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PSYCHOLOGICAL AND PEDAGOGICAL SURVEY

AHanuzaTta Ha pesyiTaTuTe, npep cé,
aHaju3aTa Ha TPYNHUTE WHJEKCH IOKa-
>KyBa JleKa BO TPyNUTE HafIBIajyBa TeH-
3uja HamecTo Koxe3uja. Ho, uaTepnpeTa-
jaTa Ha WHAMBUJYaJHUTE WHJCKCU Ha
COLMjalIeH cTaTyc MoKaXxyBa jeka Tpeba
lla ce BHUMAaBa IpU TeHepaln3nparme Ha
IPUCYCTBOTO Ha TEH3Wja BO TpYIUTE.
IToTouHO, MHAEKCUTE Ha COLMjAJIEH CTa-
TyC yKaxyBaaT JieKa YUYEHUIWTE, TIIaBHO,
noopo ce mnpucnocobenu. Cemnak, Kaj
rpynara co IOHHCKa Bo3pacT ce 3abee-
JKyBa JieKa COILMO-eMOLMOHaHaTa ajai-
Talyja € BO U3BECEH CTEeIEeH NMoHucka. Bo
OBOj KOHTEKCT U fieliaTa cO HpPedykd BO
pPa3BoOjOT MOKaxkyBaaT Jiolla Ipudare-
HOCT BO Ipymnara

Kayunu 360opoeu: epcHuuxku uHillepax-
yuu, Upeuku 60 pasléojoill, UHKAYIUBHO
obpasosanue, COYUO-eMOUUOHAAHA KAU-
Ma, coyujaneH cilaiiyc

Boeeo

Tpynot npeTrcraByBa 00HMJ] EMIIMPUCKU Aa
ce MpOCIIEd COLMO-EMONIMOHATHATa KIIH-
Ma BO MapayejKd BO KOU Ce NMPUMEHYBa
MHKJIy3UBHA eflyKaluja.

MNHuKny3uBHOTO O0Opa30BaHKWE NMPETCTABY-
Ba (pJIeKCMOMJIHA ¥ WHAMBHyalIu3upaHa
nojjpuikKa Ha JenaTta M MIAfATE Co
noceOHN 0Opa30BHU NOTPEON BO paMKUTE
Ha pepoBHuTe yumnumra (Ture Jonson,
1994). Uukny3uBHOTO 0Opa30BaHKE, KaKO
UHTErpajHa KOMIIOHEHTa Ha LEJIUOT
00Opa30BEH CHCTEM, OBO3MOXKYyBa COO[I-
BETHa €lyKallija 3a CUTe, I'M paclO3HaBa
7 MOYUTYBa PA3JIMYHUTE NOTPEOU U CIO-
COOHOCTH, BKJIYUyBajKU TU U PA3TUIHUTE
CTpaTErnuy Ha yUEHeE.
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The analyses of the results, especially the
analysis of group indexes indicates that
existing tension is higher than cohesion.
However, interpretation of individual
indexes of social status indicates that it is
very important to be careful in generalizing
the existence of tension in the groups.
Precisely, the indexes of social status
indicate that the pupils are adapted in
general. In fact, we can notice that socio
emotional adaptation is on a lower level in
the group pf younger pupils. In this context,
children with developmental disabilities

indicate low acceptance in the group.

Key words: peer interactions, develop-
mental disabilities, inclusive education,

socio-emotional atmosphere, social status

Introduction

The paper presents an attempt empirically
to analyze the socio-emotional atmosphere
in the classes where inclusive education is
applied.

The inclusive education indicates a flexible
and individualized support for children and
youth with special needs education in the
framework of the regular schools (Ture
Jonson, 1994). The inclusive education as
an integral component of the whole
educational system, enables appropriate
education for all, recognizes and respects
the different needs and abilities, including
various strategies of learning.
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dnekcubunHOCTa HA CHCTEMOT ce ped-
JIEKTUpa Bp3 METOAUTE U MaTepHjaluTe
LITO Cc€ KOPHUCTAT 32 1a UM CE€ OBO3MOXH
Ha fierara co noceOHu 00pa30BHU MOTpE-
OM Haje(puKaceH MpUCTAIl A0 PELOBHUTE
HacTaBHU MPOTPaMH.

IIpm u3paborkata Ha coonsereHa Hac-
TaBHA NporpamMa IITO T'M KCIOJHYBa Iie-
JIUTE€ Ha MHKJY3UBHOTO OOpa3oBaHUE ce
3emMaaT IpefBUJ IBE IJIeIUIITA:

1. IloTrpedara on pedieKTHpame HA M-
POKHTE IeJH Ha OOpa30BaHHETO, IITO
Tpeba fa ce OflHeCyBaaT Ha cuTe jena, 6e3
pasiiuKa Ha HUBHHUTE CIHOCOOHOCTH, MOT-
pebu M BHAOT HAa YUYMJIUIITETO IITO IO
oceTyBaar;

2. Hacrasnara nporpama Mopa 1a npasu
pa3iimKa BO CIOCOOHOCTHTE, IOTPEOHTE U
NOJrOTBEHOCTA HAa CeKOj YYeHHK IOo-
ceoHo.

EdexkTnBHa HacTaBHA IMporpaMa He caMo
IITO T'M JO3BOJNYBAa PA3]IMKUATE, TYKY IO
UCTAaKHyBa MOTEHUMjaJlOT HU3 IPOLECOT
Ha KOJIaDOpaTUBHOTO yuewme. [loOpuoTt
HauuH Ha IPEHECyBalkhe Ha HACTABHUTE
COAPKUHU K€ 3aBHUCU Of HAaCTAaBHUIUTE
KOU Ke mMaar pa30upame He caMo 3a Io-
TpeOuTe Ha HMBHUTE YYEHHIU M COO[-
BETHOCTA Ha HACTaBHUTE CTPATETUH, TYKY
Ke Tpeba fa pacnojaraar co e()eKTUBHU
BEIITUHY 32 YIIPaBYBame CO YUYMIIHULATA,
COOfIBETHA paclpefienta Ha U3BOPUTE, CO
00OBpCKa 3a IIeJOCHA MapTUIUNaIuja Ha
YUEHUIUTE U BHUMATEIHA OffieJIEHCKa
HNOApIIKA.

WMukny3uBHaTa HacraBa ce Oas3upa Bp3
AKTUBHA HAacTaBa-MHTEPAKTUBHO Yy4YEHE,
KO€ BO ce0e BKIIyuyBa:

o (DMyHKHHOHAIHHN HamMecTO (pakTorpac-
CKH 3Haema. Bo IIEeHTapoT Ha yY4emeTo €
chakame Ha MOMMHTE, TPOLUECHTE a HE
NOMHeWmEe Ha ronem Opoj caktu. Ce
MHCHUCTHPA Ha KOPUCTEHE HA CUTE CETHIIA
U CUTE KaHaJu 3a IpUeM Ha NH(POPMALHH.
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The flexibility of the system is reflected of
the methods and materials that are used in
order to enable the children with special
needs education the most efficient approach
to regular curriculums.

In preparation of appropriate curriculum
which fulfils the aims of exclusive
education, two viewpoints are taken into
consideration:

1. The need of reflecting the broad
objectives of education that should refer to
all children, no matter their abilities, needs
and kind of school they attend;

2. The curriculum must make distinc-
tion in abilities, needs and readiness of
each pupil individually.

The effective curriculum not only allows
differences, but it points out the potential
through the process of collaborative
learning. The good way of conveying the
teaching contents will depend on teachers
who have understandings not only for the
needs of their pupils and appropriate
teaching strategies, but they should possess
effective skills to manage their classroom,
appropriate source distribution with obliga-
tion for complete pupils’ participation and
careful class support.

The inclusive education is based on active
teaching-interactive learning which
includes:

o Functional instead of facto-graphic
knowledge. It is awareness of ideas,
processes, but not remembering a large
number of facts in the focus of learning. It
is very important the use of all senses and
all channels for receiving information.
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o Ceongaren HaMecTO HarIaceH KOrHu-
THBeH pa3Boj. Ha conmo-eMonuoHamHuOT
U IICHXOMOTOPHHMOT pa3BOj UM Ce Npuiasa
UCTO 3HAYEHE KAKO U Ha KOTHUTUBHUOT
pa3Boj. U Tue ce TpeTupaaT KOMIJIEMEH-
TapHO.

o Coapxunu, 3Ha4YajHHU 32 AKTYEJTHHOT
JKMBOT, IITO K€ My OBO3MOXaT Ha IETETO
la TO NOCTUTHE MOMEHTHHOT pPa3BOECH
NOTEHIMjal U NoJoOpo Jla ce CHaora BO
PEAIHUOT CBET.

e MoxHoct 3a quueH u3zdop. JInuHMOT
n300p Ha COAPXKWHHU [laBa NMOBEKE MOXK-
HOCT 3a MAaKCHUMAaJHO HHTEJIEKTyalHO M
€MOLIMOHAJIHO aHTa>KAPAE.

e XoaucTnuku npuop. [leteto ro nou-
Ma CBETOT KaKO LEeJWHa ¥ 3aroa Ipo-
IrPaMCKUTE COJPKUHHU HAJuUeCTO Cce Tpe-
THpaaT Kako MeryceOHO MOBpP3aHH, KaKO
JIeJ Of] TOJIEMU KOMILIEKCH.

3a opraHm3anyja U peanmnsalnyja Ha WHK-
Jy3WBHAaTa HAcTaBa BaXHO € Ja ce
OBO3MOXKH:

o CrumynaTuBHa cpeguHa 3a YUcHe-
MaTepHjAITE CE CPEEHU BO KaT4yMmba 3a
IpOy4YyBalke Ha OJJICJIHA acCleKTH Ha
npeAMEToT, ce 00e30e1yBa T0BOJIEH O6poj
Ha KHUTH, IIOMarajna, EHIUKJIONEJUCKH
U3JaHNja;

o HennpekTHBHO-IEMOKPATCKO BOJeHme
Ha HACTaBaTa, COo IIITO CE OBO3MOXKYBa MH-
TeJeKTyaJlHa aBTOHOMMja Ha YYEHUKOT.

e Yueme Bp3 JHYHO HCKYCTBO, Kajie
IITO CETWJIHOTO NEPLUIHAPABLE € OCHOBA
3a npuOupame MH(MOpMalud U 3a CTEK-
HyBam€ 3HacHaA.

o [Indepennupan npuox BO y4emeTo,
IIPOKJIaMUpaHa LeJl Ha OCHOBHOTO 00Opa-
30BaHME € ONTUMAJIEH UHANBHIyaJIeH pas-
BOj, Kaje WTO ce IUlaHupa paboraTa Ha
ceKoj yueHuk. Taa My 0BO3MOXYyBa Jia Tl
pa3BuBa OCOOEHO OHHE CIIOCOOHOCTH BO
KOM TOj € Hajaobap U NpeKy KOou MOXKe fa
ce apupMmupa.
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e A comprehensive instead of empha-
sized cognitive development. Both socio-
emotional and psycho-motor development
are equally considered as cognitive develop-
ment and they are complementary treated.

e Contents which are important for
current life. Contents which will enable the
child to reach his/her immediate develop-
mental potential and to cope better with the
real world.

e The possibility for personal choice.
The personal choice of contents gives a
greater opportunity for maximal intellectual
and emotional engagement.

o Holistic approach. The child under-
stands the world as a whole and therefore,
the program contents are most frequently
treated as mutually linked, as a part of huge
complexes.

For organization and realization of inclusive
teaching, it is important to provide:

e Stimulating environment for learning-
the materials are put in places for research
of different aspects of the subject, with
sufficient number of books provided,
helping devices, encyclopedic issues;

¢ Non-directive-democratic conducting
of teaching, this way provides intellectual
autonomy of the pupil.

e Learning on personal experience
where the sensitive perception is a base for
collecting information and for acquiring
knowledge.

o Differentiated approach to learning-
proclaimed aim of the elementary education
is optimal individual development where
work of each pupil is planned, which
enables the pupil to develop especially
his/her best abilities and which affirm the

pupil.
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o KooneparuBao yueme; cCUTyaluu Ha
y4eme BO IPYIH ¥ NAPOBH U CII.

Meiuoo

Bo MaKE€TOHCKNOT MOJACT Ha MHKITY3UBHO
obpa3oBaHue Mof ,Jela co MoceGHu 00-
pa3oBHU MOTpebu”“ moppaszdupame: aena
CO MPEYKH BO MCUXUYKUOT Pa3Boj, CIENu
u c1aboBUM; TIIYBH M HATIIYBW; Jela CO
MIpEYKU BO TOBOPOT; CO TCJICCHA NHBAJIN]I-
HOCT; XpOHHYHO OOJHM fena; fjena co
MMPpEYKHU BO MOBEACHUCTO; CO TCHIKOTHUH BO
yUEHETO; CO EMOLMOHATHU HpOOIEeMHU;
feua 6e3 poguTeny; iena Kou goaraat of
CeMejCcTBa CO HapYIIEHN CEMEJHU OJHOCH;
fiena KoM froafraaT off KyJITYpHO AeNpUMU-
paHU ceMejcTBa; fiella KOu He To Mo3HaBa-
aT ja3uKOT Ha KOj ce U3Be/lyBa HACTaBaTa;
fena Ha Oerallnu W paceleHH Iuna u
HaJlapCHU YIYCHUIU.

IlIpumepokoiu BO 0Ba HCTpaXyBame €
IIPUTOIEH U BKIy4yBa 55 yUYEHMIH Of JBE
napasenku Ha Bo3pact ox 9-10 (IIT omx.) n
13-14 rogmam (VII opp.) o OCHOBHOTO
yunnumte Jumo  Xanpum-IHumos® o
Ckomnje. Bo napanenkaTta off TpETO ofje-
neHue 15 yyenunu ce o XeHcku nou a 17
o Mamku. Bo mapanenkara opn ceamo
ofneneHne 18 yyeHMIM ce€ Off KEHCKHU
moi, a 15 ce og mamku noj. Bo aBete
napajesKy ce BKIYyYeHH Jiella CO TeJlecHa
MHBAJIUHOCT U aHOPEKCUYHM TPOOIIEMHU.

HcrpaxyBameTo Oellle U3BPIIEHO CO €O-
YUOMEWPUCKa UOCUIAUKA CO KOPUCTEHE
Ha TPU COLMOMETPUCKM KPUTEPUYMU: Ce-
lelkhe BO KIyla, 3acJHAYKO ydeHe Ha
YUUJIMIIIHA COIP3KUHA U APYXKEHE BO CIO-
OoonHOTO Bpeme. M30opute OGea 1ea0cHO
UCLPIEHHU, TOTOYHO, KOPUCTEH € HEOrpa-
HUYEH U OTpaHU4eH n3060p.
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o Cooperative learning; situation for
learning in groups and pairs and so on.

Method

The Macedonian pattern of inclusive
education, the term “children with special
needs” means: children with psycho-
developmental disabilities, blind and with
poor vision; deaf and hard-of-hearing;
children with speech difficulties; with
physical  disabilities;  chronically  ill
children; children with behavioral difficul-
ties; with learning difficulties; with
emotional problems; parentless children;
children who come from families with
troubled relations; children from cultural-
deprived families; children who don’t know
the language in which the teaching is
performed; children of refugees and
displaced persons and gifted pupils.

The sample of this research is convenient
and includes 55 children from two classes at
the age of 9-10 (third grade) and 13-14
(seventh grade) from regular elementary
school “Dimo Hadzi-Dimov” in Skopje. In
the third grade class, 15 pupils are females
and 17 are males, and in the seventh grade
class, 18 pupils are females and 15 are
males. Children with physical disabilities
and anorexic problems are included in both
classes.

The research was conducted using a socio-
metric procedure, applying three socio-
metric criteria: sitting at the school bench,
cooperative learning of teaching content and
companionship in the free time. The choices
were entirely exhausted precisely both
limited and unlimited ones were used.
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ITo no6GuBameTO HA OATOBOPUTE, U3pabo-
TEHH C€ COIMOMETPHUCKU MATPHIIM 32 CUTE
TPU KPUTEPUYMH, COIMOTPAMHU Ha MO3H-
TUBHU W HETaTUBHU M300pH 32 CUTE TPHU
KpUTEpUyMH, YTBPACHU C€ WHAUBUIya-
HUTE WHJEKCH Ha COIMjaTHUOT CTaTyC M
MHJEKCUTEe Ha TPyMHA TEH3Wja W TpymHa
KOXe3uja.

Pe3zyniuawu

Amnanuzara Ha pesyaTtatute, mnpep cé,
aHaju3aTa Ha TPYMHUTE WHJIECKCH, MOKa-
3KyBa fleKa BO TPYNUTE HAJIBIaJyBa TCH-
3HWja HAMECTO KOXe3Hja.

Tadena 1. Huoexcu mna 2pyiiHa ilieH3uja
(UI'T) u unoexcu Ha zpyuna xoxesuja (MI'K)
34 pasaudHU  Kpuiliepuymu U  pazauydHu
eo3paciuu

After obtaining the responses, the following
was prepared, socio-metric matrixes for the
three criteria, socio-grams of positive and
negative choices for the three criteria, the
individual indexes of social status and the
indexes of the group tension and cohesion

were determined.

Results

The analysis of the results, that is the
analyze of group indexes, indicate that the
tension prevails instead of cohesion in the
groups.

Table 1. Indexes of group temsion (IGT) and
indexes of group cohesion (IGC) for different

criteria and different age

Kpurepuymn HUI'T-Tpero opn. HUI'K-Tpero oaa. HNUI'T-cexqmo onn. UT'K-ceamo o,
Criteria IGT-Third grade IGC-Third grade IGT-Seventh grade IGC-Seventh grade
C1000HH AKTUBHOCTH
5.03 0.32 4.94 0.32
Free activities
Yueme
5.03 0.30 5.03 0.31
Learning
Ceneme BO Kiyna
5.00 0.32 4.94 0.32
Sitting at bench
ITpoceuen UKT u UITK
Average IGT and IGC L2 a2l &2 L2
Jezenoa: Legend:

WI'T-unpmekc Ha rpymHa TeH3uja
WTI'K-unpnexc Ha rpynHa Koxes3uja
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IGT-index of group tension
IGC-index of group cohesion
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Kako mto ce 3abenexyBa on Tabenarta,
(Tabena 1) mHEEKCHTE HA TPYIHA TEH3Uja
ce mBmxat o 4,97 (VII ompenenue) mo
5,02 (II opmpmeneHwe). A WHAEKCATE Ha
rpylHa KoOXe3Wja ce BO JWjalma3oHOT Off
0,31 (IIT ogpenenue) no 0,32 (VII ognemne-
Hie). OBa e ymre MOOYUTIICTHO BO MpH-
Ka30T Ha COLMOTpaMHTe, M30paHU Kako
HAjTUIUYHA 32 YYEHUIM CO MOCeOHU
00pa30BHU MOTpPeOH, MOTOYHO, U30OpaHU
ce conmorpamMu BO OJIHOC Ha KpPUTEpHU-
yMOT 3aefHnuko ydyemwe. CoumorpaMure,
npen cé, HA OBO3MOXYBaaT crnopegOeHa
aHaJM3a Ha BPCHUYKUTE MHTEpPAKUUH Ha
MCTa BO3PACT.

On amanmm3aTta HA HEraTHBHUTE COIMO-
rpamMm ce 00MBa BIEYATOK JeKa crnopep
NPUKAXKAHAOT KPUTEPUYM, TpPeToofe-
JIeHIHTe MOKAXYyBaaT BO MOrojemMa mMepa
HETaTHBHH CTABOBH KOH YYEHHIHTE CO
noce0HH O0Opa3oBHH NOTPedH (yUCHUK
Op. 32 u yyeHuk Op. 8), ITO HE € CIy4aj
co cegmoopesieHniuTe (yuyeHuk Op. 3).
AKO ce moriegHaT MO3UTHBHUTE COIMO-
rpami, cemak, ce 3a0eseKyBa Jieka OBHE
YUEHUI HE TPEeTCTaByBaaT BUCTUHCKHU
HETraTUBHU COSBE3[Mja, TYKYy C€ CHHIIM-
pecTo MOBp3aHW CO Tpymara W ydec-
TByBaaT BO OIpefiellyBae¢ Ha TpyIHATA
[AMHAMUKA.

Bo KOHTEKCTOT Ha OBUE COTJIeyBama € 1
WHTEepIpeTanyjaTa Ha WHIWBHIYaTHUTE
MHJIEKCH Ha COLMjaJIeH CTaTyc, Koja MoKa-
KyBa Jieka Tpeba fa ce Oujie BHUMAaTeIeH
[IpH TeHepalu3upame Ha MPUCYCTBOTO Ha
TeH3Wja BO rpynute. BeymHoCT, WHIWBH-
IyaTHATEe WHACKCH Ha COIjaJieH CTaTycC
yKaxkyBaaT JeKa YYEHHUIUTE CO MoceOHU
00pa30BHM TOTpPeOM TIAaBHO ce J00po
IIPUCIIOCOOECHH.
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As it is noticed on the table (Table 1), the
indexes of group tension range from 4.97
(seventh grade) to 5.02 (third grade), and
the indexes of group cohesion range from
0.31 (third grade) to 0.32 (seventh grade).
This is even more obvious in the socio-
grams, chosen as the most characteristic for
pupils with special needs education, more
precisely, socio-grams were chosen in
relation to the Cooperative learning criteria.
Socio-grams, first of all enable comparative
analyses of peer interaction at the same age.
The analysis of the negative socio-grams
indicate the impression that according to
shown criteria, the third grade pupils
show, on a higher level, negative attitudes
towards pupils with special needs
education (pupil No. 32 and pupil No. &)
which is not the case with the seventh grade
pupils (pupil No. 3).If the positive socio-
grams are observed, these pupils do not
indicate real negative constellation, but they
are chained with the group and participate
in determination of the group dynamics.

In the context of these perceptions is the
interpretation of the individual indexes of
social status which indicates that it is very
important to be careful in generalizing the
existence of tension in the groups. In fact,
the individual indexes of social status
indicate that the pupils with special needs

education are generally well adapted.
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Ta6ema 2. [Ipoceunu epeoHoCitiU HA UHOEK-
cuitie Ha coyujanen cidaitiyc (MCC) 3a pas-
AUYHU  KpUilepuymu Kaj ydeHuyuitie 00
iwipeitio o0oeneHue

Table 2. Average values of the Indexes of social
status (ISS) for different criteria with third
grade pupils

Kpurepuymn Munumanen ICC Makcumanen UCC HUCC H8 HCC H 32
Criteria Minimal ISS Maximal ISS ISS N8 ISS N 32
C10601HH AKTHBHOCTH
-0.52 +0.29 -0.52 -0.39
Free activities
Yueme
-0.45 +0.32 -0.42 -0.35
Learning
Ceneme Bo Knyna
-0.58 +0.32 -0.45 -0.29
Sitting at bench
Ipoceyen UCC
-0.52 +0.31 -0.46 -0.34
Average ISS
Jezenoa: Legend:

M CC-ungekc Ha colmjaieH cTaTyc

NCCHS-unekc Ha colyjajJeH cTaTyc Ha
YYEHUKOT, O3HAYEH BO COLIMOTPaMOT co Op. 8

NCCH32-unpekc Ha colyjajieH cTaTyc Ha
YUEHHKOT, O3HA4YE€H BO COLMOTPaMoOT cO Op.
32

Ta6ena 3. [Ipoceuru 8peOHOCIIU HA UHOEKCU-
iie Ha couujanen cinaityc (MCC) 3a pasauy-
HU Kpuillepuymu Kaj yyeHuyuilie 00 ceomo
o000eqeHue

ISS-Index of social status

ISSN8-Index of social status of a pupil marked
with No. 8 in the socio-gram

ISSN32-Index of social status of a pupil marked

with No. 32 in the socio-gram

Table 3. Average values of the Indexes of social
status (ISS) for different criteria with seventh
grade pupils

Kpurepuymn Munnmanen ICC Makcumanen UCC HUCC H8
Criteria Minimal ISS Maximal ISS ISS N8
C1060HH AKTHBHOCTH
Free activities -0.41 +0.38 +0.09
Yueme
-0.53 +0.47 0.00
Learning
Cepneme Bo KiIyna
-0.53 +0.34 +0.09
Sitting at bench
IIpoceyen UCC
-0.48 +0.40 +0.06
Average ISS
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Cemnak, Kaj rpynata co NOHMCKa BO3pacT
ce 3abenexyBa JleKa COLUO-eMOIMOHA-
HaTa ajanTanuja € BO HU3BECEH CTeIeH
MOHUCKA U ce OBUXKU BO omceror ox -0,52
no 0,31 HacopoTu rpynara co MOBHUCKOKA
Bo3pact (-048 mo 040). Bo o0Boj
KOHTEKCT JieraTa co noceOHn oOpa30BHU
noTpeOM MOKaxyBaaT Jioma mpudare-
HOCT BO rpymnarta. [Ipuroa eKCTpeMHO BH-
COKHTE M EKCTPEMHO HHCKUTE WHINBU-
NyaJIHM MHJEKCH Ha COLHUJaJIEH CTaTyC He
ce JIMpEeKTHa TMOcJaeauia Ofi HHUBHUTE
noceOHN oOpa3zoBHM notpedu. [ToTouno,
BPCHUUYKHUTE MHTEpPAKIMKA HE 3aBUCAT JU-
PEKTHO oOff cneuuUIHUTE TPEUYKH BO
pa3BojoT. Bnpouewm, kako mto ce 3abene-
KyBa Of] INpUKaKaHUTE PE3yJaTaTu BO
TabenuTe 2 U 3 MHAUBUYAJTHUTE UHEKCU
Ha COIMjaJIeH CTaTycC, U3BEJEHU Of] TPUTE
COLIMOMETPUCKM KPUTEPUYMHU Ha y4UEeHH-
LUTE CO MOcCeOHM OOpa3oBHM MOTPEOHU
(yaemmk Op. 8 m Op. 32 opg Tpero
ofiesieHne M Y4YEeHHKOT Op. 3 of ceamo
OJJIeJIcHre) ce MBIXKAT BO PaMKUTE Ha
MPOCEYHO NMPUCIIOCOOECHN YUYCHHUIIN.

Huckycuja

Bo Penybnuka MakenoHuja Kako HeMHu-
HOBHOCT C€ jaByBa CTPEMEHETO KOH WH-
Terpanyja Ha HallMOT BOCIMTHO-0Opa3o-
BEH CHCTEM KOH COBPEMEHHUTE E€BPOIICKU
CTaHflapjy U MOJEJIA Ha NUHKJy3UBHA €/ly-
Kallja, IpeKy MHULUpambe U UMILIEMEH-
THpalke Ha MHOBAIlMM BO OOpa30BaHUETO
Bp3 €[jHa BeKE BOCTAHOBEHA AU aKTH4Ka
OCHOBA €O Tpajuuyja. A, BOBEAYBAHETO
Ha MHKJIY3MBHO OOpa3oBaHue, nopapa3on-
pa U COOYyBam€ CO IOBEKE AMIIEMH, 3a
yye pelllaBambe € NOTPeOHO Ja ce mMaatT
NpEeABUl pe3yJITaTUTE Off aHAIM3aTa Ha
MO3UTUBHUTE UCKYCTBA Of] MHKJIIY3UBHOTO
oOpa3oBaHWE Ha [PYyruTe BOCIUTHO-
00pa30BHU CHUCTEMHU BO CBETOT, KaKO H
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However, the lower age group shows that
the socio-emotional adaptation is on a lower
level and ranges from -0.52 to 0.31,
opposite to the higher age group (-0.48 to
0.40). In this context, children with special
needs education show low acceptance in the
group, but extremely high and extremely
low individual indexes of social status are
not directly influenced by their special
needs education. Precisely, the peer
interactions do not directly depend on
specific developmental difficulties. In fact,
as it is noticed from the presented results in
Tables 2 & 3, the individual indexes of
social status derived from the three socio-
metric criteria of pupils with special needs
education (pupil No. 8 and No. 32 from the
third grade and pupil No. 3 from the
seventh grade) range in the framework of

average adapted pupils.

Discussion

In the Republic of Macedonia, the
aspiration towards integration of our
upbringing and educational system with the
contemporary European standards and
patterns of inclusive education is unavoi-
dable through initiation and implementation
of innovations in the education on an alrea-
dy established didactic base with tradition.
But, the implementation of inclusive educa-
tion means coping with many dilemmas,
which resolving requires the results of the
analyzes of inclusive education positive
experiences of other upbringing and
educational systems in the world as well as
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KPUTUYKU OCBPT Ha JIOCETAIlIHUTE TEO-
PUCKHU CO3HAHMja U MPAKTUYHU UCKYCTBA
Kaj Hac ¥ BO CBETOT BO MOTJIE/l OBOj BHJ
Ha oOpa30BaHMUE.

Bo nmpomMoBupameTo Ha 0BOj BHj] 00pa3o-
BaHME CTaHyBa HEONXOJHO 00e30enyBa-
HETO Bp3 0a3za Ha MH(pOpMaLuu Kou Ou
BKJTyUHJIE:

e Ilpezneo na penesanuinaiua aezucaa-
wusa;

e onecysamwe upouucu;

e Huuyupawe Ho6u KOHYyeuiiu 3a 00y-
Ka Ha HacluasHuyuue;

e Boeseoysamwe u paszeoj na coooseiuen
UHKAY3UBEH MO0en 3a edyKayuja Ha Oe-
ya co uocedOHU 06pa306HU UOWIpeEOU;

e Daekcubuanociu u aoauwiayuja Ha
HAYUOHAAHUOUL KYPUKYAYM;

e O06uou 3a upowupysare yrozaiua Ha
uoceOHule yHuAUWIWIA UPEKY HUBHOUWO
¢yuxyuonupawe raxo pecypcuu yen-
wpu;

e Ilooopwxa na uHuyujawiueuiue Ha
acoyujayuuiie 3a Jauya co UOCEOHU
uoiupeou;

o Ilocwasysawe mexanusmu 3a Koop-
ounayuja co cueyujaiu3upanuiue yciuia-
HO6U 680 paMKuile HA N0KAAHAWUA 3ae0-
Huya.

3emajku ro npeaBup (akToOT feKa efieH
Ofl 3HAYyajHUTE WHAUKATOPU WITO IO
KOPUCTUME TpH TMpoIeHKaTa Ha edek-
TUTE Off peaju3upaHUTe aKTHUBHOCTU €
00e30e1yBakbeTO HAa NMO3UTUBHATA KIIMMa
3a BPCHMYKUTE MHTEPAKIMA BO PAMKHUTE
Ha WHKIY3UBHOTO OOpa30BaHWE W MOYH-
TYBaWkE€TO Ha Pa3IMYHOCTa, TH W3JBOjY-
BaMe CJIE[IHUTE CO3HaHMja:

o IlpomoBupame Ha HHKJIY3UBHATA
NPAKTHKA BO NPOCKTHUTE YIWINIITA;

o Wndopmupame Ha cTpydyHaTa jaB-
HOCT 3a noTpeduTte Ha genara co I1I1;
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critical review of previous theoretical
knowledge and practical experiences in our
country and worldwide in regard to this
kind of education.

In promoting this kind of education, it is
necessary to provide a data base with:

e Review of relevant legislation;

e Bringing of regulations;

o Initiation of new concepts for training
of teachers;

o Introduction and development of
appropriate inclusive pattern for education
of children with special needs education;

o Flexibility and adaptation of National
curriculum;

o Attempts to extend the role of special
schools through their functioning as
resource centers;

e Support to the initiatives of the
associations for people with special needs;
o Creation of  mechanisms  for
coordination with specialized institutions
in the framework of the local community.
Taking into consideration the fact that one
of the most important indicators, used in
evaluation of realized activities effects, is
providing of positive atmosphere for peer
interactions in the framework of inclusive
education and respect of the diversity, we
point out the following knowledge:

e Promotion of inclusive practice at
project schools;

o Information to professional public
for the needs of children with special
needs;
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o Co3paBame cpenHa 3a yueme ITO I'
BKJIy1yBa CHTE;

o Pa3Boj Ha MO3UTHBHUTE KapaKTepuc-
THKH Ha JJHYHOCTA Kaj AenaTa BPCHHLH 32
npudgakame W MOYUTYBamkbe HA Pa3JINKH-
TE;

o CopadoTka Mery WieHOBHTE Ha Tpy-
NUuTe BO PAMKHTE HA AKTHBHOCTHTE U
KOONEPATHBHOTO YYemhe;

o IIpumena na pa3mnuan ¢opmu Ha
KOONEPAaTHBHO Yy4Y€me BO HACTABHHOT
npouec, co 1eJji IPpOMeHa Ha CeKOjIHeBHa-
Ta MelyceGHA KOMYHHKAaNHja Mery fenara
co IIIT u nenara BpcHUIM U 3roJieMyBame
HA cCaMO/I0BePOaTa Kaj cuTe yIeHHIH.

3Ha‘ll/l, 30IITO € MOXKEJIHO HHK/IY3UBHO
oopa3oBanue?

3aitioa wito:

e ce Oa3upa Ha yuere 6p3 AUYHO UC-
KyCclieo, Kopucituerbe Ha cuite ceuluaa u
cuitle KaHaau 3a ipuem Ha uHgpopmayuu
=> CilleKHy8arbe (PYHKUUOHAAHU HAMeC-
o gakiiozZpaghcku 3Haerba,

e e llemenu 8p3 OughepeHyuUpar upuoo
80 yUeHelllo => CeKOj Y4eHUK 2U Pa36Usa
0c00eHO OHUe CUOCOOHOCIIU 80 KOU THO] e
Hajoobap u ipexky Kou moxce 0a ce agup-
mupa;

e ce illemenul 8pP3 0eMOKPAUICKO 800eHe
Ha Haciiasaia, co WO ce 0803MOHY8a
UHILEeAEeKILYAAHA ABIIOHOMUJA HA YHeHU-
Koiu,

e 0asa MOXCHOCUHI 3a au4veH u3bop =>
VUEHUKOIL UMA MOICHOCTUL 34 MAKCUMAN-
HO UHIEACKULYAAHO U eMOUUOHAAHO aH-
2axcuparse;

e € HACOYeHO KOH ceolighailien paseoj,
HAMECTO HA2AACeH KOZHUINUBEH PA360).

e ce 6asupa 8p3 KOOUepailiuBHO yuerbe-
cuitlyayuu Ha y4yerbe 80 Zpyiiu U 080jKU.
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e Creation of environment for learning
which includes everybody;

e Development of positive personal
characteristics of children at the same
age for acceptance and respect of
differences;

e Cooperation among group members
in the framework of activities and
cooperative learning;

e Implementation of different forms of
cooperative learning in the teaching
process for change of everyday mutual
communications among children with
special needs and children at the same
age and increase of self-confidence with
all pupils.

Why is inclusive education desirable?
Because:

o It is based on learning by personal
experience, use of all senses and all
channels for receiving the information =>
acquiring functional instead of facto-
graphic knowledge;

o Itis based on differentiated approach to
learning => pupils especially develop their
best characteristics which affirm them.

o It is based on democratic carrying out
the teaching process, enabling intellectual
autonomy of the pupil.

o It gives a possibility for personal choice
=> the pupil has the possibility for maximal
intellectual and emotional engagement.

e It is aimed to comprehensive
development, instead of stressed cognitive
development.

o It is based on cooperative learning —
situation of learning in groups and pairs.
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Bo Taa cmucna WHKIy3WBHATa MpaKTHKA
no3apa3zoupa U HEOMXOJHA MOJIPIIKA Off
HacTaBHUIUTE u poputenure. PakToT
Jieka HAIIWTEe HACTaBHUIM YyBCTBYBaaT
notpeba oj BTeMeJyBamke Ha COONBETHA
WHKJIY3UBHA METOJIOJIOTHja, TEXHOJOTHja
U CTpaTeTuu BO MHKJY3MBHATA MPAKTHKA,
WHUIIpA aKTUBHOCTU 3a ejyKalyja Ha
HACTAaBHUIUTE BO PEIOBHUTE YUUIIUIITA
3a MpUMEHa Ha WHKJIy3WBHATa MpaKTHKA.
3a HenmpeuyeHO peaqu3Hupame Ha OBaa Iell
peJIeBaHTHUTE WHCTUTYIUU WHULAPAAT U
NOANIp>KyBaaT aKTUBHOCTH IITO 3HAYaT
MOKBAJIMTETHO U MOXyMaHO 00pa3oBaHume,
LITO Nnojapazoupa 06e30eyBambe JOKAIHA
uHpACTPYKTYypa H KOOpAMHANMja HA
CTPYYHH JIMIA 32 NOJAPIIKA U 00e30eny-
Bab€ HA PeJOBHATE YYHJIMIITA BO KOM ce
BKJIy4eHH [iella CO MOCeOHH OOpa30BHH
NOTPedN €O COOJBETHH HACTABHH CpeN-
CTBa H MOMArasa.
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