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Abstract

By defining the terms, we would like to
show that mentally disabled children
cannot follow the regular educational
process, in the same way children with-
out learning disabilities can.

The process of rehabilitation and education
of disabled persons with different kind of
disabilities, enables independent social in-
tegration and good quality of living in our
country in the last 50 years; throw there is
no need of changes in the inclusive educa-
tion.
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Boeseo

Cnopep IlpaBuaHUKOT 32 OLEHA Ha CIie-
uuuUHUTE TNOTpeOM Ha JuuaTta co
IpPEeYKH BO (PU3MYKUOT WIM NCUXUYKUOT
pa3Boj Bo P. Makenonuja, 3acHOBaH Bp3
Knacudukanujata Ha CBeTckata 3ApaB-
CTBEHa OpraHu3alyja, JUla CO WHBAJIUJ-
HOCT ce:

e Jluya co owiueuien cayx (2aysu u Ha-
2nysu);

o Jluya co owiueiien 8uo (caeiiu u caa-
b6osuou);

e Jluya co upeuxu 60 eaacow, 20860-
pouu u jasuxou;

o Tenecno unseanuonu auya;

e  Menaano pepaiioupanu auya (nec-
7HO, yMepeHo, WewKo U 01a00K0);

e Jluya co aywmuzam;

e Xponuuno 60anu auya;

e Jluya co uosexe 6uooséu Ha upe4xu
(auya co KoOMOUHUpaAHU UpeqKU 60
paseojoiti).

Bo Penyonuka Makenonuja Beke S0-TuHa
TOJMHNA CUTE OBHME KaTeTOpUHM Ha XEHAH-
KeNupaHu Jula ce ongaTeHu BO paMKHUTE
Ha €JyKaTUBHO-BOCHUTHHUTE, COLUjaTHUTE
U 3[[paBCTBEHUTE CEIrMEHTH: MpPeBeHTHBA,
TpetMan u pexaouaurammja. [loctojar
HEKOJIKYy YYMJuITa 3a oOpa3oBaHUE U
BOCIIMTYBal€ Ha JIMIA CO JIECHA ToIIpeye-
HOCT BO IICUXMYKHOT Pa3BUTOK, 3aBOMIU 3a
BOCIIUTYBalk€ M 3TPUXKYBalkE Ha JIMLA CO
yMepeHa M TellKa monpeueHocT. bes or-
Jiefl Ha CUTE HMOJUTHUYKH, COLHjalHO-eKO-
HOMCKHU J[IBIDKEHa BO HallaTa JApKasa,
OBHE JHIa ce omakaaT BO MHOIY Cer-
MEHTH OJf HEj3UHOTO (PYyHKIMOHUPAKE.
[Tpo6GnemuTe BO OBOj fes ce LieJl Ha He-
KOH JIPYI'H UCTpaXKyBama.

Hameto mcrpaxyBame ro omndgaka OHOJ
Jiell Ha BOCIHUTHO-OOpPA30BHHOT THpolLEecC
ITO o ondaka BKIy4yBakbeTO Ha JienaTa
HONPEYEHN BO NCUXO(U3IUYKUOT Pa3Boj,
BO CETMEHTOT Ha ONUCMEHYBAKETO.
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Introduction

By the regulation of classification of dis-
abled persons in our country: Republic of
Macedonia, based on "Classification of
World Health Organization-persons with
disabilities are:

According to this Rule Book, the following
kinds and levels of damage are stated:

o People with damaged hearing (hard-of-
hearing and deaf),

o People with damaged sight (having
poor vision and blind);

e People with voice, speech and tongue
problems;

o People with physical disabilities;

o Mentally retarded people (easy, mode-
rate, hard and deep);

o Autistic people;

o Chronically sick people;

o People with many kinds of disabilities
(people with combined developmental dis-
abilities).

In Republic of Macedonia all these catego-
ries in the last 50 years have been embodied
in terms of educational upbringing, social
and health segments: prevention, treat-
ment and rehabilitation. There are several
schools for educating and upbringing per-
sons with mild impairments in their mental
development, institutional upbringing and
sheltering people with profound and severe
mental disability. Regardless of all the po-
litical, social and economic movement in
our country, these special persons are in-
cluded in many segments of state function-
ing. However, the problems that exist, are
the purpose of other types of research.

Our research covers the part of educational
process which refers to involving children
who are mentally and physically disabled in
the process of making them literate.
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HNmeno, 3abenexnuBa € TEHAEHIMja Ha
BOBEJlyBalkh¢ HEKOM M3MEHM BO peau3u-
palkeTo Ha OBHE MPOIECH-MOJEpHHU3a-
nuja, T.H. UHKJIY3WJA. [lanu oBa, BO
BakBa (popMa € KOpHCHA 3a OHOj 3a KOj €
HaMEHeTa, a Toa e AeTeTo. [Janu ce co3pa-
JICHH YCJIOBU 3a HEJ3MHOTO CHpPOBEAy-
Bame?

Cnopen efHo ucTpaxyBamwe of 1997 rop.
(mumuiomcka paborta-P. MuTpeBcka) BO
PENOBHATE YUYWJIMIITA CE€ BKIYYEHH pe-
YUCH CUTE KAaTErOpuu Ha XCHAMKENHUPAHU
JIa BO paMKHUTE Ha pefloBHATa HacTaBa.
HMako oBOj mpolec MoMajiky HECHUT'ypHO
ce ojfiBuBalle, ce u3bpaa TepMuUHUTE-UH-
TETPALIMJA-UHKIY3UJA. ,VHTEerpauu-
jaTa” Kako TOUM, Teopuja M NpaKTHKa
nocron 50-TMHaA roguHU. 3apeM W efy-
KaliyjaTa BO paMKUTE Ha KaKaHOTO CO
IOMaJKy 3acTapeHa TEepMUHOJIOTHja
,CIEIMjaTHA YYUJIuIITa” He Oellle CrpoBe-
JlyBaHa 3apaju WHTETpUpame Ha OBHE
JIia BO ONIITECTBEHHOT XUBOT? 3apem
OBHE JHIla NOTOAa HE ce MHTEerpupaa BO
3aeIHIYKOTO KUBEEHE Ha OBaa ip>Kasa?
IIpoGneMoT WITO HUE cakaMe ja ro eja-
OopupaMe BO OBa UCTPaXyBame € CIPO-
BEJYyBalkETO Ha €[IeH MPOEKT, T.H. ,MHKITY-
3uja” Ha OBHE JIMI]a BO PAaMKHUTE Ha PeflOB-
HOTO oOpa3oBaHMEe, a KOj BO Halara
[ip>KaBa Cce CIpOBeJyBa PEYUCH 5 TOAMHU.
3acera 0BOj mporec, rpy0o KaxaHo, U3-
riefa Baka: CHTe YYEHHIM MOCeTyBaaT
pelloBHA HAcTaBa, a JIUIaTa co MPEeYKd BO
Pa3BOjOT IO MOMNOJIHYBaaT OpOjoT BO Of-
fielieHnjaTa, 6e3 cTpydHa IIOMOII cefjaT BO
NOCJIEAHUTE KJIYyNIU, WU TOpajgu IpoOo-
JeMUTe IITO T'M HaMeTHyBaaT, He MOXej-
KM Jla ce BKJIONAT BO CPEeinHaTa, YeCTO ce
IpefMeT Ha KpUTHKH, YKOPHU, AYpU U
IIOTCMEB Of] OKOJIMHATA.
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In other words there is a tendency to include
some alterations in the realization of these
processes, modernization, so called INCLU-
SION. However, there is a dilemma whether
or not this is useful for the person it is
meant for i.e. the child in such form, and
are there adequate conditions for conducting
the above mentioned?

According to a certain research from 1997
by R. Mitrevska, regular schools include
almost all categories of disabled persons in
the frames of regular classes. Even though,
this process carried on with a certain un-
certainty, still the terms INTEGRATION and
INCLUSION were chosen. Integration as a
concept, theory and practice, has been
known for 50 years now. Hasn't education
known under the obsolete terminology
"special schools" been conducted for the
purpose of integrating these persons into the
social life? Haven't these persons been inte-
grated afterwards into the mutual existence
of this country?

The problem, which we would like to elabo-
rate in this research, is carrying out a project
so called "inclusion" of these persons in the
frames of regular education. This project
has been lasting for of the almost five years
now in our country. In rough terms. This
process pretty much looks like this: for
now: all the students attend regular classes
and the persons with impairments in their
development who feel up the required num-
ber of pupils in e grade, sit back row with-
out any professional assistance offered, and
quite often they are criticized or even
mocked by the surrounding.

135




FROM PRACTICE TO PRACTICE

ITo HEKONKY HEeyCHELIHNA TOJUHU Ha IIKO-
JyBame, CElaK, ce MpeBeayBaaT Bo 1noceo-
HUTE YYWIUIITAa HEONMMCMEHETH, Hepexa-
OMIUTUPAHU, CO IUPAJHU KOHCEKBEHUU 80
emomiusHaitia cghepa on HABHOTO KUBEE-
€, a CO HENOBPATHO 3aBpLIEH Pa3BOCH
NEpUOJ Off ONITUMAJIHATa BO3PacCT BO paM-
KUTE Ha KOj MOXKEJIO HEIITO fla CTOPH.

Bo yecTuTe KOHCyATAalUM CO CTPYYHHUTE
KaJp¥ Of] PEJOBHUTE YUUJIUIITA HHA CE Ha-
METHA OBaa npoolyieMaTuka U HE HaTepa
f1a ja ucTpaxkume.

Ilpeomeii Ha OBa Halle NCTPAXKYyBame €
CTENIEHOT HA €JyKaTUOMIHOCTA Ha JINIAaTa
CO MPEYKH BO NMCUXO(PU3NUKUOT Pa3BOj BO
pPaMKUTE Ha PEIOBHUTE YUUJIUIIITA.
Ilpobaemoiti Ha UCTPAKYBAKHETO € BKITY-
YEHOCTA Ha JleraTa co NPeYKH BO NMCUXUY-
KHOT Pa3BOj U COBJIAlyBakETO Ha efyKa-
THBHHOT IPOLEC CO MPOLECOT HA MHKIY-
3mjaTa.

Ileau na nawewo ucipaxcysare ce:

o PasrpannuyBame Ha moumuTe ,UHTE-
rpanyja-uHKIy3uja’;

o YTBpayBame Ha MOXHOCTHUTE ferara
CO MEHTAJIeH XCHIMKEN Jla OWpiaT BKIY-
YeHW BO pEJOBHATa HacTaBa M Hea ja ja
cnepat 0e3 CTpy4yHa IMOMOIIL.

Meitioouitie u itiexnukuitie Ha oOpaboOT-
KaTa Ha MOJATOIMTE T CIPOBEOBME CO
IIOMOIII Ha:

e MeTof0T Ha AeCKpUIIIN]a;

e OmmTo pedexTONOMKATA JUjarHOC-
THKA;

e TIlpomenka Ha commjasiHaTa 3pPENOCT,
CO MPUMEHA Ha MPAIIATTHUKOT 32 OJIHECY-
Bamh€ Ha Jenara;

o CornenyBame ycrexoT BO IOCEOHUTE
U PEMOBHUTE YUMIIUINTA BO MOMEHTOT Ha
UCTPaKyBaHETO.
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After several years of unsuccessful educa-
tional process, these children are transferred
in special schools illiterate, without proper
rehabilitation with permanent consequences
in the emotional sphere of their existence
and with irrevocably finished developing
period of the optimal age frame, when
something could have been done.

In frequent consultations with experts from
regular schools, this problem has imposed
on us and has made us research it.

The objective of this research of ours is the
degree of education of the mentally disabled
children in the frames of regular schools.
The problem of the research is the involve-
ment of mentally disabled children, and
subduing of the educational process along
with the process of inclusion.

The aims of our research are:

e Discriminate the terms “integration-
inclusion”;

e Determining the possibilities of men-
tally disabled children being included in
regular classes and attending them without
professional help.

The methods and techniques of data proc-
essing have been conducted with the help
of:

e The method of description;

o General diagnostics of Special Education
and Rehabiliutation;

e An evaluation of social maturity with
the application of children's behavior ques-
tionnaire;

e Comparing the success in special and
regular schools at the moment of research.
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Xuuowesaiua mTo cakame fa ja IpoBe-
pUMe CcO OBa MCTpaxKyBame €: 0aau oeya-
uia co MeHuanen XeHOuKel wiuo ja cae-
oaiu Haciasaiua 60 pedOGHUIUE y4u-
AuWida uo ceouule cuocobHociu ce
u3eOHa4eHu co oHue deya Wilo ja cae-
oaiu Hacuwiasauia 60 UOCEOHUIUe Yy4u-
auwiua.

Exciiepumenitinuoizi IpuMeEpPOK Ha UCTpa-
KyBawbeTO ce 30 yYeHUuu of IB€ OCHOBHU
YYWIMIITA; €JHOTO € Off pypaiHa, a
ApyroTo of ypOaHa cpefirHa, Off BTOPO A0
ceIMO ofiiesieHue, Ha Bo3pacT o 9-16
TOUHI.

Konitipoanuoiti TpuMEpoOK ro COYMHYBa-
aT 30 y4YeHMIIM LITO ja MOCeTyBaaT HacTa-
BaTa BO IMOCEOHO YUYMIIMIITE, Of] BTOPO 10
CeIMO OfieJieHne, Ha Bo3pact o 9-16
TOJJAHM.

OO0paboTeHn ce OHUE CErMEHTH Off pa3Bo-
jOT Ha JETETO, KOU CE€ HEOUXOOHU 3a 00-
suUBare Ha e0YKAMUBHUOUL Upouec HA Oe-
uenlo.

1. IlpoueHka Ha yiioitipebHaitia Oomu-
HAHUIHA Aatiepasu3uparocil;

2. Tlpomenka Ha opzaHusupaHociiia Ha
UCUXOMOTUOPUKA,

3. IlpoueHka Ha KooOpOuHayujaitia Ha
08UNCEHEILO;

4. IIpoueHka Ha upakitio-zHOCUUYKAIUA
02PAHUUPAHOCUL,

5. Ilpouenka Ha 2pagomoiiopukaiia u
AUHeauujaiua;

6. Ilpouenka Ha 3peaocitia u ouczpa-
¢uunocitia Ha pakoiiucoiu,

7. IlpoueHKka Ha oOHecysameilio U ycile-
XOUl Ha y4eHuyulle.
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The hypothesis which we would like to ver-
ify with this research is: the children with
mental disability which attend classes in
regular schools, are on equal level, with
the children who attend classes in special
schools, judging by their performance.

The experimental specimen of research, are
30 pupils from two primary (elementary
schools), one from a rural and the other
from an urban environment, from second-to
seventh grade, with calendar age from 9, up
to 16 years old.

The control specimen of research is con-
sisted of 30 pupils, which attend classes in
special school, from second to seventh
grade, with calendar age from 9 up to 16
years old.

The segments from the development of the
child, which are necessary for the continua-
tion of the child's educational process, have
been covered:

1. Evaluation of the applied dominant
lateralization;

2. Evaluation of the organization of the
psycho-motorics;

3. Evaluation of the movement coordina-
tion;

4. Evaluation of the practo-gnostic organi-
zation;

5. Evaluation of the grapho-motorics and
lineation;

6. Evaluation of the maturity and the dis-
graphics of the handwriting;

7. Evaluation of the conduct (behavior)
and achievement of the pupils.
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1. Ilpoyenka na Oomunanuinaiua
Aauiepasu3upanoci

Co peduHupameTO Ha JTOMHUHALMjaTa Ha
xemucdepure BO (pyHKIMja HA 3ama3yBa-
€ U JIeNyBame, ce MOCTUTHYBA TOBUCOKO
HUBO Ha pa3buparbe Ha TOjaBUTE, MHTE-
rpaiyja Ha BOOYEHOTO U IPENO3HAEHOTO.
Bp3 oBa ce Temenar, Mefy pyroTo, ogpe-
JICHM METOJU Ha Mefaromkara pabora Bo
paMKUTE Ha YUTAHETO, NMHUIIYBAKETO U
CMETameTO. 3a JJoKaXyBame Ha co3pea-
HOCTa Ha OBUE TNPOILIECH T CIPOBEOBME
TECTOBUTE: Upillen HA KYKa U i0z2o0y-
8arbe UovKa.

Lpiuexoiu Ha KyKa HU T [ajie CICIHUBE
pe3yJiTaT BO OJHOC Ha TOA KOJIKY YYEHU-
1 Off NMOCEOHOTO/PEAOBHOTO YUUJIUILTE
MOKaT/HE MOXaT Jja ja U3BpLIaT OBaa ak-
THBHOCT CO JecHa/neBa paka. Pesynra-
TUTE TOKaXkaa U3eOHa4eHa MOXKHOCT Ha
yueHuuure. Paznukara e Kaj fecHara pa-
ka. Camo 5 ydyeHHMIM ilo6eKe Kaj PElOB-
HUTE yumnuinta. Bo Tector itozooysare
itlouka co JilecHa/lIeBa paka pasjuKara ce
riefa Kaj MCOUTAHULIUTE Off PEJOBHUTE
yunnumra; gypu 14/30 ykaxxyBaaT Ha He-
OdedpuHuparocilia-He0o3pearocitia BO W3-
BpPUIYBAKETO HA OBOj HAJIOT.

2. Ilpoyenka na opzanuzupanocuia
HA UCUXOMOWOpUKAUQ

OHa mTO Hac Hé MHTEpecHpa € ONUCOT Ha
HNOEMHEYHUTE CIOCOOHOCTH BO peajn3u-
pame Ha ICUXO-MOTOPHUTE aKTHUBHOCTH,
MOTOpHWKaTa, a KOW pedIieKTupaaT Bp3
OJJHECYBAETO Ha JIETETO BO COLMjATHOTO
noJe:
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1. Evaluation of the dominant
lateralization

By defining the domination of the leading
hemisphere in function of observing and
operating, higher level of comprehension of
concepts is achieved, and integration of the
perceived and the acknowledged. These are
the grounds, among other things, for certain
methods of pedagogical work in terms of
reading, writing and calculating. In order to
prove the maturity of this processes, we
have carried out the following tests: a
drawing of a house and painting out an
item.

The drawing of the house has given us the
following results in terms of how many pu-
pils from the special/regular school,
can/can't execute this activity with their
right/left hand. The results have shown an
even capability of the pupils. The difference
is with the right hand; there were 5 pupils
more in the regular schools than in the spe-
cial school. In the test painting out an item
with the right/left hand, the difference is
evident among the pupils of the regular
schools, 14/30 indicates to the lack of defi-
nition-immaturity in the execution of this
task.

2. Evaluation of the organization

of the psychomotorics

The object of our interest is the description
of the individual abilities for realization of
the psychomotoric activities, the motorics,
which reflect upon the behavior of the child

in the social field:

JOURNAL OF SPECIAL EDUCATION AND REHABILITATION 2004; 1-2: 133-144




O IIPAKTUKATA 3A TIPAKTHKATA

e Tecui ciioped Pej npBuot obun. OBoj
TecT Oapa u3Be[lyBame MPEI3HU JBUXKe-
Ba CO MPCTUTE HA TOPHHUTE EKCTpPEMUTe-
t. Ce TpoleHyBa 3peliocTa Ha TOHYCOT,
OPUCYCTBOTO HA HYCABIDKEHATa, Kaj
UCTaTa OIHOCHO CHpOTHMBHaTa paka. Kaj
YUEHUIUTE Off PEJOBHHUTE YUWIUIITA CE
eBUJICHTHpAA 20.1em OpOj HA HYCABUXKEHA
kaj mpctute 3,4 u 5 o7 ABeTE parle.

e Teciu cuopeo Jlagpajews. Ce notGuja
pEeUNCH u3eOHa1eHy pe3yaTaTH.

e Teciu cuopeo Cybupan. Pesynrarure
O]l OBOj TECT TMOKaXaa JieKa Kaj MCIUTa-
HULUATE Off 0CeOHOIo YUWINIITE pexa-
OuauitiayuoHuitie ipeiimaiu, Bo ToaemMa
MepKa TpufioHecne 3a MogoOpo KOHTPO-
JUpamke Ha MOTOpPHKaTa BO OJHOC Ha
UCTIIATAHUIIUTE Of] PEIOBHUTE YUIIAIITA.

3. Ilpoyenka na koopounayujaiua
Ha Jsuiceryeilo

1. Bpilerwe Ha 2aasailia KOH OecHA/ne8a
paka HauameHuyro. Co OBOj TecT ce 3a0e-
JexyBa falyu efeH CTEepeOTHIl Ha OBaa
Hau3MeHMYHa KOOpAUHAIMja MOXe fla ce
3aMEHH CO JIPYT; IITO YKasKyBa Ha HUBOTO
Ha OMIITaTa MpaKCHYKa OpPraHU3MPaHOCT
Ha MICUXOMOTOpPMKATa WITO CE€ UCIMUTYBA.
YdeHuuuTe cO NMpPEYKH BO NCUXO(PU3UY-
KHOT pa3BOj Off PEJOBHOTO YUYWJIUIITE
noKaxkaa iocaabu pe3ylTaTh BO OJHOC
Ha YUYEHHUIIUTE Of] MOCEOHOTO YUUITUIITE.

2. CKoK co ilaeckarbe co 20pHuUitie U 001~
Huile excidpemuitieiiu. OHa WITO TO WH-
Tepecupa e(peKTOIOroT € BojieBaTa Mo-
TOpHAa aKTHUBHOCT M KOOpAWHAIMjaTa Ha
IBIKEH-ETO MPH HEJ3UHOTO M3BPIIYBAKE.
Pesynrature ce peuucu uoeHitiuvHu, CO
TOA HITO Kaj NOJTHUTE EKCTPEMUTETHU ypU
27/30 yyeHuny o pPENOBHHUTE YUYUJIUIITA
He Modcea la TO U3BpIIAT OBOj HAJIOT.
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o Test according Ray-first attempt-this
test requires the performing of the accurate
movements of the upper extremities fingers
the maturity of the tonus is estimated, the
presence of the non-coordinated move-
ments, with the same, i.e. the opposite hand.
Among the pupils from the regular schools,
large numbers of non-coordinated move-
ment of the fingers 3, 4, 5 from both hands
were registered.

o Test according Lafayette, approxima-
tely even results were shown.

o Test according Soubiran. The results of
this test have shown that the pupils from the
special school have greater control over
their motoric skills due to their rehabilita-
tion treatments, unlike the pupils from the
regular schools.

3. Evaluation of the movement
coordination

1. Head turning towards right/left hand
alternatively. This test demonstrates
whether or not a stereotype of this alternat-
ing coordination can be replaced with an-
other; which indicates the level of general
practical organization of the psychomo-
torics being examined. The mentally and
physically challenged pupils from regular
schools have shown weaker results in com-
parison with the pupils from the special
schools.

2. A jump with clapping the upper and
lower extremities. The subject that interests
the special teacher is the willing motor ac-
tivity and the movement coordination dur-
ing the execution of the above mentioned.
The results are almost identical; in as much
as with the lower extremities 27/30 pupils
from regular schools could not perform this
task.
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4. Ilpoyenka na upakcuukauia
opzaHuupanociu

Hue BpmieBMe mpoleHKa camMo Ha opra-
HU3MPAHOCTA Ha MpakKcHhjaTa Ha MYCKyad-
ulypaiia Ha auyenio, ITO € BO TECHA KO-
penanmja co wujiejata, MOTOPHOTO HU3Bp-
1IyBawke, OCOOEHO OHa WITO ja omdaka
OykaJlHaTa MyCKyJlaTypa; 3Hauu pediek-
THpa Bp3 2osopoii. Ha 0BOj TecT 100OUB-
M€ PEeUNCHU U3eOHa4eHU Pe3yaTaTH.

5. Ilpoyenka na zpahomoiuopuxaiua

[TumyBameTo € u3spuiHa UcuUxomMoiiopHa
akiiueHocii. [IOKONKy fIeTeTo mMa Mpo-
6JieMu BO pa3BoOjoT TOa, Mefy IpyroTo, ro
NonpevyBa HaBPEMEHOTO YCBOjyBame€ Ha
rpa)OMOTOPHUTE AKTHUBHOCTH M YHHOT
Ha NHIIyBamke Kako ¢opMa Ha rOBOpPHA
KOoMyHuKanuja. Bo ognoc Ha:

e U3zeOnauenocitia Ha OebeauHa HAa AU-
Hujaiia. Op BkynHo 30 y4yeHuuu op pe-
NOBHOTO yuywnuuuTe 22 He HoKaxcysaail
pesynarary, a of 30 yueHunu of nmoceGHo-
TO yumwnmTe 21 y4YeHuK uma HeycileuieH
pesyJarar;

e Hazabenociu na aunujaitia. Op 30
YUYEHUIIX Off MoceOHOTO yumnuinre 17 ue
MOXcaii YCTIEIIHO Ja ja U3BpLIAT OBaa ak-
THBHOCT, a Kaj 21 y4eHHK Of peJOBHOTO
YUMJIAIITE CE JaBYBA HEMOMCHOCUL Jla ce
U3BPIIN UCTATA;

e Bo oonoc Ha 60aabHaiiuHuilie u uc-
iaxnaiiunuiie 12 ce HeycilewHu Of
noceOHOTO yuunuire, a 10 o peoBHOTO
YUMJIULITE;

e 13 ydyeHunm He MOKAT Oa 20 00pxycail
iipaseyoiti, BO ofHOC Ha 20 Ofi peqOBHOTO
YUMITUIITE.

e Bo ogHOC Ha usseodysarveitio Ha 06.au-
Huitie 12 ce HeycilewHu Off TOCEOHOTO
yUnIuIITEe, a 15 O peJOBHOTO YUUIIHIIITE.
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4. Evaluation of the practo-gnostic
organization

We did an evaluation solely on the organi-
zation of the practice of the facial muscula-
ture, which is in close correlation with the
idea, the motoric performance, especially
the one referring to the (facial) musculature-
i.e. reflects on the speech. This test pro-
vided us with approximately identical re-
sults.

5. Evaluation of the graphomotorics

Writing is an executing psycho-motoric ac-
tivity. If the child has development prob-
lems, it interferes with the adoption of the
grapho-motoric activities on time and the
act of writing as the form of verbal commu-
nication. Considering:

e Equalizing the thickness of the line:
22/30 pupils in the regular school don't
show results, and 21/30 pupils in special
schools have unsuccessful results;

o Jading of the line. 17/30 pupils from the
special school can't execute this activity
successfully, and 21 pupils from the regular
school are unable to execute the same.

e Regarding the holes and the bumps, 12
are unsuccessful from the special school,
and 10 from the regular school,

e 13 pupils can't maintain direction, com-
pared to 20 from the regular school;

e Regarding shaping out the curves, 12
are unsuccessful from the special school,

and 15 from the regular school.
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6. IIpoyenxa na 3penociua
Ha pakouucoiu

Tyka ro mpuMeHUBME TECTOT IITO MPOd.
Kopmuk u Bojanmn oy Asxmpmarepa u
O3muac ro npucnocoousne Ha CpIcKoOTO Ku-
punnyHo nucMo. Co Manu MopuduKau
ro NpucnocoOMBME Ha MaKEIOHCKOTO KH-
punnyHo mucMo. OBOj TecT yKaxKyBa Ha
0ozpadeHociia Ha CpyKidypuitle TIpA
u3BeflyBamke Ha NUIIyBameTo. Bo Hero ce
pasrienyBaaT gopmuitie U masgopma-
yuuitie. Co MpoIleHKa Ha 3pesiocTa Ha pa-
KOMKC Off TOCEOHOTO y4yWiIuITe Oea Om-
patenu 25 yuenmka, 6uaejku S ce yure
ce HEONMMCMEHETH, JIofieKa Kaj PelOBHUTE
Oea omndarenn camo 19 WcnuTaHULMA TIO-
pagu Toa mTo 11 ce HEONUCMEHETH.
HamaTa nen Bo npumeHaTa Ha OBOj TECT
Oelie Jfa TU coTyeaMe Hajuecitiuiie
dopmu u mancgopMalm BO pakOMUCOT.
Tokmy 3atoa op 14 ajremu kaj popmure,
BH IIpUKaxkyBame camo 6, fofeka Kaj
MandopmaruuTe o 16 ajreMn Haj3HAYA]-
Hu ce 5. Hajapactuunu pesyaratu foOuB-
Me Kaj ®-3 (Hedociliaitiok Ha Osuxcerba),
®-13 (HesoeoHnauen tpociiop meéy peoo-
suitie), M-17 (Heypeoen pakxoiiuc 60 yeau-
Ha) 1 M-29 (HesoeOHaueHU OumeH3UU Ha
Oykeuitie) NToa M Kaj IBETe TPynu, He BO
HYMEpPUYKH OfHOC, TYKy BO OJIHOC Ha
3auecilieHocitia BO TI0jaBYBambeTO Ha
OnpefeseHoTo o0elexje.

7. Ilpoyenkxa na ouctpaguunociia
Ha pakouucoiu

ETunonorujata Ha nucrpadgujata Mmoxe fa
oune omrreryBawa Bo LIHC unm negorpa-
JICHOCT Ha MEJIOKMHETHYKATa U KOH-
CTPYKTHBHA IpaKcuja - pa3BOjHU JAuUcCrpa-
¢uu, Kaj KoM MMa IUPOK AUjana3zoH Ha
IIPOMEHM, I0fieKa T.H. yepebpasHu pako-
ilucu ce eMHOOOpa3HM.
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6. Evaluation of the maturity
of the handwriting

For this evaluation, we have applied the test
which prof. Kjordikj-Bojanin took from
Ozias-Ajirriaguerra and adjust it to the Ser-
bian Cyrillic letter. We did the slight modi-
fications of it on the Macedonian Cyrillic
letter. This test indicates to the competition
of the structures when writing; and it con-
siders the forms and misformations. 25 pu-
pils from the special school were included
in this handwriting maturity estimate, be-
cause 5 are still illiterate, where as in the
regular school only 19 pupils were included
since 11 are illiterate. Our aim in applying
this test was to perceive the most frequent
forms and misformations in the handwrit-
ing, which is why out of 14 items among
the forms we are displaying only 6, where
as with the misformations only 5/16 items
are the most significant. The most drasti-
cally results were with F-3/lack of move-
ments/; F-13/unequal space between lines/;
M-17 untidy handwriting in general/ and M-
29 unbalanced dimensions of the letters/ in
both groups, not in numerical relation, but
in the relation to the frequency of the ap-
pearance of the certain feature.

7. Evaluation of the dysgraphics
of the handwriting

The etiology of disgraphics can be damages
in CNS or incompleteness of the meloki-
netic and constructive practice —develop-
mental disgraphics, which have a wide
range of changes, whereas the so-called
cerebral handwriting is homogeneous.
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7 ajremu (d-1 mo Id-7) ce ogHecyBaaT Ha
AOUWANUA  UPOCUIOPHA OP2AHUSUPAHOCUL
Bo neaumna. Oxp -8 mo [M-20 ce ogHecy-
BaaT Ha HeCUpeiiHOCiL 80 U368€0YB8aHEllO
Ha Hu3aitia Ha 6ykeuite, noneka ox 1-21
no 25 ce opHecyBaaT Ha 2peuiku 60
¢opmuitie u ipotiopyuuitie.

Cnopep, noOueHUTE pe3yiTaTH, Kaj yde-
HUIIUTE CO MEHTAJIeH XEHJIMKEN Ce jaBy-
BaaT iouspaseHu u iosayecitieHu (POpPMH
Ha fucrpaduja BO OTHOC Ha YUYESHUIUTE Off
PEROBHUTE YYUIIULIITA.

3axkay4ok

Cnopen noOMeHUTE pe3ysiTaTH Ha Halle-
TO UCTpaxKyBame, MOXE fla Cce TOTBPIH
nocraBeHata xunore3a: "ewaiua co
wewKowuy 60 y4eweuwo wilo ja cae-
odall Hacwasauia 60 pPe0o08HOWO y4u-
Auwide, Uo cuocobHociuuiue ce useo-
HA4eHU CO OHue deya WO ja caedaiu
Haciuasaiua 60 UoceOHOWO yyuauwiue".

He cme xomneTeHTHH fa MpoLeHuMeE Ja-
nu ce pabOTH 3a peTappalyja Ha MCUXO-
MOTOpUKATa, HO (pakT € JleKa OBHE HUCIU-
TaHULM UMAaill Upobaemu TIPU CIEIEHETO
Ha HactaBata. On 30 y4yeHHMIIM BO €JHO
penoBHO yumnumre aypu 11 ce Heomnwmc-
meHeTH (36,6% ).

EBunenTHa € Ouciipoilopyujaitia Ha NO-
OMEHUTE pe3yNTaTh BO OJHOC Ha COO/IBET-
HOTO, HAMAAEHO WIH 320.1eMeHO PACTIOIO-
>KEHHE 3a BpPEME Ha 4YacoT, OAMOPOT H
KOH aBTOPUTET BO YUYWJIUAILITETO BO OTHOC
Ha WcnuTaHunuTe of ABeTe rpymu. Kaj
CEKO€ YOBEYKO CYIITECTBO MMa XKejda ia
ce JOKaxyBa Ha OWIO Koe ToJe.
YuunumreTo cu uma crneuududHun Oapa-
Bha BO BHUJ Ha pealM3Upame NPEABUICHA
HACTaBHU MPOTPaMHU.
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7 items/D-1 to D-7/ refer to the inappropri-
ate space organization in general. D-8 to D-
20 refers to the clumsiness in the coordina-
tion of the row of the letters, whereas D-21
to D-25 refers to the mistakes in the form
and the proportions.

According to the results from pupils with
mental disability, more emphasized and
more frequent forms of disgraphy appear
compared to the pupils from regular
schools.

Conclusion

According to the results gained from our
research, we can verify the established hy-
pothesis: ""Children with difficulties in
learning who attend classes in regular
schools, are somewhat on the same level
with the children who attend classes in
special schools, judging by their perform-
ance"

We are not competent enough to estimate if
the issue here is retardation of the psycho-
motorics, but it is a fact that the pupils ob-
served have problems with following the
lectures adequately. 11/30 pupils in a regu-
lar school are illiterate (36,6%).

The disproportion of the obtained results in
regards to the adequate, reduced or in-
creased mood in terms of behavior, among
the observed pupils from both groups is
evident. Every human being has the inher-
ent tendency to try to success in any field.
Schools have their own demands in terms of
realization of the anticipated educational
programs.
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Bunpnuso e fneka oBHe MCNUTAHUIM, KaKO
U MHOTY JIpyr'M Jienia cO KakoB Oujio
npoOjeM BO pa3BOjOT, HE MOXEjKH Yyc-
IIEIIHO A Ce cIpaBaT CO TEKOBHUTE 3a/ia-
9y CTaHyBaaT WU UoBAederHU WA UpO-
OaemaitiuyHu.

HuBnata Hemoxcnociu na oaroBopar Ha
Oapamwara, Mel'y Jpyroro, ce NOTBpAyBa 1
co pesyaitiaitiuitie 00 ycitexoiti. Toa Ta-
OeJapHO U3rjefa Baka:

It is obvious that the observed pupils like
many other children with any kind of prob-
lem in their development, being unable to
cope with their assignments, became either
withdrawn, or troublesome.

Their inability to respond to the demands,
among other things, is confirmed with the
results from the success as well. The fol-
lowing chart can represent this:

IMoceono yunanmre PenosHo yunnmre
Special school Regular school

Onnnuen 17 )
Excellent
MH. noopn 7 1
Very good
Hoopu 4 5
Good
HoBoaHu ) 9
Sufficient

HammoT 3akiny4yok Ke ro NOTBpAMME
yIITe cO €feH (pakT: oj MOYETOKOT Ha
CIIPOBElYBAaKLETO Ha MNpoeKToT MHKITy-
3Wja, 3Ha4d BO TEKOT Ha IOCIETHHUTE 5
roguan Bo I1OY "II-p 3naran Cpemen"
Ol PEAOBHM YYWIMILITA CE€ IPEBEJECHU
BKynHO 107 yueHUnu BO pa3IMyHU OfJie-
JIEHU]a U CO Pa3JINYEH YCIEeX.

dakr e neka og HuB 30,84 % ro 3aBpmiie
COOJIBETHOTO OffIeJIEHHE CO OJJINYEH YC-
nex, 20,56% co MH. gfo6ap, 18,69% co go-
Oap ycrex.

OBga 300pyBa 3a TOa JeKa BO IOCEOHOTO
YUMJIAIITE BiajeaT MOMHAKBUA KPUTEPHY-
MU, pexaOWInTanuja, Y4eHUKOT IO BOAM
nedeKTOoJIoroT, CO TOa JETETO ce Haora
ceOe cu BO CBOjaTa MpUPOJIHA CPENHA.
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We will confirm our conclusion with one
more fact: since the beginning of the con-
duct of the project-INCLUSION-, in other
words for the past 5 years the special pri-
mary school: "Dr. Zlatan Sremec" the total
of 107 pupils have been transferred in dif-
ferent grades and with different GPA point
average from regular schools.

It is fact that 30,84 % of them have finished
the appropriate grade with excellent GPA;
20,56 % with very good GPA; 18,69 % with
good GPA.

This tells us that in special school there are
different criteria rehabilitation, there is a
special teacher supervision, which places
the child in its own natural environment.
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JdeTeTo yBuAyBa KOJKY MOXe, AOfAEKa
BKJIYYEHO BO pefJOBHATa HacTaBa YBUYyBa
KOJIKY He MOXe Jla HocTurHe. JIoKoJKy ce
300pyBa 3a cerperanuja, Kaje € cerpera-
nujara?

Hue cmewmame: uniuezpayuja /1A; 60 uo-
ceOHU uapaneaku 60 pamKuide Ha pe-
006HUIUe yYuauwiua, uood Clipy4Ho pa-
K080OCUIBO HA WUM UPeO800eH 00 Oe-
¢exwiono3u, a co unkaysuja uckay-
4UileNHO 60 pamMKulle HA 3aeOHU4KUiUe
aKuwueHocu co opyzuuie oeya.

Bo uniuepec na upocuiopoiu , upunyoenu
be6me 0a 0oademe camo eden man 0ea 00
OobOuenulue pe3yawiauiu 60 CKyCeHa
¢opma, 6e3 epaghuxonu.
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The child itself becomes aware of how
much it is capable of doing, whereas a child
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discussing about segregation, then where is
the segregation?
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professional administration of a team led
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