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ABSTRACT

A teacher is always a learner. Centuries togetheschers implemented various teaching techniqugseaghe
convenience of the learners. There are many teaclhp inspired their learners with their differestyles of teaching by
adopting easy approaches to reach the learnersdmhat the actual content the teacher wanted atehihed to convey.
This paper pays attention to how the interest gesl in the autonomy of teacher as a teacher awkarcher in
curriculum development. This also focuses on h@thbory and practice adopted by the teacher leateiv directions in
research. The independence of the teacher in thssdom changes the ways in which new conceptibris fvith
elaborate frameworks of the language teacher, legrrtheory, educational practice, and social thotughutonomy in
Language education includes many issues like etuadtresearch, learning strategies, self-regulatiomotivation,
individual differences, and socio-cultural approash All these reflect the teacher development ahdtagion policy.
However, the comprehensive study on Teacher autpiasm teacher and researcher will guide the reaslko wishes to

go into the deepest layers of the independendeedEtcher in the classroom.
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INTRODUCTION TO AUTONOMY OF TEACHER

The system of education changes time to time. Té#hoads followed a century back will not work outpa¢sent.
At the same time, the different methods adoptedHerpractice of the potential outcome from theostteurriculum will
be possible only when the teacher is a continueaser and researcher. During the 80s and 90sydHd has undergone
revolutionary changes in the three decades of igterl, the entire history of the teaching and mé&ag process sprouted
new leaves in the period. The documents made bgdhacil of Europe’s Modern Language project takprby Holec’s
in 1981, Gremmo and Riley in 1995 and Benson inl2@€fined the autonomy of the teacher as “thetgtidi take change
of one’'s own learning” Cambridge Dictionary defingsas “the ability to make your own decisions witth being
controlled by anyone else”. Thus pedagogical egpmees and experiments in terms of ‘autonomy’ dutiregperiod are
influenced by the humanist approach. But the prattpplications of autonomy of the teacher focuseself —directed

learning and marched towards the development 66sekss and learner training as focal points fpeementations.
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REVIEW OF LITERATURE
Dickinson explains in his bookrhe autonomy of teacher in his book on self-insioat says;

“The situation in which the learner is totally resgible for all of the decisions concerned with leisrning and
the implementation of those decisions” (1987: 11),

The opinions of the experts are different in thategt of the autonomy. All right speaks on the éssquoting the

ideas of autonomy as;
“Associated with a radical restructuring of langeggedagogy”. (1988: 35)

He supports the rejection of the traditional classn approach and supports the introduction of trepetely
new style of working following the procedures ot@omy. In this context as a researcher, | woulgd teat the early
experiments were designed for adults who were poatisly engaged with many works and they don't hthe
opportunity to attend classroom-based courses.Btkinson argument best suits the situation of déonomy who
proclaimed ‘independently’ (1992) where the studeninpredictable contributions cognitively and beébgally to
the classroom activities that timely forces theckes's plan aside. The successful demonstratiorerbgdDam (1995) on
secondary school classrooms without self-accedsraral learner training makes the point very cléBrese classroom
applications made by the teacher independentlydethe second wave of interest in the autonomigacher in the class-
room in the 1990s. There were many discussionshearetical implications and psychological variatiofhe result of
these discussions made it clear about the autoneteauners’ psychological attributes and prioriizeterdependence
over independence in learning. The debate revieatghe teacher autonomy did not imply any paréicahode of practice
but it dependent on the quality of pedagogicalatjabs between teachers and learners. The decdiwira€the English
Language teaching and learning classrooms and edimghe country in general and in Andhra Pradeshe Particular
lead the third context of growing interest in andmy in the recent years. These implications likessroom and out of
class applications, new and complex understandingsariety of approaches and practices establishedrole of

autonomy in Language Teaching and Learning.
ARGUMENT ON AUTONOMY

The basic argument made on the autonomy is whagdheof autonomy entails. The theoretical appreador
the last couple of decades and above, revealslglodated ideas that may be different in reprasgnautonomy. The
radicalism of the concept is challenged by a nunabdinguists who attempted to reconstruct the ingmace of language
teaching and learning in a creative way. The decoctson of the concept of autonomy raises from dkssumption that

autonomy is both contextually variable and a maifefegree that concerns mainstream.
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Figure 1

20" century Language Educations is characterized ydsected learning in self-access by shiftingssiaom
applications. The Self-access remained the mainsfaf attention which diminished the classroom @pgibns. The
recent development in applied linguistics groundedthe institution listed language learning anduagstions that
languages are generally learned in classroombaifis the case, self-access centers were initiddgerved as a radical
alternative to the classrooms. However, it emergeda challenge to the idea that the classroom bleseding and

teaching and the theory taken to the lab approachésnguage teaching.

Teaching knowledge comprises of the teacher’s kadgé about the design of the curriculum and itsaues. It
also projects the learning theories proposed tdeerdelivery, knowledge transformation, planningl actions in the
classroom. In addition to this, the teacher’s tinadcision-making on the effective process of teéaghlso plays a critical
role in the accuracy and outcome. The identificatb suitable content sequences is also to beidenmsl in the potential
constructions of classroom contexts. This suitpbihif the application of content is depended orriculum tasks and
students’ level of understanding. While implemegtihe process of connections, contextual situatianalogies, and
examples within the reach of learner’s experiertbe, role of the teacher in delivering the knowledigea systematic
manner is the major platform between the contedttha learner. For this purpose, the researchetakas up the task of
introducing new vocabulary through a short storyhe students of®standard in the High school level of education in
Andhra Pradesh.

TASK ORGANIZATION

There are two short stories selected for the su@ae is RK Narayan’s short story “Father’'s Helptlaanother
short story is O Henry's “After Twenty Years”. Thbjective of the two short stories is to introdmesv vocabulary to the
students of the "9 standard by explaining an interesting story. Whjténg through these stories, the students were in
confusion with Henry’'s English and English of Namay All the experiences of the main character & gtory revolve
around the natural atmosphere of the learnersddimg Narayan's story. But Henry's story makesttelibit hard to

understand. The objective of the lesson is to imprmcabulary by adding new words to their existingwledge.
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Figure 2
The students understanding the story by Henry ispawatively complicated to Narayan story becauseadbus
reasons particularly Indian backdrop made the siisdeinderstand easily. But there are many new sviordHenry short
story. The objective of the lesson is introducimgvnvocabulary quite apt to Henry’s story. But studeare familiar with
Narayan story with a little less vocabulary. Thiexe distinction between American English and iBmitEnglish in the
context of vocabulary. Most of the Indian followih English and English used in India is alsoyvaearer to the

experiences of the British English.
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Figure 3
Here recognition of vocabulary by students involteeir regular experiences of reading English. heaaware
of it and tried to give easy task instead of thialilt one. It focused first on the identificatiaf students awareness of
vocabulary and the second one is teachers’ knowledidnis learner levels in the school. Some ofdfuglies on students
understanding of the situations are conditionedthmn factors associated with learner’s socio, ecancand cultural

backdrop thus it exhibits a system in which theriees dwell.

CONCLUSIONS

The objective of the study aims to clarify the teats autonomy in the classroom while implementthg
designed curriculum with wisdom. The structural raggh of the teaching schedule prepared in advafiee may not
work properly in student’s point of view. The copteal tasks like vocabulary and other componentarijuage teaching
at the primary, upper primary level and at Highaahevel moderately support the local social anttutal backdrop

instead of the Foreign lifestyle.

Thus this study explores an exploratory model atlber’'s independence in the classroom which sthengtthe
designed curriculum and controls the complexityaodegmented education system according to thelsouacultural

approaches.
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