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Dividing all the factors that determine 
the success of learning a foreign 

language, the methodology, general psy-
chological and individual-psychological, 
the researchers believe the most impor-
tant motivation for learning among the 
general psychological factors. Accord-
ing to the apt remark D.Diza, motivation 
is energizatorom behavior and guide in 
training.

 This problem has recently attracted 
the attention of more trainers of foreign 
language. However, when applied to the 
study of foreign languages at second-
ary school, the problem of motivation is 
far from being resolved. An indicator of 
this unresolved problem may be at least 
the fact,that the majority of respondents 
M.A.Kudashovoy students (69%) inter-
est in a foreign language lesson.The fact 
that a very small number of students en-
gaged in a foreign language is optional, 
as evidence of the unpopularity of the 
foreign language as a school discipline.

 To address the problem of motiva-
tion can go different ways. In this article 
we will address issues related to the role 
of educational materials to maintain mo-
tivation when learning a foreign language 
at school. We›re talking about maintain-
ing motivation, because, supposedly, the 
vast majority of students begin to study a 
foreign language with great enthusiasm 
and desire to succeed. For this fact pro-
vides a strong emotional charge, laying a 
solid motivation and a positive attitude 

towards foreign language as an academic 
discipline. But such an attitude towards 
the ultimate goal of education is not 
enough to guarantee success if students 
throughout the learning does not create 
an emotionally positive attitude to the 
process of mastering a foreign language, 
to the regular practice of this subject.

We know that positive emotions, 
increasing the susceptibility of the ana-
lyzers and the excitability of the nerve 
centers in the cerebral cortex, have a 
benefi cial effect on the absorption of 
any school subject. It seems, however, 
that the problem of emotional appeal of 
a foreign language training is particu-
larly acute, that distinguishes this object 
from all other disciplines the school cy-
cle. «The teacher of a foreign language 
- writes A.A.Leontev - more than any 
other teacher of the subject must actively 
intervene in the emotional atmosphere 
of the lesson and provide opportunities 
for the emergence of students› emotional 
states conducive to their learning activi-
ties.»

Note that recognition of the need to 
create a positive emotional atmosphere 
in the process of learning a foreign lan-
guage has become such statements give 
rise to the Methodists, for example, the 
statement S.Kordera that students should 
want to learn a foreign language, because 
language learning - fun, not because 
what they need to know the language. 
It seems that in this statement for all its 

paradox and some shift in emphasis is an 
important grain of truth.

In the overall structure of incentives 
usually are the main motive (or exter-
nal motivation) and private motives (or 
intrinsic motivation). We are interested 
in private motives - motives that arise 
during the actual training activities, and 
according to researchers who have the 
highest level of educational activity. It 
should be noted that the emotional ap-
peal of the educational process, pro-
moting students› interest in episodic, 
of course, has a positive effect on the 
formation of a stable process to study 
a foreign language, making a positive 
emotional reaction to a stable tendency.
Thus, if we agree with the fact that one 
of the most effective means of dealing 
with emotional hunger in the classroom 
foreign language teacher is to use a va-
riety of educational materials, fi lled with 
positive emotional charge, the training 
materials, as a fully controllable factor 
(in terms of motivation ), have an impact 
on the subjective factor, thereby contrib-
uting to the emergence of the installation.

Talking about the various training 
materials that can have a positive emo-
tional impact on the learning process, we 
primarily have in mind the audio-visual 
teaching aids such as fi lmstrips voiced, 
kinokoltsovki, kinofragmenty and mov-
ies. Continued use of only one textbook, 
the same types of exercises, one way or 
another connected with the textbook, 
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originally perceived as a new kind of 
educational activity, weakens the posi-
tive emotions, and often eliminates them 
as students gradually develop stereo-
typical reaction. As a result of incoming 
information and monotonously similar 
exercises of the students active partici-
pants in the learning process to become 
passive contemplators. This template 
presentation of information based on the 
wingless practicality, in the end, kills stu-
dents› desire to accept and assimilate this 
information. It should help teachers and 
audio-visual teaching aids, especially 
as modern foreign language teaching is 
largely dependent on the training ma-
terials, which dictate the use of various 
methods of teaching.

It is diffi cult to overestimate, in 
terms of motivation role of audiovisual 
teaching aids, which are not only helping 
to organize the fi eld of perception (vision 
and hearing), but also give the student 
the freedom to interpret their own situa-
tions, depending on its overall level and 
degree of language acquisition.

Thus, by using a variety of audiovis-
ual training situation, making a fascinat-
ing educational activity, contribute not 
only to intensify the learning process, 
but also to maintain a high level of mo-
tivation.

One of the reasons that the audio-
visual training aids are not used in the 
practice of teaching foreign languages 
in school, is that their use is to some 
extent, is a violation of the customary 
course of the learning process: a student 
switches to a new kind of work is very 
different from all others. Many teachers 
believe that this is a very high price for 
the result, which in the end, it turns out. 
It seems that the proponents of this view 
ignore the positive impact that audiovis-
ual training not only in the foreign lan-
guage, but also on motivation. Before we 
address the use of audiovisual material, 
you need to convince the teacher that is 
a «violation» of the educational process 
is justifi ed.

Of all the wide range of issues arising 
out of this problem, we will focus on the 
use of voiced story fi lmstrips, and mov-
ies kinofragmentov to use students› ac-
quired knowledge and skills. We address 
this issue because his negative attitude to 
the study of foreign language learners are 
often attributed to the fact that they see 

in the target language of practical value.
The results of research psychologists 

have shown that by the interests of class 
V children are becoming more conscious 
and differential. Of great importance in 
the formation of interest in the subject is 
a subjective perception of the students 
the importance of the acquired values. 
One can presume that the education and 
educational effectiveness of the principle 
of relevance is determined by the num-
ber of objective and subjective reasons, 
which include: the authority of teachers, 
availability of promising lines, the prac-
tical application of acquired knowledge, 
the presence of the target set in the class-
room and understand its signifi cance. 
One of the main factors contributing to 
the formation of the importance of the 
principle of acquired knowledge and 
interest in learning a foreign language 
in high school, is probably the person 
and the teacher›s authority, his ability to 
teach the subject interesting. This is con-
fi rmed by the fi rst factor is well known to 
all teachers of foreign languages: decline 
of interest in studying foreign languages 
in VII - VIII high school, when the prin-
ciple is the importance of knowledge 
acquired is less determined by the indi-
vidual and the authority of the teacher, 
although in these classes, the infl uence 
of the latter on the pedagogical effective-
ness of the principle can be quite sub-
stantial. At the same time increases the 
importance of such factors as the avail-
ability of promising lines and practical 
use of knowledge.

The decline in interest in the study of 
foreign languages at the secondary level 
for several reasons, one of which is, in 
our opinion, to ignore these factors. We 
believe that the sooner the teacher will 
use them, the more effi cient the process 
will proceed foreign language teaching. 
«Children aged 11-12 years can not un-
derstand the need for foreign language 
skills - rightly observes G. Rogoff. - The 
task of the teacher is to not only tell you 
how important foreign language for any 
educated person, but to be able to main-
tain an interest in language learning, to 
stimulate a desire to learn the language 
... Students need to feel that the language 
they are studying, is a communication 
tool, a means of getting information 
when they listen, speak and read in that 
language. «

Students need to explain where and 
how they can practically apply their 
knowledge. (Yes, and life gives them 
examples of how the future they will be 
able to use them.), But the benefi ts of 
such interviews will be small if the stu-
dent himself, on his personal experience 
does not experience the satisfaction of 
the specifi c opportunities presented it-
self to him to apply their knowledge and 
skills . As rightly remarked by EA Ver-
togradsky, «function as a link motives, 
impelling and directing the activities will 
be intensifi ed in the event that the needs 
will be available during training and dur-
ing training.»

There is no doubt that one form of 
motivation - is the satisfaction that stu-
dents are successfully mastering the 
knowledge, skills and abilities. If a stu-
dent feels that the subject him to «give», 
he will teach him with even greater in-
terest. However, we know: what is the 
success of one student may not be so for 
another. Excellent assessment, resulting 
in a well-learned material will be a suc-
cess for many students, but close is not 
for everyone, for the complete satisfac-
tion of students of all ages brings only 
the realization that the knowledge and 
skills can be immediately put into prac-
tice, as well as the opportunity to make 
it. «The teachers of a foreign language 
- writes B. Dutton - always jealous of 
faculty of exact and natural sciences, 
because these things at once attracted by 
his appearance, at least the boys are al-
ways under the spell of things real and 
concrete, while the poor are so few lin-
guists lures (gimmicks ) for which they 
could rely on! The student must receive 
a tangible reality for the work, which 
he spent, he must feel that he goes to a 
goal, getting something that can be used 
immediately. « And speaking of putting 
into practice the knowledge obtained by 
a student, skills and abilities, B. Dutton 
believes that it should be a joyful, trium-
phant moment of free creativity, which 
have all been waiting so eagerly.

We believe that the use of talking 
story fi lmstrips, kinokoltsovok, kinof-
ragmentov and movies well corresponds 
to the festive nature of knowledge, of 
which B. Dutton said. In addition, with 
slide shows and voiced particular fi lm, 
the language in the minds of students 
from an abstraction into a lively means 
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of communication. Because students in 
the fi lm feel a real need and opportunity 
to use the acquired knowledge, it gives 
them satisfaction and, consequently, in-
creases the interest in learning a foreign 
language.

An interesting experiment was con-
ducted Polish teacher S. Yantsevich in 
high school. Faced with a complete lack 
of interest in learning a foreign language, 
S. Yantsevich through the use of educa-
tional fi lms for a short time was able to 
radically change the attitude of students 
to the subject. We note here that the 
author of this article conducted an ex-
perimental study using a different audio-
visual means - kinokoltsovok - in several 
Moscow schools have also demonstrated 
the growing interest of students to study 
a foreign language, especially in the so-
called «average» students. This exercise 
also helped with the reception dramatiza-
tion, fi nalizing kinokoltsovkami.

Here we must focus on two aspects of 
motivation stemming from the fact that 
information comes to modern students 
by signifi cantly large number of chan-
nels than ever before, and many of these 
channels are known to them from every-
day life. Modern technical audio-visual 
teaching aids have historically outside 
the school before they become teach-
ing aids, and this applies to the cinema 
more than any other textbook. This is 
the origin of the educational fi lm makes 
some Methodists wary, and sometimes a 
negative attitude toward him. Thus, R. 
Lado in a lecture delivered by the So-
viet teachers at Georgetown University 
in Washington, noting at the beginning 
of the movie is «a powerful visual aid,» 
nevertheless stressed their opposition to 
the use of fi lm to study foreign languages 
as one of the reasons described the fol-
lowing: «People used to the fact that the 
movie - entertainment, so students do 
not relate to the training fi lm seriously.» 
The point, apparently, is that when us-
ing the movie on foreign language les-
sons for school children may have two 
types of motivation: on the one hand, 
self-motivation, when the fi lm is inter-
esting in itself (as is well said S. Corder, 
«language or no language» ) and on the 
other hand, the motivation is due to the 
fact that the student can understand the 
language, which he studied and spoken 
by the characters in the fi lm. This will 

give him a sense of satisfaction, inspire 
confi dence in their abilities and desire for 
further improvement. 

In today›s educational literature, 
the problem of psychological activity is 
often considered in two aspects: the so-
called personal level (ie by motivation) 
and in terms of fl ow of the learning pro-
cess (ie, from the student›s mental activ-
ity). The successful organization of the 
educational process, the very methods 
and materials contribute to the formation 
of positive learning motivation. Never-
theless, students should begin as early 
as possible to apply their knowledge in 
practice, because if the motivation is 
based only on the fact that learning is in-
teresting, then this is far from enough to 
solve the problem.

The use of fi lmstrips and movies 
dubbed allows us to approach the prob-
lem of motivation in two ways simulta-
neously: on the one hand, the audio-vis-
ual teaching themselves laid motivation 
(they are interesting in themselves, and 
enliven the learning process), on the oth-
er hand, they are an area where Students 
can apply their knowledge and skills they 
obtained during the training, which also 
in turn supports the motivation.

In conclusion I would like to note the 
importance of audio-visual material that 
contains elements of humor.

The problem of the positive impact 
of humor as an emotional factor in the 
study of foreign languages is one of 
the least studied and methodical, and in 
psychological terms. I must say that this 
problem is quite extensive.

It includes the important questions 
and fostering a sense of humor and use 
humor as a psycho-physiological relaxa-
tion factor, and as an added incentive that 
can help learning, memorization. How-
ever, the very recognition of that humor 
should be an integral part of learning a 
foreign language, is very rare. (As an 
exception may be to quote G. Horn, in 
which one of the four main qualities re-
quired of a foreign language teacher is 
the courage to work with good humor 
and pleasure.)

It seems that the audio visual, taste-
ful, pedagogical tact and gentle humor, 
must contribute to the creation in the 
classroom a pleasant atmosphere, which, 
in turn, should create the mental atti-
tude, which is essential to any benefi cial 

work on mastering a foreign language. 
Of course, some teachers, as noted D. 
Flemming, might say: «How can I bring 
humor into the class, if I myself fi nd it 
diffi cult?»

In this case, in our opinion, to help 
the teacher should come Methodists in-
volved in the creation of training ma-
terials, giving the teacher a material in 
which the humor would have been its in-
tegral and natural part of, and thus would 
be an incentive not only for the class, but 
also an incentive for teachers to improve 
their lesson in this regard.

However, this audio-visual materials 
to become such a stimulus, it is essential 
to their artistic side was at a high level, and 
their artistic taste is impeccable, because 
as soon as the cease to act in an element 
of novelty, the increasing role will belong 
to the quality of an educational material. 
Therefore, the external entertaining (of 
course, the inherent qualities of each allow-
ance) must necessarily lead also to the edu-
cation of good taste, to promote aesthetic 
education. All this, of course, should help 
solve the problem of motivation in learning 
a foreign language in high school.
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