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ABSTRACT

This study is an analysis of structure written kgl first-, second-, third- and fourth-stage ogdlaEnglish as a
Foreign Language (EFL) students. This study aimdeattifying with restriction the types of errotel potential errors in
the use of the indefinite article. Nine kinds ofoerwere identified, and their recurrence calcudaémd then compared
through the three levels. These errors are: (1¢tdgbhrases represent the indefinite article, (@)ing within of the
noun/adjective it is the following (3) Replaced thy indefinite for the definite article, (4) sulbsting of the definite for
the indefinite article, (5) substituting affor an,(6) using of the indefinite article with undifferiéated plurals, (7) use of
the indefinite article with remarkable plurals, (8e of the indefinite article with uncountable nsuand (9) using of the
2indefinite..article..with..adjectives. The diffateearlier error analyses, native language conwartstransfer was found to
substitute which is at best minimal. The evaluatiemealed that all errors, except one, are indeprendf the student'
native language. The only kind of error which cobklkeep track back to the influence of Arabic, aghother sources,
was the deleting of the indefinite article. Devetmmntal elements and popular learning strategiels asdacilitation and
over generalization were found to compute for theghity of learners' errors. The using of thesmtsigies was obvious

among the EFL learners of the four stages who W¥eened to do well on assured items and to haveaiffy with others.

KEYWORDS: Foreign Language (EFL) students, ESL/EFL learndefinite Article with Uncountable Nouns, and

Article with Adjectives
INTRODUCTION AND BACKGROUND

The English article system is one of the most Istingctural a parts for ESL/EFL learners, excepfigrfar those
whose native languages do not utilize articles isgusition -such as morphemes. Master (2002) cieriatic this
onerousness to three facts about the article mg#jolirticles are among the most repeated task svord&English (Celce-
Murcia and Larsen-Freeman, 1999), making stablecjplie application difficult over an prolonged stte of converse
analysis; (b) function words are in a normal manmestressed and subsequently are very difficultnimn-municipal
speakers to discern, which influence the availgbtif input in the spoken process; and (c) theckrtdesign a pile of
objects multiple functions onto a elementary morpegewhich constitutes a major encumbrance for ganker who
usually looks for a having a one-to-one with treim®rrespondence between mode and function, efipanigoing early
stages of language studying. In spite of the vafigt articles are paramount functional framewadhley are difficultly
incisive communication devices, which is confirmimg the fact that they are declining in telegraphibstitution. Thus,
unlike tenor words, function words are generallgregard by learners when handling language mostiyirfeaning.

According to Pienemann (1998), the difficulty oktintending expressed by an article is plannedhieyrtovelty and
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abstractness of the idea, not to indication lea‘ngtanging hypotheses about article3employ atréfft phase in inter

language evolution and the potential effect ofrtaive language which may moreover complicate timetfon.

Articles do not handicap understanding, for in atrbonnection, they are generally ceremonial amdosat
unheard. Nevertheless, given the principle thay #re among the most continual words in Englishs ibf the ultimate
prominence that university students have some 8lamvee of their employment. The English artickg®), zero, andthe
are completely difficult to get not only for ESL/EHearners but also for children learning Englishaafirst language.
Articles are assured to be a source of stiffnessldarners (and teachers) of English as a secaeifjfo language,
essentially for those whose native languages ddaeg articles or do have articles or article-sashmorphemes that are
applied in ways that vary from English articles(@eMurcia and Larsen-Freeman, 1999). In a morphleswning by
Brown (1973), the articlea andthe came up at numbers nine and ten in the subjugafidourteen morphemes. It has
been found to be less tricky than the prepositiarendon, regular plural and possessive inflectigrbut more difficult
than the current progressive inflectiéng, regular and irregular third person singular (elgansandhas), regular and
irregular past tenseleanedandwent) and contracted and un contracted link verb (capahd (auxiliarype. The Arabic
article style is comparable to that of English ieamt. While form is quite varied widely; howevére tArabic mode lists a
dual uniqueness between the defined and the umdkfthe English manner exhibits a ternary distimctiThe Arabic
manner was defined which remarkable by the defiitiele al/, and the undefined that which marked by the alesefic
/all, coincide to the English manner was defined thatked by the definite articline, and the undefined (marked by the
indefinite articlesa(n) and zero). on the other hand, even nevertheless the coriseptesent in the two languages,
confusion in English is marked by lexical evolutiand the potential effect of the native languagéckvimay moreover

complicate the function.

Articles do not handicap understanding, for in atrbonnection, they are generally ceremonial amdosat
unheard. Nevertheless, given the principle thay e among the most continual words in Englishs ibf the ultimate
prominence that university students have some 8lamvee of their employment. The English artick®), zero, andthe
are completely difficult to get not only for ESL/EHearners but also for children learning Englishaafirst language.
Articles are assured to be a source of stiffnessldarners (and teachers) of English as a secaeifjfo language,
essentially for those whose native languages ddaeg articles or do have articles or article-sashmorphemes that are
applied in ways that vary from English articles@eMurcia and Larsen-Freeman, 1999). In a morphleaeing by
Brown (1973), the articlea andthe came up at numbers nine and ten in the subjugafidourteen morphemes. It has
been found to be less tricky than the prepositiarendon, regular plural and possessive inflectigrbut more difficult
than the current progressive inflectieng, regular and irregular third person singular (elgansandhas), regular and
irregular past tenseleanedandwent) and contracted and uncontracted link verb (coparta (auxiliarype. The Arabic
article style is comparable to that of English ieant. While form is quite varied widely; howevére tArabic mode lists a
dual uniqueness between the defined and the umdkfthe English manner exhibits a ternary distimctiThe Arabic
manner was defined which remarkable by the defamitiele Al/, and the undefined that which marked by the alesefic
/all, coincide to the English manner was defined thatked by the definite articline, and the undefined (marked by the
indefinite articlesa(n) and zero). on the other hand, even nevertheless the coriseptesent in the two languages,
confusion in English is marked by lexical clauseshsaghe anda while it is remarkable in Arabic by additional elents

( affixes) such as the prefixes such adahd the suffixes such am, both to remark definiteness and indefiniteness
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respectively (Lyons, 1999). For example, the Arand English clause below are translation tantatntmuaqual:

e Man appeared in town

* A man appeared in town.

Despite enduring efforts by EFL instructors to exig article errors, these errors were found toesuffe speech
and writing of their students all over the worldidgtence an EFL instructor itself, the current ezsher endeavors to look

into this issue for the aim of adding to the cosimus drawn by preceding research.

This study was tested the winning of the Englistiefinite article by a cross-section of Thi-Qar warsity
students. It has three main objectives: (1) to gaxe the errors the learners make in items of ttypies and prospect
sources, (2) to numeration, approach and compareetlative recurrence of these errors to evaluayedevelopmental
directions among the learners of the varies leaal$ scales of proficiency, and (3) to Identify gotential variations
among the subjects which may be impute to clasdegoa median length of compositions. To comple&sé¢hobjectives,

the current researcher and investigator to seedwers, results and outcomes to the following gaasti

» What are the kinds and potential sources of infoionan the errors Iraqi EFL students make in ttiéze of the

indefinite article?
« Are there any developmental inclusions in the camipse duplication of the occurrence of these ex?Por
» Are there any wide variety in the students’ errghéch can be attributed to stage level?

» Is there a relationship between the median len§ttompositions and the repetition number of ermmede in

indeterminate article use?

This study came up its importance from the sigaifice of the theme it addresses and the certaiatytttrials to
reconnoiter a modern fields in accomplishmentsyaig| viz, the relationship between the median tlerd compositions
and the frequency of number's errors in them, wisaxpected to add another anticipative to thegmeliterature on the
English article mode. In spite of the fact thatyoinidefinite article errors are studied, the cutrsdy is determine in its
scope and generalize ability of outcomes to pesptelar to the present one. in addition, the ppheithat different
students are targeted at each stage level may maoihes limitation posed by these students’ poténtidifferent
personalities, motivation, and writing abilities limitation which would have been avoided if thengastudents were
studied over a four-year period of time. Finallyamining the students’ speech would have addetidunalidity to the

claims made in this research.
REVIEW OF PREVIOUS LITERATURE

The literature has a plethora of research condumtethe processes of learning the English artioleEFL/ESL
learners. However, this research has been foufacts on isolated features of the English artigigtesm (Chaudron and
Parker, 1990; Goto Butler, 2002;Jarvis, 2002; Kharrh981; Liu and Gleason, 2002; Mizuno, 1999; Yamnatd
Matsuura, 1982; Yoon, 1993) falling into two argasdagogy and its effectiveness and the proceasafisition. A good
number of the studies which yielded important figdi (Hakuta, 1976; Huebner, 1979, 1983; Tarone5)9&re
specifically conducted to examine grammatical merpés rather than article acquisition per se. Onastiedr (1987 and
1997), Parrish (1987), Tarone and Parrish (1988),Tchomas (1989) specifically studied the acquisitif articles. To the
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best of this researcher’s knowledge, Master (1983 the first to point out that articles seem toabguired differently,
depending on whether or not they occur in the k@smative language. Overall, the acquisitiontaf tlefinite articlehe
precedes the acquisition of the indefinite artel@Huebner, 1983; Master, 1997; Parrish, 1987; Thorh@89). Several
studies (Huebner, 1985; Parrish, 1987; Thomas, ;10B8udron and Parker, 1990) found an overuseeofiéfinite article,
but higher proficiency learners improved in accyraith indefinitea. Although both Master (1997) and Huebner (1983)
referred to the phenomenon dhé-flooding’ in which the is over generalized with a dramatic rise in usaggmas
(1989) found thezero article over generalized across proficiency levEets. learners whose native languages lack articles,
researchers (Master, 1997; Parrish, 1987; Eki@Q4Preported thatero dominates in all environments for articles in the
early stages of language learning. Parrish (198@yested an order of acquisition in which #eeo article, the definite
article, and the indefinite article are acquiredigexutively. Master (1997) concluded that thesenbza seem to acquire
the zero article first although he warns that one canndttted difference between thero article and omission of the
article. Master’s data showed ttmto accuracy is close to 100% for the low-ability lepalrticipants, which then drops,
and rises to nearly 100 % again for the high-abléwvel participants. He further reported that tiveruse ofzero article
decreases with the increase in proficiency leMéhoagh the overuse akro article persists more than the overuse of the
other articles. Liu and Gleason (2002:5) reexamiMedter’'s data and offered a new interpretatiothefoveruse of the
zero article and under use af andthe; this overuse of the zero article and the under afsthe at the advanced stage

would suggest that the two articles are acquireithea late.

Liu and Gleason’s hypothesis was supported by Yeu(®96) data on the use of articles by Czech Siogtak
learners of English, for while definiteness was elxtoded byhe at the early stages of acquisition, it persistegheat the
more advanced stages. However, participants enciodiediniteness by means of the indefinite artialat all levels of

proficiency with rising frequency as acquisitiorogressed.

Celce-Murcia and Larsen-Freeman (1999) claim thatproblematicity of the use of the article sysisrdue in
part to whether or not the lexical classificationoi countable versus uncountable nouns correspiontte native and
target languages. For example, wHilgniture and equipment are uncountable in both Arabic and Englishalk and
information are countable in Arabic and uncountable in Englighis mismatch may very well add to the complexify

the learner’s task, for he/she needs to learn thetfarticle system and other noun distinctions.

Research findings show similarities in the kingoodblems facing ESL/EFL learners, of which somelmieved
to be more serious for learners from certain lagguaackgrounds. The findings of comparative studidgst and second
language acquisition are widely varied. Some mamghstudies (cf., for example, Cook, 1973) repartilar stages of
development, while others (cf., for example, LarBe@eman, 1975) report apparent variability in dinder of acquisition
of different groups. A third group (cf., for examplErvin-Tripp, 1974) yet limits the similarity toatural learning
situations. Corder(1973) maintains that unlike reltdanguage learning, where learners make and ttest own
hypotheses about the language, second languageisan tutored situations follow an externally mspd syllabus. The
review of research on the effects of instructionsecond language development suggests that iristiutas a positive
effect on second language learning, the rate daiiaitipn and learners' ultimate level of attainmeéume even go as far as
claiming that certain structures may not be acquifenot taught (Cook, 1973). Certain findings, tewer, exclude any

potential influence on the order of acquisition gfhis believed to be independent of the kind andwarhof instruction
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the learner receives (Long, 1983).

Articles need to be taught because not only do tteeyy meaning but using them erroneously ofterseau
misreading and confusion (Wrase, 1982; Rinnerttdadsen, 1986). This is made more plausible by Rirarel Hansen's
(1986) report of significant improvement in articlse by more than one thousand learners from diifemative language
backgrounds following a systematic instructiongbraach using self-developed material. It has beponted that very
few EFL/ESL textbooks present a systematic appraacidequate practice to positively affect learngesformance in

article usage.
METHOD AND PROCEDURE

The subjects for this study were all students aflish at Thi-Qar University (Nasiriya city, Iraqr) the second
semester of the academic year 2014/2015. The fanupg of subjects started their degree in 2010120012 or 2013
respectively, which made them freshmen, sophomguegrs and seniors at the time of the researctotél of 209 male
and female students, all of whom were between t88nyears of age, were selected for the studye alklragi students,
the ones who participated in this study startethieg English as a foreign language in, or befthve fifth grade (currently
from the first grade). They were homogeneous imsepf their linguistic and socioeconomic backgrqueducational
system, and field of study. The subjects livedrnneaclusively Arabic-speaking community and hadred English as a
foreign language prior to taking it up as their andjeld of study at the university. Since the onburse where freshmen
students were uniformly asked to write paragraaesype texts in English was Eng 105, an Engliahduage Skills
course, subjects who represented freshmen werendram the two sections of this course. The reghefsubjects were
drawn from a three-year course sequence startitigeatophomore year and ending in the senior y&@&3:202 Writing the
Paragraph, Eng 206 Writing the Essay, and Eng 32Qirdy about Literature. Class level and averagegtle of

compositions are the only two variables. The subjeere asked to write about one of the followioijds:

Why do you study Engli8hlragi University campus violence in movigs car accidents and my

favoriteauthor/story/poet

Only the written work of two hundred of these studewas included in the analysis. Nine studentsipssitions
were excluded because their writers failed to iadicheir student identification numbers on thenemssheets and, thus,
the researcher was unable to determine their régpatass level. Table 1 shows the distributiorihaf sample in terms of

gender and class level.

Table 1: Distribution of the Sample

Impact Factor(JCC): 1.7843 This article can be downloaded fromwww.impactjournals.us




[ 96 Shehla Mohsin Abdul Sahib |

Gender Male Female Total
Class Level
Freshmen 17 24 $1
Class of 2013/2014
Sophomores 29 47 76
Class of 2042/2013
Juniors 26 20 46
Class of 2011/2012
Seniors 14 23 37
Class of 2010/2011
Total 86 114 200
Unidentified 5 4 9
Grand Total 01 118 209

The compositions were all written in 50-minute slagssions. The students were allowed to usertésgpective
choices of an English monolingual dictionary. Feery composition, a word count was made and eirotise use of the
indefinite article were counted, classified ancianalyzed. The types and frequency of theseswere compared to
observe similarities and/or differences in the tgme number of errors made across the four levidls. length of the
compositions was different across individual resfeonis as well as across class levels. A word cowast performed
excluding the instructions and questions which sofrthe subjects copied onto the answer sheet.vénage word count
for each class level was used to calculate theepéaige of errors in indefinite article usage. Therage length of the

compositions for each of the four class leveldiznmn in Table 2.

Table 2: Average Length of Composition across Cladsvel

Class Level Average
Composition
Length
Freshmen 227
Class of 2013/2014
Sophomores 301
Class of 2012/2013
Juniors 541
Class of 20 11/2012
Seniors 656
Class of 20 10/2011

The aim of the linguistic analysis of the compasis was to observe errors in the use of the inidefarticle
which could banter lingual errorscaused by the influence of the learners' nativguage;intralingual errorscaused by
the influence of the target language itsetinsfer of training errorscaused by faulty material presentation by teacbers
textbooks second language learning strategighich are the processes by which learners form, éesnodify hypotheses
about the nature of the target language; s@cbond language communication stratedigswhich learners attempt to
handle the heavy communication demands facing ti@nachieve the objectives of the study, each caitipa was read
twice, once by the present researcher and anoyhaend of two independent raters. Data from eactiingavere organized
using the following error categories: (1) deletiohthe indefinite article, (2) writinga as part of the noun/adjective
following it, (3) substitution of the indefinite fahe definite article, (4) substitution of the itéte for the indefinite article,
(5) substitution ofa for an, (6) use of the indefinite article with unmarkeldrpls, (7) use of the indefinite article with

marked plurals, (8) use of the indefinite articiéhwuncountable nouns, and (9) use of the indefiaiticle with adjectives.
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FINDINGS AND DISCUSSIONS

In this section, the researcher presents and dissube findings of the study in light of its olijees. First, the
errors made by the four groups of subjects aretiiih in terms of their types and potential sow,ceecond, the
frequency of these errors is computed and comparetbtect any developmental tendencies among tieldoels; and
third, potential differences among the subjectsciitan be attributed to class level or averagetiheafjcompositions are

detected.

Types of Errors: Discussed below are the nine types of error thgestdbomade in the use of the article.
Deletion of the Indefinite Article

Table 3 below, shows that a large number of em@n® made under this category (viz., 67, 51, 20%adors by
freshmen, sophomores, juniors and seniors, resedgti These errors can be attributed to more tiansource, the most
obvious of which may be native language transfarttie learners may be giving the equivalent naawguage structure

as the result of their inadequate knowledge of dlfithe target language, as shown in the examesb
Iragi University haseautiful campus [a beautiful campus].
English isinternational language [an international language].
My neighbor was killed igar accident [a car accident] near Nasiriyah.

Where a considerable number of the subjects maglerntor of deleting the indefinite articd€n) whose use is
obligatory with the singular countable noucempus, language, and accident. While English requires the use of an
indefinite article, Arabic shows indefinitenesstrmt using an article at all. Due to the aforemergtbdifferences between
the two languages, ungrammatical structures areusex. The fact that Arabic does not have a distinarker for
indefiniteness the way English does is probablydhese of the learners' deviation from the targegliage rule. This
assumption is further supported by previous workrégearchers like Duskova (1969), Richards (197it) Bataineh
(2002), among others, where the same error was matiarners from this and other language backgtstinat either do

not have corresponding article systems or art@alegether.

Another potential source of this error is the giggtof simplification. Learners could be attempttogeduce the
learning burden whereby the target language streictuiz., the indefinite article) is simplified mta form which is
compatible with the learners' still developing imenguage system. They may be usingzite articles with both singular

and plural unidentified countable nouns, which wiocgrtainly reduce the system into a more manageais.
Writing the Indefinite Article as a Part of the Element Below

Although this is by far the most frequent error agahe learners of the four levels, it seems tdhleeeasiest to
explain. Since it could not be traced to either ithéve or the target language, transfer of trgjrseems to be the ideal
explanation, for very early on in the acquisitiomgess, these learners are presented with theiniitdeérticlea as an

inseparable companion to the noun (and later thectke) it modifies. It is always book, a pen or a pencil but never
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book, pen or pencil. By such presentation, learners are led to belibata book is a single item rather than a two-item
noun phrase made of an indefinite article and ainduis is further worsened by the fact that earterial presentation is
mostly oral, which may mean that by the time trermrer is exposed to the written form, the miscoregtistructure has

already been imprinted in his/her inter languagstesy.

Table 3: Number and Percentage of Error across ClasLevels

. . - Tiadit
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o | b0 | b | ot i | R | frnts | b
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L 3 L o 0
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Seniors o [Ga] 2| os| 36 [200p] B | 20 3 " s [s00] o 0 [l Bl o y | o4 | 14
Class of
_2010-2011 .
Tl 147 | 00| 23 | 100 | B6 (300 | 47 | 100 | &3 | 100 | 10 1100 | 4 [ 00| 12 | 100 | 11 | 100 | &4 | 100

? The porcentage 13 calpdated by dividng $he mamber of errors in each of the mime categornes by the todsl mumber of erroes in that category

This misconception causes them to write the arislpart of the following element almost wheneteythappen

to observe the English rule of using one with siagunidentified countable nouns as seen in thengias below.

No one can deny that Thi-Qar University habeautiful[a beautiful] campus. Shakespeare wrote so much he

becamea famoug[a famous] playwright. Speed is the most commoe ¢aisa lot[a lot] of accidents.

The present researcher herself had made this &riew times in fear of being reprimanded by zeakeashers
who would not tolerate the deletion of the articldich seems consistent with Wrase’s (1982) war@igginst too much
worry too early about which article goes wheremoliag that to be counter-productive in writing. $t\worth noting that
this error is subsequent to that of article detetioecause once the learner realizes that an midefirticle is required,
he/she often fails to treat it as a separate eftiyn the noun or adjective it modifies and, thosntinues to produce

deviant structures.
Substitution Errors

The substitution of the indefinite articé€n) or null for the definite articléhe, of the definite articlehe for the
indefinite articlea(n) or null, and of the indefinite articla for the indefinite articlean were observed among the students

of the four levels, as shown in the following exdespThi-Qar University Street ia commercial center [the commercial
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center] of Nasiriya city.
English may ban only language [the only language] of business.

The international language [an international language] is used by people aleothe world. Knowing more than
one language makeke person [a person] smartThe person [a person] needs English for communication. Shekbroer

arm ina accident [an accident]. He has nat enough time[?] to leave the car.

Table 3 shows numbers as well as the frequencgafroence of the subjects’ errors. The way suligiituerrors
are distributed in Table 3 may appear odd. Comptréctshmen, sophomores, and seniors, juniors nedieast number
of substitution errors, while seniors erroneousalpsiituted the indefinite for the definite articliye definite for the
indefinite article, ana for an. Juniors aside, sophomores and seniors exhitattarp which is best described as puzzling.
Freshmen, sophomores, and juniors seem to ddeaviitirse than seniors in the erroneous substitutfdhe indefinite for
the definite article (compare 31.4%, 22.1%, and%bto 20.9%, respectively). This phenomenon, howewvay make
better sense if one keeps in mind that the subjectse former levels made more errors in articddetion than seniors
(compare 45.6%, 34.7%, and 13.6% to 6.1%). In otherds, while freshmen, sophomores, and juniorgtddl more
indefinite articles, most seniors recognized tlet fiaat English requires the use of one with siaguhidentified countable
nouns which may have led them to over generaligertlte to instances where it is not applicable. T that the third
substitution error, viz. that & for an, occurred only in one junior's composition andairtotally inappropriate context
makes it appear like a nonce mistake or a slip@fpen. In addition to the faulty substitutitve,has not a enough time to
leave the car does not even call for the use of an article. Farrtiore, the use of the senteredoes not have enough

timeis quite frequent in ESL/EFL textbooks and clasar@ituations, which lends itself to further suppbis analysis.
Using of the Indefinite Article with Marked & Unmar ked Plurals

Like the erroneous substitution of the indefinite the definite article, seniors surprisingly matie largest

number of errors in the use of the indefinite d&&tisith unmarked plurals, as shown in the exampédew:
English is spoken by people [people] from every nation.
A students [students] who know English have a better chandéden

Nevertheless, they made no errors in the use ofitkefinite article with marked plurals. Analogy or
overgeneralization of other target language strestwould be offered to explain this error. Tharess were probably

applying the rules of indefiniteness where it i$ aoplicable.

Furthermore, hypercorrection, or the learners' éang to erroneously use the article inplaces wlierg not
required for fear of making errors, could be oftete explain this type of error. Because they areften corrected when
they drop the article, learners occasionally oveths article to avoid making the error, especiaftgr they have begun to

recognize the need for an indefinite article irtaiercontexts in English.
The Using of the Indefinite Article with Uncountable Nouns

This error occurred with larger frequency in thanpositions of the freshmen and gradually decreasdtie
compositions of the other three groups (8 vs. 2ntl, 1 for freshmen, sophomores, juniors and sgniespectively). Like

the previous error, either overgeneralization opdrgorrection is probably the source of this erMwung people use
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information [information] to imitate the crimes in movie¥he learners could be erroneously extending tkeafishe
indefinite article with singular unidentified coaiie nouns to uncountable ones on the groundsuadftstal similarity, or

they could be overusing the indefinite article void errors of deletion.
The Using of the Indefinite Article with Adjectives

This error is possibly the result of overgeneraitrg for once the learner realizes the presencanoEnglish
structure where the adjective serves as the hetiteafoun phrase, he/she may erroneously extesdtiicture and, thus,
use the indefinite article where it is not requimdthe false assumption that since the adjectitbe head of the noun
phrase, it is treated the same way the noun is reiglard to the use of the indefinite article. Seoés likel will nurse
your sick and feed your hungry and| ventured into the unknown are perfectly grammatical in English and, in fawit

structurally different from a sentence likaglish isan extensive andThe buildingsare all a classical.

This error could also be explained as a nonce k@star one which is caused by learners' carelessaglaustion
or lack of attention. It has been found that leesngsually correct this type of error themselveseotheir attention is
drawn to it. The writer could have easily negleabecven not been able to come up with an appr@psiagular noun to
complete the sentence. Surprisingly, this researfthés it hard to come up with an appropriate némnthe sentence.

Actually, the best she can do here is use the sabstituteone andones, respectively.
The Effect of Class Level

The subjects made a total of 561 errors in theofigeticles, which are divided into 283 errors bgshmen, 160
errors by sophomores, 54 errors by juniors, anérédrs by seniors. The analysis of the differepesyof errors revealed
that the learners' performance varied from one iteranother, for as students did well on certaémi, they had some
difficulty with others. Table 3 shows that learrigrerformance differs significantly from one itemdnother among the
four proficiency levels. Most surprisingly, junioseem to consistently do better than their couattsp except in the
errors of substituting the indefinite for the dé@narticle and using the indefinite article witljectives, scoring a total
error percentage of 9.6 compared to 50.4% by freshr28.5% by sophomores, 9.6%by juniors, and 1lh#%eniors.
This researcher intends to investigate this phemoméurther in future research. As juniors did &ethan freshmen, they
outdid sophomores in all areas but one (viz., $uiisin of the indefinite for the definite articldtompare 22.1% to
25.6%). They also outdid seniors in all but the idance of three errors (viz., the deletion of thdeffinite article,
substitution of the indefinite for the definiteial®, and using the indefinite article with adjees (compare their 13.6%,
25.6%, 9.1% to the seniors’ 6.1%, 20.9%, and 0%peetively). This phenomenon would not seem soibdde kept in
mind that seniors made the least number of erroexticle deletion. The fact that they used motelas explains their
making more errors in writing as part of the following element, substitution lod indefinite for the definite article, and

the use of the indefinite article with marked plara
The Connection between the Length of Composition ahthe Number of Errors

Composition length was not found to have a consistelationship with the number of errors made. M/hi
freshmen, who wrote compositions of an average tcouB27 words, made a total of 283 errors, sophesiovho wrote
compositions of an average count of 301 words, naattgal of 160 errors, juniors, who wrote comgoss of an average

count of 541 words, made a total of 54 errors, sewiors, who wrote compositions of an average coti®6 words,
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made a total of 64 errors.

This result is not consistent with traditional teac warnings that the more one writes, the morergte/she is
bound to make. In fact, these figures may readilypsrt the researcher’s claim that the errors nigdthe subjects are
more developmental than thought in previous re$eadtthough juniors and seniors wrote compositiovith almost
double the length of those written by their freshmaad sophomore counterparts, their errors wenaakiaally cut to less

than 20% and 23% of those made by freshmen anda8¥P40% of those made by sophomores, respectively.

CONCLUSIONS

The results obtained above suggest that the majoirierrors made by the four groups are the resutommon
learning processes, such as overgeneralizatiosiamalification of the English article system. Thepact of the subjects'

native language was found minimal.

The only type of error that could possibly be dsedi to native language transfer, among other seuisethe

deletion of the indefinite article.

Although the results achieved in this study arensoand significant, more research is needed. Aitodipal
study using the same subjects over the period ef #iudy might prove invaluable for these purposed to mention

incorporating oral as well as written data in thalgsis.
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