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Rezime   Abstract 

Osnovnata intencija na ovoj trud e da 
se prezentira i analizira inkluzivno-
to obrazovanie vo Republika Makedo-
nija. Zna~i, stremeweto kon integra-
cija na na{iot vospitno-obrazoven 
sistem kon sovremenite evropski stan-
dardi i modeli na inkluzivna edukaci-
ja preku inicirawe i primenuvawe 
inovacii vo obrazovanieto vrz edna 
vostanovena didakti~ka osnova so 
tradicija, vo Republika Makedonija se 
javuva kako neminovnost. 
Faktot deka na{ite nastavnici ~uv-
stvuvaat potreba od vtemeluvawe na 
soodvetna inkluzivna metodologija, 
tehnologija i strategii vo inklu-
zivnata praktika, nametna inicirawe 
aktivnosti za edukacija na nastavnici 
vo redovnite u~ili{ta vo koi se pra-
vat obidi za primena na inkluzivnata 
praktika.  
Za nepre~eno realizirawe na ovaa cel 
relevantnite institucii iniciraat i 
poddr`uvaat aktivnosti {to zna~at 
pokvalitetno i pohumano obrazovanie.

 The basic intention in this article is to 
represent and analyze the situation of the 
Inclusive Education in Macedonia. 
To conclude: it is inevitable for Macedonia 
to strive to integrate its educational system 
into the contemporary European standards 
and models of inclusive education through 
initiating and implementing innovations in 
its system of education based on the already 
established didactic foundations of a longer 
tradition.  
The fact that our teachers feel the need for 
relevant methodology for inclusion, 
technology and strategy in the inclusive 
practice, led to introducing activities aimed 
at educating teachers of mainstream schools 
in which attempts are being made to 
introduce inclusive practice.  
In order to achieve this goal, all relevant 
institutions have initiated and supported 
such activities which translate into a better 
and more humane education.   
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Toa podrazbira obezbeduvawe na lo-
kalna infrastruktura i koordinacija 
na stru~ni lica za poddr{ka i obez-
beduvawe na redovnite u~ili{ta vo 
koi se vklu~eni deca so POP so sood-
vetni nastavni sredstva i pomagala.  

 On the other hand, means provision of local 
infrastructure and coordination of experts 
who will support and provide relevant 
teaching materials and aids for mainstream 
schools in which children with SEN are 
integrated.  

   

Klu~ni zborovi: inkluzivno obrazo-
vanie, deca so posebni potrebi 

 Key words: Inclusive Education, Children 
with Special Needs 

   
Voved  Introduction 
Razlika me|u integracijata  
i inkluzijata 

 The difference between integration  
and inclusion 

Inkluzijata pretstavuva multidimen-
zionalen koncept, koj sodr`i novi 
principi bazirani vrz kohezijata na 
postmodernoto op{testvo; a od druga 
strana inkluzijata ja razbirame kako 
model na intervencija za socijalno 
isklu~enite grupi.  
Noviot koncept i terminologija se re-
zultat na promenite vo socijalnata 
realnost, novite socio-ekonomski us-
lovi, idei i tendencii. 
Faktot deka terminite "inkluzija# i 
"integracija# ~estopati se upotrebuva-
at kako sinonimi, ja nametnuva potre-
bata od nivna distinkcija. 
Inkluzijata ne pretstavuva integra-
cija (premestuvawe i vklu~uvawe vo 
redovni uslovi) i ne ozna~uva asimi-
lacija ili akomodacija na idividuata 
vo ramkite na socio-ekonomskite us-
lovi i relacii vo op{testvoto. Vo toj 
kontekst inkluzijata gi rekonstruira 
redovnite uslovi na `iveewe na na~in 
na koj se kreiraat mo`nostite za ce-
losna participacija, pripa|awe i so-
cijalna interakcija. 
Zna~i, filozofijata na inkluzivno 
obrazovanie go sodr`i radikalniot 
koncept za transformacija  

 Inclusion means multidimensional concept 
which consists of new principles based on 
cohesion of post-modern society; on the 
other hand inclusion means a pattern of 
intervention for socially excluded groups.  
The new concept and terminology are 
results from changes in social reality, new 
socio-economic conditions, ideas and 
tendencies.  
The fact that the terms “inclusion” and 
“integration” are frequently used as 
synonyms imposes the need for their 
distinction.  
Inclusion is not integration (transfer and 
inclusion in usual conditions) and does not 
mean assimilation or accommodation of the 
individual in the framework of the socio-
economic conditions and relations in the 
society. The inclusion reconstructs the usual 
living conditions in such a way that creates 
possibilities for complete participation, 
belonging and social interaction.  
Thus, the philosophy of Inclusive Education 
contains in itself the radical concept of 
society transformation 
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na op{testvoto vo site negovi segmen-
ti, odnosno menuvawe na vrednostite, 
prioritetite i politikata so koja se 
poddr`uva ve~nata praktika na isklu-
~uvawe i diskriminacija. (1)  

 in all its segments, i.e., changing of values, 
priorities and policy which support the 
eternal practice of exclusion and discrimina-
tion. (1) 

 
Tabela 1. Razlika me|u integracijata i 
inkluzijata (2)  

 Table 1. Differences between integration and 
inclusion (2) 

 
INTEGRACIJA / INTEGRATION INNKLUZIJA / INCLUSIVE 

Moderen koncept / Modern concept Postmoderen concept / Postmodern concept 

Hierarhiska struktura / Hierarchy structure Mre`na struktura / Net structure 

Univerzalnost / Universality Individualizacija / Individualization 

Asimilacija / Assimilation Identifikacija / Identification 

 
Opredeluvaj}i gi razlikite me|u ter-
minite inkluzija i integracija (Ta-
bela 1) doa|ame do slednive zaklu~oci: 

• Inkluzijata e mnogu poprifaten 
termin vo odnos na integracijata, bi-
dej}i pretstavuva refleksija na soci-
jalnata polifonija na postmodernoto 
op{testvo, odnosno inkluzijata kores-
pondira so postmoderniot princip na 
pluralizmot, bidej}i pristapot vrz 
koj e baziran e „socijalnata integra-
cija” {to mo`e da se obezbedi preku 
izbor, sorabotka i po~ituvawe na raz-
li~nite postignuvawa; 

• Monolitnosta e karakteristika na 
modernite programi za integracija, 
bazirani vrz odgovornosta na dr`ava-
ta i instituciite. Vo taa smisla inte-
gracijata ja povrzuvame so oficijalni-
te institucii na op{testvoto, organi-
zirani preku hierarhiski princip; 

• Inkluzijata se organizira preku 
mre`na struktura na koordinacija, ta-
ka {to sekoja individua e vo centarot 
na sistemot; 

 When determining the differences between 
the terms inclusion and integration (Table 
1), we may conclude: 

• Inclusion is more accepted term vis-à-
vis integration, because it is a reflection of 
social polyphony and postmodern society, 
i.e., the inclusion corresponds with the 
postmodern principle of pluralism since the 
approach it is based on is “social 
integration” and can be carried out through 
choice, cooperation and respect of different 
achievements;  

• Monolith is the characteristic of 
modern programs for integration based on 
state and institutional responsibilities. In 
that sense, we connect the integration with 
official institutions in the society organized 
on a hierarchy principle; 

• Inclusion is organized through net 
structure of coordination, which means that 
every individual is in the center of the 
system; 



SPECIAL EDUCATION-PROFESSIOINAL AND SCIENTIFIC ISSUES 

JOURNAL OF SPECIAL EDUCATION AND REHABILITATION 2004; 1-2: 35-46 38

 

• Modelot za integracija go povrzu-
vame so specifi~ni standardi, defi-
nirani normi ili set na postignuvawa 
kon prose~nite rezultati vrz baza na 
kriteriumot Normalizacija; 
• Inkluzijata vklu~uva razli~na 
participacija na individuata ili gru-
pata vo socijalnite procesi, po~itu-
vaj}i ja razli~nosta, individualnite 
mo`nosti i `elbi.  
Fundamentalniot princip na inklu-
zivnoto obrazovanie e procenuvawe na 
razli~nosta vo ramkite na humanoto 
op{testvo. Inkluzivnoto obrazovanie 
vklu~uva identifikacija, predizvik i 
nadminuvawe na barierite na parti-
cipacija, usloveni od socijalnite, 
kulturnite, ideolo{kite i fizi~kite 
faktori. Zna~i, inkluzijata e teh-
ni~ki ednostavna, no socijalno kom-
pleksna, bidej}i e povrzana so real-
nosta na u~ili{teto, drugite obra-
zovni sredini do dimenzijata na in-
kluzijata, nare~ena „kultura”. Vo taa 
smisla inkluzijata pretstavuva trans-
formacija na stavovite na lu|eto, na 
u~ili{tata, na sistemot i na op{tes-
tvoto. (3)  

 • Integration is connected to specific 
standards, defined norms or set of 
achievements of average results on the base 
of the criteria Normalization; 

• Inclusion contains different 
participation of an individual or a group in 
social processes, respecting the differences, 
individual possibilities and wishes. 

The fundamental principle of the inclusive 
education is estimation of differences in the 
framework of the human society. The 
inclusive education contains identifica-
tion, challenge and overcome of barriers 
of participation, caused by social, 
cultural, ideological and physical factors. 
Thus, inclusion is technically simple but 
socially complex because it is connected to 
the reality of the school, other educational 
environments to the dimension of inclusion 
so-called “culture”. In that sense, the 
inclusion is transformation of attitudes of 
people, schools, system and society. (3) 

   
Inkluzivnoto obrazovanie vo  
Republika Makedonija  

 Inclusive education in the  
Republic of Macedonia 

Faktot deka na{ite nastavnici vo 
1998 godina ~uvstvuvaa potreba od vte-
meluvawe na soodvetna inkluzivna me-
todologija, tehnologija i strategii vo 
inkluzivnata praktika, nametna ini-
cirawe aktivnosti za edukacija na 
nastavnicite vo redovnite u~ili{ta 
preku realizacija na proektni aktiv-
nosti so cel primena na inkluzivnata 
praktika. (4) 

 The fact that our teachers in 1998 felt the 
need of establishing appropriate inclusive 
methodology, technology and strategies in 
the inclusive practice imposed initiation of 
activities for education of teachers in 
regular schools through realization of 
project activities aimed to apply inclusive 
practice. (4)  
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Kako rezultat na realiziranite pro-

ektni aktivnosti vo 2003 godina se 

konstatirani zna~ajni efekti, koi 

sozdadoa osnova za eksploracija na 

mo`nosti za pro{iruvawe na mre`ata 

so novi proektni u~ili{ta. 

Vo toj kontekst, a so cel da se utvrdat 

stavovite na nastavnicite i roditeli-

te vo prvite pet proektni u~ili{ta vo 

odnos na inkluzivnata praktika, vo maj 

i juni 2003 godina be{e sprovedeno 

istra`uvawe (Ja~ova, Z.). Vo anketata 

bea vklu~eni 123 nastavnici i 123 

roditeli. Vo strukturata na pra{al-

nikot bea opfateni slednive oblasti: 

Inkluzivnite u~ili{ta kako stimula-

tivna sredina, prifatenosta na decata 

so posebni potrebi vo redovnite u~i-

li{ta decata vrsnici, arhitektonski-

te barieri, poddr{ka od specijalizi-

rani lica, vklu~uvaweto na decata so 

posebni potrebi vo redovnite u~i-

li{ta, formi na dopolnitelna pomo{ 

od defektolog, pridonesot na rodite-

lite vo lokalnata zaednica vo ramkite 

na inkluzivniot proces, gri`ata na 

op{testvenata zaednica za decata so 

posebni potrebi. 

Rezultatite od istra`uvaweto gi pre-

zentirame so grafi~ki prikazi vo na-

redniot tekst: 

 
As an outcome of realized project activities 

in 2003, significant effects were concluded 

which created the base for exploration of 

possibilities for enlarging the net with new 

project schools.  

In that context, in order to determine the 

attitudes of teachers and parents, in the first 

five project schools in regard with the 

inclusive practice, a research was carried 

out in may and june, 2003 (Jachova, Z.). 

The questionnaire included 123 teachers 

and 123 parents with the following items: 

Inclusive schools as stimulating environ-

ment, acceptance of children with special 

needs in regular schools by their school-

mates, architectonic barriers, support by 

specialized persons, inclusion of children 

with special needs in regular schools, forms 

of additional assistance by a special teacher, 

parents’ contribution to the local 

community in the framework of the 

inclusive process, the care of the social 

community for children with special needs. 

The results from the research are presented 

with figures in the following text: 
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Slika 1. Redovnoto u~ili{te kako sti-
mulativna sredina  

 Figure 1. The regular school as stimulating 
environment 

   
Analiziraj}i ja slika 1, mo`eme da 
zaklu~ime deka kaj nastavnicite (1) i 
roditelite (7) se anulirani nega-
tivnite stavovi preku sproveduvaweto 
na proektnite aktivnosti. 

 Analyzing the figure 1, it can be concluded 
that with teachers (1) and parents (7) the 
negative attitudes were annulled through 
realization of the project activities. 

    
 
 
 
 
 
 
 
 
 
 
 
 
 
Slika 2. Prifatenosta na decata so 
posebni potrebi vo redovnite u~ili{ta 
od decata vrsnici 

 Figure 2.  Acceptance of children with special 
needs in regular schools by their schoolmates 

   
Na slika 2 mo`e da konstatirame deka 
roditelite (32) vo odnos na nastavni-
cite (76) imaat pogolema skepsa vo 
stavovite, koi se odnesuvaat na pri-
fatenosta na decata so posebni potre-
bi vo redovnite u~ili{ta od strana na 
decata vrsnici.   

 It can be considered from figure 2 that 
parents (32) in regard to the teachers (76) 
possess greater skepticism in their attitudes 
concerning the acceptance of children with 
special needs in regular schools by their 
schoolmates.  
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Slika 3. Arhitektonski barieri  Figure 3. Architectonic barriers 
   
Analiziraj}i ja slika 3, mo`e da zabe-
le`ime deka i roditelite (57) i 
nastavnicite (31) imaat negativen 
odgovor na pra{aweto vo odnos na 
nadminuvaweto na arhitektonskite 
barieri.  

 Analyzing the figure 3, it can be noticed 

that parents (57) and teachers (31) have 

negative answer to the question in regard to 

overcoming the architectonic barriers. 

    
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Slika 4. Potreba od dopolnitelna po-
mo{ na defektolog 

 Figure 4. The need of additional assistance by a 
special teacher 

   
Na slika 4 mo`eme da zaklu~ime deka 
i roditelite (93) i nastavnicite (95) 
imaat krajno pozitivni stavovi vo 
odnos na potrebata od dopolnitelna 
pomo{ na defektolog kako specijali-
zirano lice vo ramkite na inkluziv-
nata praktika.  

 It can be considered from figure 4 that 
parents (93) and teachers (95) possess 
extremely positive attitudes concerning the 
need of additional assistance by a special 
teacher as a specialized person in the 
framework of inclusive practice. 
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Slika 5. Vklu~uvaweto na decata so 
posebni potrebi vo redovnite u~ili{ta

 Figure 5. Inclusion of children with special 
needs in regular schools 

   
Analiziraj}i ja slika 5 mo`e da zaklu-
~ime deka roditelite (66) imaat 
popozitivni stavovi od nastavnicite 
(42) vo odnos na vklu~uvaweto na 
decata so posebni potrebi vo redov-
nite u~ili{ta. 

 Analyzing the figure 5, it can be concluded that 

parents (66) have more positive attitudes than 

teachers (42) in regard to inclusion of children 

with special needs in regular schools. 

 
 
 
 
 
 
 
 
 
 
 
 
 
   
Slika 6. Pridonesot na roditelite vo 
lokalnata zaednica vo ramkite na 
inkluzivniot proces 

 Figure 6. Parents’ contribution to the local 
community in the framework of the inclusive 
process 

   
Analiziraj}i ja slika 6, mo`e da za-
klu~ime deka roditelite (49) imaat 
pogolema skepsa vo odnos na nastavni-
cite (76), razmisluvaj}i okolu pra{a-
weto za pridonesot na roditelite vo 
lokalnata zaednica vo ramkite na in-
kluzivniot proces. 

 Analyzing the figure 6, it can be concluded 
that parents (49) have greater skepticism in 
regard to teachers (76), considering the 
issue of parents’ contribution to the local 
community in the framework of the 
inclusive process. 
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Slika 7. Gri`ata na op{testvenata 
zaednica za decata so posebni potrebi 

 Figure 7. The care of the social community for 
children with special needs. 

   
Na slika 7 mo`e da konstatirame deka 
mal broj roditeli (15) i nastavnici 
(12) smetaat deka op{testvenata zaed-
nica se gri`i za decata so posebni 
potrebi. 

 It can be concluded from figure 7 that a 
small number of parents (15) and teachers 
(12) consider that the social community 
takes care of children with special needs.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Slika 8. Formi na potrebna dopolnitel-
na stru~na pomo{  

 Figure 8. Forms of additional professional 
assistance 

   
Analiziraj}i ja slika 8, mo`e da za-
klu~ime deka najgolem broj od nas-
tavnicite (48%) se opredelile za 
izrabotka na IOP kako edna od for-
mite na potrebna dopolnitelna po-
mo{.  

 Analyzing the figure 8, it can be concluded 
that the largest number of teachers (48%) 
determined themselves to design IOP as one 
of the forms for additional necessary 
assistance.  
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Slika 9. Prifatenosta na inkluzivniot 
proces od nastavnicite 

 Figure 9. The acceptance of the inclusive 
process by the teachers 

   
Na slika 9 mo`e da zabele`ime deka 
56% od nastavnicite imaat pozitiven 
stav vo odnos na prifa}aweto na 
inkluzivniot proces. 

 It can be noticed from figure 9 that 56% of 
the teachers have positive attitude towards 
the acceptance of the inclusive process.  

   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Slika 10. Prifatenosta na inklu-
zivniot proces od strana na roditelite 

 Figure 10. The acceptance of the inclusive 
process by the parents 

   
Analiziraj}i ja slika 10, mo`e da 
zabele`ime deka 69% od roditelite 
imaat pozitiven stav vo odnos na 
prifa}aweto na inkluzivniot proces.

 Analyzing figure 10 it can be noticed that 
69% of parents have positive attitudes 
towards the acceptance of the inclusive 
process.  
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Zaklu~oci  Conclusions 
• Roditelite i nastavnicite smetaat 
deka e neprifatliva „avtomatskata in-
kluzija”; 
• Nastavnicite imaat popozitivni 
stavovi od roditelite vo odnos na pri-
fatenosta na decata so posebni potre-
bi od decata vrsnici vo redovnite u~i-
li{ta; 
• Roditelite i nastavnicite smetaat 
deka arhitektonskite barieri vo u~i-
li{tata ne se nadminati; 
• Roditelite i nastavnicite smetaat 
deka e neophodna poddr{kata od mo-
bilnite defektolozi vo inkluzivniot 
proces; 
• Dominira pozitivniot stav na ro-
ditelite vo odnos na vklu~uvaweto na 
decata so posebni potrebi vo redovni-
te u~ili{ta; 
• Anga`iraweto na roditelite na 
decata vrsnici vo ramkite na inklu-
zivniot proces }e ovozmo`i 
animirawe na lokalnata zaednica; 
• Roditelite i nastavnicite smetaat 
deka op{testvenata zaednica ne se 
gri`i vo dovolna mera za decata so 
posebni potrebi; 
• Nastavnicite ja naglasuvaat neop-
hodnosta od poddr{kata na defektolo-
zite pri izrabotkata na IOP; 
• Roditelite i nastavnicite go pri-
fa}aat realiziraweto na inkluzivni-
ot proces. 

 • Both parents and the teachers find “the 
automatic inclusion” unacceptable; 

• The teachers have more positive 
attitudes than parents towards acceptance of 
children with special needs in regular 
schools by their schoolmates; 

• Both parents and teachers find the 
architectonic barriers not overcome; 

• Both parents and teachers find the 
support of the mobile special teachers in the 
inclusive process necessary; 

• The patents’ positive attitude towards 
inclusion of children with special needs in 
the regular schools is dominant; 

• The engagement of schoolmates’ 
parents in the framework of the inclusive 
process will enable animation of the local 
community; 

• Both parents and teachers think that the 
social community does not take enough care 
of children with special needs; 

• The teachers point out the necessity of 
the special teachers’ support with the design 
of IOP; 

• Both parents and teachers accept the 
realization of the inclusive process. 

 

   
Preporaki  Recommendations 
• Prifa}awe na inkluzijata kako 
obvrska; 

• Da se obezbedi zakonodavna poddr-
{ka za inkluzivnoto obrazovanie; 

 • Acceptance of the inclusion as an 
obligation; 

• To provide legislative support to the 
inclusive education; 
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• Primenata na strategiite od ak-
tivnata nastava od strana na nastav-
nicite pretstavuva osnova vo 
inkluzivniot pristap; 
• „Avtomatskata inkluzija” e nepri-
fatliva; 
• Prifa}aweto na decata so posebni 
potrebi od strana na decata vrsnici e 
eden od osnovnite preduslovi vo in-
kluzivnoto obrazovanie; 
• Definirawe na specifi~nite po-
trebi i pru`awe na soodvetna rana 
intervencija; 
• Utvrduvawe na specifi~nite po-
trebi so oficijalna procenka od stra-
na na komisija; 
• Sistem za vrednuvawe na uspehot na 
u~enicite so posebni potrebi; 
• Odgovornata inkluzija podrazbira 
obezbeduvawe na mre`a na koordina-
cija me|u site involvirani strani; 
• Gradewe na nacionalna ramka za 
kompetentnost vo po~etnata nastava; 
• Fundirawe na sistem na mre`a od 
mobilni defektolozi; 
• Razvoj na slu`ba za ekspertiza i 
supervizija; 
• Nadminuvawe na arhitektonskite 
barieri; 
• Multidisciplinaren priod. 

 • The implementation of active teaching 
strategies by the teachers is the base for the 
inclusive approach; 
• The “automatic inclusion” is unaccep-
table; 
• The acceptance of children with special 
needs by their schoolmates is one of the 
basic preconditions in the inclusive 
education; 
• Defining the special needs and giving an 
apropriate early intervention; 
• Determing the specific needs with 
official estimation by a commission; 
• System of the success evaluation of 
pupils with special needs; 
• The responsible inclusion means net 
creating for coordination between the 
involved parties; 
• Building a national framework of 
competency at initial teaching; 
• Establishing a system of mobile special 
teachers’ net; 
• Development of service for expertise 
and supervision; 
• Overcoming of architectonic barriers; 
• Multidisciplinary approach 
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