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Abstract

The main purpose of this study was to find out the listening strategies used byupper-intermediate
and intermediate Iranian FFL learners and to compare the listening strategies of both groups of
participants in this study. A total number of 30 Persian EFL learners were administered a listening
comprehension test and a listening strategy use questionnaire. The test consisted of two class
lectures, each of them followed by comprehension questions comprised of multiple choice and
essay questions. After the test, participants were also asked to complete a questionnaire that
included 20 items asking about the use of cognitive, metacognitive, andsocio-affective strategies.
The listening test and listening strategy use questionnaire data was run through multiple statistical
tests, including factor analysis, multiple regression, and t-tests, to identify the strategies the research
participants had used and explain the relationship between listening strategy use and listening
comprehension.

The results indicated that both upper-intermediate and intermediate listeners used metacognitive,
cognitive, and socio-affective strategies. However, there was some variation in terms of the use of
cognitive and metacognitive socio-affective strategies. As far as cognitive strategies were
concerned, the results revealed that the upper-intermediate listeners employed more top-down
strategies than the intermediate listeners, whereas there were no significant differences in the use of
metacognitive strategies. The results also indicated that cognitive strategies are the most powerful
predictor of listening comprehension, followed by socio-affective strategies, whereas metacognitive
strategies were the predictor that accounted the least for listening comprehension.

Keywords: Listening Comprehension, Upper-intermediate and Intermediate EFL Learners,
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1. Introduction and Background

Listening had been neglected in teaching English as a foreign Language literature until recently.
Researchers examined Listening an ability that could be developed without\ assistance, and an
investigation into the history of language learning shows this lack of attention to the skill of
listening (Chiang & Dunkel, 1992; Morley, 1984; Moyer, 2006; Mendelsohn, 1998; Schmidt-
Rinehart, 1994).

However, large proportion of the research findings reveals that listening is the most important skill
for language learning because it is the most widely used language skill in everyday life (Morley
2001; Rost 2001), and it expands faster than the three other language skills, which in turn suggests
that it can facilitate the emergence of the other language skills (Oxford, 1990).

Most of related studies support the importance of listening and how comprehensible input facilitates
the learning of a foreign language. Krashen and Terrell (1984) stated that the priority of listening in
foreign language learning is the same as the priority of the listening-only stage a child needs to
acquire his/ her first language. Dunkel (1986) also shows that expanding proficiency in listening
skill is the key to achieving proficiency in speaking.

The importance of listening in language learning was brought into attention when Gary (1975)
claimed that focusing on listening comprehension, especially in the early phases of second/foreign
language learning/ teaching, creates four different types of advantages: cognitive, efficiency, utility,
and affective.

As Chastain believes (1971), listening comprehension is the ability to understand native speech at
normal speed in unstructured situations. Morley (1972) defines listening comprehension as the
ability to discriminate auditory grammar and to reauditorize, extract essential information,
remember it, and relate it, everything that entails processing sound and construction of meaning.
Wipf believes (1984) listening is a complex mental process that includes receiving, interpreting and
reacting to sounds being received from a sender, and finally retaining what was gathered and
relating it to the immediate as well as the broader sociocultural context of the utterance. Although,
mentioned definitions are different to some extent, but they all consider listening as a mental
process that requires a great deal of cognitive effort on the part of the listener such as interpreting
the sounds, figuring out the meaning of the words, and activating the background knowledge.

Many Language researchers and language teachers have examined listening techniques using a
variety of strategies, including think-aloud procedures (Murphy, 1985; Chamot and Kupper, 1989;
O’Malley, Chamot, and Kupper, 1989), questionnaires (Fujita, 1985; Goh, 2002b; Vandergrift,
2002, 2005), interviews (Vandergrift, 1996; Goh, 2002a), diaries (Goh, 1997), and recall task
(Moreira, 1996; Schmidt- Rinehart, 1992; ). Previous research in language acquisition has
considered all the listening strategies: cognitive, metacognitiveand socio-affective. However, as far
as the authors of the present study concern, none of the previous studies conducted in this paradigm
have explored all of those strategies together.

Many previous researches have also shown that the learner proficiency is one of the main factors
that determine the choice of a strategy (Conrad, 1985; O’Malley & Chamot, 1990; Rost & Ross,
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1991). Professional learners were found to use more strategies than their less-skilled listeners. Thus,
there were many differences in the types of strategies skilled and less-skilled learners used.

The main goal of the present study is to find out the strategies used by Iranian Upper-intermediate
and intermediate EFL learners to expand their listening comprehension. The study also seeks to
compare the strategies used by these two groups of participants. This study also tries to answer the
following research questions:

1. What are the strategies that Iranian upper-intermediate and intermediate EFL learners use while
listening to an authentic text in English?

2. Is there any differences between upper-intermediate and intermediate listeners in their perceived
use of metacognitive, cognitive and socio-affective strategies?

The research hypotheses are also as following:
1. Both Iranian upper-intermediate and intermediate EFL Learners use cognitive, metacognitive and
socio-affective strategies.

2. There is no differences between upper-intermediate and intermediate EFL learners use while
listening to an authentic text in English.

Cognitive strategies are some useful techniques that listeners use to handle the learning tasks and
facilitate the acquisition of knowledge or skill (Derry & Murphy, 1986).

Metacognitive strategies are management techniques employed by learners to have control over
their learning through planning, monitoring, evaluating, and modifying (Rubin. 1987). Based on
Oxford (1990), the conscious use of metacognitive strategies helps listenersfind their attention when
they lose it. However, learners do not use metacognitive strategies very frequently despite the
importance of self- monitoring and self-evaluation.

Although second/foreign language strategy research has developed in this decade, Bacon and
Swaffar (1993) believe that the number of studies conducted about listening comprehension is
relatively small. Rubin (1994) also believes that despite the development in the second/foreign
language strategy research, the research with focus on listening strategies is still very few and
limited. Recent studies reporting on the differences in the strategy use between learners have
indicated the great role of metacognitive strategies for promoting success in second/foreign
language listening, and these studies have also indicated the possibility of instructing learners on
strategy use to enhance their performance on listening tasks (Vandergrift, 1997).

2. Methodology

The present article, aimed to contribute to our understanding of listening comprehension strategies
in general, and listening comprehension strategies used by Iranian Upper-intermediate and
Intermediate EFL Learners.

107



International Journal of Social and Educational Innovation (1JSEIro)
No.2/ 2014

2.1. Instruments

2.1.1. Questionnaire

The perceived use of strategies and techniques was measured by a listening comprehension
strategies questionnaire. The questionnaire was adapted from a combination of questions gathered
from two valid studies. The authors of this study have made some adjustments to the wording of a
few items to make them fit the language and application of the questionnaire, for example “French”
was replaced with “English” in one of the questions.

2.1.2. Listening Test

Although the EFL learners who participated in this study were enrolled at two different language
proficiency levels, namely upper-intermediate and intermediate, a listening test was used to find
whether there was really a significant difference in their listening achievement. The listening test
also served as a listening input on which participants could reflect with regard to their mental
strategies while completing the questionnaire items. Since this study is concerned with the listening
strategies learners use in the institute setting, the listening test constructed for this study was
comprised of two lectures to measure listening comprehension.

The two lectures varied immensely in length and topics discussed. One of the lectures is only three
minutes long. It is a listening passage about Internet and its dangers. It was made sure that the
lecture did not contain any technical terminology that could make the comprehension of the lecture
overly challenging to the participants. The comprehension of this lecture was measured using a test,
in which the subtests were comprised of four items with four potential choices, and an essay
question that was focused on the recognition of the main idea of the lecture.

The other lecture, is about 10 minutes long, and it is about The World’s Oldest University. The
comprehension of this lecture was measured using five inferential essay questions that centered on
the recognition of the main ideas and key supporting details in the lecture.

2.2. Participants of the study

A total of 30 male students were recruited to participate in this study. The participants were all
native Persian speakers. All the participants were in Upper-intermediate and Intermediate levelsin
an English Language institute in Mashhad, in Khorasan Razavi Province, Iran. The purpose and
procedure of this study and the confidentiality of data collected were explained to all the 30
participants in Persian and English.

The participants were both graduate and undergraduate university students studying in a range of
majors including: electrical engineering, mechanical engineering, civil engineering, mathematics,
communication, biology, and physics. Fifteen participants were at an intermediate level. The other
fifteen students were at an upper-intermediate level.

2.3. Research Procedures
Although the experiment was conducted in several sessions, the same instruments and procedures
were used in each session. Each session lasted for about an hour. Two recorded lectures were
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played on a CD player twice, and two sets of questions related to the lectures were administered in
each session. After having listened to both lectures as many as twice and answered the
comprehension questions, participants were administered the Listening Strategies Questionnaire.

2.4. Data Analysis

An independent-samples t-test was conducted to see whether there was a significant difference in
the listening comprehension of the upper-intermediate and intermediate groups. Then, the
questionnaire data was run through a factor analysis to reduce the collected twenty-variable data
into three main factors. After that, the test scores and questionnaire data was run through a
regression analysis to see how much of the comprehension variance is accounted for by the
questionnaire factors. Finally, the responses to the items were compared between the upper-
intermediate and intermediate groups by using an independent samples t-test.

3. Results and Discussion

Since this study tries to compare and identify the listening comprehension strategies used by Iranian
upper-intermediate and intermediate EFL learners, the two groups of participants completed a
listening comprehension questions and a listening comprehension strategy use questionnaire. In
order to find out the relationship between the listening achievements of the upper-intermediate and
intermediate groups and the three types of listening comprehension strategies (cognitive,
metacognitive, andsocio-affective), the data was run through several statistical procedures. The
standard deviations, means of the listening comprehension scores from the upper-intermediate and
intermediate groups, the dependent variable in the study, were first calculated.

Table3.1: Means and standard deviation for listening achievement of
the advanced and intermediate groups

Group N Mean Std. Deviation Min. Max.

Upper- 15 17.06 2.54 11 20
intermediate

Intermediate 15 13.93 3.01 9 20

Table 3.1 shows the descriptive statistics of the two groups including the number of participants in
each group, the standard deviations, means, and the range of minimum and maximum scores of
listening comprehension for the upper-intermediate and intermediate groups.
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3.1. Listening Comprehension Test Data

Our first assumption was that the upper-intermediate group would significantly outperform the
intermediate group on the listening test. Therefore, as a first step, the scores of the listening test for
both the upper-intermediateand intermediate groups were run through a two-sidedindependent
samples t-test to see whether there was a statistically significant differencein the listening
achievement of the two groups. First, an examination of Levene’s test of equality of error variance
showed that the data collected from the listening comprehension test of both groups had
homogeneity of variance; therefore, the error of variance of the listening achievement was equal
across groups (F = .060; p = .809). It is noteworthy that for all analyses reported below, the alpha
level for significance was set at .05.

As shown in Tables 3.2, 3.3, and 3.4, the t-test results revealed that the upper-intermediate group
had significantly outperformed the intermediate group on the listeningcomprehension test, with a
mean difference of 3.13, t value = 3.07, and p value = .005. Therefore, based upon these test results,
a conclusion can be drawn that there is a statistically significant difference between the listening
achievement of the upper-intermediate and intermediate groups, suggesting that our assumption was
confirmed.

Table 3.2 displays the number of participants in each group, the means and standard deviations of
the listening comprehension test for the upper-intermediate and intermediate groups

Group N Mean Std. deviation Std. Error Mean
Upper-intermediate 15 17.06 2.54 .66
Intermediate 15 13.93 3.01 g7

3.2. Questionnaire Data

The first hypothesis was that both upper-intermediateand intermediate learners would use cognitive,
metacognitive and affective strategies. In order to test this hypothesis and answer this question, a
questionnaire consisting of listening comprehension strategies was used. Correlation coefficients
revealed the associations among the listening comprehension strategies and their subcomponents,
such that highly correlated dimensions of the strategies could be identified.

The first factor, cognitive, which accounted for 24. 24% of the total variance, was indexed by 8
items in the present study. All the items loaded positively with the first factor, except item 1, which
had a high negative correlation. The data indicates that each item was highly correlated with this
factor, with coefficients ranging from -.757 to .821. This finding suggests that the cognitive factor is
an important subcomponent of the listening comprehension strategies questionnaire.

The second factor, metacognitive, was represented by 8 items and accounted for13.41% of the total
variance. The Data shows that questionnaire items that were highly correlated with this factor, with
a range in coefficient of -.763 to 722.
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The last factor, socio-affective, was represented by 4 items, and accounted forl1.25% of the total
variance. Four variables loaded on factor 3, and they all correlated positively with factor 3, with a
coefficient ranging from 601-704. It is interesting that all the strategies had such high correlations,
and this indicates that the majority of participants reported using these strategies.

To sum up, the results related to our first hypothesis demonstrated that both advanced and
intermediate learners use three types of listening comprehension strategies: cognitive,
metacognitive, and socio-affective, suggesting that our first hypothesis has been confirmed.

3.3. Multiple-Regression Analysis

In order tofind out the relationship between the scores and our threefactors, and to find which of the
factors contributed the most to the listening achievement of the upper-intermediate and intermediate
groups. So, the data was run through a multiple regression in which a stepwise method was applied
in forming the regression models. The listening scores were set as the dependent variable, whereas
the three factors (cognitive, metacognitive, and socio-affective strategies) were set as the
independent predictor variables.

In sum, regarding our first hypothesis, the result of the analysis showed that both upper-
intermediate and intermediate listeners used three types of listening comprehension strategies
including cognitive, metacognitive, and socio-affective strategies, suggestionthat our first
hypothesis has been confirmed.

Also, the t-test results showed that there is no significant difference in the overall useof
metacognitive strategies between the upper-intermediate and intermediate listeners, with a small
mean difference of .93, t = 1.03, and p value = .308.

Table 3.3 shows the number of participants in each group, means, and standard deviations of the t
test for the metacognitive strategy use by advanced and intermediate listeners

Group N Mean Max Std. Std. Error
deviation Mean
Upper- 15 22.73 24 2.34 .60
intermediate
Intermediate 15 21.80 24 2.56 .60

Also, the results of the analyses related to the cognitive strategies demonstrate that the advanced
listeners use more top-down strategies than their intermediate counterparts.
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Table 3.4 shows the number of participants in each group, means, and standard deviations of the t
test for the cognitive strategy use by advanced and intermediate listeners

Group N Mean Max Std. Std. Error
deviation Mean
Upper- 15 20.00 20 1.97 .50
intermediate
Intermediate 15 17.60 20 3.85 .99

4. Results and Discussion

The present study examined the types of listening comprehension strategies used by Iranian upper-
intermediate and intermediate EFL learners. The study was motivated by previous findings showing
that advancedlearners use more strategies than less proficient ones.

The results showed that Iranian upper-intermediate and intermediate EFLlearners use more
cognitive strategies than metacognitive strategies.Also, the present study results showed that Iranian
upper-intermediate andintermediate EFLIlearners use a great deal of socio-affective strategies.

The results also showed that cognitive strategies were the factor that contributed the most to
listening comprehension,followed by socio-affective strategies, whereas metacognitive strategies
contributed the least to listening comprehension.

The present study also found that Iranian upper-intermediatelearners use significantly more top-
down strategies (i.e. guessing the meaning from the context, and using the main idea to guess the
meaning of the new words) than intermediate ones.
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