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Rezime 

Proveren e socijalniot status na sekoj 
u~enik so akcent na statusot na u~eni-
cite so pre~ki vo razvojot. Primero-
kot e prigoden. Vklu~eni se vkupno 55 
u~enici na vozrast od 9-10 i 13-14 
godini od dve paralelki pri OU "Dimo 
Haxi-Dimov#. Vo dvete oddelenija se 
vklu~eni deca so telesna invalidnost 
i anoreksi~ni problemi. Istra`uva-
weto e sprovedeno so primena na 
sociometriska postapka i tri socio-
metriski kriteriumi, kako i neogra-
ni~en i ograni~en izbor. 

 Abstract 

We have evaluated a social status of the 
pupils individually, especially the status of 
the pupils with developmental disabilities. 
The sample is convenient and includes 55 
pupils from two classes at the age of 9-10 
and 13-14 from the regular elementary 
school “Dimo Hadzi-Dimov”. Children 
with physical disabilities and anorexic 
problems are included in both classes. The 
research has been carried out using socio-
metric procedure, applying three socio-
metric criteria and both limited and 
unlimited choices.  
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Analizata na rezultatite, pred sé, 
analizata na grupnite indeksi poka-
`uva deka vo grupite nadvladuva ten-
zija namesto kohezija. No, interpreta-
cijata na individualnite indeksi na 
socijalen status poka`uva deka treba 
da se vnimava pri generalizirawe na 
prisustvoto na tenzija vo grupite. 
Poto~no, indeksite na socijalen sta-
tus uka`uvaat deka u~enicite, glavno, 
dobro se prisposobeni. Sepak, kaj 
grupata so poniska vozrast se zabele-
`uva deka socio-emocionalnata adap-
tacija e vo izvesen stepen poniska. Vo 
ovoj kontekst i decata so pre~ki vo 
razvojot poka`uvaat lo{a prifate-
nost vo grupata 

 The analyses of the results, especially the 
analysis of group indexes indicates that 
existing tension is higher than cohesion. 
However, interpretation of individual 
indexes of social status indicates that it is 
very important to be careful in generalizing 
the existence of tension in the groups. 
Precisely, the indexes of social status 
indicate that the pupils are adapted in 
general. In fact, we can notice that socio 
emotional adaptation is on a lower level in 
the group pf younger pupils. In this context, 
children with developmental disabilities 
indicate low acceptance in the group.  

   
Klu~ni zborovi: vrsni~ki interak-
cii, pre~ki vo razvojot, inkluzivno 
obrazovanie, socio-emocionalna kli-
ma, socijalen status 

 Key words: peer interactions, develop-
mental disabilities, inclusive education, 
socio-emotional atmosphere, social status 

 
Voved  Introduction 
Trudot pretstavuva obid empiriski da 
se prosledi socio-emocionalnata kli-
ma vo paralelki vo koi se primenuva 
inkluzivna edukacija. 
Inkluzivnoto obrazovanie pretstavu-
va fleksibilna i individualizirana 
poddr{ka na decata i mladite so 
posebni obrazovni potrebi vo ramkite 
na redovnite u~ili{ta (Ture Jonson, 
1994). Inkluzivnoto obrazovanie, kako 
integralna komponenta na celiot 
obrazoven sistem, ovozmo`uva sood-
vetna edukacija za site, gi raspoznava 
i po~ituva razli~nite potrebi i spo-
sobnosti, vklu~uvaj}i gi i razli~nite 
strategii na u~ewe.  

 The paper presents an attempt empirically 
to analyze the socio-emotional atmosphere 
in the classes where inclusive education is 
applied.  
The inclusive education indicates a flexible 
and individualized support for children and 
youth with special needs education in the 
framework of the regular schools (Ture 
Jonson, 1994). The inclusive education as 
an integral component of the whole 
educational system, enables appropriate 
education for all, recognizes and respects 
the different needs and abilities, including 
various strategies of learning.  
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Fleksibilnosta na sistemot se ref-
lektira vrz metodite i materijalite 
{to se koristat za da im se ovozmo`i 
na decata so posebni obrazovni potre-
bi najefikasen pristap do redovnite 
nastavni programi.  
Pri izrabotkata na soodvetena Nas-
tavna programa {to gi ispolnuva ce-
lite na inkluzivnoto obrazovanie se 
zemaat predvid dve gledi{ta: 
1.  Potrebata od reflektirawe na {i-
rokite celi na obrazovanieto, {to 
treba da se odnesuvaat na site deca, bez 
razlika na nivnite sposobnosti, pot-
rebi i vidot na u~ili{teto {to go 
posetuvaat; 
2.  Nastavnata programa mora da pravi 
razlika vo sposobnostite, potrebite i 
podgotvenosta na sekoj u~enik po-
sebno.  
Efektivna nastavna programa ne samo 
{to gi dozvoluva razlikite, tuku go 
istaknuva potencijalot niz procesot 
na kolaborativnoto u~ewe. Dobriot 
na~in na prenesuvawe na nastavnite 
sodr`ini }e zavisi od nastavnicite 
koi }e imaat razbirawe ne samo za po-
trebite na nivnite u~enici i sood-
vetnosta na nastavnite strategii, tuku 
}e treba da raspolagaat so efektivni 
ve{tini za upravuvawe so u~ilnicata, 
soodvetna raspredelba na izvorite, so 
obvrska za celosna participacija na 
u~enicite i vnimatelna oddelenska 
poddr{ka. 
Inkluzivnata nastava se bazira vrz 
aktivna nastava-interaktivno u~ewe, 
koe vo sebe vklu~uva: 
• Funkcionalni namesto faktograf-
ski znaewa. Vo centarot na u~eweto e 
sfa}awe na poimite, procesite a ne 
pomnewe na golem broj fakti. Se 
insistira na koristewe na site setila 
i site kanali za priem na informacii.

 The flexibility of the system is reflected of 
the methods and materials that are used in 
order to enable the children with special 
needs education the most efficient approach 
to regular curriculums.  
In preparation of appropriate curriculum 
which fulfils the aims of exclusive 
education, two viewpoints are taken into 
consideration:  
1. The need of reflecting the broad 
objectives of education that should refer to 
all children, no matter their abilities, needs 
and kind of school they attend; 
2. The curriculum must make distinc-
tion in abilities, needs and readiness of 
each pupil individually.  
The effective curriculum not only allows 
differences, but it points out the potential 
through the process of collaborative 
learning. The good way of conveying the 
teaching contents will depend on teachers 
who have understandings not only for the 
needs of their pupils and appropriate 
teaching strategies, but they should possess 
effective skills to manage their classroom, 
appropriate source distribution with obliga-
tion for complete pupils’ participation and 
careful class support.  
The inclusive education is based on active 
teaching-interactive learning which 
includes: 
• Functional instead of facto-graphic 
knowledge. It is awareness of ideas, 
processes, but not remembering a large 
number of facts in the focus of learning. It 
is very important the use of all senses and 
all channels for receiving information.  
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• Seopfaten namesto naglasen kogni-
tiven razvoj. Na socio-emocionalniot 
i psihomotorniot razvoj im se pridava 
isto zna~ewe kako i na kognitivniot 
razvoj. I tie se tretiraat komplemen-
tarno. 
• Sodr`ini, zna~ajni za aktuelniot 
`ivot, {to }e mu ovozmo`at na deteto 
da go postigne momentniot razvoen 
potencijal i podobro da se snao|a vo 
realniot svet. 
• Mo`nost za li~en izbor. Li~niot 
izbor na sodr`ini dava pove}e mo`-
nost za maksimalno intelektualno i 
emocionalno anga`irawe. 
• Holisti~ki priod. Deteto go poi-
ma svetot kako celina i zatoa pro-
gramskite sodr`ini naj~esto se tre-
tiraat kako me|usebno povrzani, kako 
del od golemi kompleksi. 
Za organizacija i realizacija na ink-
luzivnata nastava va`no e da se 
ovozmo`i:  
• Stimulativna sredina za u~ewe-
materijalite se sredeni vo kat~iwa za 
prou~uvawe na oddelni aspekti na 
predmetot, se obezbeduva dovolen broj 
na knigi, pomagala, enciklopediski 
izdanija; 
• Nedirektivno-demokratsko vodewe 
na nastavata, so {to se ovozmo`uva in-
telektualna avtonomija na u~enikot. 
• U~ewe vrz li~no iskustvo, kade 
{to setilnoto percipirawe e osnova 
za pribirawe informacii i za stek-
nuvawe znaewa. 
• Diferenciran priod vo u~eweto, 
proklamirana cel na osnovnoto obra-
zovanie e optimalen individualen raz-
voj, kade {to se planira rabotata na 
sekoj u~enik. Taa mu ovozmo`uva da gi 
razviva osobeno onie sposobnosti vo 
koi toj e najdobar i preku koi mo`e da 
se afirmira. 

 • A comprehensive instead of empha-
sized cognitive development. Both socio-
emotional and psycho-motor development 
are equally considered as cognitive develop-
ment and they are complementary treated.  
• Contents which are important for 
current life. Contents which will enable the 
child to reach his/her immediate develop-
mental potential and to cope better with the 
real world.  
• The possibility for personal choice. 
The personal choice of contents gives a 
greater opportunity for maximal intellectual 
and emotional engagement.  
• Holistic approach. The child under-
stands the world as a whole and therefore, 
the program contents are most frequently 
treated as mutually linked, as a part of huge 
complexes.  
For organization and realization of inclusive 
teaching, it is important to provide: 
• Stimulating environment for learning- 
the materials are put in places for research 
of different aspects of the subject, with 
sufficient number of books provided, 
helping devices, encyclopedic issues; 
• Non-directive-democratic conducting 
of teaching, this way provides intellectual 
autonomy of the pupil.  
• Learning on personal experience 
where the sensitive perception is a base for 
collecting information and for acquiring 
knowledge. 
• Differentiated approach to learning- 
proclaimed aim of the elementary education 
is optimal individual development where 
work of each pupil is planned, which 
enables the pupil to develop especially 
his/her best abilities and which affirm the 
pupil. 
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• Kooperativno u~ewe; situacii na 
u~ewe vo grupi i parovi i sl. 

 • Cooperative learning; situation for 
learning in groups and pairs and so on. 

  
Metod   Method 

Vo makedonskiot model na inkluzivno 
obrazovanie pod "deca so posebni ob-
razovni potrebi# podrazbirame: deca 
so pre~ki vo psihi~kiot razvoj, slepi 
i slabovidi; gluvi i nagluvi; deca so 
pre~ki vo govorot; so telesna invalid-
nost; hroni~no bolni deca; deca so 
pre~ki vo povedenieto; so te{kotii vo 
u~eweto; so emocionalni problemi; 
deca bez roditeli; deca koi doa|aat od 
semejstva so naru{eni semejni odnosi; 
deca koi doa|aat od kulturno deprimi-
rani semejstva; deca koi ne go poznava-
at jazikot na koj se izveduva nastavata; 
deca na begalci i raseleni lica i 
nadareni u~enici. 

 The Macedonian pattern of inclusive 
education, the term “children with special 
needs” means: children with psycho-
developmental disabilities, blind and with 
poor vision; deaf and hard-of-hearing; 
children with speech difficulties; with 
physical disabilities; chronically ill 
children; children with behavioral difficul-
ties; with learning difficulties; with 
emotional problems; parentless children; 
children who come from families with 
troubled relations; children from cultural-
deprived families; children who don’t know 
the language in which the teaching is 
performed; children of refugees and 
displaced persons and gifted pupils. 

   
Primerokot vo ova istra`uvawe e 
prigoden i vklu~uva 55 u~enici od dve 
paralelki na vozrast od 9-10 (III odd.) i 
13-14 godini (VII odd.) od osnovnoto 
u~ili{te "Dimo Haxi-Dimov# od 
Skopje. Vo paralelkata od treto odde-
lenie 15 u~enici se od `enski pol a 17 
od ma{ki. Vo paralelkata od sedmo 
oddelenie 18 u~enici se od `enski 
pol, a 15 se od ma{ki pol. Vo dvete 
paralelki se vklu~eni deca so telesna 
invalidnost i anoreksi~ni problemi. 

Istra`uvaweto be{e izvr{eno so so-
ciometriska postapka so koristewe 
na tri sociometriski kriteriumi: se-
dewe vo klupa, zaedni~ko u~ewe na 
u~ili{na sodr`ina i dru`ewe vo slo-
bodnoto vreme. Izborite bea celosno 
iscrpeni, poto~no, koristen e neogra-
ni~en i ograni~en izbor. 

 The sample of this research is convenient 
and includes 55 children from two classes at 
the age of 9-10 (third grade) and 13-14 
(seventh grade) from regular elementary 
school “Dimo Hadzi-Dimov” in Skopje. In 
the third grade class, 15 pupils are females 
and 17 are males, and in the seventh grade 
class, 18 pupils are females and 15 are 
males. Children with physical disabilities 
and anorexic problems are included in both 
classes. 
The research was conducted using a socio-
metric procedure, applying three socio-
metric criteria: sitting at the school bench, 
cooperative learning of teaching content and 
companionship in the free time. The choices 
were entirely exhausted precisely both 
limited and unlimited ones were used. 
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Po dobivaweto na odgovorite, izrabo-
teni se sociometriski matrici za site 
tri kriteriumi, sociogrami na pozi-
tivni i negativni izbori za site tri 
kriteriumi, utvrdeni se individual-
nite indeksi na socijalniot status i 
indeksite na grupna tenzija i grupna 
kohezija. 

 After obtaining the responses, the following 
was prepared, socio-metric matrixes for the 
three criteria, socio-grams of positive and 
negative choices for the three criteria, the 
individual indexes of social status and the 
indexes of the group tension and cohesion 
were determined.  

   
Rezultati  Results 
Analizata na rezultatite, pred sé, 
analizata na grupnite indeksi, poka-
`uva deka vo grupite nadvladuva ten-
zija namesto kohezija. 

 The analysis of the results, that is the 
analyze of group indexes, indicate that the 
tension prevails instead of cohesion in the 
groups.  

 
 
Tabela 1. Indeksi na grupna tenzija 
(IGT) i indeksi na grupna kohezija (IGK) 
za razli~ni kriteriumi i razli~ni 
vozrasti 

 Table 1. Indexes of group tension (IGT) and 
indexes of group cohesion (IGC) for different 
criteria and different age 

 

Kriteriumi 

Criteria 

IGT-treto odd. 

IGT-Third grade 

IGK-treto odd. 

IGC-Third grade 

IGT-sedmo odd. 

IGT-Seventh grade 

IGK-sedmo odd. 

IGC-Seventh grade 

Slobodni aktivnosti 

Free activities 
5.03 0.32 4.94 0.32 

U~ewe 

Learning 
5.03 0.30 5.03 0.31 

Sedewe vo klupa 

Sitting at bench 
5.00 0.32 4.94 0.32 

Prose~en IKT i IGK 

Average IGT and IGC 

 
5.02 

 
0.31 

 
4.97 

 
0.32 

 
Legenda: 
IGT-indeks na grupna tenzija 
IGK-indeks na grupna kohezija 

 Legend: 
IGT-index of group tension 
IGC-index of group cohesion 

 
 



PSIHOLO[KO-PEDAGO[KI PREGLED  

DEFEKTOLO[KA TEORIJA I PRAKTIKA 2004; 1-2: 87-98  93

Kako {to se zabele`uva od tabelata, 
(Tabela 1) indeksite na grupna tenzija 
se dvi`at od 4,97 (VII oddelenie) do 
5,02 (III oddelenie). A indeksite na 
grupna kohezija se vo dijapazonot od 
0,31 (III oddelenie) do 0,32 (VII oddele-
nie). Ova e u{te poo~igledno vo pri-
kazot na sociogramite, izbrani kako 
najtipi~ni za u~enici so posebni 
obrazovni potrebi, poto~no, izbrani 
se sociogrami vo odnos na kriteri-
umot Zaedni~ko u~ewe. Sociogramite, 
pred sé, nñ ovozmo`uvaat sporedbena 
analiza na vrsni~kite interakcii na 
ista vozrast. 
Od analizata na negativnite socio-
grami se dobiva vpe~atok deka spored 
prika`aniot kriterium, tretoodde-
lencite poka`uvaat vo pogolema mera 
negativni stavovi kon u~enicite so 
posebni obrazovni potrebi (u~enik 
br. 32 i u~enik br. 8), {to ne e slu~aj 
so sedmooddelenicite (u~enik br. 3). 
Ako se poglednat pozitivnite socio-
grami, sepak, se zabele`uva deka ovie 
u~enici ne pretstavuvaat vistinski 
negativni soyvezdija, tuku se sinxi-
resto povrzani so grupata i u~es-
tvuvaat vo opredeluvawe na grupnata 
dinamika. 
Vo kontekstot na ovie sogleduvawa e i 
interpretacijata na individualnite 
indeksi na socijalen status, koja poka-
`uva deka treba da se bide vnimatelen 
pri generalizirawe na prisustvoto na 
tenzija vo grupite. Vsu{nost, indivi-
dualnite indeksi na socijalen status 
uka`uvaat deka u~enicite so posebni 
obrazovni potrebi glavno se dobro 
prisposobeni. 

 As it is noticed on the table (Table 1), the 
indexes of group tension range from 4.97 
(seventh grade) to 5.02 (third grade), and 
the indexes of group cohesion range from 
0.31 (third grade) to 0.32 (seventh grade). 
This is even more obvious in the socio-
grams, chosen as the most characteristic for 
pupils with special needs education, more 
precisely, socio-grams were chosen in 
relation to the Cooperative learning criteria. 
Socio-grams, first of all enable comparative 
analyses of peer interaction at the same age. 
The analysis of the negative socio-grams 
indicate the impression that according to 
shown criteria, the third grade pupils 
show, on a higher level, negative attitudes 
towards pupils with special needs 
education (pupil No. 32 and pupil No. 8) 
which is not the case with the seventh grade 
pupils (pupil No. 3).If the positive socio-
grams are observed, these pupils do not 
indicate real negative constellation, but they 
are chained with the group and participate 
in determination of the group dynamics.  
In the context of these perceptions is the 
interpretation of the individual indexes of 
social status which indicates that it is very 
important to be careful in generalizing the 
existence of tension in the groups. In fact, 
the individual indexes of social status 
indicate that the pupils with special needs 
education are generally well adapted.  
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Tabela 2. Prose~ni vrednosti na indek-
site na socijalen status (ISS) za raz-
li~ni kriteriumi kaj u~enicite od 
treto oddelenie  

 Table 2. Average values of the Indexes of social 
status (ISS) for different criteria with third 
grade pupils 

 
Kriteriumi 

Criteria 

Minimalen ISS 

Minimal ISS 

Maksimalen ISS 

Maximal ISS 

ISS  N 8 

ISS  N 8 

ISS  N 32 

ISS  N 32 

Slobodni aktivnosti 

Free activities 
-0.52 +0.29 -0.52 -0.39 

U~ewe 

Learning 
-0.45 +0.32 -0.42 -0.35 

Sedewe vo klupa 

Sitting at bench 
-0.58 +0.32 -0.45 -0.29 

Prose~en ISS 

Average ISS 
-0.52 +0.31 -0.46 -0.34 

 
Legenda:  
ISS-indeks na socijalen status 
ISSN8-indeks na socijalen status na 
u~enikot, ozna~en vo sociogramot so br. 8 
ISSN32-indeks na socijalen status na 
u~enikot, ozna~en vo sociogramot so br. 
32 

 Legend: 
ISS-Index of social status 
ISSN8-Index of social status of a pupil marked 
with No. 8 in the socio-gram  
ISSN32-Index of social status of a pupil marked 
with No. 32 in the socio-gram 

 
 
Tabela 3. Prose~ni vrednosti na indeksi-
te na socijalen status (ISS) za razli~-
ni kriteriumi kaj u~enicite od sedmo 
oddelenie  

 Table 3. Average values of the Indexes of social 
status (ISS) for different criteria with seventh 
grade pupils 
 

 
Kriteriumi 

Criteria 

Minimalen ISS 

Minimal ISS 

Maksimalen ISS 

Maximal ISS 

ISS  N 8 

ISS  N 8 

Slobodni aktivnosti 

Free activities 

 

-0.41 

 

+0.38 

 

+0.09 

U~ewe 

Learning 
-0.53 +0.47 0.00 

Sedewe vo klupa 

Sitting at bench 
-0.53 +0.34 +0.09 

Prose~en ISS 

Average ISS 
-0.48 +0.40 +0.06 
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Sepak, kaj grupata so poniska vozrast 
se zabele`uva deka socio-emocional-
nata adaptacija e vo izvesen stepen 
poniska i se dvi`i vo opsegot od -0,52 
do 0,31 nasproti grupata so poviskoka 
vozrast (-0,48 do 0,40). Vo ovoj 
kontekst decata so posebni obrazovni 
potrebi poka`uvaat lo{a prifate-
nost vo grupata. Pritoa ekstremno vi-
sokite i ekstremno niskite indivi-
dualni indeksi na socijalen status ne 
se direktna posledica od nivnite 
posebni obrazovni potrebi. Poto~no, 
vrsni~kite interakcii ne zavisat di-
rektno od specifi~nite pre~ki vo 
razvojot. Vpro~em, kako {to se zabele-
`uva od prika`anite rezultati vo 
tabelite 2 i 3 individualnite indeksi 
na socijalen status, izvedeni od trite 
sociometriski kriteriumi na u~eni-
cite so posebni obrazovni potrebi 
(u~enik br. 8 i br. 32 od treto 
oddelenie i u~enikot br. 3 od sedmo 
oddelenie) se dvi`at vo ramkite na 
prose~no prisposobeni u~enici. 

 However, the lower age group shows that 
the socio-emotional adaptation is on a lower 
level and ranges from -0.52 to 0.31, 
opposite to the higher age group (-0.48 to 
0.40). In this context, children with special 
needs education show low acceptance in the 
group, but extremely high and extremely 
low individual indexes of social status are 
not directly influenced by their special 
needs education. Precisely, the peer 
interactions do not directly depend on 
specific developmental difficulties. In fact, 
as it is noticed from the presented results in 
Tables 2 & 3, the individual indexes of 
social status derived from the three socio-
metric criteria of pupils with special needs 
education (pupil No. 8 and No. 32 from the 
third grade and pupil No. 3 from the 
seventh grade) range in the framework of 
average adapted pupils.  

   
Diskusija Discussion 
Vo Republika Makedonija kako nemi-
novnost se javuva stremeweto kon in-
tegracija na na{iot vospitno-obrazo-
ven sistem kon sovremenite evropski 
standardi i modeli na inkluzivna edu-
kacija, preku inicirawe i implemen-
tirawe na inovacii vo obrazovanieto 
vrz edna ve}e vostanovena didakti~ka 
osnova so tradicija. A, voveduvaweto 
na inkluzivno obrazovanie, podrazbi-
ra i soo~uvawe so pove}e dilemi, za 
~ie re{avawe e potrebno da se imaat 
predvid rezultatite od analizata na 
pozitivnite iskustva od inkluzivnoto 
obrazovanie na drugite vospitno-
obrazovni  sistemi  vo  svetot,  kako  i  

 In the Republic of Macedonia, the 
aspiration towards integration of our 
upbringing and educational system with the 
contemporary European standards and 
patterns of inclusive education is unavoi-
dable through initiation and implementation 
of innovations in the education on an alrea-
dy established didactic base with tradition. 
But, the implementation of inclusive educa-
tion means coping with many dilemmas, 
which resolving requires the results of the 
analyzes of inclusive education positive 
experiences of other upbringing and 
educational systems in the world as well as 
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 kriti~ki osvrt na dosega{nite teo-
riski soznanija i prakti~ni iskustva 
kaj nas i vo svetot vo pogled ovoj vid 
na obrazovanie.  
Vo promoviraweto na ovoj vid obrazo-
vanie stanuva neophodno obezbeduva-
weto vrz baza na informacii koi bi 
vklu~ile: 
• Pregled na relevantnata legisla-
tiva; 
• Donesuvawe propisi; 
• Inicirawe novi koncepti za obu-
ka na nastavnicite; 
• Voveduvawe i razvoj na soodveten 
inkluziven model za edukacija na de-
ca so posebni obrazovni potrebi; 
• Fleksibilnost i adaptacija na 
nacionalniot kurikulum; 
• Obidi za pro{iruvawe ulogata na 
posebnite u~ili{ta preku nivnoto 
funkcionirawe kako resursni cen-
tri; 
• Poddr{ka na inicijativite na 
asocijaciite za lica so posebni 
potrebi; 
• Postavuvawe mehanizmi za koor-
dinacija so specijaliziranite usta-
novi vo ramkite na lokalnata zaed-
nica. 
Zemaj}i go predvid faktot deka eden 
od zna~ajnite indikatori {to go 
koristime pri procenkata na efek-
tite od realiziranite aktivnosti e 
obezbeduvaweto na pozitivnata klima 
za vrsni~kite interakcii vo ramkite 
na inkluzivnoto obrazovanie i po~i-
tuvaweto na razli~nosta, gi izdvoju-
vame slednite soznanija:  
• Promovirawe na inkluzivnata 
praktika vo proektnite u~ili{ta; 
• Informirawe na stru~nata jav-
nost za potrebite na decata so PP; 

 
critical review of previous theoretical 
knowledge and practical experiences in our 
country and worldwide in regard to this 
kind of education.  
In promoting this kind of education, it is 
necessary to provide a data base with: 
• Review of relevant legislation; 
• Bringing of regulations; 
• Initiation of new concepts for training 
of teachers; 
• Introduction and development of 
appropriate inclusive pattern for education 
of children with special needs education; 
• Flexibility and adaptation of National 
curriculum; 
• Attempts to extend the role of special 
schools through their functioning as 
resource centers; 
• Support to the initiatives of the 
associations for people with special needs;  
• Creation of mechanisms for 
coordination with specialized institutions 
in the framework of the local community. 
Taking into consideration the fact that one 
of the most important indicators, used in 
evaluation of realized activities effects, is 
providing of positive atmosphere for peer 
interactions in the framework of inclusive 
education and respect of the diversity, we 
point out the following knowledge: 
• Promotion of inclusive practice at 
project schools; 
• Information to professional public 
for the needs of children with special 
needs; 
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• Sozdavawe sredina za u~ewe {to gi 
vklu~uva site; 
• Razvoj na pozitivnite karakteris-
tiki na li~nosta kaj decata vrsnici za 
prifa}awe i po~ituvawe na razliki-
te; 
• Sorabotka me|u ~lenovite na gru-
pite vo ramkite na aktivnostite i 
kooperativnoto u~ewe; 
• Primena na razli~ni formi na 
kooperativno u~ewe vo nastavniot 
proces, so cel promena na sekojdnevna-
ta me|usebna komunikacija me|u decata 
so PP i decata vrsnici i zgolemuvawe 
na samodoverbata kaj site u~enici. 
 
Zna~i, zo{to e po`elno inkluzivno 
obrazovanie? 
Zatoa {to:  
• se bazira na u~ewe vrz li~no is-
kustvo, koristewe na site setila i 
site kanali za priem na informacii 
=> steknuvawe funkcionalni names-
to faktografski znaewa; 
• se temeli vrz diferenciran priod 
vo u~eweto => sekoj u~enik gi razviva 
osobeno onie sposobnosti vo koi toj e 
najdobar i preku koi mo`e da se afir-
mira; 
• se temeli vrz demokratsko vodewe 
na nastavata, so {to se ovozmo`uva 
intelektualna avtonomija na u~eni-
kot; 
• dava mo`nost za li~en izbor => 
u~enikot ima mo`nosti za maksimal-
no intelektualno i emocionalno an-
ga`irawe; 
• e naso~eno kon seopfaten razvoj, 
namesto naglasen kognitiven razvoj. 
• se bazira vrz kooperativno u~ewe-
situacii na u~ewe vo grupi i dvojki. 

 • Creation of environment for learning 
which includes everybody; 
• Development of positive personal 
characteristics of children at the same 
age for acceptance and respect of 
differences; 
• Cooperation among group members 
in the framework of activities and 
cooperative learning; 
• Implementation of different forms of 
cooperative learning in the teaching 
process for change of everyday mutual 
communications among children with 
special needs and children at the same 
age and increase of self-confidence with 
all pupils. 
 
Why is inclusive education desirable?  
Because: 
• It is based on learning by personal 
experience, use of all senses and all 
channels for receiving the information => 
acquiring functional instead of facto-
graphic knowledge; 
• It is based on differentiated approach to 
learning => pupils especially develop their 
best characteristics which affirm them.  
• It is based on democratic carrying out 
the teaching process, enabling intellectual 
autonomy of the pupil. 
• It gives a possibility for personal choice 
=> the pupil has the possibility for maximal 
intellectual and emotional engagement. 
• It is aimed to comprehensive 
development, instead of stressed cognitive 
development.  
• It is based on cooperative learning – 
situation of learning in groups and pairs. 
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Vo taa smisla inkluzivnata praktika 
pozdrazbira i neophodna poddr{ka od 
nastavnicite i roditelite. Faktot 
deka na{ite nastavnici ~uvstvuvaat 
potreba od vtemeluvawe na soodvetna 
inkluzivna metodologija, tehnologija 
i strategii vo inkluzivnata praktika, 
inicira aktivnosti za edukacija na 
nastavnicite vo redovnite u~ili{ta 
za primena na inkluzivnata praktika. 
Za nepre~eno realizirawe na ovaa cel 
relevantnite institucii iniciraat i 
poddr`uvaat aktivnosti {to zna~at 
pokvalitetno i pohumano obrazovanie, 
{to podrazbira obezbeduvawe lokalna 
infrastruktura i koordinacija na 
stru~ni lica za poddr{ka i obezbedu-
vawe na redovnite u~ili{ta vo koi se 
vklu~eni deca so posebni obrazovni 
potrebi so soodvetni nastavni sred-
stva i pomagala. 

 In that sense, the inclusive practice means 
the necessary support from teachers and 
parents. The fact that our teachers feel a 
need for establishing appropriate inclusive 
methodology, technology and strategies into 
inclusive practice, initiates activities for 
education of teachers in regular schools for 
application of inclusive practice. For 
uninterrupted realization of this goal, 
some relevant institutions initiate and 
support activities which mean better quality 
and better human education, that provides 
local infrastructure and coordination of 
professionals for support, as well as 
regular schools with appropriate 
teaching aids where children with special 
needs are included. 
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