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Pezume

Pedopmara Ha crienujagHOTO BOCIMTaHHME M 00pa-
30BaHUE € HACOUYCHA BO MpaBeIl] Ha CO3/IaBambEe yC-
JIOBH 32 IOMAaCOBHO BKJIy4yBarhe Ha Jelara mormpe-
YeHH BO Pa3BOjOT BO PEIOBHHOT BOCIHUTHO-00pa-
30BEH cHCTeM (Ipolec Ha WHKIy3Wja), HO M Ha
YHaIIpeoyBakbe U MCHYBAWk€ Ha KOHIICNTOT Ha pa-
0oTaTa BO CIICIHjAIHUTE YUMIIUIITA, TOCEOHO MPO-
MeHa BO BHATpeEIIHATAa OpraHU3allija Ha HaCTaBHA-
Ta paboTa MpeKy BOBEIYBambe HA COBPEMEHU MOJIe-
JM ¥ METomu Ha y4dewme. OCOBpEeMEHYBambETO Ha
HACTaBHUOT TMporec Oapa OCOBpEMEHyBame Ha
HAaCTaBHUTC COAPXWHH, HO U HAa HAYMHOT Ha KOHU
THE Ce pealu3upaar, Ia 3aToa Il Ha OBa HUCTpa-
KyBare Oelle Ja ce yTBpAaT 00pa30BHO-BOCIIHT-
HUTC eq)eKTI/I Ol MHOBATUBHUTC MOACIIN U MCTOAU
Ha paboTa BO HacraBara Kaj Jerara co OIITETEH
cinyX. Bo TpyanoT e mpukakaHa eKCIieprMEeHTaIHA-
Ta MpoBepka Ha eduKacHocTa OJ MpPUMEHaTa Ha
MPOEKTHATA HACTaBa BO OJIHOC HA TPaUIIMOHAIHA-
Ta HacTaBa, BO MOIJICJ Ha HUBOTO Ha YCBOCHH
3HacHa Kaj YYeHUKOT CO OIITETeH ciyX. [Ipumepo-
KOT € cocTaBeH o 49 ydeHHKa CcO OIITETEH CIyX,
O/l TETTO 0 OCMO OJUICIICHHE OJf OCHOBHH Y4H-
JIMINTA 3a Jiela Co OmTeTeH ciyX. JloOueHute pe-
3yATaTH MOKA)XKyBaaT CTATUCTHUYKH 3HA4YajHa pas-
JIMKa TOMery MOCTUTHYBabaTa YTBPJCHU Kaj HCIIH-
TaAaHUIUTE CO NMpHMEHA Ha TpaJulIMOHAJIHHUOT MO-
7en Ha paboTa BO KOPHCT Ha MIPUMEHATa Ha MPOCKT-
HATa HACTABA.

Knyunu 360posu. npoexmna nacmasa, mpaouyuo-
HATHA HACMABA, 0eya co Oulmemer Ciyx, KOonepa-
MUBHO yuere, (hponmanna paboma
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Abstract

The reform of the special education is directed to-
wards creating preconditions for a more massive
inclusion of children with developmental difficul-
ties in the mainstream educational system (inclu-
sive process), but also towards improvement and
change of the concept of work of the special
schools, especially the change in the internal or-
ganization of the educational work through intro-
ducing contemporary models and methods of
learning. The modernization of the educational
process asks for a modernization of the curriculum,
but also of the modus which they are realized with,
so therefore the goal of this research was to con-
firm the educational effects of the innovative mod-
els and methods of working in the educational
process with the hearing impaired children. In this
article we showed the experimental check up of the
efficiency from the application of the project cur-
riculum in relation to the traditional teaching, re-
garding the level of the gained knowledge of the
hearing impaired pupil. The sample is consisted of
49 hearing impaired pupils, from the fifth to eighth
grade from primary schools for children with im-
paired hearing. The results that we got show sta-
tistically significant difference between the ac-
complishments confirmed in the subjects with an
applied traditional model of work and the applica-
tion of the project curriculum.
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HE®EKTOJIOLUIKA CTPYYHO-HAYYHA IIPOBJIEMATHKA

Boegeo

HoBHOT HauMH Ha MHCIICHE U OHECYBabE Ha JIy-
FeTO BO OIIITECTBEHH, COIMjAIHU U KUBOTHU YC-
JIOBM HE MOXKE Jla HE BIMjae M BP3 MPOLECOT Ha
y4eHe BO OpraHM3upaHaTa yJHIHIIHA HaCTaBa, Ka-
KO BO PEIOBHOTO Taka M BO CIICI[HjAITHOTO 00pa30-
BaHWe. 3aToa, ce OapaaT HOBHU, MOCPHUKACHU Iia-
THINTA 33 y4CHE KOU Ke ce TeMeNaT Ha MoTpeduTe,
HUHTCPECUTC MW LCIUTC Ha HOBUTC TI'CHCpAllMM Ha
YUYCHUIIM O]l CUTE BO3pacTu. MOIEpHUTE MIPUCTANIN
BO 00pa30BaHUETO MPE3CHTHPAAT CUCTEM Ha HOBH
METOJM W TOCTANKd (HACTAHATH BO TOCICIHUTE
nBe nereHnu Ha 20-MOT BEK), HO M AMJAKTHYIKU
CHCTEMH KOM ja MEHyBaaT TEXHOJOTWjaTa Ha HAC-
TaBHUOT MPOIIEC BO TpaBel] HAa OTCTPaHyBame Ha
MPOTHUBPEYHOCTUTE MIOMET'Y I[eJITa Ha HAacTaBaTa OJf
elHa CTpaHa W OpraHu3anujaTta Ha COAPKHUHUTE U
MPOIIECOT Ha HacTaBa ox apyra crpana (1). Mcrak-
HYBalbE€TO HAa aKTHBHU O6.HI/IHI/I Ha HacTaBa I'O BO-
BeJlyBaaT yYEHHUKOT BO MO3UIIMja HA aKTUBEH CYyO-
JEKT, KOj 3aeTHO CO HACTABHUKOT CTEKHYBa U pa3-
BHBa 3HAaCHha, HABUKU U YMCECH:A, ' IIPOrHO3Mpa U
cymupa pe3yiraTute o1 paborara u y4demwero. Tak-
BHOT IPHUCTAIl BO paboTaTa MpeTcTaByBa Hajao0ap
mat 3a O0opba npoTHB (HOpMaIM3MOT U PyTHHEP-
CTBOTO, HO U T1aT 3a XyMaHM3al[1ja Ha HACTaBaTa.
Bo HOBaTa memaromika ¥ METOAMYKA JIUTEPATypa
ce 00paboOTeHM pa3IMYHU MOJCIHM Ha HAacTaBHATa
paboTa BO KOja Ce cTaBa aKIIEHT Ha aKTHBHOTO
Y4YECTBO Ha YUCHHUKOT BO MPOIECOT HA CTEKHYBAHhE
3Haewa (2). Meryroa, TeopuckaTa 00paboTKa, Ka-
KO U IpyMC€HAaTa Ha MHOBATHUBHU MOJCIIU, I'JIaBHO
ce Bp3aHHU 3a PeAOBHUTE yduiuiuTa. Beke Bo moc-
JISTHO BpeMe, KaKo COCTaBeH Jei Ha pedopmmure
BO LIEIOKYITHHOT 00pa30BEH CHUCTEM HACOYCH KOH
CO3/1aBamkbC yCIOBH 33 MMOMAaCOBHO BKJIy4yBame Ha
Jiera TMonpedeH BO Pa3BOjOT BO CUCTEMOT Ha pe-
JIOBHOTO BOCIIUTaHUE U 00pa3oBaHHEe (MHKITy3Hja),
HO U Ha yHAIIpEAyBamke U MEHYBaKkE Ha KOHLICIITOT
Ha paboTarta BO CHElHjaTHUTE YUHITUINTA, TOCeOHO
MEHYBalb¢ Ha BHATPEIIHATA OpraHu3allfja Ha Hac-
TaBHaTa paboTa MPEeKy BOBEIyBambe Ha MHOBATHB-
HU CTPAaTerMy U MOJCIH Ha YUCHE U MOIy4yBambe,
HCTpaKyBamaTa OJI OBOj BHJ J0OWBaaT 3HA4ajHO
MECTO M BO 00JIaCTa Ha BOCITUTAHUETO U 0Opa3oBa-
HHUETO Ha jena co omrereH ciayx (3, 4, 5, 6, 7, 8,
2).

Introduction

The new way of thinking and acting of the people
in the society, the social and life conditions influ-
ences the learning process in the organized school
teaching, both in the regular and the special edu-
cation. Therefore, we are searching for new, more
efficient learning paths that will be based on the
needs, interests and the goals of the new genera-
tions of pupils of all ages. The modern approaches
in education present a system of new methods and
behaviors (that have been formed for the past two
decades of the 20-th century), but also didactical
systems that change the technology of the educa-
tional process in direction of removing the contra-
dictions between the education goal on one side
and the organization of the contents and the
teaching process on the other side. (1) Pointing out
the active forms of teaching is introducing the pu-
pil in a position of an active subject, which to-
gether with the teacher gains and develops knowl-
edge, habits and skills, prognoses and summarizes
the results from the work and the learning. This
approach in the work represents the best way in the
fight against formalism and routines, but also a
way of humanization of education.

In the new pedagogical and methodological litera-
ture different models of educational work are be-
ing explained in which the active participation of
the pupil in the knowledge gaining process is ac-
cented. (2). But, the theoretical processing, as well
as the application of innovative models are mainly
connected to the regular schools. Lately, as a part
of the reforms in the whole educational system
directed towards creating preconditions for a more
massive inclusion of children with developmental
difficulties in the system of the regular education
(inclusion), but also for enhancing and change of
the concept of working in the special schools, es-
pecially the change of the internal organization of
the educational work through introducing innova-
tive strategies and models of learning and teaching,
the researches of this kind receive a significant
place also in the area of education of the hearing
impaired children (3, 4, 5, 6, 7, 8, 2).
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PaboraTta Ha MPOEKT, OJHOCHO MPOCSKTHAaTa pabora
KaKo IIITO BOOOMYAcHO ce neuHUpa BO IEIaroli-
KaTa JINTepaTypa, BCYIIHOCT MPETCTaByBa €ICH O]
HACTaBHUTE MOJIENU KOj Ce BKJIOMYBa BO KOHIICT-
TOT Ha COBPEMEHO 00pa30BaHueE.

PaboraTta Ha MPOEKT MpeTcTaByBa 3eIHHYKH OO
Ha HACTaBHUKOT U YYCHUKOT Ja ' IIOBP3aT KHUBO-
TOT, y4emeTo W paboraTa, Taka ITO MPOOIEMOT
KOj € OMIITECTBEHO 3HAYaeH M MOBP3aH CO MHTEpEe-
CHUTE Ha YYCCHMIIMTE Ce 00paboTyBa 3aeaHO (=Ipo-
IIeC) M Ja Ce JIOHECe pe3yaTaT (SHpPOLYyKT) KOj Ke
rMMa 3HavajHa BpemHoCT 3a cute yuecHuiu (9). Toa
€ MOJIeJT Ha HacTaBa KOja YCIICIIHO T'd O0eaMHYyBa
MHTEPANCIUIUIMHAPHOCTa U KOpenaljata Ha Co-
ApKHHaTa CO MYJITUMCIUCKHNOT MaKET HU3 THUMCKa
paboTa, TpymHa HHTEpaKilMja, Ha HCKYCTBEHOTO
yueme M HCTpakyBadkata paboTra W 3HAYajHO
MpHUIOHECYBa 3a ehUKaCHOCT BO paboTaTa U pacre-
pETYBambETO Ha YYCHHKOT.

CymtiHaTa Ha MPOEKTHATA HACTaBa ja COYMHYBA
HAaCOUYC€HOCTa KOH HMHIWBHAYAJIHUTC MHTCPCCHU Ha
YYCHUKOT, CAaMOCTOjHATa OPTaHU3UPAHOCT U JIHY-
HaTa OIrOBOPHOCT, IETAIHOTO U E€TAIHO TUIAHUpa-
C Ha I1EJITa, Pa3BUBAECTO HA PA3IMYHUTE CTPATe-
MU U METOJIM 3a TOa Kako Tpeba Ja ce y4H, camMo-
OpTaHU3UPAHOTO y4eHe W ci1odomara BO camMocC-
TOJHHOT M300p HA TEMH U HACTaBHU COIPKUHH.
[IpoexTHaTa HACTaBa € HAjCJIOXKEH OOJMK HA TPaK-
TUYHO, CMUCIICHO M HMHTCH3MBHO CTCKHYBAlhLC Ha
3HaCHa OJf IEIOKYITHH aKTHBHOCTH, OJHOCHO O]l
mpobJiieMaTHKaTa Ha pa3Boj, TpaHcdep, MPETCTaBy-
Bame, ymnorpeda W MpUMEHAa HAa KOHKPETHOTO
3Haewe (10). Co3maBajku yCIIOBH 3a pa3Boj Ha OpH-
THHAJIHOCT, (JIEKCUOMIIHOCT, (JIYEHTHOCT, CEH3H-
THUBHOCT M CIIOCOOHOCTH 3a YIPaBYBame, MPOCKT-
HaTa HacTaBa IMPUTOA UM JlaBa IIaHCa Ha TOCIUHIIH
Jla TeHepupaaT W KPeaTHBHO Ja THW IPUMEHyBaaT
uzaente u pemennjara. Co Toa, 3a pa3iHKa ol Tpa-
JMIMOHAHATA HACTaBa, YIEHUKOT BO MPOIIECOT Ha
MPOEKTHATa HACTaBa € KOOIEPATUBEH OpraHu3a-
TOp, €BajyaTop, KOHTPOJIOP, OHOj KOj JOHECYyBa
OTYKH U peajii3aTop KOj MPAKTUYHO T'H 3roJIeMy-
Ba CBOHMTE JIMYHH CIOCOOHOCTH, KOj TO KOPHCTH
HAYYCHOTO BO YYHJIMINTETO U HAJBOP Ol HEro MpH
pa3paboTKaTa Ha cTpaTerujaTa 3a paboTa U MHTCH-
3UBHOTO CTCKHYBAbC Ha 3HACHC.

Working on a project or a project work that is
commonly defined in the pedagogical literature,
actually presents one of the educational models
that interacts with the concept of contemporary
education.

The project work presents a common try out of the
teacher and the pupil to connect life, learning and
work, so the problem that is significant for the so-
ciety and connected to the interests of the partici-
pants is processed together (=process) and to have
a result (=product) that will have a significant
value for all the participants (9). This is a model of
teaching that successfully unites the inter-discipli-
narity and the correlation of the content with the
multimedia pack through team work, group inter-
action, on experience based learning and research
work and significantly contributes to the efficiency
in the work and the commodity of the pupil.

The essence of the project teaching is consisted of
the direction towards the pupils’ individual inter-
ests, the independent organization and personal
responsibility, detailed and step by step planning
of the goal, development of different strategies and
methods for adequate learning, self organized
learning and freedom in the independent choice of
themes and educational contents.

The project teaching is the most complex form of
practical, planned and intense gaining of knowl-
edge from all activities that is from the problem of
development, transfer, presentation, use and appli-
cation of the concrete knowledge (10). Creating
preconditions for developing originality, flexibil-
ity, fluency, sensitivity and governing abilities, the
project teaching gives the individuals a chance to
generate and creatively to use the ideas and solu-
tions. With this, unlike from the traditional teach-
ing, the pupil in the process of the project teaching
is a cooperative organizer, evaluator, controller,
the one who makes decisions and realizes who
practically enhances his personal abilities, that
uses what is learned in school and outside school
in developing the strategy of work and intense
gaining of knowledge.
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IlIpoonem na ucmpasicysarve

Bo cormacHocT co Baka KOHIWIHPAHHOT TEOpPET-
CKH TIpHcTamn JeuHUpaHa € MpakTHYHATa paMKa,
OJTHOCHO MpOoO1eMom Ha UCTPAXKyBambe KOj ce Of1-
HEeCcyBa Ha eKCIIepHMEHTaIHaTa MpoBepKa Ha epu-
KacHOCTa O MpUMEHaTa Ha MPOEKTHATA HAcTaBa
CO METOJMTE Ha KOOMEPATUBHOTO YYCHE U TPYI-
HUOT OOJMK Ha paboTa BO OJHOC Ha TPaJUIIHO-
HaJHATA HAacTaBa BO KOja JIOMHHUPa (PPOHTATHUOT
o0JIMK Ha paboTa, ¥ TOa BO IMOIJICA Ha HUBOTO Ha
YCBOGHHTE 3HAacHka Kaj YYCHUKOT CO OIITETEH
CITyX.

IpumepoxoT Gemie coctaBeH on 49 ydeHHWKa €O
OIITETEH CIyX OJl METTO JI0 OCMO OJICIIEHHE OJ
OCHOBHHUTE YUWJIMIITA 32 JIella CO OLITETEeH CIIyX BO
3emyH u KparyjeBain. YueHunure Oca MOIACICHU
BO JBe rpynu: ekcrnepumentaiHa (N-26) u KoH-
tponHa (N-23). I'pynute Oea u3eAHAUCHH CIIOPEN
YCIIEXO0T Ha YUYCHHUKOT OA HACTAaBHUTC MNPCAMETU
ongaTeHn cO EKCHEPUMEHTOT, CIOpe] MOJOT H
CTEMEHOT Ha OIITETYBakhE Ha CIYXOT.

Bo ofHOC Ha YUMIMIIHKOT ycneX, OJHOCHO TIOYeT-
HaTa OICHA O]l TECTUPAHUTE HACTABHH IIPEIIMETH,
BO NPUMEPOKOT HMalle § Y4YCHHUKA CO JOBOIHA
ounena (16.32%), 11 co mobpa (22.44%), 15 co
MHory no6pa (30.61%) u 15 yd4eHuka co omiMyHa
omena (30.61%). Ilomery ekcriepuMeHTaTHaTa U
KOHTpOJIHATA TPyIa HeMallle CTAaTHCTUYKH 3HaYaj-
Ha pa3liiKa BO OJIHOC Ha OIIEHUTE O/ HACTABHHUTE
npeaMeTH ondaTeH! o eKCIEPUMEHTOT, TaKa IITO
BO OIHOC Ha KPUTCPHUYMOT IMOYCTHUTE OLICHU O
TECTUPAHUTEC HACTaBHU MNPCAMETHU, CKCIICPHUMCH-
TaJHATa U KOHTPOJHATA Tpyna Oea N3eTHaAuCHH.

Bo omHoc Ha monot, BO MpUMEpOKOT umaiie 27
(55.1%) mamku ucnutanuim u 23 (44.9%) xeHcku
ucnutaHund. Bo omHOC Ha MONIOT - ekcriepu-
MEHTaJIHaTa ¥ KOHTpOJIHATa Tpyna Oea HW3emHa-
YEHH.

Criope[ CTENEHOT Ha OITETYBamkhe HA CIYXOT, BO
npuMmepokoT umame 8 (16,32%) mcnuranuka co
yMepeHo omreryBame, 12 (24,48%) co termko u 29
(59,2%) ucnuTaHrMKa CO MHOTY TEIIKO OIITETYyBa-
e Ha cnyxoT. CUTe UCIIHTAHHUIUA BO MPUMEPOKOT
BO OJIHOC HA CTEICHOT Ha OIITETYBAHE Ha CIYXOT
Oca W3eMHAYCHM, TaKa INTO TOMEry EKCIIepHMEH-
TaJHATA U KOHTPOITHATA IpyIia HeMalle CTaTUCTHY-
KU 3Ha4ajHa pas3iuKa.

Research problem

According to the concept theoretical approach we
defined the practical framework or the research
problem that was directed towards an experimental
check up of the efficiency from the application of
the project teaching with the methods of coopera-
tive teaching and a group form of working regard-
ing the traditional teaching in which the frontal
form is dominant, in direction to the level of the
gained knowledge of the hearing impaired pupil.
The sample was consisted of 49 pupils that were
hearing impaired from the fifth to eighth grade
from the primary school of children with hearing
impairment in Zemun and Kragujevac. The pupils
were divided in two groups: an experimental (N-
26) and a contol group (N-23). The groups were
equalized according to the success of the pupil in
the teaching subjects that are measured in the ex-
periment, according to the sex and the degree of
the hearing impairment.

According to the school success, that is the pre-
liminary mark from the tested teaching subjects, in
the sample we had 8 pupils with a sufficient mark
(16.32%), 11 pupils with a good mark (22.44%),
15 pupils with a very good mark (30.61%) and 15
pupils with an excellent (30.61%). Between the
experimental and the control group there was no
statistically significant difference regarding the
marks from the teaching subjects covered with the
experiment, so that regarding the criteria — pre-
liminary marks from the tested teaching subjects,
the experimental and control group were equal-
ized.

Regarding the sex, the sample had 27 (55.1%) mail
examinees and 23 (44.9%) female examinees.
Regarding the sex the experimental and control
group were equalized.

According to the degree of hearing impairment, in
the sample we had 8 (16.32%) respondents with a
medium impairment, 12 (24.48%) with a heavy
and 29 (59.2%) examinees with a very heavy
hearing impairment. All the respondents in the
sample regarding the degree of the hearing im-
pairment were equalized, so between the experi-
mental and the control group there was no statisti-
cally significant difference.
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Hucmpymenmu u mexnuku Ha ucmpasicysare

Co 11e71 71 ce MPOBEPH YCBOCHOTO 3HACHK:E M0 00pa-
0oTKaTa M yTBP/yBamETO Ha CeKOja HACTaBHA Iie-
JIMHA, CO YYEHHIIMTE Of €KCIEepUMEHTAJHaTa H
KOHTpOJIHATA IPyIIa Ce KOPHUCTEIIIE TECT Ha 3HACHC.
TecTroT WMallle TMeTHaeCeT 3aJa4yM, a BKYITHHOT
Opoj Ha moenu u3HecyBaiie 30. Pesynratute ce
paHrupaa cropen OOJOBHATa JIMCTA: HEIOBOJIHO
no 10 noena, poBoiaHo ox 11 mo 15 moena, moOpo
on 16 mo 20 moena, MHOTY 10OpO o1 21 1m0 25 moe-
Ha ¥ ommudHO ox 26 no 30 moena. Ilpen nxa ce mpu-
MEHM 3aBPIIHHOT TECT 3a 3HACHHE, YUECHHUIINTE IO
CeKoja 00paboTeHa M yTBpJCHA HACTaBHA IClIMHA
pellaBaa KpaToK TeCT BO OOJIMK Ha METMHUHYTHO
HCIHUTYBame KOe MMaIlle ABOjHA yiiora. Y YeHUINTE
CO PEIIaBamkETO HA 33JauKTe IO MPOBEpyBaa 3Hae-
IBETO, HO T TOBTOpPYBaa M YTBpAyBaa oOpaboTe-
HUTE COJPIYKUHU, a HACTABHUIIUTE 100MBaa HHQOP-
MAIlMH 33 Toa KOJKY Y4eHHIHTe TU chaTuiie oopa-
OOTCHHUTE CONPXKUHU M Jaju HUBHATA paboTa Omiia
epukacHa M BO COMIACHOCT CO HMHIWBHIYATHUTE
noTpeOH M CHOCOOHOCTH HAa CIYIIHO OIITETEHUTE
YUYEHHUIIH.

TecToBHTE 32 3HAaCHa T'M U3PAOOTH CAMHOT aBTOP
CO KOHCYJITaIldja Ha TMPEIMETHHTE HACTAaBHMIIM,
CIICJIC|KU TH COAPKMHHUTE M MOTPEONTE HA HACTaB-
HaTa [porpaMa oj TECTUPaHHUTE HaCTaABHHU TpeaMe-
TH.

Hauun na cnpogedysarse na ucmpaxcysaremo

HcrpaxyBamero € CIPOBENCHO BO CICIHjaIHH
YUYHJIMINTA 33 JIella CO OIITETeH CIyX BO BPEMEH-
CKU TIeproAa o1 4 Heleau KOJIKY IITO CO HaCTaBHU-
OT TJIaH U Nporpama e MpeBUICHO 32 00padoTKa 1
MpOBEPKa Ha TEMATCKUTE LICTUHH.

HcrpaxyBamero € CIpPOBENCHO Ha CIEIHHOT Ha-
YHUH: CO YYCHHUIIMTE OJ] KOHTPOJIHATA TpyMa € pea-
nu3upaHa o0paboTka U yTBpAyBamke Ha HaCTaBHH-
TE SOIMHUIM BO PAMKHTE Ha TEMaTcKarta IeluHa CO
METO/IM, CPEICTBA U OOJUIM Ha paboTa Kou BOOOH-
94aeHO ce KOpUCTaT BO TPaJUIIMOHAIHATA HACTaBa,
JI0/IeKa CO YUCHHIIUTE OJl eKCIIepEeMEeHTaIHATa TPy-
na, UCTO Taka, € pealn3upana o0paboTKa u YTBp-
AyBamkEe HA UCTUTC HACTaBHU €AMHUIIUM BO PaAaMKUTE
Ha HMCTaTa TEMATCKa ICIMHA, HO CO MpHMEHa Ha
npoekTHaTa HacTaBa. HactaBuu npeameru kou Oea
orndareHn co eKCIIEPUMEHTOT Ce:

Research instruments and techniques

With the purpose to check the gained knowledge
after teaching and processing every teaching unit,
with the pupils from the experimental and the con-
trol group we used a test for knowledge. The test
had 15 tasks, and the total number of points was
30. The results were ranged according to a points
list: not sufficient to 10 points, sufficient from 11-
15points, good from 16-20 points, very well from
21-25 points and excellent from 26-30 points. Be-
fore the application of the final test for knowledge,
the pupils after every taught and processed teach-
ing unit made a short test in the form of a five
minutes examination that had a two side role. The
pupils by doing the tasks checked their knowledge,
but also repeated the taught contents, and the
teachers got information for how well the pupils
understood the processed contents and whether
their work was efficient and according the individ-
ual needs and abilities of the hearing impaired pu-
pils.

The knowledge tests were made by the author in
consultation of the subject teachers, following the
content and the needs of the teaching program of
the tested teaching subjects.

Manner of conducting of the research

The research is conducted in the special schools
for hearing impaired children in the time period of
4 weeks that are predicted with the curriculum for
processing and check up of the thematic units.

The research is conducted on the following man-
ner: with the pupils from the control group we
conducted the teaching and examination of the
teaching units in the frames of the thematic unit
with methods, aids and forms of work that are usu-
ally used in the traditional teaching, while with the
pupils from the experimental group we also real-
ized teaching and examination of the same teach-
ing units in the frame of the same thematic unit,
but with application of the project teaching.

The teaching subjects that were covered with the
experiment are:
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JIOMakMHCTBO 3a YYCHHIIUTE OJ TETTO U IIECTO
OJIICNICHHUE O] OCHOBHUTE YYMJIMIITA 3a Jela CO
OIITETEH CIyX ¥ buoioruja 3a ydeHUIUTE O Cel-
MO ¥ OCMO OJIJICJICHUE O/l OCHOBHHUTE YUMIIMIIITA 32
aena co omrereH cinyx. OBHE HACTaBHH MPEIMETH
MMaa JIOCTarHa COAPIKMHA O] KOja MOXeIIe Jia ce
M3JIBOM TUIIMYHO €r3eMIuiapeH Opoj pempe3eHTa-
TUBHMA TEMH KOM Oea aJleKBaTHH 3a MpHMEHA Ha
MPOEKTHATA HACTaBa.

OO6paboTkaTa Ha HACTABHUTE COIPKUHH BO PaMKH-
TE Ha EKCIIEPUMEHTAJHATa Tpyla € peaju3upaHa
110 CUTEC MUAAKTHYKO-METOJNYKU 3aKOHHUTOCTU 3a
M3BEyBamke Ha MMPOCKTHA HACTABa!

1. Ilpunpema na npoexm: 3aeaHO CO MPESAMETHUOT
HAaCTaBHUK C€ IIpaBU I/I360p Ha TEMATCKU LCINHU U
HACTaBHU €IWHUIN. YUYEHULMUTE CE€ IIOJEIIEHU BO
TpyIU OJ] IO TpU y4deHukKa. Kpurepuym 1o Koj ce
(dopMmupaa rpynure Oelle YJHUIMIIHUOT YCIeX Ha
YUYCHUKOT, TaKa IITO €IHA Tpyla ja COYMHYyBaa
YYEHHULM CO OIJIMYCH, MHOTY jJ00ap u mobap yc-
nex. 3Hauu, Cropen KpUTepUyMOT YYUJIMIIEH yc-
nex, rpynure 0ea co XxereporeH cocraB. Ha oBoj
HAYMH € OBO3MOYKEHO IPU PEIIaBamkeTO Ha MOCTa-
BCHUTC 3aJayd, OMJIMYHUTC YUCHHIU Jda UM II0-
Maraar Ha I0CJa0MTe YYCHMIIM OJ CBOjaTa Ipyria.
ITo ¢hopMupamero Ha IPYIHTE, HA 3aCTHUYKO TIIe-
HApHO TIpeaBae Ha CUTE YYCHHIIM O] CKCIie-
pUMEHTallHaTa Tpyna UM ce 00jacCHETH HAaYMHOT U
TEXHHUKaTa Ha paboTa M0 HOBUOT HACTABEH MOJEI.
Y4yeHuiute 100Mja KAPTOHU Ha KoM Oea HaIUIIaHu
npaBuiaTa Ha paboTa, OCHOBHHTE TMPOICAYpH Ha
pabora ¥ HUBHUTE OOBPCKH J0JCKA Tpae eKCIepH-
MCHTOT.

2. Ilocmasysarwe na npobiem (ucmpasicysarbe)

Bo pamkuTe Ha HM30paHUTE TEMAaTCKH IICIHHU €
MOCTAaBEH I'eHEPATHHOT MPOOJIeM Ha UCTPAXKYBAbE,
O0J€Ka BO PaMKHUTC Ha HACTaBHUTC CIUHHLIHN €
MOCTaBeH MapIHjaHAOT MPOoOIeM Ha Yhe peliaBa-
e ke paboratr ¢popmupanute rpynu ydeHunu. Ce-
Koja Tpyna Jo0u MOYeTHH W3BOpH 3a pabora Ha
3ajJlayaTta, Taka IITO BP3 OCHOBA HAa MPHKAKAHHOT
MOJIe)I CaMOCTOJHO Ja IPOHAjIAT JOIOIHHUTEIHU
M3BOPH U CPEICTBA HEOMXOTHHM 3a pellaBambe Ha
MOCTaBeHATa MPOCKTHA 3aiadva (yueOHHIH, CHIU-
KJIOTIEZIH, UHTEPHET UTH.).

3. Camocmojna paboma Ha epynama

[Toroa cnemyBale camocTojHa paboTa Ha rpymnara
MIpeKy KOOMEepaTHBHU aKTUBHOCTH. [ pymnure mery-
ceOHO cu pa3MeHyBaa ymarcTsa 3a paboTa, pabo-
TEeH MaTepHjal M HM3BOpU Ha MH(DopMmanmu, a Oea

Housing for pupils from fifth and sixth class from
the primary schools for hearing impaired children
and Biology for pupils from seventh and eighth
classes from the primary schools for hearing im-
paired children. These teaching subjects had an
accessible content from which we could separate a
typically exemplary number of representative
subjects that would be adequate for application of
the project teaching.

The processing of the teaching contents in the
frames of the experimental group is realized ac-
cording to all didactical-methodical laws for exer-
cising project teaching.

1. Project preparation: Together with the subject
teacher one makes a choice of thematic units and
teaching units. The pupils are divided in groups of
three. The criterion according to which the groups
were formed was the school success of the pupil,
so one group was consisted of pupils with excel-
lent, very good and good marks. So, according to
the criteria school success, the groups were hetero-
geneous. This way it was enabled, during the
solving of the given tasks, the excellent pupils to
help the weaker pupils of their group. After the
forming of the groups, on an overall plenary
teaching of all the pupils the manner and technique
of work according the new teaching model were
explained. The pupils got cartons on which the
rules of work, the basic work procedures and their
obligations were written, until the duration of the
experiment.

2. Placing the problem (research)

In the frame of the chosen thematic units we
placed the general research problem, while in the
frame of the teaching units we placed the partial
problem on which solving will work the formed
groups of pupils. Every group got preliminary re-
sources for working on the task, so that based on
the showed model they can independently find ad-
ditional sources and means for solving the given
project task (school books, encyclopedias, internet
etc).

3. Independent group work

Afterwards these activities were followed by an
independent group work through cooperative ac-
tivities. The groups exchanged work directions,
working material and information sources, and
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aHTKHPAHU BO MPeOapyBamETO Ha WHTEPHET-Caj-
TOBU KOHM MM TIOMOTHAaa 3a T0OMBambe Ha JOMOTHH-
TETHH HWH(POPMALUK 33 MOKBAIUTETHO peEIlIaBame
Ha MOCTaBEHUTE MPOEKTHH 3a1aun. [ pynute mery-
ceOHO ce oroBapaa 3a HAYMHOT Ha MPE3CHTUPAbEe
Ha pe3ysiTaTuTe. YUCHHIUTE O] MOMJIaga BO3pPacT
(merTo W 1IecTo omjeNeHKe) U3paboTHja MaHoa Ha
KOU TH Jierea HEONMXOAHUTE WIIyCTpaluu Kou Oea
CIIEZICHH M CO TEKCTyalHO oOjacHyBambe. CIyIIHO
OIITETEHUTE YYCHHUIIM OJ] OCTapa BO3pacT (ceamo
M OCMO OJ|JIeNICHUE) TH U3paboTHja pe3CHTAIIMHTE
Ha kommjytep (power point). HacraBaukor ja cre-
aenre paborara Ha TPYIHTE U KOra UMalie norpeda
JaBalie JOMOTHUTEIHU 00jacHyBamba.

4. Humeepayuja na pezynmamume 00 pabomama
Bo oBaa ¢a3za Ha paboTa, rpynuTe MoaHecyBaa 3a-
BPIIHU M3BEIITAaH W TH TPE3ECHTHpaa JTOOHEHUTE
pe3yaTaTHTe CO el 3a (GUHAIHO 00CAMHYBakE Ha
CHTE MaplHujaiHA MPOCKTHU 3aa4uM OJ1 3a]aJicHaTa
riio0ajHa MPoeKTHa 3ajava.

5. Ilpumena Ha cmexHamume 3HaerLa u yYmep-
0y8arbe Ha NPUOOHECOm 00 HACMABHUOM NpeomMem
I'pynute ™ cpenyBaa (QUHATHUTE Pe3yNTaTd H
3aeTHO CO HACTABHUKOT BOCIIOCTABEHA € BPCKa CO
COJIP)KMHUTE OJl HacTaBHATa MporpaMa Ha u30pa-
HHOT HACTaB€H NPCIAMET. Hcto Taka, Ir'pynuTe I
NpUKaKyBaa M3pabOTEHHTE MaHoa, power point -
MpEe3eHTAIMUTE, KAKO U MaTepHjajoT Bp3 OCHOBA
Ha KOj C€ pelllaBaHu MPOSKTHUTE 3a/1a4uK (BECHUIIH,
CHIMKIIONEIMH, Web-CTpaHHIH U CI1.).

Pesynmamu 00 ucmpasxcysaremo co ouckycuja

3a yTBpAyBame Ha 00pa30BHUOT e(EKT Ha MPOCKT-
HaTa HACTaBa BO OJJHOC Ha TPaJWIMOHAIHHOT Ha-
YiH Ha paboTa, cJeJeH € YCIEeXOT Ha YYCHHIINTE
0] eKCIIEpUMEHTAJIHATA I'Pyla Ha 3aBPIIHUOT TECT
3a 3HAaCHE BO OJHOC Ha YCIIEXOT Ha YYCHHUIIUTE O
KOHTpOJIHATA Tpyla, HO U YCIIEXOT Ha EKCIIepH-
MEHTaJHaTa Tpyla BO OJHOC Ha MOYETHATa oleHa
0] HACTABHUTE MpPEIMETH OndaTeHn CO HCTPaxKy-
BambETO, BO OJJHOC Ha TIOJIOT M CTENEHOT Ha OIITe-

TyBambe€ Ha CIIYXOT.

were engaged on browsing internet sites that
helped them gaining additional information for a
more quality solving of the given project tasks.
The groups had an agreement about the manner of
presentation of the results. The pupils from a
younger age (fifth and sixth class) made panes on
which they glued the necessary illustrations that
were followed with a textual explanation. The
hearing impaired pupils at an older age (seventh
and eighth class) made the presentations on a com-
puter (power point). The teacher followed the
group work and when there was a need for it, he
gave additional explanations.

4. Integrating the results

In this phase, all of the groups handed over their
final reports and presented the given results, so
they could gather all of the partial projects of the
given global projects.

5. Use of the knowledge and evaluation of the re-
sults from the subjects

Groups gathered their final results and together
with the teacher discussed the contents of the cho-
sen subjects. Also, the groups presented Power
point presentations as well as the materials (such
as news papers, encyclopedias, web) on which the

projects were solved.

Results from the discussion with research

To evaluate the effect on the education of the ex-
perimental teaching in relation to the traditional
way of teaching, the success rates and passing
rates of the students from the experimental group
on the final exam including the success of the
control group, the success rate of the experimental
group in relation to the initial grade of the students
in to account were taken including: gender, and the

level of the hearing impairment.
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JloBonen

Enough

JloGap
Good

MHory no6ap
Very Good

OpideH

Excellent

- Kowurpoua rpymna (Control group)

- EkcniepumenTaiHa rpyma (Experimental group)

Cnuka 1. Ycnexom na eKcnepumenmaniama u KOHmpoasnama
2pyna Ha mecmom 34 3Haere no cnpoeedeuomo ucmpasicysaroe

JloOuenute pesynratd (cnuka 1) mokaxkyBaaT neka
YUCHHUIIUTE O] CKCIIEPUMEHTANIHATA IPYIa Kaj KOU BO
HacTaBHaTa paboTa € NMPUMEHETa MPOCKTHATA HACTa-
Ba, HAa 3aBPIIHMOT TECT 33 3HACHE MOCTHIHAJE IO-
n00ap ycrex BO OJIHOC Ha YYCHHUIUTE OJ1 KOHTPOJIHA-
Ta rpyna. Bo pamMkuTe Ha eKCIepUMEHTAIHATA TpyTa
on 26 yuenuka 61,53% (16) mocturHane oaaudeH yc-
nex, 26,92% (7) muory nobap ycmex, 2 y4eHHuKa Imoc-
TUrHaNE 100ap 1 1 — TOBOJIEH yCIeX.

Bo pamkuTe Ha KOHTpOJHATa Tpyla Ha 3aBPIIHHOT
TecT 3a 3Haewe on 23 yuenuka 13,04% (3) mocturHa-
Jie ojyyeH yemnex, 39,13% (9) muory nobap, 34,78%
(8) mobap u 13,45% (3) noBoneH ycnex. JloOueHure
pe3yiTatd ce BO HPHJIOr HA MPETHOCTaBKaTa JeKa
YUCHHULIUTE O] SKCIICPHMEHTAIHATA IPyIa Kaj KOH ¢
OpraHu3upaHa MPOEKTHA HAcTaBa BO KOja JOMHUHHpPA
KOOTIEPATHBHOTO YY€Hhe U TpymHara paboTa, ke moc-
THTHAT MOBHCOKO HHBO Ha YCBOCHH 3HAacHa OJ KOH-
TPOJIHATA TPyIa yYCHHIM KOM ja CleJeNe HacTaBaTa
MPETEXKHO MO MaT Ha MpeJaBambe CO JOMHHAIM]ja Ha
(poHTaNeH 00JMK Ha paboTa.

Co TecTupameTo Ha 3HAYAjHOCTA Ha pa3jMKara € Jo-
Ka)kaHOo JieKa MoMery IpYIHTe MOCTOM CTATHCTHYKU
3HayYajHa pa3iuKa BO IMOTJIE/ HA MOCTUTHATHTE PE3yI-
tatd Ha HuBO p<0.003. Yuenuuure o excrepumeH-
TajJHaTta Tpyma IoKpaj mojo0puTe pe3yaTaTd Ha Tec-
TOT 32 3HaeHEe, MOKaXKale U IMOroJeM CTEIeH Ha MO-
THBHPAHOCT 3a MpPOIIKPYBahe HA 3HaeHara oj o0pa-
0oTeHUTEe 00IaCTH, OTroJeMa CaMOCTOJHOCT MPH TOC-
TaBYBAETO M PEIIABABLETO HA MPOOJIEMHUTE 33 BpeMe
Ha paboTara, CAMOCTOJHOCT TPU KOPHCTSHETO HA JIH-
Teparypara, Kako ¥ CAMOMHHIIMjaTHBA 32 KOPHCTCHEC
Ha JIOTOJIHUTEIIHN MU3BOPU HA 3HACHE, 32 Pa3BHBABE
Ha OJITOBOPHOCTA M CaMOCTOJHOCTA NpH paboTata, a
HCTOBPEMEHO Ce pa3BMBa W CBecTa M morpebara 3a
KOHTHHYHpPaHa caMoeyKalyja.

T 1

60 80

Figure 1. Success rates on the final exam of the experimental and
the control group after the research

The given results (see Figure 1) show that the stu-
dents from the experimental group, on the final exam
achieved better than the students in the control group.
From 26 students 61.53% 16 students achieved Ex-
cellent, 26.92% or 7 students achieved Very Good, 2
students achieved Good and one student achieved
Enough.

In the control group, in the final exam, from total 23
students, 13.04% or 3 students achieved Excellent,
39.13% or 9 students achieved Very Good, 34.78%
Good and 13.45% 3 students Enough. The given re-
sults go in favor to the presumption that students
from the experimental group, where co-operative and
group learning was organized, they would achieve
more on the final exam than the regular students.

It has been shown that there is a great statistical dif-
ference in relation to the achieved results
p<0.003. Students from the experimental group not
only achieved better results at the tests, but they have
also shown a greater level of self motivation in order
to expand their knowledge on the subjects, a greater
independence when solving problems in their work,
they have independently used other literature and self
initiative in using other learning sources, which of
course shows improvement to achieve responsibility,
independence when working, and at the same time
the conciseness and the need for knowledge is in-

creasing.
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—— XeHCKH (female)

/

—— Mariku (male)
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JIOBOJICH Jo6ap
enough good

Cnuka 2. Pesynmamu Ha excnepumenmannama 2pyna 00oue-
HU HA MeCMOM 3 3HAerse 80 00HOC HA NOIOM

AnanuzaTa Ha pe3ysITaTUTE O TECTOT 3a 3HACHE
nocje NpuMeHaTa Ha IPOeKTHaTa HacTaBa BO OJl-
HOC Ha TOJIOT Ha MCIHUTAHUIUTE (CIMKa 2), TTOKa-
KyBaaT JeKa HCIHUTAaHUIUTE O]l JABaTa Iojia IocC-
TUTHAaJIe BUCOK MPOIEHT Ha YCHEIIHOCT U JeKa He-
Ma CTATHCTHUYKY 3HA4ajHa pa3jiiKa BO MOCTHTHATHU-

very good

MHOT'y 100ap ~ OMIMYCH

excellent

Figure 2. Results of the final exam from the experimental
group in relation to the gender

The Analysis of the results from the final exam
after the project education has been used in rela-
tion to the gender (Figure 2), the results clearly
show that both sexes achieved high percentage and
there is no statistical importance between the re-

TEC pE3yJITaTn HOMefy MOMYMBATa U z[eBoquLaTa. sults.
12
10 —
8 1
O rewxo (hard)
6 L W ymepeHo (medium)
4 [ mHory Temko (severe)
2 4
0 |
JIOBOJICH Jno6ap MHOry 106ap  OIMYCH
enough good very good excellent

Cnuxa 3. Pezyrimamu ma exchnepumenmaninama 2epyna
00buUeHU Ha mecmom 3a 3HAEHE 60 OOHOC HA CMENneHom
Ha owmemyearoe Ha CIyXOm.

Pesynratute mpukakaHn Ha ciMkKaTa 3 TOKaxy-
BaaT JIeKa MCIUTAHULUTE Oe3 orjes Ha CTEHEHOT
Ha OLITETYBamE Ha CIyXOT IIOCTUIHAJIE BUCOK IIPO-
LEHT Ha YCIEIIHOCT Ha TECTOT 3a 3HAeHme II0 HaT
Ha IPOEKTHA HAacTaBa.

JloBoJIeH yclex IoKaXKaJl caMo 1 y4eHHK CO TEIIKO
OIITETYBame, 100ap ycrex NOCTUTHAMI | y4eHHK CO
YMEpPEHO OLITEeTYBame, 1 YIEeHUK CO MHOTY TEIIKO
OLITETYBal€ W 5 YUEHHKAa CO EKCTPEMHO TEeIIKO
OLITETYBaE, J10JIeKa OJUIMYEH yCIleX IOCTUTHAJe
2 y4eHHKa cO YMEPEHO OLITEeTyBame, 4 yueHHKa CO
TEIIKO omTeTyBambe U 10 co MHOTY TEUIKO OILITe-
TYBame€ Ha CIIyXOT.

Figure 3. Results of the final exam from the experi-
mental group in relation to the level of hearing impair-
ment

The results shown on Figure 3 indicate that the stu-
dents without any prejudice to the level of impair-
ment achieved high percentage on the final exam
when project education was used.

Enough achieved only 1 student with hard hearing
impairment, Good achieved 1 student with inter-
mediate impairment and 1 student with very hard
impairment and 5 students with extremely hard
impairment, Excellent achieved 2 students with
moderate impairment, 4 with hard impairment and
10 with very hard impairment.
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AnanuzaTa Ha 3Ha4ajHOCTa MOMEry MOCTUTHATHOT
ycIieX Ha TECTOT 3a 3HACHE U CTEIEHOT Ha OIITETY-
Bame Ha CIIYXOT MOKaKyBaar Jieka He IOCTOU CTa-
TUCTHYKH 3Ha4yajHa pasiMKa BO OJJHOC Ha yCIEXOT
HA TECTOT U CTENEHOT Ha OIITETYBamhEe Ha CITYXOT.
U oBue pesynraTh ce BO MPHUIIOT HA Te3aTa 3a edu-
KacHOCTa O] MPHUMEHETHOT MOJIe]l BO HacTaBHATa
pabora BO OJHOC Ha TPAJAMIHMOHATHUOT MPUCTAI
BO HacTaBHaTa paboTa.

3aknayuox

Bo HacraBara Koja IITO JIGHEC ITOMHHHpPA BO pe-
JIOBHHUTE YYMIIMIITA, HO U BO YYMJIMIITATA 32 Jela
CO OILITETEeH CITyX, HAjrOJIeM [Iel OJ BPEMETO yue-
HULIUTE IO MOMHHYBAaT CJICACJKU IO H3JIArameTo
Ha HACTABHUKOT CO I[eJT TIOMPEIU3HO J]a TH 3a10M-
HAT U3JIOKEHUTE (HaKTH.

OCHOBHHTE aKTHUBHOCTH Ha YUYC€HUKOT CE€ MEMOPHU-
pame U pernpoayKiuja Ha OyKBAJIHO MEMOpPUPAHH-
TE COAPXKUHH M HE HAOraaT MPUMEHA BO KOHKPET-
HuTe )XuBOoTHH cutyanuu (11). KoHmeniujata Ha
MPOEKTHATA HAcTaBa HyAW IMorojiema ciobojia BO
MorJie]] Ha aKTMBHOCTHUTE 3a TOArOTOBKAaTa, Opra-
HU3alyjata M peanusanujata Ha HacrtaBata. Co
MpOMEHa Ha TMO3HUIMjaTa Ha YYEHUKOT OJf aCHBECH
BO aKTHBEH YYECHHK, CE MEHYBA IIEIMOT KOHIICIIT.
Ce moTBpAyBa JeKa MPOSKTHATAa HACTaBa MOXE Jia
ce MpHMEHyBa M BO paboTara co Jela Co OIITETeH
CIyX M Ja MMa 3HavajHa 0Opa30BHO-BOCIIMTHA
BPEIHOCT. YUCHUIUTE OJl EKCIIEPUMCHTATHUTE
TPyNH TIOKPaj MIOCTUTHATUTE MON00pU pe3ynTaTH,
MOKa)kajie M IMOrojieM CTENeH Ha CaMOMOTHBHUpA-
HOCT 332 HOBHU 3HacHa Kako W MorojiemMa Koorepa-
tuBHOCT. Of1 moceOHa BaYKHOCT € JieKa IypH U y4e-
HHUIIUTE KOUM MMaaT MHOI'Y TCIIKO OIITCTYBamk€ Ha
CIYXOT TOCTHUTHAJe BHCOK IPOICHT Ha YCIell-
HOCcT. JloOMeHMTe pe3ynrTaTd MOKaxyBaaT [eKa
MPOMEHHUTE HA CTapOTO TPaIUIIMOHATHO 00pa3oBa-
HHE KOE IITO CE MPAKTUKYBAIle CO JCHCHUH Ke I'o
HampaBaT oOpa3oBaHHeTo mMo3Hauyajuo. CoBpeme-
HOTO OIIITECTBO Oapa CecTpaHa M CaMOCTOjHA
JIMYHOCT KOja K& MOJKE J]a C€ MPHJIAro[y Ha Op3UTe
MPOMEHHU.

HamnpenokoT BO HaykaTa, TeXHHKATa ¥ TEXHOJIOTH-
jata Gapa M IOYECTH MPOMEHH BO PabOTECHETO, Ta-
Ka mTO €aHa O OCHOBHHUTC 3aJadyu Ha YYWJIWII-
TETO 3a Jiella CO OIITETEH CIyX € MOATOTOBKaTa 3a
0CaMOCTOjyBambe TPU MPOLECOT Ha YYCHETO.
HacraBnata pabota co HHOBATHBHHU MOJICIH, KaKBa
IITO € TPOEKTHATA HACTaBa I'M 3aJ0BOJyBa MOTpeE-
OuTe Ha COBPEMEHOTO 00pa30BaHUE.

Analysis of the importance of the achieved success
on the final exam and the level of impairment
shows that there is no apparent link between those
two and there is no statistical importance.

These results also go in favor to the thesis that the
efficiency of the new model is much greater than
the traditional model.

Conclusion

The education which is prevalent today in the
regular schools , but in the school for students with
hearing impairment as well, most of the time stu-
dents spend their time listening-following to the
teacher in order for them to remember certain
facts.

This means that the role of the students is to re-
member facts and when needed reproduce the
same facts, which can not be found useful in real
life situations (11). The new model of experimen-
tal education gives more freedom and stimulation
to the student. When the student changes places
from passive to active participant, the whole con-
cept is changed.

We can conclude that this new model can be used
even when working with children with hearing
impairment and it has a valuable educational value.
Students from the experimental groups, as well as
the better results, they showed greater self motiva-
tion for new knowledge, and greater cooperation.
Another important fact is that even students with
the hardest hearing impairments achieved higher
percentage. The achieved results show that
changing the old traditional education that has
been around for decades, it would certainly make
the education more valuable. Our society today
looks for person who can adapt quickly to the
changes that are taking place, which is one of the
most fundamental jobs of the school for hearing
impaired students.

The advances in sciences and technology looks for
often changes, so the primary job of the school for
students with impaired hearing would be to pre-
pare them to became independent and functional
parts of the society. The new project education has
met all of these criteria as an innovative modern
education.
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