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NHKJIY3UBHOTO ObPA30BAHUE
HA NELIATA CO IIOCEBHUM ITIOTPEBN
BO PEIIYBJIUKA MAKETOHMUJA

3opa JAHOBA

dunozodcku pakynrer
HuctutyT 32 nedexronoruja

Pe3ume

OcHOBHaTa MHTEHIMja HA OBOj TPYA € Jia
ce MPEe3eHTHpa U aHAJIU3Mpa UHKITY3UBHO-
TO oOpa3oBaHue Bo PenyOnuka Makepo-
HUja. 3Hauu, CTPEMEHETO KOH MHTEerpa-
Ija Ha HAIIMOT BOCIUTHO-OOpa30BEH
CHCTEM KOH COBPEMEHHUTE €BPOIICKH CTaH-
JlapAy ¥ MOJIENIM HA MHKJTY3UBHA eyKalu-
ja TpeKy UHUIMpame M NPUMEHYBambe
MHOBalMM BO OOpa30BaHMETO Bp3 €HA
BOCTAHOBEHA [MAAKTHYKAa OCHOBA CO
Tpaguuyja, Bo Penyonuka Makenonuja ce
jaByBa KaKO HEMHUHOBHOCT.

dakTOT fEeKa HalIMTE HACTAaBHULU YyB-
CTByBaaT NOTpeOa Of BTEMEYBame Ha
COOfIBETHA WHKIIy3UBHA METOJOJIOTHja,
TEXHOJIOTHja ¥ CTpaTerud BO WHKIIY-
3MBHATa NPAaKTHUKA, HAMETHA WHULIAPAHE
AKTUBHOCTH 3a efyKalija Ha HaCTaBHUII
BO PEIOBHUTE YUYMJIUIITA BO KOH C€ Ipa-
BaT OOU/IM 3a NPUMEHA Ha WHKIIy3MBHAaTa
paKkTHUKa.

3a HempeuyeHo peanu3npame Ha 0Baa Lell
peJIeBaHTHUTE MHCTUTYUUHM MHULIKpAAT U
HOA/Ip>)KyBaaT aKTUBHOCTHM IITO 3HAayYaT
MOKBAJUTETHO U IOXYMaHO OOpa30BaHUE.
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Abstract

The basic intention in this article is to
represent and analyze the situation of the
Inclusive Education in Macedonia.

To conclude: it is inevitable for Macedonia
to strive to integrate its educational system
into the contemporary European standards
and models of inclusive education through
initiating and implementing innovations in
its system of education based on the already
established didactic foundations of a longer
tradition.

The fact that our teachers feel the need for
relevant
technology and strategy in the inclusive
practice, led to introducing activities aimed
at educating teachers of mainstream schools
in which attempts are being made to
introduce inclusive practice.

methodology  for  inclusion,

In order to achieve this goal, all relevant
institutions have initiated and supported
such activities which translate into a better
and more humane education.
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Toa mopgpa3bupa 00e30enyBame Ha JO-
KajiHa MH(ppacTpyKTypa U KOOpAUHALN]jA
Ha CTPYYHM JHIa 3a MOAApIIKA U 00e3-
OefyBame Ha PENOBHHUTE YUMJIUINTA BO
kou ce Bkiyyenu fena co I1OIT co coon-
BETHU HAaCTaBHM CpEJICTBA U ITOMarana.

Kayunu 360poeu: uukay3usHo obpaso-
8amue, oeya co UoceObHU Houipedu

Boeseo

Paszauka mezy uniuezpayujaiua
u uHKAy3ujama

Wukny3ujaTa npeTcTaByBa MYyJITHAMMEH-
3MOHAJIEH KOHIENT, KOj COJpPXKU HOBH
OpUHIMNY OGa3upaHd Bp3 Koxes3ujaTa Ha
MOCTMOJIEPHOTO OIIITECTBO; a Off Apyra
CTpaHa MHKJy3WjaTa ja pa3bupame Kako
MOJIEJl Ha WHTEPBEHIHWja 3a COIMjaJHO
UCKJTyYEHHUTE TPYIIH.

HoBuoT KOHIENT ¥ TEPMHUHOJIOTHja ce pe-
3yJTaT Ha INPOMEHHUTE BO COILMjaJIHATA
PEITHOCT, HOBUTE COIMO-EKOHOMCKH YC-
JIOBM, UJIEU U TCHJCHIIAHN.

dakToT nEeKa TEpMUHHUTE ,MHKIY3Hja“ |
,JAHTETpalmja”“ 4ecTonaTu ce ynorpedyna-
aT KaKO CHHOHMMH, ja HAMETHyBa MOTpe-
0aTa o] HUBHA IUCTUHKIIN]a.

Hukay3ujawma He npeTcTaByBa MHTErpa-
nja (mpeMecTyBambe M BKIYYyBame BO
PENOBHM YCIIOBM) W HE O3HAYyBa acHMH-
Jauyja WiId akoMojalyja Ha UAUBUAyaTa
BO PAMKHTE Ha COILMO-EKOHOMCKHTE YyC-
JIOBY ¥ pejlaljii BO OMIITECTBOTO. Bo TOj
KOHTEKCT MHKIIy3UjaTa TM PEKOHCTpyupa
PEMOBHUTE YCIIOBU Ha >KUBEEHE HA HAUYUH
Ha KOj ce KpeHupaaT MOXKHOCTHUTE 3a Iie-
JIOCHA NapTUlUNanuja, Npunaramwe U co-
L[jaJHa UHTEepaKIuja.

3Hauu, ¢unosopujata Ha UHKAYUBHO
obpazosanue TO COAPXH PAAUKATHUOT
KOHIIENT 3a TpaHcgopMalmja
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On the other hand, means provision of local
infrastructure and coordination of experts
who will support and provide relevant
teaching materials and aids for mainstream
schools in which children with SEN are
integrated.

Key words: Inclusive Education, Children
with Special Needs

Introduction

The difference between integration
and inclusion

Inclusion means multidimensional concept
which consists of new principles based on
cohesion of post-modern society; on the
other hand inclusion means a pattern of
intervention for socially excluded groups.

The new concept and terminology are
results from changes in social reality, new
socio-economic conditions, ideas and

tendencies.

The fact that the terms “inclusion” and
“Integration” are frequently wused as
synonyms imposes the need for their
distinction.

Inclusion is not integration (transfer and
inclusion in usual conditions) and does not
mean assimilation or accommodation of the
individual in the framework of the socio-
economic conditions and relations in the
society. The inclusion reconstructs the usual
living conditions in such a way that creates
possibilities for complete participation,
belonging and social interaction.

Thus, the philosophy of Inclusive Education
contains in itself the radical concept of
society transformation
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Ha OMIITECTBOTO BO CHUTE HETOBU CETMEH-
TH, OJTHOCHO MEHYBam€ Ha BPEHOCTHTE,
NPHOPHUTETUTE U MOJIUTUKATA CO KOja ce
NOIpXKYyBa BeUHAaTa NMpaKTHKa Ha MCKIY-
yyBame 1 fuckpumuHanmja. (1)

Taodena 1. Pazauxa medy unitiezpayujaiia u
UHKAy3ujaita (2)

in all its segments, i.e., changing of values,
priorities and policy which support the
eternal practice of exclusion and discrimina-
tion. (1)

Table 1. Differences between integration and
inclusion (2)

HHTEI'PAIIHJA / INTEGRATION

HHHKJ/IY3HUJA / INCLUSIVE

Mogepen konuent / Modern concept

ITocrmonepen nonuent / Postmodern concept

Xuepapxucka cTpykrypa / Hierarchy structure

MpesxHa cTpykTypa / Net structure

Yuusep3ansoct / Universality

WMupusupyanuzanyja / Individualization

Acumunanyja / Assimilation

Wpentudukanumja / Identification

OmnpenenyBajku ' pa3nukuTe Mmefy Tep-
MUHHUTE WHKIy3uja u uHTerpanmja (Ta-
6ena 1) moafame J0 clefHUBE 3aKITyYOLH:

o MHMukay3mjata € MHOry mnonpudareH
TEPMHUH BO OIHOC Ha MHTerpanujara, Ou-
fejku mpeTcraByBa peduieKcrja Ha COLM-
janHaTa noandoHHja Ha MOCTMOJAEPHOTO
OMIIITECTBO, OTHOCHO MHKIIy3HjaTa Kopec-
HNOHMPA CO MOCTMOAEPHUOT MPUHIKI Ha
IUTYypaau3MOT, OHejKu NpPUCTANOT Bp3
KOj e Oa3uWpaH e ,colujaliHaTa MHTErpa-
nja” mMTo MOXe fa ce o6e30enn MpeKy
n300p, copaboTKa ¥ MOYUTYBaKkE HA pas-
JUYHUATE MOCTUTHYBAMa;

o MoHoauTHOCTA € KapaKTepHuCcTUKa Ha
MOJIEpPHUTE NpOrpaMM 3a MHTerpanyja,
Oa3upaHu Bp3 OATOBOPHOCTA HA JIpKaBa-
Ta ¥ MHCTUTYHuuTe. Bo Taa cmucna uHTe-
rpanujaTa ja noBp3yBame co opuljaTHu-
T€ WHCTUTYLUH Ha ONIITECTBOTO, OPTaHuU-
3MpaHM NPeKy XUepapXucKy MPUHIINUII;

o UHkny3ujaTa ce oOpraHuszupa INPeKy
MpesKHa CTPYKTypa Ha KOOpAMHalyja, Ta-
Ka IITO CeKoja MHAUBHUAYa € BO IEHTapOT
Ha CHCTEMOT;
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When determining the differences between
the terms inclusion and integration (Table
1), we may conclude:

¢ Inclusion is more accepted term vis-a-
vis integration, because it is a reflection of
social polyphony and postmodern society,
i.e., the inclusion corresponds with the
postmodern principle of pluralism since the
approach it is based on is “social
integration” and can be carried out through
choice, cooperation and respect of different

achievements;

e Monolith is the characteristic of
modern programs for integration based on
state and institutional responsibilities. In
that sense, we connect the integration with
official institutions in the society organized
on a hierarchy principle;

e Inclusion is organized through net
structure of coordination, which means that
every individual is in the center of the
system;
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e Mogpenor 3a uHTErpanyja ro noBp3y-
BaMe CO cnenuuYHu CTaHAapau, aedu-
HUPaHU HOPMU WJIU CET Ha NOCTUTHYBama
KOH IIPOCEYHUTE pe3yaTaTu Bp3 0a3a Ha
kpurepuymoT Hopmanuzanuja;

e UHkny3mjaTa BKIydyBa pasjauvyHa
NapTULIMNALNA]A HA UHAWMBUYaTa WA IPy-
naTa BO COLMJAJIHUTE MPOLECH, MOYUTY-
BajKM ja pas3IMyHOCTa, MHAUBUYAJHUTE
MOZKHOCTH U XKeJI0u.

dyHIaMEeHTAIHUOT TPUHIUN HA WHKITY-
3UBHOTO OOpa30BaHKE € MPOIEHYBalbe Ha
pa3aMyHOCTAa BO PAMKHUTE HAa XYMAaHOTO
onmTecTBo. UHKIIy3UBHOTO 00pa3oBaHue
BKJIy4yBa MAEHTH(PMKANHja, NPeIU3BUK U
HaMHHyBakh€ HAa OapuepuTe HA NAPTH-
HUNAaNMja, YCJIOBEHH O] COLMjaIHNTe,
KYJATYPHHUTE, HACOJIOMKNATE U (PU3HIKHTE
¢akTopn. 3Hauu, HMHKIy3HMjaTa € TeX-
HUYKHM €HOCTaBHA, HO COLUjaJTHO KOM-
nJjeKcHa, OWjejKku e ToBp3aHa co pead-
HOCTAa Ha YYWJHUILITETO, ApPYruTe oobpa-
30BHH CpEMHHM [0 AMMEH3HWjaTa Ha WH-
KJy3ujaTa, HapedeHa ,Kyatypa’. Bo Taa
CMHCJIa MHKJIy3HMjaTa NPETCTaByBa TPaHC-
¢dopMmanuja Ha cTaBOBHTE Ha JyreTo, Ha
YUMJIUIITATA, HA CUCTEMOT M Ha OIIITEC-
TBOTO. (3)

Hukaysuenowo obpasoeanue 60
Peityo.ruxka Makedonuja

daxkTOoT fAEKka HAIIMTE HACTAaBHUIM BO
1998 ropuna yyBcTBYBaa norpeba off BTe-
MEIlyBalkbe Ha COO[BETHA MHKIIy3WBHA Me-
TOMIOJIOTH]jA, TEXHOJIOTUja U CTPATErUH BO
MHKJy3UBHaTa IpPaKTHKAa, HAMETHA WHU-
nUpamke aKTHBHOCTU 3a eAyKaluja Ha
HAacCTaBHUIUTE BO PENOBHHUTE YUYUJIUIITA
IIpPEeKy peanus3alnyja Ha MPOEKTHU aKTUB-
HOCTH CO LIeJI TPUMEHA Ha MHKJIy3MBHATa
npakTuka. (4)
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o Integration is connected to specific
standards, defined norms or set of
achievements of average results on the base

of the criteria Normalization;

different

participation of an individual or a group in

e Inclusion contains
social processes, respecting the differences,

individual possibilities and wishes.

The fundamental principle of the inclusive
education is estimation of differences in the
framework of the human society. The
inclusive education contains identifica-
tion, challenge and overcome of barriers
of participation, caused by social,
cultural, ideological and physical factors.
Thus, inclusion is technically simple but
socially complex because it is connected to
the reality of the school, other educational
environments to the dimension of inclusion
so-called ‘“‘culture”. In that sense, the
inclusion is transformation of attitudes of

people, schools, system and society. (3)

Inclusive education in the
Republic of Macedonia

The fact that our teachers in 1998 felt the
need of establishing appropriate inclusive
methodology, technology and strategies in
the inclusive practice imposed initiation of
activities for education of teachers in
regular schools through realization of
project activities aimed to apply inclusive
practice. (4)
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Kako pesyarar Ha peanmszmpaHuTe MpoO-
eKTHH akTmBHOocTH BOo 2003 romgmHa ce
KOHCTAaTHpaHU 3HayajHu eqeKTH, KOou
CO3/1aJioa OCHOBAa 3a eKCIulopalyja Ha
MOSKHOCTH 32 MPOIINPYBamke HA MpekaTa
CO HOBM TPOEKTHH YUUJIHIITA.

Bo T0j KOHTEKCT, a co Lel fja ce yrBpaaT
CTABOBHUTE Ha HACTAaBHUIUTE U POIUTENH-
T€ BO IPBUTE NET MPOEKTHH YYUJIUIITA BO
OJHOC Ha MHKJIy3MBHATa IPAKTHUKA, BO Maj
u jyan 2003 roguHa Oele CIPOBENEHO
ucrpaxysame (Jauona, 3.). Bo aHkeTara
Oea BkayyeHum 123 HactaBHumm um 123
popuTenu. Bo cTpykTypaTa Ha mparial-
HUKOT Oea ondaTeHu CIEAHUBE OOIaCTH:
WHKIy3uBHUTE yYnIINIITa KAaKO CTUMYJIa-
THBHA CPEIMHA, MpU(QATEHOCTA Ha JlenaTa
CO MoceOHM NOTPEOU BO PEOBHUTE y4UH-
JIUIITA Jenara BpCHULM, ApXUTEKTOHCKU-
Te Oapuepy, NOAApPIIKA Off CIEUNjalnu3n-
PaHU JIMIA, BKIYYyBakETO HA JlenaTa co
noceOHM TOTPeOM BO PENOBHUTE y4YH-
aUIITa, GOPMHU HA JONOJTHUTEIHA ITOMOII
of] feeKTonor, NpuAOHECOT Ha POJUTE-
JIUTE BO JIOKAJIHATA 3a€HNUIIA BO paMKUTE
Ha MHKJY3MBHMOT IpoOllec, IpuxkaTa Ha
ONIITECTBEHATA 3a€fHMLA 3a JAelara co

noceOHM MOTPEOH.

Pesynrature of HCTpakKyBameTO I'M Ipe-
3eHTHpaMe cO TpauyuKyu NMpUKa3d BO Ha-

PEAHUOT TEKCT:
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As an outcome of realized project activities
in 2003, significant effects were concluded
which created the base for exploration of
possibilities for enlarging the net with new

project schools.

In that context, in order to determine the
attitudes of teachers and parents, in the first
five project schools in regard with the
inclusive practice, a research was carried
out in may and june, 2003 (Jachova, Z.).
The questionnaire included 123 teachers
and 123 parents with the following items:
Inclusive schools as stimulating environ-
ment, acceptance of children with special
needs in regular schools by their school-
mates, architectonic barriers, support by
specialized persons, inclusion of children
with special needs in regular schools, forms
of additional assistance by a special teacher,
parents’  contribution to the local
community in the framework of the
inclusive process, the care of the social

community for children with special needs.

The results from the research are presented

with figures in the following text:
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POIUTEINA HACTABHHHH

PARENTS

Cmuka 1. PedosHoitio yuuauwiitie Kako citiu-
MYAATUUBHA CPEOUHA

Amnanu3upajku ja cimka 1, Moxeme fa
3aKIyunMe Jeka Kaj Hactapaummte (1) m
poputenute (7) ce aHyJIMpaHW Hera-
TUBHHUTE CTABOBH MPEKY CIIPOBEYBAEHETO
Ha MMPOEKTHATE aKTUBHOCTH.

TEACHERS

Figure 1. The regular school as stimulating
environment

Analyzing the figure 1, it can be concluded
that with teachers (1) and parents (7) the
negative attitudes were annulled through
realization of the project activities.

90 - 81

76

O oA YES

20+ 10

104 e
04 .
POIUTEIN
PARENTS

Cmuka 2. [lpucpaitienocitia Ha Oeyaitia co
flocebHU Hoiipebu 60 pedOBHUIle YUUAULUINA
00 Oeyailia 8pCHULU

Ha cnuka 2 Moxe fa KOHCTaTUpaMe JieKa
popuTenute (32) BO OIHOC Ha HACTABHHU-
mute (76) WMaaT moroiema ckerca BO
CTAaBOBHUTE, KOM C€ OfIHECyBaaT Ha IpH-
¢aTeHocTa Ha fenarta co moceOHu MmoTpe-
OM BO PEIOBHUTE YUMJIUIITA Off CTPaHa Ha
lenaTa BpCHUIIH.

40

m JETYMHO PARTIAL
= HE NO
1
—iy

HACTABHUIIN
TEACHERS

Figure 2. Acceptance of children with special

needs in regular schools by their schoolmates

It can be considered from figure 2 that
parents (32) in regard to the teachers (76)
possess greater skepticism in their attitudes
concerning the acceptance of children with
special needs in regular schools by their
schoolmates.
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59

60T 3537

50+

40

POUTEN
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Cnuka 3. Apxuttiexitoncku bapuepu

Amnanu3upajku ja cnuka 3, MOxKe jja 3a0e-
Jexume jeka u popurenure (57) wu
HactapaunuTe (31) wWMaaT HeraTHBEH
OITOBOp HA TMpalIakbeTo BO OJHOC Ha

pad | KN
30— I P
204111 — ]
10 I— — | ]
O_A — L

HACTABHUIIN
TEACHERS

0O OA YES
u JEJYMHO PARTIAL
= HE NO

Figure 3. Architectonic barriers

Analyzing the figure 3, it can be noticed
that parents (57) and teachers (31) have

negative answer to the question in regard to

HAJIMAHYBAKETO HA APXUTEKTOHCKHUTE _ ) ) _
Gapuepu. overcoming the architectonic barriers.
100+ 93 95
90111
80171
70471
6017] o oA YES
50171
4047 = JETYMHO PARTIAL
30111 23 15 = HE NO
20471 II 7 13
IR = u
ol Y ..I.
POJIUTEIN HACTABHULIM
PARENTS TEACHERS

Cmuka 4. [lomipeba 00 OotloaHuilieana io-
MOU HA OegheKitiono

Ha cniuka 4 MoxeMme fa 3akjaydnMe Jeka
n ponurenure (93) m HacraBauuTe (95)
UMaaT KpajHO MO3WTHBHH CTaBOBH BO
OfHOC Ha moTpebaTa Of MOMOJHHUTETHA
MOMOIII Ha Je(PEKTONOT KaKO CIelujalin-
3WpaHO JINIE BO PaMKHUTEe Ha WHKITY3UB-
HaTa MpakTUKa.
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Figure 4. The need of additional assistance by a
special teacher

It can be considered from figure 4 that
parents (93) and teachers (95) possess
extremely positive attitudes concerning the
need of additional assistance by a special
teacher as a specialized person in the

framework of inclusive practice.
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80+ 76
704 66
60-/‘
50+ ‘ 42 o IA YES
40'/: = JEJYMHO PARTIAL
Wi - e
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POIUTEIIN HACTABHULIN
PARENTS TEACHERS

Cmuka 5. Brayuysameillo Ha Oeyaitia co
iloceOHU HloTpebU 80 peOoBHUIle YHUAUULIIA

Amnanu3upajku ja cimka 5 Moxe Ja 3aKiy-
yuMe Jieka popurenute (66) wumaar
NOMO3UTUBHI CTAaBOBU Off HACTaBHUIUTE
(42) BO oOfHOC Ha BKIyYyBaWmETO Ha
fenaTta co MOceOHM NMOTpedu BO PEAoB-
HUTE YYWJINIITA.

Figure 5. Inclusion of children with special
needs in regular schools

Analyzing the figure 5, it can be concluded that
parents (66) have more positive attitudes than
teachers (42) in regard to inclusion of children

with special needs in regular schools.

76

o oA YES

H

Ve

POOUMTEIN
PARENTS

Cmuka 6. [Ipuoonecoiti na poouttieauiiie 80
AOKAAHATNA 3AeOHUUA 80 pamKuille Ha
UHKAY3UBHUOUU UpOoUec

AmHanu3upajku ja cauka 6, MOXe fa 3a-
KiIyunMme feka poautenurte (49) mmaar
norojieMa CKerca BO OJJHOC Ha HaCTaBHHU-
mute (76), pa3MHECIyBajKu OKOJIy Tparia-
IETO 3a MPHUIOHECOT HA POIUTEIUTE BO
JIOKaJTHATa 3aeJHUIa BO paMKHUTE Ha WH-
KJIY3UBHHOT TIPOIIEC.

42

= JIEJJYMHO PARTIAL
= HE NO
—

HACTABHUMLIA
TEACHERS

Figure 6. Parents’ contribution to the local
community in the framework of the inclusive
process

Analyzing the figure 6, it can be concluded
that parents (49) have greater skepticism in
regard to teachers (76), considering the
issue of parents’ contribution to the local
community in the framework of the
inclusive process.

JOURNAL OF SPECIAL EDUCATION AND REHABILITATION 2004, 1-2: 35-46




JAEDPEKTOJIONIKA CTPYYHO-HAYYHA ITPOBJIEMATHKA

90

80

67

70

41

88
- 12

JE—

2015

il

o JA YES

= IEJIYMHO  PARTIAL
j_23| = HE NO
IL

POIUTE/IN HACTABHHMIIA
PARENTS TEACHERS

Cmuka 7. [puxaitia Ha ouwitieciiseHailia
3ae0Hula 3a Oeyaitia co HocebHU HoipeOdu

Ha cnuka 7 Moxke fa KOHCTaTHpaMe JieKa
Majn Opoj pomutenu (15) m HacTaBHUIM
(12) cmeraaT fieka ommTecTBEHATa 3ael-
HHUIla ce TPUXKHU 3a JiellaTa co IMOceOHU
noTpeOH.

48%

18%

Cnuka 8. @opmu Ha foitipebHa doiloanuitien-
Ha CULPYYHA UOMOUL

AHanu3upajku ja ciauka 8, MOXe fia 3a-
KJIydynMe JieKa HajroieM Opoj of Hac-
taHunuTe (48%) ce onpegenuie 3a
m3pabdotka Ha MOII kako enna opn ¢op-
MUTE Ha TOTpeOHa JOMOJHUTENHA TIO-
MOIIL.
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Figure 7. The care of the social community for
children with special needs.

It can be concluded from figure 7 that a
small number of parents (15) and teachers
(12) consider that the social community
takes care of children with special needs.

O U3padorka na NOIL Design on IOP

B Uspadorka Ha Desing of
CTieIHj AN HACTABHA spesial teaching aids
cpencTBa

B MHCcTpyKTHBHA pagoTa Instructive work

Figure 8. Forms of additional professional

assistance

Analyzing the figure 8, it can be concluded
that the largest number of teachers (48%)
determined themselves to design IOP as one
of the forms for additional necessary

assistance.
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1%

43%

56%

Cmuka 9. Ilpuchaitienocitia Ha UHKAY3USHUOTU
ipoyec 00 HacilasHuyuilie

Ha cnmka 9 mMoxe ga 3abenexxmMme neka
56% o HaCTaBHUIIUTE MMAaaT MO3UTUBEH
CTaB BO OJHOC Ha mnpupakameTo Ha
WHKJIY3UBHUOT IIPOLIEC.

4%
27%

69%

Cmnka 10. [lpugaitienocitia Ha UHKAY-
3UBHUOI Tipoyec 00 Citipana Ha poouilieauilie

Amnanmsupajku ja cnmka 10, mMoxe fa
3abenexume feka 69% o poputenuTe
MMaaT IO3UTHBEH CTaB BO OJHOC Ha
npudakameTo Ha MHKIY3UBHUOT MPOIIEC.

44

O dA YES
B IEJJYMHO | PARTIAL
B HE NO

Figure 9. The acceptance of the inclusive
process by the teachers

It can be noticed from figure 9 that 56% of
the teachers have positive attitude towards

the acceptance of the inclusive process.

oA YES
H JEJYMHO PARTIAL
EHE NO

Figure 10. The acceptance of the inclusive
process by the parents

Analyzing figure 10 it can be noticed that
69% of parents have positive attitudes
towards the acceptance of the inclusive
process.
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JAEDPEKTOJIONIKA CTPYYHO-HAYYHA ITPOBJIEMATHKA

3axkay4oyu

[ POHI/ITCJII/ITG 1 HaCTaBHUIIUTE CMETaarT
JcKa € HerI/Iq)aTJII/IBa ,<dBTOMATCKAaTa NH-
KJy3uja’;

o HacraBaunure unMaaT IOMO3UTUBHU
CTaBOBH Of] POIUTEIUTE BO OIHOC Ha TPH-
(haTeHocra Ha fieriaTa co MOCeOHU MOTpe-
Ou Of1 IeraTa BpCHUIIM BO PEIOBHUTE YUU-
JIAINTA;

e PopuTenuTe m HACTaBHUIIUTE CMETAaaT
JIcKa apXUTEKTOHCKUTE Oapuepu BO y4H-
JIMIITaTa He ce HaJJMUHATH;

e Popgurenure M HaCTaBHUIIUTE CMETaaT
JIeKa € HEONXOfHa MOJJpILIKaTa OJf MO-
OunHUTE Ae(PEKTON03U BO MHKIY3UBHHOT
MPOIEC;

e JloMuHHMpa MO3UTUBHHUOT CTaB Ha PO-
IUTEINTE BO OJJHOC HA BKJIYUYyBaHkETO Ha
fenaTa co noceOHM NOTPeOr BO PEJOBHHU-
T€ YYMJIAIITA;

e AHraxXupawmeTO Ha POJUTEIIATE Ha
JenaTa BPCHULM BO PAMKHUTE HA WHKIY-
3UBHUOT nporec Ke OBO3MOXKHI
AHUMUpamkE Ha JIOKAIHATA 3a€JHNULIA;

o Popurenure m HacTaBHULMTE CMETAaT
JieKa OMNILITEeCTBEHaTa 3aefgHHuIla He ce
ITPUKKM BO JIOBOJIHA Mepa 3a jenara co
noceOHM MOTPedu;

o HacraBauuuTe ja HarnacyBaaT HEOI-
XOIHOCTA Of] NOAJpIIKaTa Ha 1e(PEeKTOIIO-
3uTe npu u3padorkara Ha MOIT;

e Popurenure u HacTaBHULUTE T'O NMpPHU-
(hakaaT peanuzupameTo Ha WHKIY3UBHU-
OT IIpoleC.

IIpeuopaku

o Ilpucdakame Ha WHHKIYy3MjaTa Kako
00BpCKa;

e Jla ce 00e30enm 3aKOHOJAaBHA MOAJP-
IIKa 3a MHKJIY3UBHOTO OOpPa30BaHMUE;
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Conclusions

o Both parents and the teachers find “the

automatic inclusion” unacceptable;

e The teachers have more positive
attitudes than parents towards acceptance of
children with special needs in regular
schools by their schoolmates;

e Both parents and teachers find the
architectonic barriers not overcome;

e Both parents and teachers find the
support of the mobile special teachers in the

inclusive process necessary;

o The patents’ positive attitude towards
inclusion of children with special needs in
the regular schools is dominant;

e The

parents in the framework of the inclusive

engagement of schoolmates’

process will enable animation of the local

community;

e Both parents and teachers think that the
social community does not take enough care

of children with special needs;

o The teachers point out the necessity of
the special teachers’ support with the design
of IOP;

e Both parents and teachers accept the

realization of the inclusive process.

Recommendations

e Acceptance of the inclusion as an
obligation;

e To provide legislative support to the
inclusive education;
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o Ilpumenata Ha cTpaTerumre Off ak-
THBHaTa HacTaBa Off CTpaHa Ha HACTaB-
HUIIUTE  TpeTcTaByBa  OCHOBA  BO
VHKJIY3UBHUOT NPUCTAI;

e ,ABTOMaTckaTa WMHKJy3uja’ € HEIpH-
(patnuma;

o Ilpudakamero Ha genara co noceOHA
noTpeOH Of] CTpaHa Ha fieljaTa BPCHULM €
€leH OJ] OCHOBHHUTE IPEAYyCIOBH BO WH-
KJIy3UBHOTO OOpa30BaHNUE;

o Jledunupawe Ha crenuUUIHUTE MO-
TpeOu M TpyXame Ha COOJBETHAa paHa
UHTEPBEHIN]a;

e YTBpAyBawke Ha CHEHU(PUUHUTE IIO-
Tpebu co odunmjantHa TPoleHKa Off CTpa-
Ha Ha KOMUCH]a;

o Cucrem 3a BpeJHyBam€ Ha yCIIEXOT Ha
YUYEHULUTE CO MOCEOHN MOTPeOH;

e OproBopHaTa WMHKIy3Hja Moppa3zoupa
00e30eflyBatbe Ha Mpexka Ha KOOpAuHAa-
1yja Mef'y CUTE MHBOJIBUPAHU CTPAHU;

o« I'pajeme Ha HalMOHAJHA paMKa 3a
KOMIIETEHTHOCT BO TOUYE€THATa HACTAaBA;

o ®dyHaupame Ha CHCTEM Ha Mpexa Off
MOOUITHY Ae(hPEeKTONO3H;

o Pa3Boj Ha cayx0a 3a ekcneptu3a u
CyIIEpBH3H]a;

e HagmunyBamwe Ha apXUTEKTOHCKUTE
Oapuepy;

e  MynTuaucuunIvHapeH NPUo.
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e The implementation of active teaching
strategies by the teachers is the base for the
inclusive approach;

e The “automatic inclusion” is unaccep-
table;

e The acceptance of children with special
needs by their schoolmates is one of the
basic preconditions in the inclusive

education;

o Defining the special needs and giving an
apropriate early intervention;

e Determing the specific needs with
official estimation by a commission;

e System of the success evaluation of
pupils with special needs;

e The responsible inclusion means net
creating for coordination between the
involved parties;

e Building a national framework of
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o Establishing a system of mobile special
teachers’ net;

e Development of service for expertise
and supervision;

e Overcoming of architectonic barriers;

e Multidisciplinary approach
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