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Pe3ume

Cocrojbara Ha MOTEMIKOTHH BO YUCHETO € J0KH-
BOTHa cocToj0a INTO BIIMjac HAa aKaJIEeMCKOTO
(hYHKIIMOHHUPAHE, CEKOjTHEBHUOT YKUBOT M Ha OII-
IITECTBEHHOT HAYMH HA J)KUBECHE. Y UEHHUIIUTE CO
MOTEITKOTHH BO yUYEHETO YECTO BO aKaJIEMCKUTE
Y JpYTH MOJpadvja MOCTUTHYBAAT IOJl HUBOTO, H
HAjYecTO CO MEPBA3UBHU HETATUBHH ITOCIICIIHIIH.
OBa wucTpaxkyBame ja criopemyBa camoedukac-
HOCTA Y HaJIS)KTa HA YUCHUIIU CO TIOTCIIKOTHH BO
yuemeTo Bo 30 OCHOBHU yUMHIITa (IIECTO OJIe-
nienue) co 30 HUBHU BPCHUIM 0€3 MOTEIIKOTHUH BO
ydemwero. bele KOpHCTEH IHM3ajHOT €KC MOCT-
¢axtym. [IpEMEpOKOT 3a CTATHCTUYKA aHAIN3a TH
orndaka CHTe yYEHHIM O]l OCHOBHHUTE YYMITHIITA
(mwecto onnenenue) Bo XapcuH, UpaH, Bo TeKOT
Ha ydeOHara 2012/2013 romuHa. YdeHHITE CO
TTOTEIIKOTHH BO YUCHETO Oea CiTydajHo m30paHH.
Kaj ygennire co mOTEMIKOTHN BO yUEHETO, TI0-
TEMIKOTHUHUTE BO YUCHETO Oea HjarHOCTHIINPAHU
co momor Ha [IpamarHUKOT 32 MOTEIIKOTHH BO
yuemero o Komopamo. YaeHuIre v mornoaHu-
ja BekcnepoBara memoprcka ckana, [ eHepanHara
ckana 3a camoeukacHocT U Ckamara 3a JeTcka
Hanex. [lomaronmre Oea aHAIM3UpaHU TMPEKY
aHaJIM3a Ha BapujaHca. 3a KOMI[jyTepcKara oopa-
0OTKa Ha IECKPUNTHBHATA CTATUCTUKA U aHAITU3a-
Ta Ha BapWjaHTH, Oelre yrnoTpeOeH CTaTHCTUYKH-
OT TIaKeT 3a ommTecTBeHUTe HAayku (SPSS 20).
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Abstract

Learning disability is a life-long condition that
can affect academic functioning, everyday life
and social life. In multiple areas, academic and
other, students with LD often underachieve, and
often with pervasive negative consequences.
This study compared self-efficacy and hope in
30 elementary school (sixth grade) children
with learning disabilities (LD) and 30 their
peers without LD. An ex post facto design was
used. Statistical population comprised of all
students in elementary schools (sixth grade) in,
Harsin, Iran, during the 2012-2013 academic
year. Students with learning disabilities were
randomly selected. The students with LD had
been diagnosed by Colorado Learning
Difficulties  Questionnaire (CLDQ). The
students completed the Wechsler Memory
Scale, General Self-Efficacy Scale, and
Children’s Hope Scale. Data were analyzed
using analysis of wvariance. The Statistical
Package for Social Sciences (SPSS 20) was
used for computing descriptive statistics and
analysis of variance.
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bea 3abenexxann pa3imKky Mery rpynuTe BO OTHOC
Ha camoedukacHocTa u Hanexrta. OBOj Tpyx ja
MOKa)KyBa Ba)KHOCTA Ha yJorara Ha camoedukac-
HOCTa M HAJIeKTa 332 YYCHHUIUTE CO TIOTEIIKOTHU
BO YUEHETO.

Knyunu 360posu: camoeghuxacrnocm, naoeoxc,
nomewxkomuu 60 yueremo, Upan

Boegeo

Y4eHHIUTE €O MOTEMIKOTHH BO YUYEHETO Ce
€/IHa O]l HajrOJIeMHUTE IPYNHU O] TpyIara yueHH-
1 cO MoceOHU 00pa3oBHH MOTPEOH BO MHKITY-
suBHaTa yumnauna (1). Cocrojoata co morem-
KOTHH BO VICHETO € IO)KMBOTHA COCTOj0a Koja-
MITO Pa3IUYHO BIIHjae Ha JYeTO BO 3aBHUCHOCT
ol curyanujata. [IOTEIIKOTHHTE BO YYEHETO
MOXaT Aa BiHMjaaT Ha aKaJeMCKOTO (YyHKLHMO-
HHUpame, Ha CEKOjAHEBHHOT >KUBOT M Ha OIl-
HITECTBEHUOT >KUBOT. Ha mpumep, moreniko-
THUHUTE BO YUYCHETO MOXaT Aa AOBEAaT N0 IO-
npedyBambe Ha YUTAHETO HA 3HALUTE, Aa He ce
pa3bupa oHa LITO ce YUTa, O NPOOIEMH BO
pa3dupameTo Ha MaTeMaTuKaTa u JI0 pooIeMH
npu MUIIyBameTo. McTo Taka, MoXkar za ro mo-
npevyBaaT OpraHU3UPakETO, KOPUCTEHETO Ha
BpPEMETO, Ha NIPUMEP, KOra ClIeAaT UHCTPYKIUU
OJT TIOBEKE YEKOPH WM IIPH MHTEpIIpeTaIfja Ha
rpadukonu, Tabenu u Manu. Hekou myfe co mo-
TEIIKOTHU BO YYEHETO MMaaT mpodieM co da-
[jajiHaTa eKclpecuja, pa3oupameTo Ha TOBO-
pPOT Ha TENOTO, CO pa3dUpameTo Ha TOHOT Ha
[JIAaCOT WJIN CO PEAOT Ha 300pyBame NPH KOH-
Bep3almja.

Cnoopen MefyHaponHaTta CTaTUCTUYKa KiacH-
¢ukanmja Ha Gonecture (2), OCHOBHATA MpeUKa
BO YUYEH-ETO C€ OTKPHBA BO YHTAHKHETO, MHUIITYBa-
BETO W/WIH BO MaTeMaTHKaTa, Jypyd W TOTall
KOTa KOTHUTUBHHUTE CIIOCOOHOCTH Ha OBHUE €A
Ce BO paMKHTE Ha HOPMaJIHUOT OIICET.
,CIlenmuuIHA Ipeyku Bo yuemero™ (3) ce oa-
HecyBa Ha HapyIIyBameTO Ha €AeH MM MOoBeKe
OCHOBHH TICHXOJIOIIKK TIPOLECH 3a pa3dupame
WM KOPHUCTEHE Ha ja3uKoT, a ce MaHupecTrpa
IpeKy MOTEMIKOTHH BO CIYLIameTO/CIENeHETO,
BO HAYMHOT Ha Pa3MHCIyBame, BO 300pyBame-
TO, YUTAKETO, MHUIIYBAKETO, CIIETYBABETO HIIH
BO H3BEAYBAmETO MAaTEeMaTHUKU KaJIKyJallHu.
TepMHHOT I'l BKIIy4yBa U COCTOjOMTE KAKO ILITO
ce: TEpIENTHBCH WHBAIWAWUTET, TMOBpPEIX Ha
MO30KOT, MUHUMaJHa MO304YHa aKTUBHOCT, AHU-

Differences were found between the groups on
the self-efficacy and hope. The study demon-
strated the important role of self-efficacy and
hope for students with LD.

Keywords: Self-efficacy, hope, Learning
Disabilities, Iran.

Introduction

Students with learning disabilities (LD) form
the largest group of students with special
educational needs in inclusive classrooms
(I). Learning disability is a life-long
condition that affects people differently
depending on the situation. LD can affect
academic functioning, every day life and
social life. For example, LD can interfere
with sight reading, reading comprehension,
math, and writing. They can also interfere
with organization, managing time, following
multi-step instructions or interpreting graphs,
charts and maps, for example. Some people
with LD have troubles interpreting facial
expressions, understanding body language,
understanding tones of voice or taking turns
in conversations.

According to the International Statistical
Classification of Diseases (2), the basic
learning disability is defined to emerge in
reading, writing, and/or mathematics, even
though the cognitive skills of these children
are within normal range.

“ Specific learning disability” (3) refers to a
disorder in one or more of the basic psycho-
logical processes of understanding or using
language manifested in difficult performance
in listening, thinking, speaking, reading,
spelling, or doing mathematical
calculations. The term includes conditions
such as perceptual handicaps, brain injury,
minimal brain function, dyslexia, and
developmental aphasia. Children who have
learning problems as a result of visual,
hearing, or motor handicaps, mental retar-
dation, emotional disturbance, or environ-

writing,

HAE®EKTOJIOIIKA TEOPUJA U TIPAKTHKA 2013; 14(1-2): 66-77
DOI: 10.2478/v10215-011-0034-2

67



PSYCHOLOGICAL AND PEDAGOGICAL SURVEY

clekcHja 1 pa3BojHa adazmja. He ce BkiryueHu
Jenara KOM MMaar MmpoOJIeMH BO YUEHETO KaKo
pe3yiaTaT Ha BH3YeNleH, CIyILICH WM MOTOPEH
WHBATUINTET, MEHTAJHA peTapaaluja, eMOIno-
HAJIHO HApYyIIyBamke WU CPEJAWHCKH, KYJITOPO-
JIOIIKU WA €KOHOMCKH HEIIOBOJHOCTH.

On npyra cTpaHa, He € H3HEHATyBaYKH TOA IITO
NPETXOAHUTE UCTPaXKyBama IOKaXkaa JieKa yde-
HUIIUTE CO MOTEIIKOTHU BO YUECH-ETO YECTO MO-
Ka)XyBaar cjab akaJeMCKH CaMOKOHIICTIT, ja U3-
OerHyBaar akajeMckara pa0doTa, KOpUCTaT He-
KOJIKY CTpaTEeTHH 3a CaMOIIOMOII U MMaaT HUC-
KH OUYCeKyBama 3a WIHHTE MOCTUTHYBama (4).
[TocTojar cHIHM MOKa3W JAeKa JUYHOCTHTE CO
MOTEIIKOTHU BO YYEHETO CE COOUyBaar coO MO-
BeKe OIIITECTBEHH, €MOIMOHATHN W MOTHBa-
IUCKH TIPEYKU O] OHHE 0e3 IOTEHIKOTHH BO
yuemeTo. B yumnmimre, yueHHIMTE CO MOTEMI-
KOTUH BO YUYEHETO NMaaT aKaJeMCKH ITOTEIIKO-
THH TPUAPYKEHN CO HUCKUOT aKaJIeMCKH CaMo-
KOHLENT (6) M CO HUCKaTa caMmoIlepleniuja u
camoniouuTyBame (7).

JIOTIOTHUTENTHO, TEHEepaJHO € II03HATO JeKa
YUCHHUIIUTE CO MOTCIIKOTHH BO YUCHETO COTJie-
JyBaaT JeKa HUBHUTE aKaJEeMCKH BEIITHHU U
CaMOpETyJIATOPCKHU KalalUuTeTH Ce MOCiIadu oJ
OHHWE Ha BPCHHLUTE LITO UMaaT HOPMaJIHU MOC-
TUTHYBama (8).

HctpaxyBamaTta HICHTU(PHUKYBalIe MHOTY 3alll-
TUTHH (DaKTOPH IITO NOMAraaT 3a MOTTUKHYBa-
BE Ha U3JPKIMBOCTA M J0OpococToj0ara Ha
Jenara co MOTEHIKOTHU BO y4YemeTo. Pusmkor
ol mpoOieMH € peaylupaH Kaj Iyrero co
JMYHA KapakTEPUCTUKU KaKo IITO ce: M3IPK-
JIMBOCT TIPH HETIOBOJIHU CUTYallHH, (IEKCUONIT-
HOCT Jla c€ CJIeaT AJITePHATUBHUTE CTPATEIHU
KOra TOa € COOJBETHO M CAMOCBECHOCT, PHU3H-
KOT o mpoOnemu e pexyuupad. [lonaramy,
Raskind (9) cnpoBene JTOHTHTYAWHAIHO HCTpa-
KYBam€ 3a Jla TH OJIpEIM HHANKATOPHTE 32 YCIIeX
Kaj JIMYHOCTUTE CO TMOTECHIKOTUH BO YYEHETO.
YerupreceT 1 eIeH BO3paceH CO MOTEHIKOTHH BO
YUYCHETO YYECTBYBaa BO HHTEpBjyaTa M KO-
THUTHBHHUTE U aKaJeMCKH TecTupama 1o 20 ro-
JMHHU OTKAaKO CH 3aMHHAJIE OJ] IIEHTapoT 3a TPeT-
MaH Ha Jiella CO MOTEIIKOTHH BO YUYeHETO. Pe-
3yNTaTHTE MMOKAXKYBAAT JIeKa CIICIHUBE aTpUOyTH
TW Pa3IUKyBaaT YCIICIIHUTE OF HEYCIICIIHUTE
BO3PAaCHH: CaMOCBECHOCT, MPOAKTHBHOCT, H3-
JP>KITMBOCT, EMOIIMOHAIHA CTAOMIIHOCT, IOCTaBY-
Bambe LIEJIM U KOPUCTEHE CUCTEMH 32 MOIPIIKA.
EnHo on ncTpaxkyBamaTa MOKaxka JieKa yueHH-
IIUTE CO MOTEIIKOTHH BO YUYCHETO YECTO KOPHC-

mental, cultural, or economic disadvantage
are not included.

On the other hand, it is not surprising that the
previous research has found that students
with LD frequently display poor academic
self-concept, avoid academic work, use few
self-help strategies, and hold low expec-
tations of future success (4). There is strong
that with
disabilities (LD) experience more social,

evidence individuals learning
emotional, and motivational difficulties than
those without LD (5). In school, students
with LD have academic difficulties coupled
with lower academic self-concepts (6) and
lower self-perceptions and self-esteem (7).

In addition, it has generally been acknow-
ledged that students with LD view their own
academic skills and self-regulatory capacities
as weaker than those of their normally
achieving (NA) peers (8).

Researches have identified a number of
protective that help to foster
resilience and well-being among kids with

factors

LD. People who have personal characte-
ristics such as persistence in the face of
flexibility to pursue alternate
appropriate, self-
awareness are at reduced risk for problems.
Further, Raskind (9) conducted a longi-
tudinal study to determine predictors of

adversity,

strategies when and

success among individuals with LD. Forty-
one adults with LD participated in inter-
views and cognitive and academic testing,
20 years after they had left a treatment
center for children with LD. The results
that the following attributes
distinguished successful from unsuccessful

indicated

adults: self-awareness, proactivity, persever-
ance, emotional stability, goal setting, and
use of support systems.

Outcome research has shown that students
with learning disabilities often use slow
counting strategies (e.g. finger counting) to
solve basic mathematical problems (10).
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TaT OaBHH CTpaTeruu 3a Opoeme (Ha Tp., Opoe-
B Ha MPCTH) 3a J]a pelraT OCHOBHU MaTeMa-
tiaku npoosiemu (10). Paznuunu TpymoBu mo-
COYyBaaT Ha TPHU TIABHU (PAKTOPU KOHUIITO MO-
JKaT Ja BJIMjaaT Ha Pa3BOjOT Ha Jerara co Io-
TEMIKOTHH, KapaKTePUCTUKHUTE Ha [IETEeTO, Ce-
MEjHUTE aCHeKTH M OIIITeCTBEHATa CpeIrHa
(11). HaBuctrHa, yYEHUIIUTE CO TOTEHIKOTHH
BO YYCHETO YECTO TOCTUTHYBaaT MOJ HHBOTO
BO IMMOBEKe Mojpadja, BO aKaAeMCKUTE U JPyTH
nojipayja, ¥ HajueCTO CO TEPBA3UBHU HETaTHB-
HU Trocsenuiy (12).

Camo man Opoj HCTpaXKyBama T'M UMaaT HCIH-
TyBaHO BepyBamara BO caMoe(HKacHOCTa Kaj
a/I0JIECIIEHTHTE CO MOTEIIKOTHH BO YYCH-ETO.
,»CaMOe(MKaCHOCT € KOHIENT pPa3BHUCH O]
banmypoBara onmtecTBeHO-00pa3oBHA TeopHja
(13). ITocouyBa Ha camomoBepOaTa MPH yCIEII-
HO OpPTaHW3WPAaHH W M3BPIICHU 33aJ]a4d U TO OJI-
penyBa KamaluTeToT Ha JIMYHOCTa 332 KOHTPO-
JUpame Ha MOTUBUTE, IPETIO3HABAKBETO U HACO-
KWTE HAa HUBHHTE JiejcTByBama (14). Mcro Taka
ja BKIIydyBa M CIIOCOOHOCTA Ha JIMYHOCTA 32 HC-
KOPHCTYBame Ha (U3NIKUTE, HHTEICKTYaTHUTE
¥ €MOIIMOHAHUTE PECYPCH 3a YCIEIIHO H3BP-
myBame Ha naneHu 3amadu (15). Bo cBojara
TeopHja 3a camoedukacHocTa, Bandura (14) ja
nedbunupa camoedUKacHOCTA Kako Bepba BO
CIOCOOHOCTHTE Ha MOETUHENOT JIa TO OCTBapH
MOCaKyBaHUOT Kypc Ha JAcjcTByBame. OBaa ca-
MonoBepOa e ¢opMupaHa O] YETHPU H3BOpA!
MPEeTXOJHO HMCKYCTBO (W3Benbda Ha MPETXOIHU
CIIMYHU 33]auM); MPEKUBEAHO UCKYCTBO (MOze-
TMpame WIH CIeIeHhe Ha MPUMEPOT Ha APYTHTE
BO M3BPIIYBAamETO HA 3a/a4yara); BepOaIHO Ha-
roBapame (IIOBpaTeH OJIrOBOP O] IPYTHTE KOH-
IITO CE 3HA4YajHH) U TICUXOJIONIKA ¥ eMOIHOHAII-
Ha peakiyja (Ha Tp., aHKCHO3HOCT) Ha OfIpejie-
HU 3a1a4d (14).

Schwarzer (16) ja KOHIENTyanu3upa OIIITaTa
caMOe(MKaCHOCT IITO C€ OJHECyBa Ha MOOII-
IITATE W CTaOMIHU CITIOCOOHOCTH Ha JIMYHOCTA
3a e(hMKaCHO pelllaBamke Ha MHOTY CTPECHHU CH-
Tyanud. Ommrata caMoepUKacHOCT ce CMeTa
3a JHYEH pecypc Wiu (HakTop Ha pPaHIUBOCT
HITO MOYXeE Jia BJIMjac HA YYBCTBAaTa, MUCIUTE U
OJTHECYBameTO Ha JuyHOocTa. Ommrara camo-
eukacHOCT pedICKTUPA ONTUMHUCTHIKH CaMo-
yOenyBama Ha WHAWBHAyara. Ommirata caMo-
e(MKacHOCT, UCTO Taka, TeXKHee J1a M TIOMOTHE
Ha JIMYHOCTA TIOJIECHO Ja TH OAPEAN CBOUTE Iie-
T, 71a ¥ TO OJIECHH HATIOPOT 3a BIOXKYBambE, UC-
TpajHOCTa TPU COOUYyBame co Oapuepure, 3a-

Different studies point to three main factors
which may influence the development of
with  disabilities, the child’s
characteristics, and the
social environment (11). Indeed, students
with LD often underachieve in multiple
areas, academic and other, and often with

children

familial aspects,

pervasive negative consequences (12).
Only a
examined the self-efficacy Dbeliefs of
adolescents with LD. ‘Self-efficacy’ is the
concept delivered from the Society Education
Theory of Bandura (13). It indicates self-
confidence in organizing and executing tasks

small number of studies have

successfully, and determines an individual’s
capacity to control the motives, recognition,
and direction of their actions (14). It also
includes an individual’s capability to call
upon the physical, intellectual and emotional
needed for the
accomplishment of tasks (15). In his self-
efficacy theory, Bandura (14) defined self-
efficacy as beliefs in one's abilities to carry
out a desired course of action. These self-
beliefs
mastery experience (performance on previous

resources successful

are formed from four sources:
similar tasks); vicarious experience (mode-
ling, or the observation of others’ per-
formance on similar tasks); verbal persuasion
(feedback from significant others); and
physiological and emotional reactions (e.g.,
anxiety) to specific tasks (14).

Schwarzer (16) conceptualized general self-
efficacy, which is concerned with more glo-
bal and stable personal capability, to address
effectively many stressful situations. General
self-efficacy is considered as a personal
resource or vulnerability factor that can
influence a person’s feelings, thoughts, and
behaviors. General self-efficacy reflects an
self-belief of an
General self-efficacy also tends to help an

optimistic individual.

individual to facilitate goal setting, effort
investment, persistence in face of barriers,
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KPETHYBAamkETO O HEYCIIECH M 1a U ja OJECHU
eMOLIMOHAIHATa IpUaroyiuBocT (17).
BoomuTo, BUCOKOTO HUBO Ha CaMOE()UKACHOCT
yKa)KyBa Ha MMO3UTUBHH YyBCTBa 3a ceOe U CIo-
COOHOCT /1a ce OCTaHe IMOCBETEH Ha OCTBapyBa-
BETO Ha uenute. Jloneka, HHCkaTa camoedu-
KacHOCT YKa)kKyBa Ha HHCKO HHBO Ha CaMOJO-
BepOa, HETaTHBHA caMOeBajTyalyja U HeCTI0Cc00-
HOCT J]a Ceé OCTBapaT IUIAHHpaHWUTE Pe3yITaTh
npu qaneHu 3amaqn (18).

Opn npyra cTpaHa, HaJe)KTa MOXe J1a TH MOTTUK-
HE YUCHUIIUTE U J1a TH OCIIOCOOU Ja UM U3ie3aT
BO TIpecpeT Ha OapamaTa Ha yYWIMIIHATa Cpe-
JIMHA BO CPEIHHUTE YYWIHIITA, OCIIOCOOYBajKU
T' []a IOCTaBaT BPEJHHM LIENIH, ]a TH MIPero3HaaT
HaYMHHUTE 32 [OCTUTHYBAKETO HA LIENUTE U 1A
ro OTKpHjaT MaToT Ha HUBHO ocTBapyBame (19).
IIpy npeno3HaBameTO HAa BAXKHOCTA Of IOCTA-
ByBam€ 1N 32 (YHKIIMOHHPAHETO HA YUCHH-
UTe, HAZCKTa € NeUHUpaHa KaKo BepyBama
LITO BKJIy4yBaaT JIBOHACOYHO PAa3MHUCIYBambE 32
LEeNUTe: MOTTUKHYBAYKO Pa3MHUCIYBamke U Pas-
MHCIIYBalk€ 3a MOXHUTE HaduHU. [lOTTHUKHY-
BaYKOTO (TBOPEUKO) pa3MHUCITyBame I'M omndaka
BEpyBambara 3a YCIEIIHO TOCTUTHYBambe Ha Iie-
yute (Ha mp.: ,,]' M UCTIONHUB LENUTE 1ITO CH T
MOCTaBHB ); Pa3MUCIYBambETO 32 MOXHUTE Ha-
YMHU T'U omndaka BepyBamaTa 3a epHUKacHOCTa
MIpU KOPHUCTEHE Pa3IMyHU CpeACTBa (HAYMHHU)
3a mocTUrame Ha uenu (,,Ha pasnuunu HaunHu
MO>KaM J1a To 1oOujaM oHa mTo ro cakam™). Ha-
JeKTa, 3HauW, ' pediekTupa BepyBamara BO
CIIOCOOHOCTUTE Ha JIMYHOCTA 3a MOCTUTHYBAE
Ha MOCaKyBaHUTE LIeJH BO MIHHHA U BO MOTH-
BalMjara 3a KOPUCTEHE pa3nnyau HauuHu (20).
IToBHCOKOTO HUBO Ha HaJIEX € MOBP3aHO CO II0-
JI0OpH pe3yJNITaTy BO aKaJEeMCKUTE MMOCTUTHYBA-
Ba U MICUXOJIOUIKUTE MpriiarogyBama (19). 3a-
TOa, OYeKyBaMe YUEHHIIUTE KOM UMaaT MOBHCO-
KO HMBO Ha HaJEX J1a BJIOKAT HAIOP MPH OAro-
Bapame Ha akazgeMckuTe npenussuny. Hanexra
€ UCTIIUTYyBaHa BO paMKUTE Ha YYHIIMIIIHATA Cpe-
IMHA, HO, CENaK, HeMa MOPAHELIHO UCTPaKyBa-
e KOCIITO T'M MPOYYyBa HEj3MHUTE MMILIHKA-
UM Kaj YYCHUIUTE CO MOTEHIKOTHH BO yUeH-e-
T0. MciuTyBameTo Ha HaAEXKTa Kaj YUCHUIUTE
CO TIOTEIIKOTHH BO YYEHETO MOXE Ja T OT-
KpHE Ba)KHUTE acIIeKTH Ha HUBHATa MOTHBALja
Jla ce cIpaBaT CO AaKaJIEeMCKUTE IIPEIU3BHUIH,
0e3 oryes Ha TEMIKOTHHTE U QpyCTpaluuTe.

recovery from setbacks, and emotional adap-
tiveness (17).
In general, a

high level

indicates an affirmative sense of self and an

self-efficacy

ability to remain committed to goal achieve-
ment. Meanwhile, low self-efficacy indicates
low levels of self-confidence, negative self-
evaluation, and
planned outcome when tasks are given (18).

On the other hand, hope may support and

inability to produce a

enable students to meet the increased
demands of the middle school environment,
enabling them to set valued goals, identify
the means to achieve these goals, and
summon the drive to achieve them (19).
Recognizing the importance of goal setting
for students’ functioning, hope was defined
as a set of beliefs that involves two ways of
thinking about a goal: agentic thinking and
pathways thinking. Agentic thinking involves
beliefs about success in reaching goals (e.g.,
“l meet the goals that [ set for myself”);
pathways thinking

effectiveness when pursuing different means

involve beliefs about
to obtain goals (“I can think of many ways to
get what I want). Hope, then, reflects belief
in one’s personal ability to pursue desired
goals in the future and kindles motivation to
use various pathways (20).

Higher levels of hope have been related to
better outcomes in academic achievement
and psychological adjustment (19). Thus, we
expect students who report higher levels of
hope to invest effort in responding to their
academic challenges. Hope has been
examined within school settings, yet no
earlier research has explored its implications
for students with LD. Examining hope among
students with LD may reveal an important
aspect of their motivation to cope with
academic challenges, regardless of difficul-

ties and frustrations.
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IHomewixomuu 60 yuerwemo 6o Hpan
U yenu Ha 06a UCIPACYBatbe

Bo TMOCJICAHUTE TOAWHU, MHOI'Y €KCIICPTHU I10 €OaYy-
karja Bo MpaH ru pasriienyBaar HOTEIIKOTHUATE
BO YUYEHETO, a OCHOBAaHM CE€ W YYWIMINTa 3a
00e30emyBame YCIIyTH 32 YICHHIIUTE CO ITOTEII-
KOTHH BO YUEH-ETO BO cuTe rpajioBu. Bo Upan mo-
TEIIKOTHUTE BO YUEHETO MPBUYHO CE JWjarHOCTH-
[IMpaaT o7 HACTABHUIWTE BO yUMIIMINTATA, a TIOT0A
YUYSHHUIIUTE IITO MUMaaT NpoOIeMu BO TOfpadjara:
YHTame, MUIITYBakhe WM MaTeMaTHKa Ce yraTyBa-
aT BO I[EHTPHTE 3a JIMIA CO MPEUKH BO YUECHETO H
JIOOMBAAT TOJUIPIIKA BO OBUE IICHTPU.

OBa ucTpaxxyBame I'l CIOpeIyBa Jerara co Io-
TCIIKOTHU BO YUYCH-ETO CO HUBHUTE BPCHHUIM O3
MOTEIIKOTHH BO YUYCH-ETO BO OHOC Ha camoedu-
KacHOCTa ¥ HajexTa. [IpernocraByBame neka jie-
1ata Co TOTCIIKOTHH BO YUCHETO Ke IMOCTHIHAT
MOHUCKU PE3YNITAaTH 32 CaMOe(HKAaCHOCTA W Ha-
JIeXTa O HUBHUTE BPCHUIM 0€3 TIOTEIIKOTHH BO
YUEHETO.

I/Icmpaafcyeauku npauiarea

1. Tlocrojar nu pa3nuku Mery IPETIPOLEHKH-
T€ W TOCTIPOLEHKUTE HA HAIEXKTa Mery
YYEHUIIUTE CO MOTEIIKOTHH BO YUYECHETO U
0e3 MOTEIKOTHH BO yUEHETO?

2. Tlocrojar nmu pa3nuku Mery MPETIPOLECHKH-
TE€ ¥ TOCTIPOLIEHKUTE Ha caMOe(hUKacHOCTa
Merly YYEHHIIUTE CO MOTEIIKOTHH BO YUEHe-
TO U 0€3 MOTELIKOTHH BO YUCHETO?

Memooonocuja

Ilpumepox u npoyedypa

OBa wmcTpaxyBame Oeme eKC MoCT-(haKTyM.
TpueceT agoNecenT! Co MOTENIKOTHH BO y4e-
weTo (30 momumma, cpenHa Bo3pact 12,7) u
TpHECeT Mallku 0e3 MOTEHIKOTHU BO YYEH-ETO
(30 mMomumuma, cpegHa Bo3pacT 12,2 romuHM),
Kako Ipyma 3a cropeayBame, Oea onOpaHHu Of
OCHOBHHUTE y4YWIMINTa (IIECTO OAJCNICHHE) BO
XapcuH, HUpan. YyeHunure co MOTEUIKOTUU BO
yuemeTo Oea nujarHocthnupanu co [lparman-
HUKOT 3a MOTEIKOTHH BO yuemeTo o Komopa-
1o (21). Hcro Taka, BO IUjarHOCTHYKATa IPO-
IeHKa Oeine BKITyueHa W BekcnepoBara ckana
Ha WHTCIUTCHIINjA. Y UYEHHUITUTE CO CIIOCOOHOCT
3a yueme Oca cimydajHo m30panu. [Ipomneaypara
3a m300p Ha MCHHUTAHWIM omdaka aBa YeKopa.
IIpBo, 4 jaBHM OCHOBHM YyYHIIWIITAa Oea CiIydaj-

LD in Iran and purpose of
this research

In recent years, Learning disabilities have
been discussed from many education experts
in Iran and schools are established to
provide services to LD students in all cities.
In Iran, LD is diagnosed by teachers in
schools originally, then the students in the
areas of reading, writing or math problems
are introduced to centers of learning
disorders and receive support services in
these centers.

This study compares children with LD and
their peers without LD on self-efficacy and
hope. We hypothesized that children with
LD would score lower on the self-efficacy

and hope than their peers without LD.

Research Questions

l. Are there differences between pre- and
post-assessments on hope among Students
with Learning Disabilities and students
without L.D?

2. Are there differences between pre- and
post-assessments on Self-efficacy among
Students with Learning Disabilities and
students without LD?

Methodology

Participants and Procedures

This study was an ex post facto design.
Thirty adolescents with LD (Thirty boys,
mean age 12.7 years) and thirty male without
LD (30 boys, mean agel2.2 years) as a
comparison group were recruited from
elementary schools (sixth grade) in, Harsin,
Iran. The students with LD had been
diagnosed by Colorado Learning Difficulties
Questionnaire (CLDQ) (21). Also, the
diagnostic assessment included the Wechsler
Intelligence Scale. Students with learning

ability were randomly selected. The
procedure for choosing the respondents
involved two steps. Firstly, 4 public

elementary schools were randomly selected
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HO M30paHu o 8 jaBHM OCHOBHH YUWIIMIITA BO
Xapcun, Upan. Bropo, ce oxpenu morpeOHUOT
Opoj Ha yYeHHIH 3a MOTpeOuTe Ha UCTPaXKyBa-
BeTo cropen [IpamanrHuKOT 3a NOTEMKOTUH BO
yuewmeTo o Konopano.

Hempascysauku uncmpymenmu
HpaIHaJ]HI/IKOT 3a NOTCHIKOTUM BO YUYCHHLECTO O[]
Konopano, ckana co 20 Touyku Ha HCKa3zd 3a
BpeIHyBame, Oelre pa3BueHa Kako MepKa 3a Kpa-
TOK TIperyie]] Ha MOTEIIKOTHUTE 32 yuewme. Bpen-
HyBamaTa Ha [lpamannuxor ox Komopamo Oea
JIOOWEHH O] POANTENNTE HA YUCHUIIUTE.
IIpamanaukot ox Konopano BrirydyBa 5 noTcka-
mu: 1) auTame; 2) ONIITECTBEHO MPETO3HABAILE;
3) Bo3HEMHpEHOCT;, 4) MPOCTOpPHA E30pHCH-
Tan@ja U 5) MaTeMaTnka. BanmmmgHocTa M Bepo-
OCTOJHOCTa Ha OBOj TECT CE€ CMeTa 3a 3a/I0-
BOJIUTENIHA HA PAa3JIMYHU HauuHU. Bo oBa mctpa-
KyBame, cKanara Ocllie BHUMATEIHO TNpEBelleHa
¥ KOPECTOH/WpAIle CO OpUTMHAJHATA CKaJla OJf
aBTopute. lloToa Oeme mpecmeraHa Bepomoc-
TojHOCTa. Pesynrarure mokaxaa aeka cKaiaTa I'
COZPKH COOABETHUTE IICUXOMETPUCKH KBaJH-
TeTH 3a jAa ce ynorpedbu Bo Hpan. Bepomoc-
TojHOCTa Ha TecToT Oete 0.88.

BekciiepoBa Memopucka ckaJa. [I[pumapeH un-
CTPYMEHT IITO € yIOTPeOEH BO OBa MCTPaKyBa-
me Oemre BekciepoBara MeMopucKa ckaja, Koja
Oemle mpuiaroJeHa Ha HWPAuKUOT KOHTEKCT M
BKIyuyBa 7 moTckamu: 1) unbopmammu; 2)
opHeHTaIuja; 3) KOHTpoJia Ha YMOT; 4) apuTMe-
THYKO TIOBTOpYBar¢ Ha IM(pH HaHATIPEI, 5S5)
apUTMETHYKO TIOBTOPYBamke Ha Iu(pprTe HaHA3aT
6) BKYITHH apUTMETHYKH ITUPpU U 7) BU3yeTHA
Memopuja. BamumHocTa M BepoJoCTOjHOCTA HA
OBOj TECT ce TOTBPICHU KaKO 3aJ0BOJTYBAYKH BO
pa3NMYHU UCTpaKyBama. Bo oBa HCTpaxyBame,
BepoJ0CcTOjHOCTA HA TecToT Oere 0.93.

Hanex. Ckamara 3a JeTckara HaJeX COIPXKH
IIeCT M3jaBM Ha KOWINTO YYEHHITUTE OJIrOBapaatr
Ha JIukepoBara ckana o 6 TOUKH, PaHTHPAjKU TH
on 1 (amenHa Bo Toa Bpeme) A0 6 (cuTe BO Toa
Bpeme). Coapiku TpU TOTTUKHYBAuKH TOYKU (Ha
mp.: ,,MuciaaM eKka MU OM JTocTa A00po‘‘) u Tpu
TOYKA 32 HAYMHM Ha pasMUCIyBambe (Ha IIp.:
»~MoOXaM Ja pa3MHCITyBaM 3a Pa3IMYHH HAYHMHU
Ha OCTBapyBamke¢ Ha pPaOOTHTE BO JKHUBOTOT').
Buatpemnara xomsuctenTHOCT (KponbOaxosara
anda) 3a uenara ckana ce aBwxu ox 0.72 no 0.86,
co cpeauna ox 0.77 ¥ Kopenaiuu TeCT-PETeCT O]
0.71 mo 0.73 Bo TekOoT Ha efeH Mecel. Bo oBa
ucTpaxKyBame Oeme nodueHa Kponbaxosa anda

among the 8 public elementary schools in,
Harsin, Iran. Secondly, the number of
students required for the study according to
CLDQ was determined.

Research Instruments

Colorado Learning Difficulties Ques-
tionnaire (CLDQ) (21), a 20-item parent-
report rating scale that was developed to
provide a brief screening measure for
learning difficulties. CLDQ ratings were
obtained from children’s parents. The CLDQ
included 5 subscales: 1) Reading 2) Social
cognition 3) Social anxiety 4) Spatial
difficulties 5) Math. The wvalidity and
reliability of this test have been reported
satisfactory in a different way. In this study,
the scale was carefully translated and corres-
ponded to the main scale by the authors.
Then, reliability was calculated. The results
indicate that the scale has appropriate
psychometric qualities to be used in Iran.
The reliability of the test was 0.88.
Wechsler Memory Scale: A primary
instrument used in the present study was the
measure of Wechsler memory which has
been adapted to Iranian context and included
7 subscales: 1) information 2) orientation 3)
mind control 4) arithmetic repetition of the
digits ahead 5) arithmetic repetition of the
digits reverse 6) total arithmetic digits and
7) visual memory. The validity and relia-
bility of this test have been reported
satisfactory in different researches. In this
study, the reliability of the test was 0.93.
Hope. Children’s Hope Scale (19) consists
of six statements to which students respond
on a 6-point Likert-type Scale ranging from
1 (none of the time) to 6 (all of the time).
There are three agency items (e.g., “I think I
am doing pretty well”) and three pathways
items (e.g., “I can think of many ways to get
things in life”). Internal consistency
(Cronbach alpha) for the overall scale
ranged from 0.72 to 0.86, with a median of
0.77, and test-retest correlations ranged
from 0.71 to 0.73 over one month. A
Cronbach alpha of 0.87 was obtained in this
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on 0.87. Opaa ckama Oemie BHUMATEIHO
TpeBeZieHa W KOPECHIOHINpaIie CO OpUTHHATIHATA
ckayma ojn astopute. [loroa, Oerre wu3BencHA
aHam3a 3a IOTBP/yBame Ha ()aKTOPHTE CO 1IeN Ja
Ce UCITUTA BAIMIHOCTA, a 10Toa Oellle mpecMeTaHa
HEj3MHATa BEPOJOCTOJHOCT. Pesynmrarure moco-
YyyBaaT Jieka CKajaTa COAPXKH TICHXOMETPUCKH
KBAJIUTETH 3 J1a ce yroTpedu Bo Mpan.
CamoeduxacHocT. ['eHepanHaTa ckajia 3a caMo-
epukacHoct (17) Gerre yrorpebeHa 3a 11a ce mpo-
[[eHaT caMoyOeIyBamaTa Ha CTPAHCKUTE YYCHH-
1M 32 CTPaByBambe CO MHOIITBOTO TEUIKH Oapama
BO )HMBOTOT. CKajaTa eKCIUIMIIUTHO TTOCOYyBa Ha
JIMYCH TIOTTHUK, a TOC € BEpYyBakhe JeKa HCUHUH JIe)-
CTBYBamba Ce OJTOBOPHHM 3a YCICIIHHU PE3yJITaTH.
[IpunarogyBameTo BO JKMBOTOT € HOBOTO
KyITypoJIoKO Oapamke 3a CHpaByBamke CO
Pa3IUYHY CUTYAIlU M COOYYBaH-E€ CO MHOTY TIpe-
JIM3BUIIM, W 3aT0a, OMINTO, caMOe(hUKACHOCTa €
HajCOOJJBETHHOT HAYUH JIa ce MpOLEeHAT (haKTo-
pUTe TOBp3aHM CO TMPHIArOAYBamkeTO Ha
cTpaHckuTe ydeHniu. Ckajlata € COCTaBeHa Off
10 Touku. 3a cekoja o] HUB, YUCHHUIUTE CE€ OIle-
HyBaHHU co JlukepToBaTa ckana o et Touku (1 =
BOOMIITO HETOYHO, Ma ¢¢ J0 4 = MOTIOJIHO
TouHo). Bo oBa wuctpaxysame, Ckanara 3a
ommra caMoe(hUKacCHOCT Oelle BHUMATEIHO
TIpeBe/ieHa W KOPECTIOHIMpAIIe CO OPUTHHAIHATA
ckana on aBtopute. [loTroa, 3a ma ce wucmura
HEj3MHATa BAJMIHOCT, Oellle M3Be/eHa aHaIn3a
3a TOTBpAYyBamke Ha (aKTOPUTE, HA HE)3MHUTE
TOYKH, a HEj3UHATa BEPOJOCTOJHOCT Oelle mpec-
MeTaHa. Pesynrature mokakaa Jeka ckajiara
COJPXKHA COOZIBETHH TICHXOMETPHUCKH KBaJIUTETH
3a ja ce yrorpebu Bo Mpan. BepomocTojHocTa Ha
TecToT Oerre 79%.

Pesynmamu

JlobuennTte momarony O WHCTPYMEHTUTE Oea
BHECEHH BO KOMIjyTepcka natoTeka co SPSS.
Cure CTaTUCTUYKK aHATN3U JOOMEHU IO MaT Ha
nenykuuja umaa anda-auBo ox 0,05. Bo osa
UCTpaXKyBame pe3yiTaTuTe Oea aHaJIM3UpPaHU
co amanms3ata Ha Bapujanca AHOBA. Emno-
HacouHa AHOBA Oerre u3BeneHa 3a fa ce mpo-
[[EHAT Pa3JIMKUTE Mel'y pe3y/ITaTUTe Ha ITPYIUTE
CIope/l ropecroMeHaThTe Mepku (camoedu-
KAaCHOCT ¥ HAJIeK).

study. This scale was carefully translated
and corresponded to the main scale by the
authors. Then, a confirmatory factor analysis
on its items was carried out in order to
examine its validity, and its reliability was
calculated. Results indicate that the scale has
appropriate psychometric qualities to be
used in Iran.

Self-efficacy. The General Self-Efficacy
Scale (17) was administered to assess the
international students’ self-beliefs to cope
with a variety of difficult demands in life.
The scale explicitly refers to personal
agency, which is the belief that one’s actions
are responsible for successful outcomes.
Adjustment to life is a new culture
requirement dealing with various situations
and facing many challenges and, therefore,
the general self-efficacy is the most
appropriate way to assess factors related to
international students’ adjustment. The scale
consists of 10 items. For each item, students
will be rated on a five-point Likert-type
Scale (1 = Not at all true to 4 = Exactly
true). In this study, General Self-Efficacy
Scale was  carefully translated and
corresponded to the main scale by the
authors. Then, to examine its validity,
confirmatory factor analysis was carried out
on its items and its reliability was calculated.
Results indicate that the scale has appro-
priate psychometric qualities to be used in
Iran. The reliability of the test was 79%.

Results

The data collected from the instruments will
be entered into a computer file using SPSS.
All inferential statistical analyses will use
an alpha level of 0.05. In this research,
results were analyzed with an analysis of
variance (ANOVA). One-Way ANOVA
were performed to assess differences
between group's scores on the above
measures (self-efficacy and hope).
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Tabena 1 Ilpocex u cmandapoHu omcmanyearsa
3a cume mMepKu cnopeo sapujadiume

Table 1. Means and standard deviations for all
measures by variables

Ipocex/ eBn'('j\Tz:le'I;./ Std CrangapAaHa rpeika Ha
Bp./N Mean ACBHJaLI: ' npocekoT/ Std. Error Mean
Deviation

0.71 3.89 23.70 30 LD
Hanew/Hope 0.83 456 | 27.83 30 NLD -LD
CamoedukacHoct/ 0.79 4.38 27.10 30 LD
Self-efficacy 0.84 4.63 31.93 30 NLD -LD

Tabena 2 Pesyimamu 00 eoHOHACOYHAMA Table 2. Results of One-Way ANOVA Compari-

son of Means on the self-efficacy and hope Sca-
les for Students With and Without Learning

AHOBA 3a cnopedba na npocekom 3a camo-
ehukacHocm u ckanama 3a HAOeNC Kaj yueHu-

yume co u Oe3 NOMeuKoOmuY 80 Yuerbemo Disabilities
AHOBA/ANOVA
30up Ha kBagpartu/ IIpocek Ha kBagpat/
Sum of Squares df Mean Square F Sig.
Mefy rpynute / 256.267 1 256.267 14.231 | .000
between groups
Hanex/Hope Bo rpynute / in the 1044 467 53 18.008
groups
Bxymmno / Total 1300.733 59
Mely rpynute 350.417 1 350.417 17.245 .000
g:f;i?‘gi‘;‘:mom/ BO IpyIHTE 1178.567 58 20.320
Y BKYIIHO 1528.983 59

3abenemka: LD = yuyeHHIM co NOTEMKOTHH BO yuermeTo; NLD = yuyeHuiy 6e3 OTEIKOTHH BO YUSHETO.
JleckpunTHUBHATA CTATHCTHKA 33 CKaJHTE 32 CAMOS(PHUKACHOCT U HAeX Ha yUCHUIUTE JaBa Kyc Iperyes Bo Tabenata 1.
BKynmHHOT mpocedeH pe3yaTar 3a HaJeK Kaj YISHHUIUTE cO MOTEMKOTHH BO yuemeTo ¢ 23,70 (ctangapaHa AeBujandja=
3,89) a kaj ydyenuuure Oe3 moTemikoTHd Bo yuewero e 27,83 (CH - 4,56) BkymHuoT mpocedeH pesynaTaTr 3a
caMOe(hMKACHOCT Kaj YUCHHIIUTE CO MOTEIIKOTHH BO yueweTo ¢ 37,10 (CJI- 4,38) u kaj yueHuImre 63 MOTCIIKOTHH
BO yuemero e 41,93 (C/I- 4,63)

Ennonacounata AHOBA mokaxkyBa Jeka pe3yiTaTHTE ce CTAaTUCTUYKH 3Ha4yajHU (Tabema 2). Kako mro mMoxe ma ce
BUM BO Tabesara 2, Mely [BeTe TpyIu ce jaByBa 3HaYMTeIHA pa3nuka 3a Haxex F (1,58)=14,23, p=0.001. OcseH Toa,
ce jaByBaaT 3HAUMTENIHH Pa3JIUKH U 3a camoedukacHoct mery asere rpymu F (1,58)- 17,24, p < 0.001.

Note. LD = students with learning disabilities; NLD = students without learning disabilities.

Descriptive statistics for the Student self-efficacy and hope Scales are summarized in Table 1. Total Hope Score
averages for LD were 23.70 (SD= 3.89) and for NLD were 27.83 (SD= 4.56).Total Self-efficacy Score averages for LD
were 37.10 (SD= 4.38) and for NLD were 41.93 (SD= 4.63).

One-way anova indicate that the scores are statistically significant (table 2). As it can be seen in Table 2, significant
differences emerge for hope between the two groups F (1, 58) = 14.23, p < 0.001. In addition, significant differences
emerge for self-efficacy between the two groups F (1, 58) = 17.24, p < 0.001.

Huckycuja u 3axnyuok Discussion and Conclusion

VYueHuuTe co MOTEIKOTHH BO YUEHETO CE COO-
qyBaaT CO IMOBEKE OMIITECTBEHH, EMOLMOHAIHHI 1
MOTHBAIMCKH NPOOJIEMH 3a pa3iifKa Of Y4YEHH-
uTe 0e3 MOTENIKOTUU BO yuewmeTo (22). YueHu-
LIUTE CO MOTEIIKOTHH BO YUEHETO YECTO CE COO-
qyBaaT co Heycrex Ha yuwnumTe. OBue moTer-
KOTUH BO YUCH-ETO J0BELyBaaT 10 M0O0AaBHO pa3-
BUBAIE HAa aKaJIEMCKUTE CIOCOOHOCTH, IITO IMaK
TH OTeXHYyBa HOBHUTE yuema (23). Kako pesynrar

Students with LD typically experience more
social, emotional, and motivational problems
than students without LD (22). Students with
LD are often caught in a vicious spiral of
school failure. Their learning difficulties lead
to slower development of academic skills and
abilities, which in turn impedes new learning
(23). As a result of the repeated cycle of

Ha MOBTOPJIMBUOT IIUKIIYC HA HEYCIEX, THE C¢ MO-
Beke U ToBeke 3aocraHyBaart. [lopamu oBue pas-
JWKA BO YYEHETO Kaj YYCHHIUTE ce HamalyBa

failure, they fall farther and farther behind.
Since learning is difference students tend to
lower self-efficacy. Self-efficacy beliefs
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camoedukacHocTa. BepyBamara 3a camoedukac-
HOCT MM JIaBaaT Ha yYSHHIIUTE IyBCTBO HA IIOT-
THK LITO TO MOTUBHPA HUBHOTO Y4€H:E CO KOPUC-
TEHE Ha CAMOPETYJIAIMCKH TIPOIECH, KAaKO IITO
ce: caMOHaOJbylyBame, MOCTaByBabhe IIENH, ca-
MOBpCIHYBahE U IPUMEHA Ha cTpaTeruu (24).

3ropa Ha Toa, 0TKako Bo 1950 roguna nekapute
Y TICHXOJIO3UTE ja MCTaKHAaa yJorata Ha HaJexTa
U caMmoe(hMKacHOCTA 3a 3/IPaBjeTo U 0JIarococToj-
bara (25), Snyder (19) ja nedunuparie HaaeKTa
KaKo IMO3WTHBHA MOTHUBAIMCKA COCTOj0a MITO ce
Oa3mpa HAa WHTCPAKTHUBHO TOOMEHO UyBCTBO Ha
yCIIeX ¥ TBPJIH JieKa JIyI'eTo 00MYHO pa3MHCITyBa-
aT BO OAHOC Ha 1enuTe. Teopwjata 3a HANEK,
IITO € A€M OJf KOTHUTMBHHOT MOJEJ, BKIydyBa
JIB€ OCHOBHM KOMITOHEHTH: (@) MOTTUK (MOTHBa-
ja Ja ce mocturHar nenute) u (0) HauMHU
(mBmXeme) (CTpaTernd W IUTAHOBH KaKO J1a ce
MOCTHTHAT TenuTe). lMcTpaxyBaunte mMoKaxaa
JleKa TUHEjUEpUTe U BO3PACHUTE CO TIOBHCOKO
HHMBO Ha HaJEX MOKaXXyBaaT MOJ00pH MOCTHIHY-
Barba BO YYMIHUILNTETO, CIIOPTOT, BO OJIPIKYBambe
Ha 37paBjeTo, NPH pellaBake Ha TPoOIeMH U
“Maar moo0pa rcuxmdka oyarococrojoa (19).

Ogaa cTyauja Tv onuIra camoepuKkacHOCTa U Ha-
JIeKTa Kaj CTyIEHTUTE CO U 0e3 MOTEIIKOTHH BO
yuemero. Ce jaByBaaT 3HauajHU Pa3iIHKHU BO ca-
MOE(QHKaCHOCTA 1 HAJIe)KTa Mery JIBETE IPYIIH.

Kako 3akimyuok, OBa HCTpaXyBame MOKa)xa 3Ha-
YUTETHO TIOHUCKO HWBO Ha caMOS(HUKACHOCT Kaj
YYEHHIIUTE CO TMOTEMIKOTHH BO yuemero. OBHe
pesynraru ce Bo coriacHocT co Baer, Clever u
Proctor (26), Chapman u Tunmer (4), kou OT-
KpUJie TIOHUCKO HUBO Ha caMOe(hUKACHOCT M Ha-
JIeK Kaj YUYCHHULIUTE CO TIOTEIIKOTHH BO YUCHETO.
Ocgen Toa, Lackaye, Timothy, Margalit, Malka
(27) tm wcnwTane pa3NMKATE Mery IBE TPYyNd
aJIONIECIIEHTH - CO B 0€3 TIOTEIIKOTHH BO YUCHETO
- BO OJJHOC HA HUBHUTE OMIITU U CHEUUPHIHU
BepyBama 3a camoedukacHocTa (110 UCTOpHja U
MaTeMaTHKa), HHBHOTO aKaJIeMCKO MOCTUTHYBa-
’e (110 UCTOpHja U MaTeMaTHKa), Kako ¥ HUBHATa
0CaMEHOCT, TPYX U Hallex; " (0) T uaeHTU(U-
KyBaJie ITOKa3aTeluTe 32 HUBHUTE WIHU OYEKyBa-
ma. Crnopendata Ha cienUUIHATA CaMOeHKaC-
HOCT, OIITaTa akajgeMcKka caMoe(UuKacHOCT,
0CaMEHOCTa W BIIOXKYBAWETO TPyl OTKPHIIC 3HA-
YUTENHU Pa3UKH Mely TPYIUTE YUYSHUIH CO H
0e3 moTemKoTHN BO y4yemeTo. OCBeH Toa, CIIo-
pen Schunk (28), eMIUpUCKUOT J0Ka3 ja moap-
KyBa HIejaTa Jeka camMoe(MKacHOCTa TH TMpea-
BUJlyBa MOTHBAIIMjaTa M YUCHETO Kaj YICHHUIITE
CO MOTEIKOTHU BO y4emwero. CIMYHO, pe3ynra-

provide students with a sense of agency to
motivate their learning through use of self-
regulatory processes as self- monitoring, goal
setting, self-evaluation, and strategy use (24).
In addition, since the 1950s, physicians and
psychologists have pointed to the role of hope
in health and well-being (25) Snyder (19)
defined hope as a positive motivational state
that is based on an interactively derived sense
of success and claimed that people typically
think in terms of goals. The theory of hope,
which is part of a cognitive model, involves
two main components: (a) agency (the
motivation to pursue the goals) and (b)
pathways (strategies and planning to meet
goals). Researchers have shown that teenagers
and adults with high levels of hope have better
performance in the items related to school,
sport, health maintenance, problem solving,
and mental well-being (19).

The current study described and compared of
Self-Efficacy and Hope among Students with
Learning Disabilities and without LD.
Significant differences emerge in the self-
efficacy and hope between the two groups.

In summary, this research has indicated a
distinctly lower level of self-efficacy and hope
for students with LD. These results are
consistent with Baer, Clever, and Proctor (26),
Chapman, & Tunmer (4) all of whom found
lower level of self-efficacy and hope for
students with LD. Further, Lackaye, Timothy,
Margalit, Malka (27) examine differences
between two age groups of adolescents with
and without learning disabilities (LD) in their
general and specific self-efficacy beliefs (in
history and mathematics), their academic
achievement (in history and mathematics), and
their loneliness, effort, and hope; and (b)
identify predictors of their hopes and future
expectations. The comparisons of specific
academic self-efficacy, general academic self-
efficacy, loneliness, and effort investment
revealed significant differences between
groups of students with and without LD.
Furthermore, according to Schunk (28)
empirical evidence supports the idea that self-
efficacy predicts the motivation and learning
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tute Ha Hampton m Mason (29) mokaxcyBaar
JieKa YYCHULIUTE CO MOTEUIKOTHH BO YUCH-ETO ce
CKJIOHH Jla MMaaT MOHHMCKA caMOe(HKACHOCT O]
y4eHHLIUTE 03 MOTEeIKOTHH BO yuemeTo. OBue
pe3yiITaTH ce 3HauyajHH KakKo 3a IpaKcaTa Taka U
3a IIOHAaTaMOUIHUTE HCTpaKyBama. Ce mpenopa-
qyBa POOUTENUTE OapeM J1a OMIaT 3ar03HaeHH CO
3HAUEHETO Ha caMoe(UKacHOCTAa M HaAeXKTa 3a
YUEHHIIUTE CO MOTEIIKOTHUH BO YUEHETO.

Ozpanuuysara

BaxHo e ma ce 3emar npenBujI OrpaHUYyBamkaTa
Ha OBaa CTyauja. McTpakyBameTo ¢ U3BEACHO Ha
peaTHBHO Malla IpyIa, Ia reHepain3anyjaTa Ha
pe3yNTaTuTe € OrpaHuICHa.

JIpyro orpaHuuyBame € T0a IITO, U TIOKPaj HAro-
POT CeKOj YUECHHK Ja OATOBOPH Ha CEKOja TOUKA
0]l CKaJlaTa, Ma HEeOArOBOpeH! Touku. [locrojar
YEeTHPU HAYMHH KAaKO Ja Ce TIOCTAIH KOra HEeI0C-
TacyBaaT WHpopManuu: (a) ma ce oTdpiar CUTe
MH(OPMAIIMK 0] YYECHHUKOT; (0) Ja ce JOMOIHH
OHA IITO HEJOCTACyBa CO MPETHOCTaBKa HA MOX-
HHOT OITOBOP Oa3upaHa Ha CO3HAHHUjaTa KaKO MO-
K€ OJpeleH YYECHHWK I1a OAroBopw; (B) ma ce
MpecMeTa MPOCEKOT Of AOOUCHUTE TOJAATOIH, a
3a BPETHOCTHTE IITO HEJOCTACYBAAT Jia Ce BHECAT
TTOJIATOITM Of TpyIaTta 3a cropenda u (T) ma ce
BMETHe rpyrma 3a cnopenbda. Hamecro na ru enmu-
MUHHAPaME CUTE OJI'OBOPH Off YYCCHHUIIUTE, HHE
n30paBMe HCIYIITEHUTE TOYKU Jia TH 3aMEHUME
CO MIPOCEYHUOT PE3yIITar.
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