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Pe3ume

Co oBOj Tpynm ke ce oOuaeme jaa HarpaBUMe
nperyiel Ha MPOrpaMuTe 3a CIelrjaiHa eIyKa-
ja Bo JopaaH 3a Jena co Mpedyk BO Pa3BojoT.
[ToTouHo, OBOj TPy Ke I'M OMHMIIE IOjaBaTa U
Pa3BOjOT Ha YCIYTUTE O] CIIeNHjajHaTa eayKa-
[IMja ¥ Ha OHHE MTO TH 00e30eIyBaaT OBHE yC-
JYTH BO PAMKHTE HAa jOPIAAHCKOTO OMIITECTBO.
HcTo Taka npercTaBeHH ce KIYYHHUTE Tpaliama
peTieBaHTHH 3a elyKalujara Ha Je)eKTOoN03UTE,
3a WHTEPBEHIIMjaTa BO PAHOTO JIETCTBO, MHKIY-
3MBHOTO OOpa30BaHHE U MPEAU3BHIIUTE CO KOU
ce coouyBaar Aeuara co MPEYKHd BO Pa3BOjoT.
Co3HaHHWjaTa IOCOYYBaar JeKa MOCTojaT MHOTY
MIPEAN3BUIIN, BKIYIyBajKU TH (UHAHCHPAFHETO
W MOJPINKATA, HECOOJABETHH HACTABHH CPEJ-
CTBa W TEXHHKH, OTPAaHUYCHA COpPabOTKa, KaKo
W OCKYJHHU TIOJATOIH 3a JlelaTta U MIIQJNUTE CO
MIPEYKH BO pa3BojoT. OBOj Tpya T'M ynoTpedyBa
CeKYHJApHUTE TMOAATOIM MPHOPAHU OJ pelie-
BAaHTHHU W3BCINTAaW, UCTPAKYBamka, KAKO U CO3-
HaHMjaTa ¥ UCKYCTBOTO Ha aBTOpPOT. Bo 0Boj
TPYJ ce JUCKYTHpa U 3a UMILUIMKAIMHTE 32 TM0-
N0OpyBame Ha CceramrHara MpakTHKa Ha CIIEIH-
jalHa eqyKaluja 3a OBHE JAela.
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Abstract

This paper will try to provide an overview on
Jordan’s special education programs for
children with disabilities. Specifically, this
paper will describe the emergence and
development of special education services and
the providers of these services within the
context of Jordanian society. The key issues
relevant to special teacher education, early
childhood intervention, inclusive education
and challenges faced by children with
disabilities are also presented. The findings
indicate that there are many challenges,
including funding and support, inadequate
instructional  resources and techniques,
shortage of pertinent knowledge and training,
limited cooperation, and sparse data on
children and youth with disabilities. This
paper uses secondary data gathered from
relevant reports, studies, and the
understanding and experience of the author.
Implications to improve the current special
education practices for these students are
discussed in this paper.
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Knyunu 360poeu: yuenuyu co npeuxu 80 pazeo-
jom, cneyujarna eoykayuja, pexabunumayuja,
UHKIY3UBHO 0Opa3osanue

Bogeo (nocmasysamwe cuena)

Xamemurckotro Kpanctso Jopaan e HOBoco3-
JajieHa apxKaBa, CMecTeHa Bo cpieTo Ha Cpen-
Huot Hcrtok. Bo 2011 rogmna, Bo Jopman e
MPOLIEHETO JieKa MMa IINeCT MUJIHOHU Jyre.
Oxkony 42,2% on momyJjaiygjata BO 3eMjaTa ce
mianu Jadyre mon 14 rogunu, goxexa 31% ce
Mery 15 u 29 rogunu. 89% on Jopmaniure ce
obpazoBanu (1, 2). Jopnan e 3emja Bo pas3Boj
CO HEAOCTHT OJi TPUPOAHH W EKOHOMCKH
pecypcu. Co pmemeHwH ApikaBaTa 3aBHCH O]l
Ha/JIBOpEIIHAa MOMOII, OCOOCHO OJ 3amaJHuTe
3eMju U Of aparckuTe aApxasu ox llepcuckuor
3anuB. Toa e pe3ynTar Ha MOCTOjaHUOT KOH-
¢dmukT Bo Cpenamotr MCTOK, a ¥ Ha TOJIEMHOT
Opoj Oerammu Bo JopnmaH. 3aToa, 3eMjaTa MmoBe-
Ke 3aBUCH OJ] MHBECTHUIIMUATE BO YOBEUKUTE OT-
KOJIKYy BO €eKOHOMCKHTE pecypcH (2).

Ilperi1en Ha onirroro oo6pasoBanne Bo Jopiaan

Kako u MHOry 3emju Bo cBeToT, KpajcTBoTo e
yCTaBHO 00Bp3aHO Ja 00e30eny oOpazoBaHue Ha
Jerara, Kako HHUBHO (DYHIAMEHTATHO TIPaBo.
Kopenunre Ha 00pa30BHUTE NPUHIIMIIH BO 3eMjaTa
Ce TJaBHO PENUTHO3HH (MCIAaMUCTHUUKH). Dop-
MAQJTHAOT OOpa30BEH CHCTEM BO 3eMjaTa ce COC-
TOM OJ1 IB€ HUBOA: OCHOBHO M CPEIHO, Koe orda-
ka OJ] MPBO JI0 BAHACCETTO OjIeicHue (Tadena
1). Jleere HEBOA Ha OOpa3oBaHWE ce OCCIUIATHH
3a rparanute Ha KpancrBoto. O6pa3zoBaHueTo €
3a70JDKUTEHO CaMo 32 YYCHHUIIUTE BO OCHOBHO-
TO oOpazoBaHue. McTo Taka, IOCTON B OECIIIIaTHO
NpeIyYHIMIITHO 00pa30BaHKe, HO JOCTAITHO CaMO
BO HEKOU mojpayja of 3emjaTa (2).

Tabena 1. Obpasosen cucmem 60 Jopoan

Keywords: Students with disabilities, Special
Education, Rehabilitation, Inclusive educati-
on

Setting the Scene

The Hashemite Kingdom of Jordan is a newly
established country, which is located in the
heart of the Middle East. In 2011, Jordan has
around six million population. Around 42.2%
of the country’s population is comprised of
young people of under the age of 14, while 31%
of them were between 15 -29 years old.
Meanwhile, 89% of Jordanians are literate (1,
2). Jordan is a developing country that lacks
natural and economic resources. For decades,
the country has depended on external aid,
particularly from the Western countries and
Arabic Gulf Countries. This has been the result
of constant conflict in the Middle East and a
large number of refugees escaping to Jordan.
Therefore, the country depends more on its
investment in human resources than economic
resources (2).

An Overview of General Education in Jordan

Like many countries of the world, the Kingdom is
constitutionally bound to deliver education to its
children as their fundamental rights. The edu-
cational principles in place in the country are
mainly rooted from religious (Islamic) values. The
formal educational system of the country consists
of two stages: primary and secondary, which
covers from the first to twelfth grades (Table 1).
Both stages of education are free for all citizens of
the kingdom. Education is mandatory only for
students in the primary stage. There is also a pre-
school education in effect in the country, which
was delivered for free of cost, but available is only
in particular areas of the country (2).

Table 1. Education System in Jordan

Hugo / Level

I'onunu Ha o6pa3oBanue / Schooling

Bospact / Age

OcuoBHo / Elementary level

JHecer rogunu / Ten years

6-16 ronuau / 6-16 years

Cpenno / Secondary level

JIBe roguau / Two years

16-18 romunn / 16-18 years

Bo 2012 roguna, ciopen cTaTUCTHKATa Ha Mu-
HHUCTEPCTBO 3a obpazoBanue (MO), OCHOBHOTO
U CPEeTHOTO O0pa3oBaHUE CE pealn3Hpalie BO
6181 yuunmmre. Okony 56% o OBUE yUHITHIII-

In 2012, the statistics from the Ministry of
Education (ME) showed that there were a total
of 6181 schools providing both primary and
secondary education. About 56% of these

HAEDEKTOJIOLUIKA TEOPHJA U ITPAKTUKA 2014; 15(3-4): 24-42
DOI: 10.2478/JSER-2014-0009

25



DE GRUYTER

[ o |

B OPEN
G
[ — |

SPECIAL EDUCATION-PROFESSIONAL AND SCIENTIFIC ISSUES

Ta ce orBopeHu o1 MO, 40% ox cTpaHa Ha pH-
BaTHHOT CEKTOP, 3% o7 AreHIujaTa 3a MOMOII
u pabora Ha O6enunerure Hanuu (YHPBA) 3a
oeranuure oxn IlamectmHa Ha bauckuor Uctok
u 1% ox apyru ApKaBHH WHCTHTYIIHH, KaKO
mTo ce MUHHCTEPCTBOTO 3a oj0paHa U MUHHU-
CTEpCTBOTO 3a conujaieH pa3Boj (MCP) (cmuka
1). Cropen craructukara Ha MO, TIpoIieHeTo ¢
JeKa yciyrute Ha opue 6181 jaBHO M mpHBaTHO
YUMWJIMIITE 33 OMIITO 00pa30BaHUE TM KOPUCTAT
1 690 172 yueHunwu, Ha KOM UM TIpe/iaBaaT Haj-
Manky 106 403 wacraBammm (1, 3). M mokpaj
TOa, BJIajaTa Ha JopjaaH 0/BOjyBa caMO OKOJIY
12% on O6yueroT 3a ommutoTo oopazoBanue (1).

1%

40%
56%

Cnuka 1. /lucmpubyyuja Ha yuunuwmama 6o

Jopoan cnoped opeanom Ha KOHMPOAUparLe 80
2012 2o0una (1)

OnmTo00pa30BHUOT CUCTEM BO XaIIEMHUTCKOTO
KpanctBo Jopman mma oOBpcka ga o06e30enn
OecIlaTHO W COOZBETHO OOpa3OBaHWE 32 CHUTE
YUCHHIIU, BKIIYYyBajKi TH H OHHUE CO MPEYKH BO
pa3Bojotr. Mcro Taka, umMa 00OBpcKa fa cosjae
HOBH IICHTPU WJIM YYHWIUINTA, Jia TH pa3BUBa
HACTaBHHUTE TpPOrpamu, Ja o0e30enu U Ja UM-
IJIEMEHTHPA MIPOTpaMu 3a 00yKa Ha BpaOOTCHH-
te HactaBHUIH. OBOj cuUCcTeM, BO copaboTKa co
IPYTH BIAQJAWHU W HEBIAJWHUA OPTaHU3alu{
(HBO) e ncro Taka onroBopeH 3a 00e30emayBa-
BE YCIYyTH OJ CIIeUHjaTHOTO oOpa3oBaHHE Ha
JeraTa co Mpeykd Bo pas3BojoT. OBOj cHUCTEM e
OHOj IUTO pa3BUBa PEJICBAHTHH 3aKOHU U IPO-
MUCH 32 Jla UM 00e30eId KOJIKY IITO € MOXHO
TTOBEKE YCIIYTH OJI CHEITHjaTHOTO 00pa3oBaHHE
Ha OBHE YUYCHHUIIH CO MTPEYKU BO Pa3BOjoT.

Len u memooonozcuja na ucmpasicysaroemo

I'maBHa men Ha OBOj TPy € Ja ce Mamupa OHa
LITO € TIO3HATO 32 Pa3IMIHUTE CIICIMjaTHU IPO-

schools were being run by ME of the country,
40% by private sector, 3% by the United
Nations Relief and Works Agency (UNRWA)
for Palestine Refugees in the Near East and 1%,
by other state institutions such as the Ministry
of Defence and the Ministry of Social
Development (MSD) (Fig. 1). According to the
statistics of the ME, there was an estimated
6181 public and private schools servicing
1,690172 general education students and all of
them were taught by at least 106403 teachers
(1, 3). Nevertheless, the Jordanian government
put only about 12% of its budget into the
general education sectors (1).

JaBen cexrop /

Public Sector
[IpuBaren cextop /
Private Sector
YHPBA /

UNRWA

Jp>xaBHU OpraHu /
Governmental Bodies

O O § =

Figure 1. Distribution of Jordan’s schools by
controlling authority 2012 by (1)

The general education system of the Hashemite
Kingdom of Jordan is responsible for providing
a free and suitable education for all students,
including those with disabilities. It also is
responsible for creating new centers or schools,
developing curricula, setting up and imple-
menting training programs to
teachers. This system, in collaboration with
others governmental and non-governmental
organizations (NGOs), is also responsible for
special education services to disabled children.
This system is which develops
legislation and policies for the provision of
most special education services of these
students with disabilities.

in-service

relevant

The Goal and the Methodology of the Study

The objective of this paper is to map what is
known about the various special education
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rpamu Bo Jopman. I'm moTupryBa pasBOjHHUOT
NpOIIeC ¥ HAYMHOT HAa KOj CUCTEMOT 'l 33JI0BO-
JyBa YYCHHUIIUTE CO TIPEUKH BO Pa3BOjOT, CO IeI
Ia ce 006e30eau ocHOBa 3a nuckycuja. [loceOHo,
oBaa craTja AMaOWHCKH T'M UCTPaKyBa ceralil-
HHUTE TPAKTHKH W MPOOJIEMH MOBP3aHH CO Je-
(heKTOJI03UTE, PaHOTO IETCTBO M HMHKIIy3HjaTa.
HUcto Taka, ce TUCKYTUpa U 3a MPESIUIBUIINTE U
MIPOTIO3UIIMATE 32 Pa3B0Oj HA CEralrHOTO 00e30e-
IyBamke YCIyTd BO JIOKaJieH KOoHTeKcT. OBaa
CTaTHja CONPKH CEKyHIApHHU IOAATOLU NpHO-
paHu O]l MperjienuTe Ha 0a3uTe Ha TOAATOLH
JOCTAallHU O/ YHUBEP3UTETUTE BO JOpHaH, of
00jaBeHUTE UCTPAXKYBaha, MATUCTEPCKU U JIOK-
TOPCKH TE€3W MOBP3aHH CO MPEAMETOT Ha TPY-
JIOT U 0o MH(POPMALMHUTE NOCTAllHU Ha UHTEP-
HeT, ToOKyMeHTuTe aoctaniu og MO u ox apy-
TUTE MUHHUCTEPCTBA M O] CO3HAHHM]aTa U UCKYC-
TBOTO Ha aBTOPOT.

lporpammire 3a crienmjasaro oopazoBanwe Bo JopiaH
Jepunnparse Ha yaeHHIH €O MPEYKH BO PA3BOJoT
BO KOHTEKCT HAa JOPJAAHCKOTO OMIITECTBO

[ToumoT ,,ieTe CO MPEYKH BO PA3BOjOT HMMa
pasnuyHM 3Haderma. lloHyaeHaTta medwHmIHja
OBJIe € MHTEpIpeTanrja Ha HCTPaKyBadWTe 3a
OBOj KOHIIENT. BO KOHTEKCT Ha jOPIAHCKHOT
CUCTEM 3a CIICIUjATHO O0pa30BaHUE, MOUMOT
,»JI€Te CO TPEYKH BO Pa3BOjOT € BO IIUPOKa
ynorpeba 3a Jla ce ONMINAT JelaTa Ha KOMIITO
UM € TTOTPeOHO CIeIrjaaTHo o0pa3oBaHUe | T10-
BP3aHHU YCIYTH, BO 3aBUCHOCT O]l BUIOT U CTE-
MIEHOT Ha MPEYKHUTE BO pa3BojoT. OBOj OUM T'H
BKIIy4yBa MEHTAJHO IMONPEUYCHHUTE JIela, Jela
CO ©MOIMOHAIHU MPOOJIeMH, (U3UYKH TIOIpPE-
YEeHH, CO HApyIIyBamke Ha CIyXOT (BKIydyBajKu
TH H TIyBUTE), CO BU3YEIHO OINTETYBambE
(BKITy9IyBajKU TH M CIICTIUTE), CO TOBOPHH H ja-
3WYHU HapylIlyBama, TEIIKOTHH BO YYCHETO,
AyTUCTUYHU JIClla WIH CO JPYTOo HapyIIyBame
Ha 37[paBjeTo. Bo oqHOC Ha OBa, BaTa TepMHUHA
,»YUCHHUIIM CO MOCEOHU MOTPeOU™ U ,,XCHIUKE-
MApaHu/aena co MPedKd BO pa3BOjoT™ ce yIIo-
TpeOyBaaT Kako CHHOHMMHH BO KOHTEKCT Ha
JOPIAHCKOTO OTIIITECTRO.

Ilpesanenyuja na yuenuyume co npeuKu 60
paszeojom 6o Jopoan

[IpBOTO HALMOHATHO MCTPAXKyBambe 3a Jeuara co
NpeyKH BO pas3BojoT Oemre crpoBegeHo Bo 1979

programs in Jordan. It outlines the
development process and how the system
caters for disabled children, in order to
provide a  backdrop for discussion.
Specifically, this article explores in depth the
current practices and issues with regard to
special teachers, early childhood, and
inclusion. The challenges faced and
propositions for developing the current
provision in the local context are also
discussed. This article uses secondary data
gathered from the reviews of databases
available 1in the wuniversities in Jordan,
published research, Master and PhD theses
related to the study subject and information
available on the internet, documents available
at the MoE, and other ministries and the
understanding and experience of the author.

Jordan’s Special Education programs
Definition of Children with
Disabilities’ in Jordanian Context

The term ‘Children with Disabilities’ has
various meanings. The definition offered
here represents the researcher’s inter-
pretation of this concept. In the context of
Jordan's special education system, the term
‘Children with Disabilities’ is widely used to
describe a children who have been
determined eligible for needing special
education and related services, regardless of
the type and severity of his/her disability.
This term includes children who are
mentally handicapped, emotionally challen-
ged, physically handicapped, having hearing
impairment (including deafness), visually
impairment (including blindness), speech
and language impairment, learning disa-
bilities (LD), autistic, or other health impair-
ments. In this regard, both “special needs
student” and “handicapped/disabled child”
terms are used synonymously in the Jorda-
nian context.

Prevalence of Students with Disabilities in
Jordan

The first national survey of children with
disabilities was conducted in 1979. Figures
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DOI: 10.2478/JSER-2014-0009

27



DE GRUYTER

[ o |
B OPEN
G|

SPECIAL EDUCATION-PROFESSIONAL AND SCIENTIFIC ISSUES

roauHa. CIMKHATE ITOKaKyBaar Jeka ce WaeHTH( -
kyBaau 18 829 mmma (1) (tabena 2). Bo 2004 ro-
IIMHA, CTIope]] OQHINjaTHUTE CTATUCTHKH, HICH-
trduKyBaHu ce 60 364 nMuua co MpeyKu BO HUB-
HaTa OMITa COCT0j0a, MPUIOHECYBajKH CTalKaTa
Ha npeBasieHIMja na oune 1,3% (4, 5). 60,6% on
naeHTH(GHUKYBaHUTE JTUIA Oea o1 MalTKH 1o (6).

Tabena 2. bpoj na 1uya co npeuxu 80 pazgojom
U cmankama Ha npesaienyuja Ha UOeHmMupuKy-
eaHu 60 nonucom Ha Hacerenuemo (1979, 1996
u 2004 200una)

revealed that 18,829 persons were identified (1)
(Table 2). In 2004, according to official
statistics, 60,364 persons with disabling
conditions were identified, amounting to a
prevalence rate of 1.3% (4, 5). 60.6% of the
identified persons were male (6).

Table 2. Number of Persons with Disabilities
and Prevalence Rate Identified in the
Population Census (1979, 1996, and 2004)

T'oguna / Year

Bpoj Ha una co nmonpeveHoct /
Number of disabilities

Cranka Ha npeBaJieHUHja /
Prevalence Rate

1979 18 829 1.0%
1996 54 747 1.2%
2004 60 364 1.3%

3a oBue Opojku Tpeda na ce nuckytupa. [loBeke
HAJIMKyBaaT Ha MOTIECHYBAKE MOPaJN COLHOCKO-
HOMCKHTE BpeaHocTH Bo JopmaH. Moxebu ce-
MejcTBaTa TH IMPUKPUBAAT TPEUYKHUTE BO Pa3BOj
MOPaau CTPaBOT OJ CTMTMa U 3a Ja TO n3derHar
YyBCTBOTO Ha 00ECUECTBYBAHE, KOCIITO MOXKAT
Ja TO HCKycaT JMdOKONKY JApyrure 3HaaT 3a
npeukuTe Bo pasBojot (1, 5, 7). MHory ciyyan Ha
JeCHH TPeYKd BO pa3BOjoT MOXeOW He ce
MpYjaBeHH, 3aToa IITO MHOTY CEMEjCTBa CTpaBY-
Baar jieka OTKPUBAmETO Ha TIPEYKUTE BO Pa3BOjOT
Ha 49IEH Off CEMEjCTBOTO, HETATUBHO Ke BIIMjac Ha
CeMejCTBOTO. YIITE IMOBEKe, BO HAIMOHAIHUTE
TIperjie W TOMICH CE€ M30CTaBEeHH pedepeHIr
JI0 OZIpEeJIeHN KaTeropuy Ha MPEYKH BO Pa3BOjOT,
9eCTO JTHjarHOCTHUITUPAHH Kaj MAINTE JIera, KaKo
ITO Ce: TEHMIKOTHH BO YUYEHETO, TEIIKOTHH BO
TOBOPOT M HapylllyBama BO OfHecyBameTo. OBa
MOXXeOM ce JOJDKM Ha (aKTOT JeKa MpPErJIeauTe
MpUMapHO ce POKYCHpaHH Ha MHIMICHIIMjaTa Ha
BUJIJIMBY MPEYKH BO pa3sojor (1, 7).

Kpamoxk ocepm na nojasama u pazeojom na
npozpamume 3a CneyUjaIno 00pazoeanue 60
Jopoan

Ha nmemara co mpeuku Bo paszBojot, KpancTBoTo
UM 00e30e/yBa crienujatHo oopa3oBaHue 0a3u-
paHo Ha OCHOBHHOT npuHIu: Cexoj uma npaso
Ha becniamuo u jagno obpazosarue. Cure yde-
HUIIM UMaatr OeHe(DUT OJf CMHAKBUOT MPHUCTAI
BO 00pa30BaHHMETO M MEIUIIMHCKATAa TpHXKa U
c1000THO MOYKAT JIa TAPTHIIUIIHPAAT BO COIHO-
CKOHOMCKHUTE aKTHBHOCTH BO HHBHHUTE KHBOTH

These figures are open to question. They are
likely an underestimation due to the socio
cultural values of Jordanians. Families may
hide a disability because they fear the stigma
and to avoid the feeling of dishonor they
might experience if others knew of the
disability (1, 5, 7). Many cases of mild
disability may by unreported because many
families feared that exposure of a disabled
family member would negatively affect the
family. Moreover, national surveys and
censuses have omitted references to certain
categories of disability, often diagnosed in
young LD, speech
difficulties, and behavior disorders. This
may be due to the fact that the surveys have
been focused primarily on the incidence of
visible disabilities (1, 7).

children such as

A Brief History of the Emergence and
Development of Special Education Programs
in Jordan

The kingdom provides special education
services to disabled children under the basic
principle of education which stipulates that,
‘Everyone has a right to a free and public
education’. All students may benefit from
equal access to education and medical care,
and freely participate in the social-economic

28
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(2, 4). OBa 3HauM JieKa OBHE Jiella, KaKO ¥ HUB-
HUTE BPCHUILIM Off OIIITATa MOMyJaIyja, ce el
0J1 JOPAAHCKOTO OMIITECTBO (5).

[IporpamuTe 3a cnenmjamHO O0Opa30BaHUE BO
Jopman 6ea 3amounaru Bo gorHuTe 1960-TH TO-
muHu. Bo Toa BpeMe mocroenie eIeH MHCTUTYT
IITO JaBaiie yCIyTd Ha Jenara IITO Ce TIYBH,
CJICTIM, MEHTAJIHO PeTapUpaHu U CO HapyIIyBa-
HBa BO KOTHUTHBHUOT pa3Boj (1, 4). Bo 1979 ro-
JuHa Oellle JOHECEH MPBHOT BJIAJUH 3aKOH 3a
CHEIMjaTHO 00pa3oBaHue W Oelie CO3IaJcHO
MCP 3a mOCTHTHYBamke€ Ha HEKOJKY IICIIH:
mpBO, Ja UM 00e30enu rpuxa, 0OpasoBaHue U
pEeXaOMIUTAIIMCKH YCIYTH Ha Jlerara co moced-
HU OTpeOH; BTOPO, Ja UMIIEMEHTHpPA pexadu-
JMUTallMja ¥ CTPYYHO BpabOTyBame Ha OTBOpE-
HUOT T1a3ap; ¥ KOHEYHO, Ja TIOHYIN YCIYTH OC-
7000/ICHU O] TaBayKu U JPYTH JTaHOYHHU OJIeC-
HyBama 3a JINIaTa CO MPEYKH BO Pa3BOjOT U 3a
HHUBHUTE MHCTHTYLHH (1, 4).

Bo panute 1990-TH, HHTEpPHALIMOHATHUOT pa3-
BOj M Ha OIIITOTO M Ha CIELM]jaTHOTO 00pa3o-
BaHUE BIIMjaclie W BO JopJaH Ja ce mpe3eMar
3Ha4YajHU peOopMH BO OJHOC Ha MPOTPAMHUTE 32
crienujainHo obOpaszoBanue (2). Ha mpumep, Us-
jaBara on Canamanka (1994) Oeme Bojacuka
paMKa Ha aKTHBHOCTH INTO Tpeda aa ce mpese-
MaT HaceKaJie BO CBETOT. 3aKOHOT 3a COIIHjaJTHa
rprka 3a XCHAMKCIHPAHUTE JIUla Oellle JTOHe-
ceH BO 1993 roamHa M CO HETO € OIpEJeIICHO
JeKa 00paz08aHuemo e npago Ha cexoe auye co
npeuKl 80 pa380jom Cnopeo He208ume cnocoo-
Hocmu. Criopeji 0OBOj 3aKOH, OJTOBOPHOCTa Ha
00pa30BHHUTE MPOTPaMH M JIUjarHOCTHIIUPAE-
TO Ha TompedeHH nwuia npemuHa ox MCP Ha
MO (5, 7). Jonomuutenno, HarmonamHuoT co-
BET 3a XCHIUKENUpPaHW Oelie BOCTAHOBEH BO
1993 roauHa 3a ga TH KOOPJIWHHPA H J1a TH IO~
JIP’KyBa MPOIUCUTE U YCIYTUTE HA BIAIUHUTE U
HEBJIAJUHUTE OPTaHW3alHN TOBP3aHH CO CIIe-
1IUjaJIHOTO oOpa3zoBanue (7).

MO wucro taka uMmarie riaBHa yijora Bo Ilonen-
Oata Ha KOpeKTHBHOTO oOpazoBanme (I1KO),
Kojamro Oerre BoBeneHa BO 1995 romuna (1).
OBaa oOpa3oBHa enuHMIA (HOpPMHpaAHA 3a TPO-
rpaMuTe 3a 00yka Ha BpaOOTEHUTE HACTABHMIIN,
MpyXame KOPEKTUBHU W O00Pa30BHU YCIYTH ja
MOTTUKHYBa HWHTETpaldjaTa Ha YYEHHWIH CO
MPEYKU BO PAa3BOjOT BO MHKITy3WBHA YUYWITHUIA
(1, 7). MO 10 BOCIIOCTaBH M OICIIOT 32 CIICIIH-
jamHo oOpa3oBaHME BO KOMOMHAIIMja CO OJIfIC-
JOT 3a HaJapeHW W TAJICHTUPAHU yYEHUIH BO

activities of their life (2, 4). This means that
these children, similar to their non-disabled
peers, are a part of Jordan’s society (5).
Jordan’s special education programs were
initiated in the late 1960s. At this time, it was
comprised of an institute for serving the
children who are identified as deaf, blind,
mentally retarded and cognitively impaired
(1, 4). In 1979, the first governmental special
education legislation was passed and the
MSD was created to achieve several goals;
first, to provide care, education, and
rehabilitation services to children with special
needs; second, to implement a rehabilitation
and vocational employment provision in the
open market; and finally, to offer duty free
services and other tax exemptions for the
disabilities and their institutions (1, 4).

By the ecarly 1990s,  international
developments in  both  general/special
education influenced the Jordan’s special
education programs to undertake significant
reforms (2). For example, the Salamanca
Statement (1994) provided a guiding
framework for action to be used worldwide.
The Law for Welfare of Handicapped Persons
(LWHP) was passed in 1993 and it stipulated
that ‘education is a right for people with
disabilities each according to his/her own
abilities’. Accordingly to this law, the
responsibility of education programs and the
diagnosis for disabled persons passed from the
MSD to the ME (5, 7). In addition, the
National Council for the Handicapped was
established in 1993 to coordinate and support
policies and services of governmental and
NGOs related to the field of special education
(7).

The ME also played a major role through the
Division of Remedial Education (DSE),
which were introduced in 1995 (1). This
education unit established in-service teacher
training programs, remedial and education
services which fostered the integration of
disabled students into inclusive classrooms
(1, 7). The ME has also launched a depar-
tment of special education impairments com-
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2010 roguna (1).
Ha xpajot, Bo 2008 romwna, Bo Jopman Oerre
nornumana u parupuxysaHa u KoHBeHImjaTa
3a TpaBa Ha JMIATa CO TPEYKH BO Pa3BOjoT.
IToroa oBaa KonBeHiuja Oemie mpuMeHeTa BO
JIOKAJHUOT MPaBeH CHCTEM Kako 3aMeHa Ha 3a-
KOHOT 3a TpaBa Ha JIMIaTa co MPeYku BO Pa3Bo-
jot (6p. 31/2007), kojamto, Mery Opyroro, Ta
adupMupa IpaBaTa Ha JenaTa CO MPEYKH BO
pPa3BOjOT 32 €IHAKBO U OECIIaTHO 00pa30BaHUE
(unen 24) (2). Bo unenot 24 ce HaBeACHU clell-
HUBE TIPUHITHIIH:
® TIIEJIOCEH DPa3BOj Ha JIMIATa CO MPEYKH BO
Pa3BOjOT BO HUBHHOT YOBEUKU MOTEHIIM]a
Y 9yBCTBOTO 3a COIICTBEHATa BPEIHOCT, Ka-
KO ¥ 3aCHJIyBambe Ha COOJIBETHOTO UHTETPH-
pambe BO OIIITECTBEHUOT JKUBOT;
® Da3BOj HAa IMYHOCTA, TAIIEHTUTE U KPEaTHUB-
HOCTa Ha JINIaTa CO MIPEYKH BO Pa3BOjOT, HA
HUBHHUTE MEHTAJIHU M (U3NYKH CHIOCOOHOC-
TH 10 HUBHHUOT II€JI0CEH TOTEHIIH]al;
® OBO3MOXYBame€ Ha JIMIATa CO MPEYKHA BO
pas3BojoT, €(PEeKTUBHO Oa y4YecTByBaaT BO
CIIO0OJHOTO OIIINTECTBO KaKO W HHUBHHTE
BPCHHUIIU.
Jp>kaBHUTE OpraHu Tpeba ga UM OBO3MOXKAT Ha
CHUTE JINIIA CO TIPEUKH BO Pa3BOjOT, BKIIYIYBajKH
' U OHHE CO KOM6I/IHI/IpaHI/I 1 TCIIKU IMPCYKHN
BO JKMBOTOT J]a TM HAydaT >KUBOTHHUTE U COIIH-
JaTHUTE BEIITHHH 33 J]a UM CE OJIECHU IEIOCHO-
TO M €IHAKBOTO YYECTBO BO OOpa3oBaHUETO U
BO 3aemHuIaTa (8).

Koj 06e36edysa cneyujanno oopazoeanue
60 Jopoan

Cnenujanno obpazoBanue Ha jgerara Bo JopaaH
UM 00e30emyBaar:

MunucrtepcTBo 3a oopazosanue (MQO)

MO o0pHyBa moceOHO BHHMaHHE Ha Hjgjara 3a
WHKITy3Hja cO TOoa MTO (OpPMHpa PECYpPCHH COOH
BO jaBHUTE YYIJINIITA 32 JIe1iaTa co MPEeYKU BO pas-
BOjOT (Ha MpUMep, BKIIyUyBamke Ha OHUE CO Tell-
KOTHU BO YUYEH-ETO, TJTyBH, CO BU3YEJHO OLUTETY-
Bab€) M PECYPCHU COOM BO MHOT'Y ITHOHEPCKHU y4H-
JIAIIITA BO Pa3IMyHK noapadja Ha Jopaas (9, 10).

MuHUCTEPCTBO 32 COIHjajIeH Pa3Boj
MUHHCTEPCTBOTO 3a COIMjaJicH pa3BOj HaceKa-
ne Bo Jopman obe3bemyBa yciyru of oOiacta

bined with a department of gift and talent in

2010 (1).

Finally, in 2008, the Convention on the

Rights of Persons with Disabilities was

signed and ratified in Jordan. This

Convention was then applied in the local

legal system, replacing the Law on Disabled

People Rights (LRDP) (no. 31/2007) which,

amongst other provisions, affirmed the

disabled children's rights in access to equal

and free education (Article 24) (2). Article 24

stressed the following principles:

e The full development of disabled persons
to their human potential and sense of
dignity and  self-worth, and the
strengthening to be integrated properly
into the general life of the society.

e The development of disabled persons of
their personality, talents and creativity,
and their mental and physical abilities, to
their fullest potential.

e Enabling of disabled persons, like their
peers, to effectively participate in a free
society.

States parties shall enable all disabled persons

including those who have multiple and severe

disabilities to learn life and social
development skills to facilitate their full and
equal participation in education and as

members of the community (8).

Special Education Providers
in Jordan

The key providers of special education services
to children in Jordan include:

Ministry of Education (ME)
The ME paid special attention to the idea of

inclusion by establishing resource rooms in
public schools for children with disabilities
(i.e., including LD, deaf, visual impairment)
and resource rooms in many pioneer schools
in different areas across Jordan (9, 10).

Ministry of Social Development (MSD)
The Ministry of Social Development provided
education and rehabilitation and employment
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Ha 00pa3oBaHUETO, pexabunuranyjaTa u Bpabo-
TYBAambETO 3a MOBEKETO BUIOBH IPEYKH BO pas-
BOjOT, 0COOCHO MEHTAJIHA peTap/allija 1 OIITe-
TyBambe Ha CIyXOT.

AreHnujaTa 3a momom u padora Ha O0equ-
Herute Hauuu (YHPBA)

YHPBA ru Hyau cBouTe mporpamu Bo JopaaH
NpeKy CIElHjaTHd M JOMOJHHUTEIHN YacOBH 3a
OHHE CO TEIIKOTHH BO YUEHETO, KOW TH UMILIE-
MeHTHupa moj Hagzop Ha MO (2).

MuHuCTEPCTBO 32 BHCOKO 00pa3oBanue (MBO)
MBO mymrma Bo yroTpeda HEKOJIKY YHUBEP3HUTET-
CKHM TIPOrpaMH Ha JTUIIOMCKO M TIOCTIUITIOMCKO
HHBO 3 CIIEIHjaTHO 00pa30BaHe 32 Ja ja MOoAp-
KM ITOJIrOTOBKATA Ha CIICHHUjaIHU ¢IyKaTopr—Hac-
tapaum (1, 5).

IIpuBaTHU MHCTUTY LU

Hedopmanan nHCTUTYLINY, BKITy4yBajKU TH BO-
JIOHTEPCKHUTE OpPTaHMU3AIMH, KaKO IITO CE €B-
POTICKUTE W aMEPUKAHCKUTE WHCTUTYIUH TH
roMaraar ¥ TU MOJAJAPKyBaaT OCTallUTe, MPH-
BAaTHHUTE YYWIHUINTA W IIKOJIYBAaEkETO HA YUCHH-
muTe Bo JopaaH cO MOMOII HA MPUBATHU (POH-
noBu U o Haazop Ha MO u MCP (4).

Buoosu ycnyzu 00 ob6racma na
chneyujannomo oopazoeanue uimo ce
obezbedyeaam 6o Jopoan

I'maBHU BUIOBU YCITYTH OJ] 00acTa Ha CIeIHja-
HOTO OOpa3oBaHHE ITO UM ce 00e30emyBaar Ha
Jleuata Bo JopnaH ce:

O0pa30BHY M MOBP3aHH YCJIYTH

OOpa3oBHHUTE YCIYTH 3a YYCHHUIUTE CO IMPEYKH

BO Pa3BOjoOT Ce MPEHECYBAAT MPEKY MHOTY CIEIH-

JATM3UPaHU UHCTHUTYIMH, KOWIINTO MOXAaT Jia ce

OTHMILIAT HA CIICTHUOB HAYMH:

- paHa WHTEPBEHIMja 3a YYCHHIH MOJ 6-To-
JIMIITHA BO3PACT CO MPEYKH BO Pa3BOjoT, KOja-
LITO CE HyI{ BO HUBHHUTE JOMOBH U BO HEKOH
WHTETPUPAHU TPy IMITUIITHA OJJICTICHUja BO
yumnmmrara (5, 11);

- JIHEBHA TPHXKA 32 YUCHWIIUTE CO MPEUYKH BO
pa3BOjOT Off CTpaHa Ha CIEIHjATU3UPAHU
ueHTpu. IloBekero on oBue 48 LEHTpU ce
CHenMjaTi3upady 3a 00pa3oBaHUe Ha YUCHU-
1 CO KOTHUTHUBHU HapylllyBamkha,

- Ppe3uICHUMjATHH YCIYTW 3a YYEHHULIHTE CO

services care for most types of disabilities,
especially mental retardation and hearing im-
pairment across Jordan.

United Nations Relief and Works Agency
(UNRWA)

The UNRWA offered its programs within
Jordan through special and remedial classes
for LD implemented under the supervision of
ME (2).

Ministry of Higher Education (MHE)

The MHE has launched several university
programs at Bachelors and Masters level in
special education to support the preparation of
special education teachers (1, 5).

Private Institutions

The informal Institutions, including inter-
national voluntary organizations such as
European and American institutions which
assist and support Refugees, private schools
and Jordanian students (1) through private
funds and under the supervision of the ME
and MSD (4).

Types of Special Education Services
Provided in Jordan

The key types of special education services
provided to children in Jordan include:
Education and Related-Services

The educational services for disabled students

are delivered by many specialist institutions

that they can be described as follows:

- Early intervention services for students
under the age of six years with disabilities
offered at their homes and through some
integrated kindergarten classes in school (5, 11).

- Day Care Services for the disabled children
by specialist centres. Most of these 48
centres specialize in educating students with
Cognitive Impairment.

- Residential Services for the disabled
students through 28 centres. Twenty one of
the centres are for students with Cognitive
Impairment (4).

- Assessment and

diagnostic  services
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TPEYKH BO Pa3BojoT Bo 28 neHTpu. [Baecer u
€/IeH IIeHTap Ce 332 YYCHUIM CO KOTHUTHBHU
HapyuryBama (4);

- TIPOLIEHKA W JHjarHOCTHIHpame 00e30eeHI
O]l CTpaHa Ha ToBeke oJ1 17 LEeHTpU KOHUIITO
ce (poxycupaHN Ha yYCHHUIIUTE CO KOTHHTHB-
HU U CCH30PHHU HapylIyBamba BO MPOILIECOT Ha
JIOHECYBam-€¢ OIUTYKH 3a TIOrOJHOCTA U HyJIe-
IETO YCITyTH 32 CIIeHUjaTHO 00pa3oBaHue (4);

- pecypcHH coOM 3a YYEHHI[ CO TPEYKH BO
pa3BojoT - Hu3 831 pecypcHa coba ce momp-
’kyBaa 16 803 y4eHuIM co TEUIKOTUH BO y4e-
wmeTo Bo 2012 romuna (3), a HM3 9 cobu yue-
HUIIY CO OIITETYBamke Ha CITyXOT (4).

Ycenyrure mro ce 00e30eqyBaar Bapupaar CIio-

peI THIIOT W TEeXKHWHATA HA MPEYKHUTE BO Pa3BOjoT

Y KOMOMHAIIMjaTa Ha JOCTAITHUTE YCTaHOBH, KOU-

LITO C€ paHrupaHd o npudaTumuiuTa 10 00e3-

OemyBaun Ha (pUHAHCHCKA MOAApPIIKA, 00pa3oBa-

HHE, CEMEJHO COBETYBame, YIaTyBambe, IICUXOTe-

panuja ¥ qWjar€osa W mpoleHka. [loBekero on

OBHE YCIYTH C€ MPEHEeCyBaaT Ha YUCHHUIIUTE CO

MPEYKH BO Pa3BOjOT MPEKy MOATOTOBKA M ITHIITY-

Bame MHAMBHIyasieH oOpa3oBeH miad (MOII) u

THEBHH TIOATOTOBKH, MPUMEHYBajKH MEHaIIMpa-

B¢ Ha OJHECYBAFHETO W KOPUCTEJKH CPEKTHBHH

HacTaBHU Metonu (4, 11).

3a »ai, MpoIecoT Ha MPOIEHKA U BOCIIOCTaBYBa-

e JIMjarHo3a Bo Jop/iaH 3a UIeHTH(UKYBake Ha

MOTOIHOCTA Ha JIeTiaTa Co MPEYKH BO Pa3BOjOT U

MOBP3aHHUTE YCIYTH, C¢ YIITE UMa CBOM HEAOCTa-

touu. IIporecoT Ha mpolLeHKa Ha JETETO HE 3a-

MOYyBa JOBOJHO PaHO 3a Ja ce MICHTH(UKYBaaT

MPEUYKUTE, a 3a0YHyBa HAjueCTO KOra JIeTeTO Ke

TPrHE B YUWJIHUINTE WK BO IIEHTAp 32 CIICITH]aTHO

oOpazoBanue. 3ropa Ha c¢, IPOIECOT Ha MPOIICH-

Ka W IOCTaBYBAILCTO LICIIM W IOBP3aHU CTpare-

run Bo MOII, 06uuHO ce uMIUIeMEHTHpa OJ1 CTpa-

Ha Ha IeeKToJI03uTe O€3 YIeCTBO Ha MyJITHIIUC-

IUIUTMHAPEH THM U Ha poxutenute (5, 9).

Ha xpaj, nacTHTYyTHTE 32 CHIENMjaTHO 00pa3oBa-

HUE WM PEJOBHUTE YYWIIMINTA UMaaT HellocTa-

TOK OJI TIOBP3aHH YCIYTH, KaKo IITO ce: (hU3HU0Te-

pareBT, OKYHallMCKH TeparneBT u joromnen (12),

KOHMIITO MOXaT Ja TH OCIocobaT jaenara co

MPEYKH BO Pa3BOjOT Ja MMaaT MOTOJIEMHU MPUAO0-

ousku ox UOII u na uM ce pa3Bue KOMyHHKaIH-

jata, (U3MYKHTE W TOBpP3aHUTE BeTHHH. Bo

MHOTY jaBHU PEIOBHU YYWIIUILITA IIPUCYTHU CE He-

KOJIKY BHJa YCITyTH 3a JelaTa o JIECHH B yMepe-

HU TIPEYKH BO Pa3BojoT. ACHCTEHTH BO 00Opa3oBa-

HHETO, TICUXOJIO3H, JIOTOTIC/I, CE HEZOBOJIHO JIOC-

TAITHY 3a OBHE Jela BO jaBHUTE yumminTa. W mo-

Kpaj Toa, doBeukute pecypcH (13), maTepujammre

provided by more than 17 centres that are
focused on students with cognitive and
sensory impairment for making the
decisions about eligibility and the offering
of special education services (4).

- Resource room services for disabled
students through 831 resource rooms
supporting16, 803 students with LD in 2012
(3), and 9 rooms for Hearing Impairments
4).

Provided services at these settings varied

according to type and severity of disability, and

the mix of available facilities, which ranged
from shelter to provision of financial support,
education, skill training, play activities,
healthcare, early childhood intervention, family
counselling, referral, physiotherapy, and
diagnosis and evaluation. Most of these services
are delivered to these disabled students by
preparing and  writing  Individualized

Educational 