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The article discusses the problems of aesthetic learning and
aesthetic education, as well as the processes of their interaction. The
authors emphasise a feature of aesthetic education, which lies in the fact
of noncompliance of an educational process and formation concept in
whole and partly combination approach in aesthetic education. Aesthetics
by itself'is a phenomenon as specific, as human identity generally is.

The article gives characteristics to the aesthetic education as a
broad, dynamic, structureless concept, difficult to estimate, indicate, and
analyze due to its basis on human emotional potential, which is
complicated enough to be detected for the reason of inter-se-category of
state it takes.

In the article, esthetic learning is characterized not only as an inter-
se-state, but yet as an ab-extra-state as well, since the learning by itself
states for the result, outcomes, expressed in the ability not only of feeling
and suffering emotionally, but also of taking actions, expressing oneself in
any kind of creative activities. Each person is endowed with one or
another ability, but not every person can fulfil it. Aesthetic learning is
carried out at the level of a concrete conscious motivation of a subject,
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and the awareness of the need at the next stage, based on the principles of
synergetics. The authors of the article state the fact that understanding of
the beauty should come from its perception, and its perception - from
knowledge. Therefore, it is relevant to combine these two concepts.

Key words: Aesthetic education, aesthetic learning, individualization
of aesthetic-educational process, aesthetic awareness, anthropogenization

of pedagogy.

Statement of the problem in general. As a matter of practice, the topic of
aesthetic education process individualization experiences problems. And these
problems have more cultural patterns than pedagogical ones. So called
consciousness’ collectivization as a national mentality feature, which has been
built for centuries under the influence of history, plays a key role in education
(and learning as well) system at present times. In actual fact, the education
technology aimed especially at implying a customized approach in education
process, is lacking (or doesn’t work). It is common knowledge that the system of
state education and learning is based precisely on so called collectivization of
these processes (from the teacher’s fee system up to the officially accepted
methods and forms of education and learning directly with focus on group
learning, and very rarely - on individual one. On work experience, enumerated
factors formalize the individualization of the education process in general and
aesthetics - in particular (Masol, 2002). It is difficult to disagree with
I. Fomicheva, who says "The Sociocentric model does not reject the principle of
individualization, but it is considered to be more like a principle of an individual
approach; it is used when the collective method of influence on an individual,
aimed at bringing it to the estimated standard, doesn’t work." (Fomicheva, 2004).

It should be emphasized that the process of target field education (legal,
aesthetic, moral, environmental, etc.) has a general, occasional, and current
specifications when the individualization of learning takes some place in the
learning process system; this fact determines its low efficiency. When it is
referred to the aesthetic education as the basis of human mental development, its
effectiveness will depend only on the individual approach to the subject of
education. Aesthetic education like no other, is based on a student’s personal
creative potential and promotes its development, active realization, and spiritual
personality formation.

The latest research works and publications analysis. A. Veremiev,
0. Volchegorska, L. Masol, N. Myropolska, A. Semashko, G. Shevchenko
consider the problem of individual aesthetic education formation through the
prism of mental principles, socialization of the individual.

The authors consider young people individual aesthetic education
problem from the standpoint of foreign and domestic practices’ analysis in
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this particular area, the necessity for using the latest learning and
educational technologies in the field of artistic and aesthetic education.

The purpose of the article is to attract attention of a wide range of
specialists to individual aesthetic education problems in such a manner that
one would consider the art and its influence on the person potentialities not
only as a source of purely artistic education, but also as a generalized facility
for mindset and values (moral principles) formation.

Statement of the main research material. Theoretical and practical
aspects of pedagogical science don’t have sufficient knowledge concerning
aesthetic factor influence on an individual moral quality formation, the process’
patterns and specifics.

It should be emphasized, that aesthetic education occupies a separate place
in the education system. Aesthete studies beauty, trying to comprehend its
meaning, source, purpose; however, he is not able to give immediate teachings
how to understand beauty. Beauty as a sphere of senses and emotional stress
cannot advise people the correct emotions. Only in the course of long-term
personal development, a man gains adequate feelings, necessary for him. By
acquiring first-hand and second-hand experience, a person turns it into a habit, a
norm of attitude. One can train an aesthetic feeling, that is, the ability to notice
and experience beauty, by acquainting to beau-ideal, its best examples. In this
case, the peculiarity of aesthetic education should be emphasised: if we combine
an educational process together with a group approach in whole and partly, this
aesthetic education approach will not work. Aesthetics by itself is the
phenomenon as individual as human personality, in broad sense, is. Voltaire, as
the theoretician of the aesthetics at times of French Enlightenment,
acknowledged the relativity of artistic sense, its flow. It is an absurd to make
group of individuals who have different abilities, perceptions, psyche state feel
and experience the same.

Aesthetic education not only "educates" an individual, but also promotes a
person’s sensory development, emergence, detection, and determination of
sometimes hidden personal abilities, when the person realizes a sensual
perception of the surrounding social environment, as a matter of practice.

Considering the problems of individual aesthetic education, it is necessary
to consider the following point. In the context of individual aesthetic education
methodology, it should be mentioned that the aesthetic education concept differs
from the aesthetic learning concept.

Aesthetic education is a broad, dynamic, structureless concept, difficult to
estimate, indicate, and analyze due to its basis on human emotional potential,
which is complicated enough to be detected for the reason of inter-se-category of
state it takes. Moreover, the existing models of aesthetic education in the country
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are reduced ultimately to the fact of illustration and awareness, but do not
promote a sensual perception of aesthetics as a part of human mental component.

Aesthetic learning is not only an inter-se-state, but yet as an ab-extra-state
as well, since the learning by itself states for the result, summarising, expressed
in the ability not only of feeling and suffering emotionally, but also of taking
actions, expressing oneself in any kind of creative activities. Each person is
endowed with one or another ability, but not every person can fulfil it. Aesthetic
learning is carried out at the level of a concrete conscious motivation of a
subject, and the awareness of the need at the next stage, based on the principles
of synergetics. In this case, aesthetic learning is a primary (basic) stage of the
aesthetic education (Sizov, 2007).

Thus the system of aesthetic education is impossible without aesthetic
learning. Understanding of the beauty should come from its perception, and its
perception - from knowledge. Therefore, it is relevant to combine these two
concepts. The course of aesthetic education models through aesthetic education
system has been of top-priority in most Western countries since 60's of the XX
century.

Due to values common to humanity system transformation into a human
mental development system, the authorities of the United States and Europe have
implemented educational programs based on pupils’ aesthetic development yet
long time ago. It should be emphasized, that in this case, it entails aesthetic
education through the aesthetic learning system. In Germany, for example, the
subject "Artistic education, music, labor" is taught in elementary school; the
curriculum takes from 3 to 4 hours per week, from 5th to 7th grades it takes 2-3
hours per week, and from the 8th grade, students are given a choice to choose
subjects from aesthetic course. In France, the aesthetic education has been
proclaimed as a priority course. In the UK, 50% of learning time is dedicated to
art course subjects to choice for pupils of 4-5 years of study. Pupils are given a
choice to use a block principle, which includes 4 subjects from each block
(including "Music", "Fine Art", "Design", "Drama").

The schools in the UK promoted the dramatic art as a traditional school
subject. The art of the theatre is also taught as an independent subject, and as a
form of teaching for other subjects (history, literature, history of culture, the
English language). There is a wide range of school theaters.

In the United States, there is no single system of aesthetic education; the
curriculum states only mandatory subjects. There is, however, a big amount of
artistic-oriented subjects (sometimes even hundreds), offered to pupils, so they
could choose.

The compulsory arts education system, starting from elementary school,
has a stages succession form. What is important, pupils, starting from high
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school grades, have an opportunity to study one or another kind of art, they
choose according to their interests, abilities and needs. In other words,it involves
a system of artistic and aesthetic education and learning, based on an individual
approach. An individual approach, at its fundamental level, indicates one or
another artistic course subject choice principle. This aesthetic environment
model, operating on the basis of selectivity, considerably promotes the fulfilment
and realization of personal artistic and aesthetic abilities.

Nowadays, it is important to state that the innovations in a sphere of
pedagogical technologies is an extremely rare phenomenon. Understanding and
implementing of old technological ideas in a new educational and socio-cultural
situation provides the basis for considering them as a new pedagogical
technologies. In such a semantic context, technology is associated with its
effectiveness in today's pedagogical situation.

Historical and pedagogical practice brings into question not only the
existence of an education single universal scientific conception, but also the
corresponding educational system. The pluralistic coexistence of different points
of view concerning the essence of education in time and space through historical
retrospective, and nowadays, in worldwide and local dimensions, in a constant
dynamics, rather than static completeness, proves more about the perpetual
motion towards the education ideal rather than about the opportunity to achieve
it in an accomplish, finally defined form.

This is absolutely natural, due to the fact that the results of all education
process factors’ interaction and development cannot be exceeded in detail.
Therefore, it was the synergetics (pupil’s self-organization and self-
development) that provided the justification, for example, to so called soft
education and learning models. In a "soft" model, the procedure for knowledge
transfer acquires the characteristics of advice and recommendations, arrangement
of conditions, under which the pupil’s self-education process becomes possible
as a result of his active and productive creativity.

Consequently, a Man-centered Model of aesthetic education, based on the
ecological and anthropological approach by Gregory Bateson, a philosopher of
the XX century (Model of Logic Levels), and suggested by E.Yu.
Volchegorskaya, claims attention. The fact that the suggested model is one of the
pedagogy anthropogenization elements, since it is based on an individual
(personal) approach (a specific person) is obvious.

In this model, there is no straight purpose, and the main part assigns not to
technology, but to the education and learning strategy, to content selection
principle and its composition with pupils’ personal characteristics. The suggested
model includes a multilevel system.
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The first level is Purpose; it involves the aesthetic creativity development,
based on personal activity.

The second level is Motivation; it ensures aesthetic creative abilities
development. At this level, motivation is polyfunctional, distinguishing its most
important elements: Euphoric motivation is the emotional suffering, enthusiasm,
aesthetic perception process immersion support; Motivation of affiliation (eng.,
connection, communication). Affiliation refers to a human need for the
establishment, preservation and strengthening of good relations with people. In
this case, the aesthetic activity communicative function is emphasised; cognitive
motivation refers to a desire gain knowledge, necessary for aesthetic activity, for
mastering the means and methodology of artistic activity; Creative activity
motivation.

The third level is Capability. Study, understanding of differences and
abilities to develop (including different age groups), special or partial artistic and
aesthetic abilities, which includes musical, visual, literary ones, etc.

The fourth level is Actions and Results. This level includes personality-
oriented aesthetic education main means and technologies definition and
feedback creation (Volchegorskaya, 2005).

Thus, the given model represents a complex system, enclosing the
pedagogical, psychological and social approach in the aesthetic education and
learning system, which is focused on a person; it is an aesthetic and pedagogical
environment center. The model deserves to be under active consideration and
practical evaluation.

Conclusion. Table No.l provides a senior students’ aesthetic ideology
formation comparative analysis, according to questionnaire survey report.

Table 1
Senior students’ aesthetic ideology formation comparative analysis (%)
Levels of formation | Technical School Musical College
Group classes Individual classes
High 13 32
Medium 37 49
Low 60 19

As part of preparation and performance of tests, the authors of the article
put forward the hypothesis, that individual aesthetic learning affects the college
senior students’ aesthetic ideology formation, while the College of Music
students’ level of aesthetic formation (a high percentage of individual classes
directly or indirectly aimed at teaching of aesthetic course) would exceed the
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level of technical school aesthetic students’ ideology (individual classe are
lacking in general).

Thus, the students’ necessary ideological features formation process, and
pedagogical management of the process require a detailed consideration of all
factors and principles that were identified during the current study (Ushakova,
2016).

Consequently, the aesthetic education and learning system should fulfill not
an outreaching function, but an ideological one, whose forms and methods
should be based on the aesthetic education and learning processes’ association.
In aesthetic ideology formation, learning provides a basic content, since it
assumes a subject’s personal involvement in a creativity process, that is, an
immediate aesthetic needs realization. Education through creativity, creativity -
through learning.

Further work in this aspect is the study of aesthetic education and learning
on an individual moral quality formation patterns influence, and the specific
pedagogical tasks realization didactic means development.
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IPOBJIEMHU I HAITPSIMKHA B3AEMO/IIi ECTETUYHOI'O
HABYAHHSA I ECTETUYHOI'O BUXOBAHHA

S1. A. CraBebka, O. A. bongapenko

Y cmammi posenadaromeca npobnemu ecmemuuno2o UXOBAHHA Ui eCMEMUYHO20
HasuauHs ma npoyecu ix 63aeMoO0ii. Asmopu akyeHmylomv y8acy Ha 0COOIUBOCHE
ecmemuiHo20 BUXOBAHHA: AKWO GUXOSHUL NpoYyec y Yilomy i 4acmkoso Mmodce Oymu
NOEOHAHUIL 3 2PYNOBUM HIOXOO00M, MO 6 eCMemU4HOMY BUXOBAHHI MAaKuil nioxio He
cnpayvosye. Ecmemuka cama no cobi — ssuwe maxe e iHOUGIOyanvHe, SK JHOOCHKA
IHOUBIOYATLHICb Y WUUPOKOMY CEHCI.

Y cmammi Odaemuvca xapaxmepucmuxa ecmemuuno20 BUXOBAHHA AK NOHAMMA
WUPOKO20, OUHAMIYHO20, AMOPHO20, fKe BANCKO NIO0AEMbCS OYIHIOBAHHIO, OONIKY
Pe3yIbmamis, OCKIbKU TPYHMYEMbC HA eMOYIHUX 30i0HOCMAX NI0OUHU, SUMIDAMU 5KI
oyice CKIAOHO, MOMY WO ye Kamezopis cmauy ocobucmocmi «y cobiy. Ecmemuune
HABYAHHA Yy Cammi Xapakmepusyemuvcs He MIiNbKu K cmau «y cobiy, aie U AK cmau
«noza cobowy, mMomy wo HAGYAHHA came No cobi nepedbauac pezynbmam, ujo
BUPAdICAEMbCA Y 30aMHOCHI He NPOCMO eMOYiliHO nepedxcusamu i 8ioyysamu, ane U
oissmu i maKum YuHoM usignsmu cede 6 0yOb-aKomy 3 6udie meopyocmi. Koowcna moouna
Haodinena mumu 4u iHWUMU 30I0HOCMAMUY, alle He KOJNCHA JHOUHA MOJice iX PO3KpUm.
Ecmemuune Hasuanus 300UCHIOEMbCS HA  PIGHI  KOHKpemHOI c8i0OMOI  Momusayii
cyb'exkma, a Ha HACMYNHOMY emani, 3ACHOBAHOMY HA NPUHYUNAX CUHEPeMUKU,
ycgioomnenoro nompebor. Agmopu cmammi cmeepoArCyiomby, ujo po3yMIHHIA NPEKPACHO20
NnosuHHe Umu 8i0 11020 YC8i0OMIeHHs, a YceiomuenHs — 6i0 3nanusa. Tomy OoyinbHo
noeonamu yi 08a NOHAMMS.

Knrwouosi cnosa: ecmemuune 8ux08anHs, ecmemuuHe HAGUAHMA, THOUBIOYanizayis
ecmemuKo-6UxXo08HO20 NPoOYecy, ecmemuire ROYYmms, AHMPONO2eHi3ayis neoazociKu.

MPOBJIEMbBI 1 HATIPABJIEHU S B3AUMOJIEMCTBH S
ICTETHUYECKOI'O OBYYEHUA U OCTETHYECKOI'O
BOCIIUTAHUA

S1. A. Caascekas, O. A. bongapenko

B cmamve paccmampuearomcsi np05ﬂeﬂ/lbl acmemu4ecKkoeo eocnumanus U
acmemudecKkoco 05yLI€HMﬂ, npoyeccol  uUx 83aUMOO0etiCmaus. Aemopbz 8b10eA0M
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0COOEHHOCMb  ICMEeMUYECK020 GOCNUMAHUSL, eClU  NPoyecc 6 UYelomM U YACMUYHO
COCOUHUM C SPYNNOBLIM NOOXOO00M, MO 8 ICMEMUYECKOM 80CNUMAHUU MAKOU NOOX00 He
pabomaem. Dcmemuxa cama no cebe — selleHUe mMaxKoe dice UHOUBUOYATbHOE, KAK
UHOUBUOYANLHOCHIb 8 WUPOKOM CMbICTLE.

B cmamve Oaemcs xapakxmepucmuka 3Cmemuyecko20 OCNUMAHUsL KAK NOHSMUsL
WUPOKO20, OUHAMUYECKO20, AMOPPHO20, KOmMOpoe ¢ mpyoom noO0Aemcs Kpumepusm
OYeHKU, yHemy pe3yibmamos, maK Kak 0CHOGbIBAEMC Sl HA IMOYUOHAILHBLX CHOCOOHOCHISIX
ooetl, UIMepSms KOMOopble OYeHb CJLOJCHO, NOMOMY YMO IMd KAme20pusi COCMOSHUS
JUUHOCMU  «6 cebey. Dcmemuueckoe o0OyueHUe 8 Cmamve XapaKmepuzyemcs Kak
cocmosiHue He MONbKO «8 cebey, HO U Yice KAK COCMOSHUe «8He cebsy, MmaxK Kak
obyuenue, camo no cebe, npednonazaem pe3yibmam, KOMOpblll GbIPANCAeMCS 6
CROCOOHOCMU  He NPOCMO  IMOYUOHWILHO Nepedlcuéams U  4yeCmeosamv, HO U
Oeticmeosamy, nposensis cebs 6 oOOM u3 6udos meopyecmea. Kadwcowil uenosex
Haoenen memu UAU UHLIMU CHOCOOHOCAMU, HO He KAJCObIl YeNOBEK MOJCEm ux
packpeims.,  Dcmemuueckoe  00VueHUe OCYWeCcmensemcs HA  YPOGHE KOHKPEmHOU
co3HamenvHol Mmomugayuy CcyOveKkma, a Ha Cciedyiowem dmane, OCHOBAHHOM HA
NPUHYUNAX CUHEP2eMUKU, OCO3HAHHOU NOMPeOHOCmbIO. AGMOpLL CMamvu Ymeepucoaom,
YUMo NOHUMAHUE NPEKPACHO20 OOJIJICHO UOMU OM €20 OCO3HAHUS, d OCO3ZHAHUE — Yepe3
snanue. [loomomy yenecoobpazno coeduHums Smu 08a ROHIMUSL

Knioueevte cnoea: scmemuueckoe GOCHUMAHUE, ICMemuyeckoe oOyuenue,
UHOUBUOYANUZAYUSL  ICMEMUKO-80CNUMAMENbHO20 NPOYEccd, ICMEmu4eckKoe 4yeCcmeo,
AHMPONO2EHU3AYUSL NeOA2O2UKU.
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