbHoll Nedazo2uk 6 COuYemaHuu ¢ KOHKpemHOU eneuinell cpedou. Bo epems
nepsoeo npoekma — «Tunnel raised to the third powery — cmyoenmol yHusepcumema
pabomanu co cmyoemmamu Axademuu xyoodcecms. Bo epems emopozo npoexma —
«Manifesto / Body» — yuawuecs peanuzosanu npoekm & compyonuvecmee ¢ Boicuiell
wkonou 6 Bapwase. /luckypc 6 obpasosanuu 21-20 exa cocpedomouer Ha cnocoOHoCmu
YUauuxcsa paseueéamsv HAGbIKU OMKPLIMOCMU U Yyecmeumensvhocmu k mupy. Obyuenue
MoMy, Kak Oblmb UHHOBAYUOHHBIM, HENpeoybedNcOeHHbIM, MBOPUECKUM U OPUSUHATILHBIM,
uMeem 6adicHoe 3HaueHue 6 yueOHol Kynvmype. Onucanue 3mux npoekmoe no3eoisem
yeuoemn, KAK08bl CHOCODLL UCHONB30BAHUS MEMOO08 XYO0IHCECMBEHH020 00pa306aHUs U
meampanvbHou nedazocuxu 6 cgpepe obpasosanus 6 Ionvue.

Kniouesvie cnosa: xyoodicecmeennoe obpasosanue, meampanbHds nedazocuxd,
obpaszosanue cpedcmseamu UCKyccmea, oopasosamue, apm-npoexm.
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