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The article describes the issue of multiculturalism in the context of
educational process and key aspects of value-based education. The
multicultural education development in Canada, as one of the leading
multicultural countries, is emphasized.

The author focuses attention on the valuable experience of
implementing multicultural education in foreign countries and underlines
that multicultural education and upbringing should be considered
together as parts of a single process. Such a combination will contribute to
a deep realization and recognition of both national and universal
values.

1t is underlined that such notions as respect, equality, diversity make
the basis of multicultural education in Canada. The author notes that the
current model of multicultural education implies respect for individual
cultures, peaceful coexistence and interpretation of cultures, new
knowledge and experience. It is based on the important goal of preserving
the uniqueness of traditions and values of people having different cultural
backgrounds.

The author concludes that the stakeholders of the educational
process begin to be aware of the growing need to saturate all spheres with
the cultural values, which in its turn, will create conditions for the spiritual
formation of the individual. Nowadays, under the conditions of
globalization, it is necessary to bring the goals and content of modern
education in line with the principles of sociocultural values and society
development.
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Problem in general and its relationship with important scientific and
practical tasks. Nowadays most countries of the world are polyethnic. Under the
conditions of globalization and migration processes, there appear significant
changes in the demography of individual states, with the population becoming
more multicultural and ethnically heterogeneous.

Today’s world culture comprises a significant number of national cultures.
Leading countries of the world belong to multicultural and multi-ethnic
communities. The need to ensure tolerance in the coexistence of large and small
ethnic groups forms the need for multicultural education, a so-called instrument
and key principle of educational policy. The culture of modern civilization is
seen as an amalgamation of different ethnic groups and cultures. As a result,
every individual in the current situation is at the edge of cultures, interaction
with which requires tolerance, understanding as well as respect for the cultural
identity of other people.

The analysis of research and publications that have started the
discussion of the problem and that the authors base upon. The problem of
preparing young people to live in a multinational society in a context of
enhanced polyethnicity of the world is currently at the focus of pedagogical
research. In particular, some aspects of multicultural education of the younger
generation are explored by E. Ananyan, V. Bolgarina, I. Bondarenko,
0. Kovalchuk and others. Both domestic and foreign researchers devoted their
works to the study of the issues of multiculturalism, in particular: 1. Balickaya,
V. Pogrebnyak, M. Fullan, S. Nieto, G. Wood and others. The concept of
education in a multinational society is considered in the works of such scientists
as J. Berry, P. Gorsky, D. Taylor and others.

Working out the earlier unsolved aspects of the general problems that
the article is devoted to. Nowadays, considerable attention is paid to the
problems of multicultural education in Ukraine. Significant number of
researchers substantiate the rationale for introducing the ideas of
multiculturalism into the educational curriculum of pedagogical institutions in
Ukraine. Taking into account the algorithm of multicultural education realization
in leading countries, scientists point out that multicultural education and
upbringing should be considered together as parts of a single process. Such a
combination will lead to a deep realization and recognition of both national and
universal moral values.
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The aim of the article is to discuss the issue of multiculturalism in the
context of educational process and describe core aspects of value-based education
under the conditions of multiculturalism in Canada.

Presentation of the main material. Needless to say that education is the
main driving force for society development and the entire civilization as a whole.
This makes the fundamental basis for the formation of a stable and qualitative
standard of living, the basic component of self-realization development in
today’s world. It is a well-thought-out and efficient system of education that
allows to transfer to each person the knowledge needed for the correct adaptation
of an individual within a society, as well as to shape the further development of
the society both on the internal and global levels. The strength and pride of any
country is closely linked to the educational system, shaping and determining its
future.

Every child should be brought up in the spirit of respect, recognition of his
own national culture, customs and values, at the same time excluding stereotypes
and unambiguous thinking.

The core values of modern educational process within multicultural
environment are the perception of the world with an understanding of the
uniqueness of the cultures of various peoples; the principle of non-violence in
order to form effective cooperation; the possibility of making mutually beneficial
decisions in problematic situations; awareness of the consequences of decisions,
both in the present and in the future. When analyzing the core values of
multicultural education, S. Nieto (2000) identifies the following characteristics:
universality, anti-racism, social justice.

If the educational environment includes everything necessary to form,
develop and educate a person, then the multicultural educational environment
also develops mutual cultural enrichment for all stakeholders of the educational
process.

The interest towards multicultural education is determined by the
expansion of international cooperation, the intensification of ethnic minorities
struggle for their rights in communities with multi-ethnic composition.

Multicultural education is a purposeful process of forming a consciously
adequate attitude to the ecthnic groups that make up a given society,
understanding the inadmissibility of discrimination of people on any grounds.
The multicultural educational space includes not only institutions specially
created and intended for the education of the younger generation (kindergartens,
schools, colleges, institutes, etc.), but also other social institutions, social
processes, the media, ideas, value orientations that lead to profound changes
within multicultural society.
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Multicultural educational space, educational region, and educational
technologies — these are the concepts introduced for scientific use. This indicates
that the educational system is progressively focused on the dialogue with the
culture of the person as an individual, capable of cultural self-development. As
M. Bakhtin (1979) wrote, only through dialogue with another culture, one can
attain a certain level of self-knowledge, and each of the two cultures preserves its
unity and integrity, enriching each other. Multicultural education is intended to
eliminate contradictions between the systems and norms of education of
dominant nations and ethnic minority groups. It involves the adaptation of ethnic
groups in order to live and interact peacefully with each other.

Furthermore, multicultural education gives an opportunity to explore and
become aware of the diversity of inhabitants of modern world. Cultural
differences, characterizing a person’s belonging to a particular group manifest
the multiformity of values and points of view. The task of a teacher is to help
students realize that there are many values that differ from their personal ones.
Any values stem from traditions of this or that nation and are the natural result of
its development in the historical context.

It should be noted that multicultural education, due to the close many-sided
interaction of the representatives of a great variety of ethnic groups, forms a kind
of mixture of cultures, encapsulating a multitude of individual cultures. The
resulting single culture, therefore, generates a new group identity. The current
model of multicultural education implies respect for individual cultures, peaceful
coexistence and interpretation of cultures and new experience, and is based on
the goal of preserving the uniqueness of traditions, believes, which are typical
for the representatives of various cultures. Moreover, the stakeholders of
pedagogical process replenish and enrich cultural background, gaining
invaluable experience of intercultural interaction.

In 1971, the federal government recognized multiculturalism to be the main
feature of Canadian society through an official policy, based on the values of
equality and mutual respect depending on race, national or ethnic origin, color,
or religion. In 1998, the Canadian Multicultural Act, which defends values such
as will and democracy, has been adopted (Rusanova, 2012, pp.84-85).

I. Balickaya (2009), one of the researchers of multicultural education,
distinguishes three stages of evolutionary development, which multicultural
education in Canada has undergone since 1960s: the addition of ethno-cultural
components to the curriculum; transformation of multicultural component into an
integral part of the curriculum; selection of content and methods of teaching,
relevant to ideas of multiculturalism (p. 25).

Most researchers define the goals of multicultural education as the
maximum development of all students’ potential, regardless of such factors like
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race, nation or cultural background. In the fundamental theoretical and
methodological guidelines for education models development in Canada there
are four directions of values set forth in the works of scientists: rational,
developing, intuitive and social. These areas were developed and substantiated
by such scientists as J. Rawls, L. Kohlberg, M. Rokeach, A. Wildavsky.
Educational ideas developed on the basis of these guidelines are untied under a
common direction in education — liberal. It is necessary to note that, liberal
education is a direction based on the provisions of which basic education models
are being developed in English-speaking countries, including Canada and
Australia. It is based on the foundation of a liberal political philosophy defining
the policy of these countries. Liberalism as a public position has achieved
significant success in eliminating hierarchical barriers, restraining individual
freedom. Its underlying principles, the political language of human rights have
become a part of contemporary culture of the whole society.

Diversity, equality, respect are the three notions that make the foundation
of multicultural education at Canadian schools. When respect, equality and
diversity exist together in a delicate balance, all students gain benefits from
emerging positive society. Canada has always been a multicultural country
ranging from cultural diversity characterizing the First Nations and to the
immigration processes of people from Europe. This process is under way until
now and the country continues to improve as a nation with a variety of cultures
emerging from all over the world.

It should be noted that education in Canada is a parallel process of
education and upbringing. Despite the fact that the country does not have any
formal structures that are engaged and which could advise on how to properly
educate a citizen, nevertheless, education is one of the key issues of state
interests. All important processes of educational sphere take place during
intercultural interaction of large and small ethnic groups aimed at establishing
favorable relations based on mutual understanding between the representatives of
various cultures. Thus, communication through instilling ethnic and cultural
values to all participants of intercultural dialogue , the creation of a common
intercultural space where each person is able to define his or her belonging to
one or another subculture — these are the modern tasks of upbringing that
determine the education policy of any multicultural society. A significant
number of teachers in Canada closely associate issues of multicultural education
with the achievement of national identity. The dominant educational objective is
a desire to instill tendency to balance, compromise, tolerance and mutual respect,
pragmatic rejection of force decisions. Educational institutions take as a basis the
existing models developed by multi-culturalists and implement them in practice,
considering the characteristic features of schools and ethnic composition of
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students. It is necessary to note that the implementation of these tasks is not
limited to a certain national school and a common research space can be felt.
Scientists —multiculturalists are invited to organize education based on the ideas
of social justice, development of critical thinking, equal opportunities and
intercultural dialogue of all ethno-cultural groups. As pointed out by scientists
and practitioners in Canada, during the organization of educational process, the
main emphasis should be made on developing students’ ability to live in a
society. Young people should become thoughtful and caring people, good
neighbors. You can be a very smart person but not be able to live in a common
social environment (Wood, 1993, p. 3). This idea in many respects defines
approaches to education and upbringing in a modern school.

Educational institutions are considered as models of a society where
students are gaining skills of a fruitful activity in it and a valuable experience of
interaction with its members. A famous multiculturalist George Wood states:
“School is a place where students get the first knowledge about society. Here
children communicate with people who are not their relatives and this way learn
to interact with those who are different from them” (Wood, 1993, p. 87).

Important signs of implementing multicultural education in schools in
Canada include attempts to overcome racial discrimination of students, create
favorable pedagogical and psychological climate for intellectual as well as moral
education of a multicultural personality, promote the development of critical
thinking , encourage actions and decisions in the spirit of tolerance and
intercultural dialogue , conduct social and public actions, etc. (Vysotska, 2012,
pp.124-125).

It is necessary to mention that the work of a teacher entails not just giving
knowledge, it also involves forming a personality and raising a good citizen.
While developing curricula, teachers are facing many challenges as they must
take into account the abilities of their students and determine the range of
language and cultural groups. Teachers should provide equal educational
abilities for all students. Thus, it is necessary to introduce certain cultural
alternative, promote tolerance towards various ethnic groups. Teachers
necessarily include the components of multicultural education in their syllabus
without having any restrictions on using a large number of educational methods.

Having established and studied with students the rules of conduct in class,
teachers need to keep in mind that students, they teach, belong to different ethnic
and cultural groups. Culture means knowledge, customs, emotions, rituals,
traditions, etc. It is important to understand, that students bring different values,
norms and behavioral expectations. Teachers cannot behave as if each one shares
the same culture and just ignore cultural differences. Nowadays most schools
follow the values, norms and patterns of behavior of the middle class and
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European cultures. These values and norms vary considerably from the values
and behavioral patterns in non-dominant cultural groups. It is extremely
important for a teacher to be aware of the fact that school is a cultural center, his
duty is to learn as much as possible about the cultural background of the student
he teaches.

The main task of multicultural education is preservation and mutual
development. As K. Trasberg (2004) reasonably believes, multicultural education
in the interaction of different cultures contributes to the preservation
and development of identity in the first place. It forms the necessary intercultural
communication skills, allowing to prevent and successfully resolve conflicts
caused by national and other differences, and at the same time significantly
expands the capabilities of each entity in terms of cooperation and
communication.

The main goals of multicultural education involve, through dialogue,
avoiding the ethnocentric orientation and understanding of their own culture,
leading the stakeholders of the educational process to recognize the equality of
cultures, tolerance, conscious and responsible social behavior, which leads to the
equal and mutual enrichment of all cultures representing the society. Thus,
pedagogical activity should first of all be guided by such values as respect,
justice, tolerance and empathy.

Conclusions and recommendations for further researches. In view of the
above, it is possible to conclude that society as a whole and separately taken
stakeholders of the educational process, demanding the results of pedagogical
work, begin to understand the growing need to saturate the entire educational
process with cultural components. This in turn creates the conditions for the
spiritual formation of the individual. Promotion of the multicultural content of
education will increase the interest of teachers in the ethnocultural issue. To
realize the main tasks of multicultural education, it is necessary to bring the
goals and content of modern education in line with key principles of
sociocultural values and society development.
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JEAKI ACHEKTH IIIHHICHOI OCBITH B YMOBAX
MYJbTUKYJIBTYPAJII3MY KAHA/IU

0. O. CBiTiniuna

Y emammi posensinymo npobnemy mynbmuKkyiemypanizmy 8 KoHmekcmi Hag4aIbHO-
BUXOBHO20 NPOYECYy Ma ONUCAHI KTO408l acnekmu yinHicHoi oceimu. ITiokpeciroemubes
npoyec po3eUMKY  MYIbMuKyivmypHoi ocgimu Kanaou sx o00Hi€l 3 npoGioHux
MYTbMUKYIbMYpHUX — Kpain. Aemop  30cepedicye  yeazy Ha — 8a20MOMYy  00C8I0y
BNPOBAIICEHHS MYTbMUKYIbIYPHOL 0C8imu 6 3apyOidcHUxX Kpainax i niokpecnioe, ujo
MYTbMUKYIIYPHY OCINY Ma GUXO8AHHA CI0 PO32AA0AMU PA3OM AK YACIUHU EOUHO20
npoyecy. Taxa xombinayis cnpuamume 2AUOOKOMY 3ACBOEHHIO MA PO3YMIHHIO 5K
HAYIOHATbHUX, MAK  3A2AIbHONIOOCHKUX YIHHOCTELL.
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ITiokpecnoemsbcs, wo nogaza, pisHicmbs mMa PISHOMAHIMHICML €  OCHOBOK
MynbmukyiemypHoi  ocgimu  Kawaou. Aemop  3a3Hauae, w0  Cy4yacHa Mooeilb
MYTbMUKYIbMYpHOI 0cgimu nepeddauae nosazy 00 OKpeMmux Kyabmyp, HOGUX 3HAHbL Ma
0docsidy. Bona 6azyemuvcs Ha 8adxciusii memi 30epedicenHst YHIKAIbHOCME mpaouyii i
YiHHOCMell NPedCMAGHUKI8 PIHUX KYIbIyp.

Asmop pobumv GUCHOBOK, WO 3aYiKABIEHI CMOPOHU HABUATILHO20 NPOYeCy
NOYUHAIOMb  YCGIOOMIIOBAMU  3DOCMAIOYY  HEOOXIOHICMb  HACUMUMU  KYJIbIYPHUMU
YiHHOCMAMU 8€Cb HABUANLHO-BUXOBHULL NPOYeEC , WO, 8 C80I0 Hepzy, CIMEOPUMb YMOBU Ol
0yx06H020 cmaHoenenHs ocodoucmocmi. Cb0200Hi 6 ymoeax enobanizayii HeobXioHO
OHOBTIOBAMU YLIT A 3MIC CYYACHOT 0C8imMU 8ION08IOHO 00 NPUHYUNIE COYIOKYTbMYPHUX
yiHHOCMell ma pO36UMKY CYCRIIbCMEA.

Knrouosi cnoea: YIHHICHA oceima, MYToMUKYIbMypHA oceima,
MYTMUKYIbMypanizm, — KVIbMYPHI  YiHHOCMI, — 0A2amOHAYIOHANIbHE — CYCRIIbCMEBO,
MOAEPAHMHICTb, MUPHE CRIGICHYBAHHS.

HEKOTOPBIE ACIIEKTbBI HEHHOCTHOT'O OBPA30BAHUA B
YCJIOBUAX MYJbTUKYJIBTYPAJIU3MA KAHA 1bI

0. A. CBeTiInuHas

B cmamve paccmampusaemcs npobnema MynbmuKyIbmypaiuzmMa 8 KOHmeKcme
VUEOHO-80CNUMAMENbHO20 — NPOYeccda, a MAKdce ONUCAHbL  KIOUesble  ACNeKnibl
yeHHOCMHO20 — 0bOpazosanus.  [enaemcs — akyewm — HA  npoyecce  pA3GUMUs
MYTIMUKYIbIMYPHO20 00pazosarus 6 Kanade kax 0OHOU U3 e0yuux MynbmuKyibmypHbiX
cmpan.  Aemop  cocpedomauusaem GHUMAHUE HA  3HAYUMOM ONblMe BHEOPeHUs
MYTBMKYILIMYPHO2O  00PA308AHUS. 6 3APYOECHBIX CMPAHAX U NOOuepugaem, Hmo
MYTIMUKYIbIMYPHOE 00PA306aHUe U BOCNUMAHUE Cledyem paccMampueanv Kak 4acmu
eounozo npoyecca. Taxas kombunayus 6yoem cnocobcmeogams 2iyO0KOMY NOHUMAHUIO
U YCBOCHUIO KAK HAYUOHAIbHBIX, MAK U 00Weuelo8edecKUx YeHHOCmell.

Toouepkusaemcsi, umo y8ajicenue, paseHCmeo U pazHoo6pasue A6IAMmMcs OCHOBOU
MYTIMUKYIbMYPHO20  00pazosanusi Kanaodvl. Asmop ommeuaem, 4mo CO8peMeHHAs
MOO€Nb  MYILIMUKYILIMYPHO20 00PA308aHUSL NPEONONA2Aem  Y8adCeHue K OMOelIbHbIM
KYJIbMypam, HOBbIM 3HAHUAM U ONbIMy. BaojwcHOU yenvlo OaHHOU MOOenu ABNsemcs
COXPAaHeHUue YHUKATbHOCIU MPaouyuil U yeHHOCmell npedCmagumeneil pasHolx Kyibnyp.

Asmop Oenaem 6vi800, UMO 3AUHMEPECOBAHHBIE CMOPOHbL 0OPA308AMENLHOSO
npoyecca HaYUHAM 0CO3HABANMb PACHIYUYIO HEODX0OUMOCTb HACLIMUMb KYIbNYPHbLMU
YEHHOCMAMU 8eCb YUeOHO-80CHUMAMENbHBIIL NPOYECc, 1Mo, 8 C80I 0uepedb, CO30acm
yenogus 0na 0yxosHozo cmanosnenus auunocmu. Ce200HA 8 YCA0BUAX 2n006anu3ayuu
HEoOX00UMO  NpuoOUMb Yenu U  COOePHCAHUe COBPEMEHHO20 00paz08aHus 8
coomeemcmeue ¢ COYUOKYIbMYPHbIMU YEHHOCMAMU U NPUHYUNRAMU PA3EUNIUSL 00Ujecmed.

Knrouesvie cnosa: yennocmuoe 006pazogamue, MyIbMUKYIbIMYPHOE 00pPA308aHUE,
MYTOIMUKYIbIMYPANUZM,  KVIbMYPHbIE — YEHHOCMU, — MHOZOHAYUOHAIbHOE — 00Wecmao,
MONEPAHMHOCTIb, MUPHOE COCYUeCMBOBAHUE.
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The article deals with the conceptual approach to the characteristics
of modern process in European pedagogy. The author notes the existence
of a conflict between anthropocentrism and sociocentrism in pedagogy.
Globalization in pedagogy is the unification and standardization of
education, of a kind of conveyor to produce subjects, which can
successfully  integrate into  modern  socio-economic  processes.
Globalization of the world economy as a basic phenomenon forms its
superstructure by way of social, political, cultural models and relations.
And in these conditions the world educational system is formed. It is an
objective process because exactly education and upbringing is intended to
constantly preserve and reproduce existing socio-economic systems and
the rules of their functioning.

Domination of economic interests of the society (under the dominant
model of its existence) subordinates superstructure institutions and
processes in the system of social interests. Standardization of education is
direct consequence of these processes, where anthropocentric pedagogy
takes modest place and it is not able significantly influence on the overall
pedagogical space of society.

Sociocentrism in pedagogy becomes comprehensive and all-
encompassing. The trends are such that globalization processes seek to
unify and standardize the national system of different countries.
Anthropocentrism does not correspond to the trends of modernity, so
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