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Abstract. The purpose of this paper is to provide 
detailed description of clinical assessment of the Wechsler 
Intelligence Scale for Children-Fourth Edition (WISC-IV) 
that can be used by clinicians to assess the level of intel-
ligence of children and adolescents. The WISC-IV is a 
standardized intelligence test provides essential informa-
tion and critical clinical insights into a child’s cognitive 
functioning. Literature review and analysis of how to 
interpret the WISC-IV are described. A psychological 
report of a 15 year African girl with the use of WISC-IV 
is reported and clinical impression is given. Information 
from several sources including interviews with parents, 
test scores and behavioral observations were used to 
develop a hypothesis about the child’s skills. Her Full 
Scale IQ of 125 is classified in the superior or higher 
range of intelligence. Recommendations about how to 
address problem areas are discussed.

Keywords: Wechsler intelligence, Cognitive func-
tioning, Psychological report, Assessment, Children.

1. INTRODUCTION

The Wechsler Intelligence Scale for 
Children - Fourth Edition (WISC-IV) is the 
latest edition of the Wechsler scale for children 
6 to 16 years old (Wechsler, 2003a, 2003b).  
According to Sattler and Dumont (2008) the 
WISC-IV has many strengths that  include its 
excellent standardization, good overall psy-
chometric properties, useful diagnostic infor-
mation, inclusion of Process scores, generally 
good administration procedures, good manu-
als and interesting test materials, helpful scor-
ing criteria, usefulness for children with some 
disabilities and extensive research and clinical 
literature with prior versions of the test.

Overview of the WISC-IV

The first edition, the Wechsler Intelli-
gence Scale for Children (WISC), was pub-
lished in 1949. as a downward extension of 
the adult intelligence testcalled the Wechsler-
Bellevue Intelligence Scale (Wechsler, 1939). 
It was followed by the revision in 1974, called 
the Wechsler Intelligence Scale for Children 
- Revised (WISC-R). Another revision, the 
Wechsler Intelligence Scale for Children-
Third Edition (WISC III) was published in 
1991. The staff of PsychCorp prepared the 
last two revisions, still cited David Wechsler 
as the author, even after his death in 1982. 
The test was revised in order to (a) improve 
its theoretical foundations, (b) improve its 
psychometric properties, including providing 
a more recent norms, (c) enhance its clinical 
utility and increase developmental appro-
priateness, and (d) increase user friendliness 
(Sattler and Dumont, 2008). The WISC-IV 
was standardized on 2200 children ranging in 
age from 6 to 16 years children with 11 age 
group were selected to represent children in 
the United States (Sattler and Dumont, 2008). 
The one exception was for the Arithmetic sub-
test, which was standardized on 1100 children. 
Stratified sampling was used to obtain the 
demographic characteristics of  age, sex, race/
ethnicity, geographic region, and parental edu-
cation (used as a measure of socioeconomic 
status). Each age group was made up 100 boys 
and 100 girls, except in the Arithmetic stan-
dardization group, which had 50 boys and 50 
girls in each age group from Euro American, 
African American, Hispanic American, Asian 
American, and other. The four geographical 
regions sampled were Northeast, South, Mid-
west, and West (Sattler and Dumont, 2008).

There are 10 core subtests and 5 supple-
mental subsets in the WISC-IV (Sattler and 
Dumont, 2008). Verbal comprehension com-
prises similarities, vocabulary, and compre-
hension (three core subtests) and Information 
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and Word Reasoning (two supplemental sub-
tests). Perceptual Reasoning comprises block 
Design, picture Concepts, and Matrix reason-
ing (three core subtests) and Picture Comple-
tion (one supplemental subtest). Working 
memory comprises Digit Span and Letter - 
Number sequencing (two core subtests) and 
Arithmetic (one supplemental subtest). Pro-
cessing speed comprises coding and Symbol 
Search (two core subtests) and cancellation 
(one supplement subtest). The WISC-IV 
yields seven process scores: Block Design No 
Time Bonus (DSB), Longest Digit Span For-
ward (LDSF), longest Digit Span Backward 
(LDSB), Cancellation Random (CAR), and 
Cancellation Structured (CAS).

The WISC-IV uses standard scores 
(M=100, SD=15) for the four Indexes and for 
the Full scale IQ and scaled scores (M=10, 
SD=3) for the 15 subtests.  The Full Scale IQ 
is computed by comparing the sum of children 
in the child’s age group. After each subtest is 
scored, raw score points are summed and con-
verted to scaled scores for the child’s own age 
group (Sattler and Dumont, 2008).

 	 Sattler and Dumont (2008) indicates 
that the WISC-IV is considered to have out-
standing reliability. For example, the four 
individual composites and the Full Scale have 
internal consistency reliability coefficients of 
0.81 or above over the entire age range cov-
ered in the standardization group. Test-retest 
reliability coefficients indicate that the WISC-
IV generally provides stable Indexes and Full 
Scale IQs. The WISC-IV Full scale IQs range 
from 40 to 160 at all ages of the test, though 
the range is insufficient for children who are 
extremely low or extremely high functioning. 

Family Background and Home 
Environment:

Environmental factors that influence 
children’s intellectual developments and func-
tioning in their prenatal and early develop-
ment include nutrition; family background 
and home environment; poverty; schooling 
and cultural variables. These varieties of con-
ditions can be categorized into three main 
variables, which are; prenatal variable, gen-
eral birth process variable and Neonatal vari-
able (Sattler, 2008). Prenatal variables are 
conditions which occur during the period of 
pregnancy include abnormalities; infections 
and illnesses in the mother; radiation; prenatal 
stress; exposure to alcohol, drugs, or environ-
mental toxins; and injury. According to Alcock 
and Bundy (2001), several types of infections 
in pregnant woman that can cause severe 
mental retardation include rubella, syphilis, 

or cytomegalovirus. Encephalitis, meningitis, 
cerebral malaria, human immunodeficiency 
and virus (HIV), and Lyme disease are infec-
tious diseases can interfere with infants’ and 
children’s intellectual development. 

The maternal use of heroin, cocaine, 
alcohol, and marijuana are drugs that affect 
both prenatal and postnatal intellectual devel-
opment in children (Asanbe and Lockert, 2006; 
Willford et al., 2006). Family Background and 
Home Environment Factors associated with 
family background and home environment 
are significantly correlate with children’s IQs 
(Lawlor et al., 2006; Lawlor et al., 2006). Per-
sistent poverty has more detrimental effects on 
children’s intelligence test scores and school 
achievement than does transitory poverty. The 
cognitive functioning of children living pov-
erty is often diminished because of high rates 
of maternal prenatal complications, reduced 
access to health-promoting resources (e.g., 
doctors, clinics, information), increased expo-
sure to lead, inadequate nutrition, and inade-
quate homebased cognitive stimulation. These 
factors may also affect brain development and 
consequently intellectual development (Noble 
et al., 2010). The quality of a school plays a 
minor role in individual differences in IQ. 
Between 2% and 10% of the variance in chil-
dren’s cognitive functioning may be associ-
ated with school quality (Bouchard and Segal, 
1985). However, there is a high correlation 
between years of schooling completed and 
IQ. The evidence suggests, however, that each 
extra year of education adds 1 to 3.5 points to 
an individual’s expected adult IQ (Bouchard 
and Segal, 1985; Ceci, 2003). Berry (2001) 
maintains that intelligence is shaped by the 
survival skills needed by people in a culture. 
For instance, well developed visual discrimi-
nation and spatial skills are essential in a cul-
ture where hunting is emphasized, whereas 
reading and writing skills are important in a 
literate society.  Acquired knowledge is influ-
enced by the way a culture stores and trans-
mits knowledge and by how individuals in the 
culture extract information from their envi-
ronment. Thus, intelligence develops within 
a cultural context, and cultures differ in how 
they value different mental abilities (Nisbett, 
2010).

The psychological report is a case study 
that illustrates the application of a recom-
mended practice based on the administration 
of the WISC-IV to a 15-year old girl whose 
parents gave the examiner permission to ad-
minister the test to her child for educational 
purposes. The case provides a good example 
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of how information from several sources-
including interviews with parents, test scores, 
consultation with the teacher and behavioral 
observations were used to develop a hypoth-
esis about the child’s skills and recommenda-
tions about how to address problem areas. Her 
Full Scale IQ of 125 is classified in the supe-
rior or higher range of intelligence. The names 
in the study are factitious for confidentiality 
and pedagogical reasons. The interpretive 
report for the WISC-IV is designed for use 
in educational evaluation and counseling for 
graduate students. Readers should note that no 
referral or placement should be made solely 
on the basis of the WISC-IV report without 
confirmation from other sources.  

2. MATERIALS AND METHODS

The materials used for the assessment 
include the 10 core subtests and 5 supple-
mental subsets in the WISC-IV are made up of 
the: Comprehension Index (VCI) - measures 
verbal concept formation, verbal reasoning, 
and knowledge acquired from one’s environ-
ment (Wechsler, 2003b). The subtests include: 
similarities subtest measures verbal concept 
formation and reasoning. The Similarities 
subtest requires the child to describe how two 
objects or Concepts are similar (Chen, H. et 
al., 2009). Compared to other verbal com-
prehension subtests such as Vocabulary and 
Information, this subtest appears to require 
relatively more inductive reasoning (Chen, H. 
et al., 2009).

Vocabulary subtest measures word 
knowledge and verbal concept formation. 
For picture items the child named the object 
presented visually. For verbal items, the child 
defined words that are presented visually and 
orally. Comprehension subtest measures prac-
tical reasoning and judgment in social situa-
tions. The subtest requires explanation situa-
tions, actions and activities and provides one’s 
ability to understand situations and provide 
answers to specific problems (Sattelr and 
Dumont, 2008). The child answered questions 
based on her understanding of the questions.  
Information subtest measures how one is able 
to acquire, retain, and retrieve general factual 
information. The child answered questions 
that address a broad range of general knowl-
edge topics. Perceptual Reasoning Index (PRI) 
- measures perceptual and fluid reasoning, 
spatial processing, and visual motor integra-
tion (Wechsler, 2003b). The sub tests include: 
In the Block Design subtest, child is asked to 

recreate a design when viewing a model or a 
picture. It mainly requires visual processing 
ability, including perceptions of spatial rela-
tions and mental manipulations of visual pat-
terns (Chen, H. et al., 2009).  

Picture Concept subsets measures 
abstract categorical reasoning ability. The 
child is presented with rows of pictures and 
was to choose one from each row to form a 
group with a common characteristic. Although 
mainly requiring inductive ability, it also in-
volves general information or verbal media-
tion (Chen, H. et al., 2009; see Flanagan and 
Kaufman, 2004). Matrix Reasoning. This sub-
test generally requires manipulating abstrac-
tions, rules, generalizations, and logical rela-
tionship (Chen, H. et al., 2009). The child 
selects the response option that completes the 
matrix or series (Chen, H. et al., 2009).  For 
the Picture Completion subtest, the child is 
asked to name or point to the important  part 
missing from a picture within a specified 
time limit (Chen, H. et al., 2009). This task 
involved visual processing and general infor-
mation abilities (Chen, H. et al., 2009; see Fla-
nagan and Kaufman, 2004).

Working Memory Index (WMI) - 
requires working memory processes to 
manipulate orally presented verbal sequences 
(Wechsler, 2003b). Or to simply orally pre-
sented sequential information. The sub tests 
include: Digit Span subtest measures working 
memory, requires repeating a series of digits 
(Sattelr and Dumont, 2008). For Digit Span 
Forward, the child is asked to repeat the digits 
as given (Sattelr and Dumont, 2008). For Digit 
Span Backward, the client was made to read 
a sequence of numbers and recalled the num-
bers in reverse order. 

Letter-Number Sequencing subtest 
measures sequential processing and  short-
term auditory memory (Sattelr and Dumont, 
2008). The child read a sequence of num-
bers and letters and recalled the numbers in 
ascending order and the letters in alphabetical 
order. Arithmetic is a supplementary Working 
memory subtest that requires solving simple 
to complex arithmetical concepts and numeri-
cal reasoning (Sattelr and Dumont, 2008). 
Working within a specified time limit, the 
child mentally solved a series of arithmetic 
problems. Processing Speed Index (PSI) - 
requires visual perception and organization, 
visual scanning, and the ability to use hands 
and eyes efficiently (Wechsler, 2003b). The 
attention factor is two minutes. 

The sub tests include: coding. This sub-
test requires children to copy symbols paired 
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with simple geometric shapes or numbers 
within a specified time limit (Chen, H. et 
al., 2009). Besides measuring the process-
ing speed, successful performance on this 
task may also indicate recall ability (Chen, 
H. et al., 2009). The child completed this sub-
test using a response booklet. In the Symbol 
Search subtest, the child is required to scan a 
search group and rapidly indicate whether the 
target symbol(s) matches any of the symbols 
in the search group. This task involve both 
processing speed  and the ability to perceive 
and think with visual stimuli (Chen, H. et al., 
2009; see Keith et al., 2006). The child com-
pleted this subtest using a response booklet. 
The Cancellation subtest measured visual-
perceptual recogntiton and speed of visual 
processing (Sattelr and Dumont, 2008). The 
subtest requires scanning both a random and 
a structured arrangement of pictures, and 
marked target pictures within a specified time 
limit. The child completed this subtest using a 
response booklet, and not on his or her digital 
device. 

Analyzing the Psychological Wisc-IV 
report:

Identifying data: This section provides 
traditional identifying data, such as name, 
date of birth, age, date of evaluation, date of 
report, and grade. Other information may in-
clude home address, phone number, and name 
of school. (In actual practice, the child’s last 
name would be included in the section of the 
report (Dumont and Rapport, 2008) 

Test (s) administered: This section cites 
the name(s) of the test(s) administered and the 
test scores.

Reasons for referral: This section begins 
the narrative portion of the report and explains 
the reason for the evaluation. It documents 
what the examiner perceives as the purpose 
for the evaluation and who initiated the refer-
ral (parent, teacher, court). This section also 
helps to develop the focus of the recommenda-
tions and contains information about the child 
that is related to the referral question. In this 
report, it indicates that the child was tested so 
that the examiner could obtain practice admin-
istering the WISC-IV, though in actual prac-
tice, children may be referred for different rea-
sons. For example, when   their academic per-
formance is below grade level, they are acting 
out in class, they have sustained a brain injury 
or they need a reevaluation etc. (Dumont and 
Rapport, 2008).

Background information: This section 
was included in the report for educative pur-
pose although it does not need to be included in 

a WISC-IV practice.  This section of the report 
contains information about the child’s devel-
opmental, educational, and family history as 
could be done in actual practice (Dumont and 
Rapport, 2008).

Behavioral observations: This section 
describes the child’s behavior during the ex-
amination (e.g., level of cooperation, atten-
tion, frustration), including his or her rela-
tionship with the examiner (Dumont and Rap-
port, 2008).

Assessment results and clinical impres-
sions: This section describes the child’s per-
formance on the WISC-IV. Normative data 
and confidence bands with the full Scale IQ are 
included (Dumont and Rapport, 2008). This 
section discusses discrepancies and/or con-
sistency among the child’s indexes. The paper 
also gives the differences between the indexes 
and individual subtest scores needed to reach 
the 0.5 and 0.01 levels of significance. This 
section also describes the child’s strengths and 
weaknesses based on the subtest scores. The 
percentile ranks for the entire subtest scaled 
scores are also indicated. The child’s percep-
tual reasoning abilities also described as aver-
age or above average, as noted by his score 
on the Block Design, Picture Concepts and 
Matrix Reasoning subtests. Working memory 
(or auditory short-term memory) is indicated 
as above/below average or average, as noted 
by his score on the Digit Span and Letter- 
Number Sequencing subtests. Her sequential 
visual processing abilities are described, as 
noted by her scores on the Coding and Symbol 
Search subtests. 

Recommendation: This section is op-
tional. The author included this portion for 
educational purposes although it does not need 
to be included in a WISC-IV practice report.

Summary: This section summarizes the 
findings and any recommendations made in 
the body of the report.

3. RESULTS AND DISCUSSIONS

Case: Psychological Report

Client: LAS.	 Sex: Female
Date of birth:   xx/xx/98				  
	 Age: 15 yrs 4 months
School: MC High School.

TestingDate: 04/07/2013                                   
Examiner:   Anthony Nkyi
Preliminary Information: Sources 

of information used to gather data for this 
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evaluation report include a clinical inter-
view with the client and her mother, and the 
Wechsler Intelligence Scale for Children-
Fourth Edi-tion (WISC-IV).  

The WISC-IV is a standardized intelli-
gence test provides essential information and 
critical clinical insights into a child’s cogni-
tive functioning. It also integrates current con-
ceptualization and recent research to provide 
the most essential information about a child’s 
strengths and weaknesses. The WISC-IV con-
tains 10 core subtests and 5 additional sub-
tests. These are summed to four Indexes (the 
Verbal Comprehension Index, the Perceptual 
Reasoning Index, the Working Memory Index 
and the Processing Speed Index) and one Full 
Scale IQ (FSIQ) which ranges from lowest 40 
to highest 160 points

Two sessions with the client were nec-
essary that include the clinical interview and 
administration of the WISC-IV lasted three 
hours and thirty minutes and took place at the 
client’s residence. The parents of LAS gave 
consent to participate in the evaluation pro-
cess. The father signed a consent form and the 
child assented to indicate in what manner the 
information would be used.  

Reason for Referral: Client is a volun-
teer for the purpose of assisting the exam-
iner obtain practice administering the WISC-
IV and to provide assessment for educative 
purposes.

Test Administered: Wechsler Intel-
ligence Scale for Children-Fourth Edition 
(WISC-IV). (Fig 1, Table A-1)

Verbal comprehension composite                     
Scaled Score                 

                         
Similarities                  16                                                              
Vocabulary                  13                                                              
Comprehension           19         

Perceptual reasoning   composite                                     
Scaled Score              

Block Design                 7            
Picture Concepts          11
Matrix Reasoning        12      

Working memory composite
Scaled Score                         

Digit Span                    13        
Letter-Number Sequencing 14          
                                         

Processing speed
   Scaled Score                               

Coding                          14                                                   

Symbol Search          14                                                                                              
Composite scores (Fig 2. Table A- 2)

 Standard Score   Percentile Rank
VC I 136                 99%
P R I     100             50%
W MI 120                91%
P S I    123               94%
F S IQ  125              95%
       
Background Information: LAS. is a 15 

year African American female high school 
student who lives with her parent in the state 
of Nebraska. She is a monolingual English 
speaker.  

The client has an unremarkable medical 
and mental health history. The client’s mother 
reports that LAS has never had significant 
medical problems or accidents, and had never 
been seen by a mental health professional. 

LAS was born in the state of Nebraska, 
the oldest and the only female of four sib-
lings in 1993. Although she was born in the 
state of Nebraska, her parents had already had 
originally moved from one of the West Afri-
can French countries to the United States of 
America. The parents report that LAS grew 
up healthy and had no problems during her 
developmental growth. Her mother holds a 
Master’s degree in Management Studies while 
the father has a Bachelor’s degree.  

The mother and the father are em-
ployed in a Bank and a business Company 
respectively. 

LAShas other three siblings. Nick a sev-
enth grade, Joe a second grade and Joe in a 
Kindergarten, all attend a Mission School.

The mother reports that LAS was a 
healthy full term baby with no problems at 
birth. She started talking at an early age and 
started kindergarten a few weeks before she 
turned five years. LASattended kindergarten 
through her eight grades at elementary school 
in the state of Nebraska. The client excelled 
in all her classes throughout her elementary 
education. As a result of her academic excel-
lence, she was awarded the Honorary Rotary 
Club award and The Black Catholic Student 
Scholarships for high school education. 

LAS attends MC high school in Ne-
braska and has good academic record and 
won the state champion in Speech in Seri-
ous prose in 2009. She is on several com-
mittees at school. She is an active Catholic 
Church member and plays leadership roles in 
her church youth group. She was selected to 
be part of Youth Leadership program at the 
Creighton University and had the opportunity 
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to visit several business and social locations in 
Nebraska throughout the 2008-2009. 

LAS is a very sociable and likes to spend 
time with her friends. The client expressed an 
interest in hobbies that include reading and 
socializes with friends. 

The client would like to do many things 
when she grows up. She wants to be a pedi-
atrician, bio-engineer, a teacher and a dancer. 

Behavioral Observations:
LAS was compliant with the instruc-

tions of the WISC-IV administration. At first, 
she seemed comfortable with the examiner 
but showed some signs of anxiety as some of 
the questions appeared harder and difficult. 
She often asked “Are we still on the difficult 
stuff” when the questions appear difficult. She 
worked calmly and quietly and answered most 
of the questions with much interest. There 
were two brief interruptions in the administra-
tion of the test. One was a visit to the rest room 
and the other was to the kitchen to drink some 
wa-ter. 

Presentation and Mental Status:
During the session LAS was alert, and 

oriented to time, place, and person. She pre-
sented no unusual behaviors during the ses-
sions. Rapport with the client was easily estab-
lished and maintained. Her mood was within 
normal limits. She was dressed appropriately 
in a short pant and T-shirt. Client appeared 
well groomed and exhibited no problems with 
gait. LAS exhibited good use of the English 
language and understood instructions of vary-
ing complexity. She was very verbal and her 
responses to questions were direct and appro-
priate with no evidence of any speech or hear-
ing diffi-culties. Her attention to the task at 
hand and her concentration were appropriate 
alt-hough she showed some signs of anxiety 
with some difficult questions.

WISC-IV interpretation Results:
The purpose of the administration of 

the Wechsler Intelligence Scale for children-
fourth Edition (WISC-IV) to the volunteered 
client was to assess her overall level of cog-
nitive functioning and to assist the examiner 
obtain practice administering the WISC-IV

LAS overall intellectual ability is in the 
superior range. Her Verbal Comprehension 
ability is in the very superior range; her Work-
ing Memory and Processing Speed abilities 
are in the superior range while Perceptual rea-
soning is in the average range The Full Scale 
IQ (FSIQ) is derived from the combination of 
the ten subtest scores and is considered the 
most representative estimate of global intel-
lectual functioning (Ref. Table A-2). 

There were significant differences 
among the four indexes that are associated 
with relatively low scores on the Perceptual 
reasoning-Block Design. In spite of the dif-
ferences, the present measure of her overall 
thinking, reasoning, and intellectual function-
ing ap-pear to be valid

LAS‘s performance on the Verbal Com-
prehension Index suggests that she performs 
within the very superior range and above those 
of 99% of her age group. (VCI=136; 95% 
confidence interval=127-141). The Verbal 
Comprehension Index is designed to measure 
verbal reasoning and verbal acquired knowl-
edge. This may suggest her ability to apply 
verbal skills and information to the solution 
of new problems, process verbal informa-
tion and ability to think with words are better 
developed. The scores may also suggest that 
her Verbal Comprehension skills are better de-
veloped than her perceptual reasoning skills 
and that retrieval of verbal information from 
long term memory is better developed than 
nonverbal problem solving.  

LAS’s performance on the Perceptual 
reasoning skills indicate that she is in the aver-
age range and above those of approximately 
50% of her age group. The perceptual reason-
ing composite measures nonverbal reasoning 
skills. Her low score on Block Design may 
suggest she has poor visual-perceptual reason-
ing and non-verbal reasoning ability. 

LAS’s working memory abilities as 
measured by the Working Memory Index are 
in the superior range and above 91% of her 
age group. Such high score may suggest that 
she has the ability to sustain attention and   
has a high long term and short term auditory 
memory and attention.

LAS scored in the superior range on 
the Processing Speed Composite. Her score 
is equal or above 95% of people in her age. 
Processing Speed Index measures process-
ing speed skills. Such superior score suggests 
that LAS has good processing speed and good 
attention and concentration. Her strength in 
processing speed indicates that she has the 
ability to work under time pressure. The signif-
icant difference between the Verbal Compre-
hension and Perceptual reasoning skills may 
indicate that her Verbal comprehension skills 
are better developed than perceptual reason-
ing skills. The results of the score also suggest 
that the Verbal comprehension and verbal pro-
cessing are better developed than her working 
memory and short term auditory memory. The 
difference between the verbal comprehension 
and processing speed skills may suggest that 
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the verbal processing and long term memory 
is better developed than short term visual 
memory (Table A-3).

LAS.’s scores also reflect a number of 
strengths. For example, one area of strength 
suggested by the scores was her social judg-
ment and practical reasoning; analogical 
visual perceptual reasoning, and her ability 
to reason deductively and the ability to cat-
egorize the meaning of individual words. Her 
high score on Picture comple-tion compared 
to Block design may suggest that nonspatial 
perceptual ability is better developed than spa-
tial visualization ability (Table A-4).

Her weakness on block design may not 
be related to her academic performance but 
could be likened to her anxiety at the begin-
ning of the test. This is because her overall 
superior skills (Full Scale IQ=125) indi-
cate that LAShas the ability to perform well 
at school and at home. Her involvement in 
church activities as her leadership roles in 
youth group confirms the elevated score (Ref: 
Table A-4).

4. CONCLUSIONS

Summary:
LAS is a 15 year African American 

female high school student who lives with her 
parent in Omaha, Nebraska. Both of her par-
ents migrated from Togo to America. She is a 
monolingual English speaker.  

LAS was born in October 5, 1998 in Ne-
braska, the oldest and the only female of four 
siblings.

LAS has other three siblings. The client 
has an unremarkable medical and mental 
health history. 

 	 She agreed to participate in this psy-
chological test to assist the examiner for ed-
ucative purposes. Her scores on the WISC-IV 
are believed to be valid indication of her pres-
ent level of intellectual function-ing.   

She obtained a WISC-IV Full Scale IQ 
of 125 in the superior range equal or above 
95% of her peers. LAS overall intellectual 
ability is in the superior range. Her Verbal 
Comprehension ability is in the very superior 
range; her Working Memory and Processing 
Speed abilities are in the superior range while 
Per-ceptual reasoning is in the average range

Recommendation: 
On the basis of the present evaluation, 

LASshould be seen as functioning at a supe-
rior range. This is not surprise looking at her 
academic record, her verbal and reasoning 

abilities. 
The following specific recommenda-

tions may be considered:
1.  LAS is encouraged to focus on activi-

ties that involve recognition of visual details.  
This will enable her to gain skills to analyze 
and synthesize visual-spatial material and 
visual-motor coordination. 

2. LAS will benefit from relaxation tech-
niques to enable her reduce anxiety that can 
contribute to the ability to work under time 
pressure and the willingness to guess when 
uncertain.

3. LAS will need program on motiva-
tions to build her selfesteem  during frustra-
tions and anxiety.  Much emphasis should in-
clude building on her strengths.

4. Her learning style appears to be a ver-
bal/auditory learner as she performs best on 
these type tasks.

The WISC-IV assessment  offers  stake-
holders the opportunity to: (a) identify read-
ing and earning issues early as well as  learn-
ing disabilities in children; (b) Understand 
the individual’s learning profile and identify 
gifted children; (c) make appropriate; accom-
modations and develop learning plans for indi-
vidual students; and (d) to determine learning 
processes, which include both strengths and 
weaknesses and the impact that they might 
have on individual student performance 
(Wechsler, 2003a).
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Fig. 1. Total raw score to scaled score conversions

	 Table A-1.

Fig. 2. Total raw score to scaled score conversions
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	 Table A - 2. Sum of scaled scores to composite score conversion 

	 Table A-3. Discrepancy comparison

	 Table A-4. Determining strengths and weaknesses
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