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Abstract 

Purpose- Today, entrepreneurship has become a necessity for economic development in different 

countries. Therefore, entrepreneurship training could be a solution in order to reach this goal. But it 

should be considered that for being more successful, these courses should be effective and efficient. 

Design/methodology/approach- In this study, a survey is conducted to evaluate the effectiveness of 

these courses between 265 trained individuals between in a two years period. Random sampling is 

done and then 113 individuals were selected to conduct the survey. Cronbach's alpha was calculated 

(0.967) and some hypotheses were tested. 

Findings- Results reveal that output effectiveness was significant, and the courses were considered to 

be at an acceptable level. But there were some limitations as follows: (i) lack of access to a large 

number of trainers, which might affect the generalization level of the findings; and (ii) finding appro-

priate measures to test the mentioned hypotheses. 

Research Implications- The findings of this research might be used by policy makers, trainers and 

even tutors in the field of entrepreneurship. 

Originality/value- The research is among the first studies in the area of evaluating entrepreneurship 

training courses conducted in Iran. 
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Introduction 

Since the 70s, we have seen uninterrupted growth and a very significant 

development of entrepreneurship training programs in the US, and increasingly in 

other countries too (Fayolle, 1998). Entrepreneurship education and its role have 

been highlighted in the 80s, and then more specialized entrepreneurship education 

courses/programs commenced in 90s. This, in turn, led to prevailing developments 

in this field (Kuratko, 2003; Guerrero et al., 2014). Entrepreneurship education has 

progressed in great strides, following Ronstadt‟s (1990)  prediction, and spread 

widely around the world over the last decades. The proliferation of courses in U.S. 

business schools and worldwide, from the time the first MBA entrepreneurship 

course was proposed in 1947 at Harvard Business School has been supplemented 

by an increasing diversity in pedagogic approaches and an increasing number of 

courses addressing special subjects within the entrepreneurial process (Baptista, et 

al., 2012; Salamzadeh et al., 2014). Entrepreneurship is now a well-established 

academic discipline and a legitimate course of study (Salamzadeh et al., 

2013a).Various theories of market failures and targeting motivate the promotion of 
entrepreneurship training programs throughout the world (Fairlie et al., 2012; Farsi 

et al., 2014). 

On the other hand, evaluating such courses/programs is of paramount im-

portance, since it guarantees the effectiveness and efficiency of these plans. In last 

few decades, significant developments and improvements presented in this field; 

yet concentrating on feedback is a new approach. Research on pedagogy in entre-

preneurship training appears to focus mainly on program design and implementa-

tion than on the efficacy of assessment practice (Pittaway et al., 2009). When ex-

ploring the research bibliography of the National Council for Graduate Entrepre-

neurship (NCGE), a similar conclusion can be drawn. Pittaway et al. (2009) further 

posted that despite a database of over 700 citations, including recent working pa-

pers, there are only three papers listed that have a specific interest in assessment 

practice. While the limitations of systematic literature review and the NCGE's bib-

liographical database are taken into account, it does seem that there is a scarcity of 

work specifically addressing assessment practice in enterprise education published 

in entrepreneurship journals (Lekoko et al., 2012).  

Therefore it seems to be necessary to assess and evaluate the effectiveness 

of entrepreneurship training courses in different countries and institutions. A good 

assessment/evaluation considers a series of criteria, such as: level of satisfaction, 

level of improvement in learning, skills learnt, etc. The results of this study focus 

on these elements and suggest different recommendations to those institutions 

which are engaged in such activities. In this paper, we firstly review the existing 

literature in this field. Then methodology is discussed, and results are drawn. Final-

ly the paper concludes with a set of findings and suggestions for future research. 
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Literature review 

 

Entrepreneurship Education and Entrepreneurship Trainers  

Entrepreneurship has emerged over the last two decades as perhaps the 

most potent economic force the world has ever experienced. With that develop-

ment, a similar growth in the field of entrepreneurship education has occurred. The 

recent growth and development in the curricula and programs devoted to entrepre-

neurship and new-venture creation have been remarkable. The number of schools 

and universities that offer courses related to entrepreneurship has grown from a few 

ones in the 1970s to over 1,600 in 2005 (Kuratko, 2005; Salamzadeh et al., 2013b). 

It must not be assumed that entrepreneurship education is solely about encouraging 

“students” to set-up and run their own businesses. While there is some evidence 

that experience in a small firm can help the development of more enterprising indi-

viduals (Kirby, 2004; Salamzadeh et al., 2011, 2013a). 

Entrepreneurship and business education have emerged in different coun-

tries as a method to develop entrepreneurial cultures, to create new businesses, to 

promote entrepreneurship, and to foster entrepreneurial mindsets via education and 

learning. Encouraging business education all around the world, the development of 

entrepreneurship education has led to varied socioeconomic developments in dif-

ferent countries. In last decades, these education developments have evolved to 

more than hundreds of programs in thousands of institutions around the world (Ja-

fariMoghadam et al. 2012; Tanha et al, 2011). Yet, research about the effects of 

entrepreneurship education is still in its infancy. Many studies to date simply de-

scribe entrepreneurship courses, discuss the content of good entrepreneurship edu-

cation or evaluate the economic impact of courses by comparing takers and non-

takers. Some researchers have proposed a positive link between entrepreneurship 

education and entrepreneurial attitudes, intention or action, but the evidence is still 

not strong (von Graevenitz, et al. 2010; Shabani, 2013). 

As von Graevenitz, et al. (2010) discuss: some empirical studies verify that 

there is a positive impact of entrepreneurship education courses/programs at uni-

versities on perceived attractiveness and feasibility of new venture creation 

(Fayolle et al., 2006). Reviews of literature on enterprise/entrepreneurship educa-

tion (Dainow, 1986; Gorman et al., 1997) and of particular entrepreneurship pro-

grams (McMullan et al., 1987) give evidence that these programs encourage entre-

preneurs to start a venture. But usually, there are serious methodological limita-

tions. For instance, studies rarely involve control groups or a form of stochastic 

matching (Block and Stumpf, 1992), basic controls as pre and post testing are not 

employed and most studies survey participants with an existing predisposition to-

wards entrepreneurship, biasing the results in favor of educational interventions 

(Gorman et al., 1997; Shabani, 2013). 

In the midst of this huge expansion remains the challenge of complete aca-

demic legitimacy for entrepreneurship. While it can be argued that some legitimacy 

has been attained in the current state of entrepreneurship education, there are criti-
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cal challenges that lie ahead (Kuratko, 2005). Moreover, Comparisons in the field 

of entrepreneurship education are complicated, over and above a low generalizabil-

ity in research findings, also by the differences in objectives and meanings asso-

ciated with the words used to describe educational programs and initiatives. Both 

in literature and practice there is sometimes confusion between the terms „entre-

preneurship‟, „enterprise‟ and „small business‟ (Alberti et al., 2004).  

On the other hand, entrepreneurship trainers assist individuals to assess 

their entrepreneurial orientation and potential. Some entrepreneurship trainers ac-

knowledge the need to help future entrepreneurs explore their business ideas in 

more depth before they embark on a more systematic search for detailed, rational 

information (ille Carrier, 2007). Pretorius et al. (2005) argue that entrepreneurship 

education challenged the functioning of traditional management programs‟ peda-

gogical teams, who classically distinguished between academics and business ex-

perts. Entrepreneurship pedagogical teams introduce a new role, that of the “facili-

tator” standing at the core of the entrepreneurial educational system. Ideally, a 

good facilitator should increase the students' motivation and entrepreneurial inten-

tions, as well as develop the students' entrepreneurial and business skills according 

to market, social and cultural requirements. In reality, the facilitator's role is often 

achieved not by a sole isolated individual but rather by an entire group of academ-

ics, business professionals and coaches (Radu and Redien-Collot, 2012). 

 

Effectiveness of Entrepreneurship Training Courses 

A next step for entrepreneurship education research has begun with the 

study of the effectiveness of the various contextual methods employed with entre-

preneurship education programs (Vanevenhoven, 2013). There has been very little 

research into the effectiveness of entrepreneurship education (Lange et al., 2010). 

Then, assessment is a central element in the overall quality of teaching and learning 

in higher education. Well-designed assessment sets clear expectations, establishes a 

reasonable workload and provides opportunities for students to self-monitor, re-

hearse, practice and receive feedback. Assessment is an integral component of a 

coherent educational experience (Pittaway et al., 2009). It has been observed that 

impact assessment in entrepreneurship education is currently receiving increasing 

attention from various stakeholders (Mwasalwiba, 2010). 

Little attention has been dedicated to how to measure the overall effective-

ness of entrepreneurship education programs for individuals and society (Alberti et 

al., 2004). Niyonkuru (2005) argued that there are no standardized methods for as-

sessing the results of entrepreneurship education programs for individuals and so-

ciety. It is highly advocated that the main problems relating to the assessment of 

entrepreneurship education may lie in measuring output from the entrepreneurship 

education process (Lekoko et al., 2012). Alberti et al. (2004) assert that the lack of 

generally accepted measures is due to different factors characterizing entrepreneur-

ship education, such as target groups, university/schools vs. entrepreneurship edu-
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cation/training focus, objectives of entrepreneurship education, levels of analysis 

and time dimension (Lekoko et al., 2012). 

Still little attention has been dedicated to how to measure the overall effec-

tiveness of entrepreneurship education programs towards individuals and society 

(McMullan and Gillin, 2001). The main problems related to the assessment of en-

trepreneurship education may lie in measuring output from the entrepreneurial edu-

cation process. Although it seems difficult to determine causality, some output 

measures (such as changes in entrepreneurial values, in orientation towards entre-

preneurial careers, in personal assessment of entrepreneurial skills and so on) could 

also be examined (Wickham, 1989). The methods for assessing the results of entre-

preneurship education are not well-defined, neither are any standardized means for 

measuring the results generally accepted. The lack of generally accepted measures 

is due to the heterogeneity of a number of factors characterizing entrepreneurship 

education, such as: Target groups, University/school vs. entrepreneurship educa-

tion/training focus, Objectives of entrepreneurship education, Levels of analysis, 

and Time dimension (Alberti et al., 2004). 

Another assessment process is modeled on the assessment model proposed 

by Pretorius (2008). This Entrepreneurship Education Assessment Model (EEAM) 

considers five key constructs, as postulated by Pretorius (2008). These constructs 

are composites of many factors and related issues of entrepreneurial education, 

which are: Context of the education program, Entrepreneurial success themes, 

Business knowledge and skills, Learning approaches, Business plan utilization, and 

the facilitator. 

 

Methodology 

This research is an applied research which is based on a survey. The re-

search population is a set of trainers who are trained in the entrepreneurship train-

ing courses between year 2010 to 2012 (N=265). Based on Cochran's formula for 

random sampling, 113 respondents were selected and a series of questionnaires 

were distributed among them. The questionnaire includes 39 questions about three 

output variables: Motivation, knowledge, and Skill. Table 1 shows the calculated 

Cronbach's alpha for these variables. As it is shown in the Table, the Cronbach's 

alpha for all the variables is greater than 0.7, and then the reliability of the ques-

tionnaire is confirmed. It should be mentioned that the validity of the questionnaire 

was confirmed by experts (expert/face validity). The questionnaire was revised for 

three times and then used as the main instrument in this research. The authors used 

SPSS software to test the hypotheses.  

 

Research Hypotheses 

H1: Effectiveness of the entrepreneurship training courses positively af-

fects the motivation of trainers. 

H2: Effectiveness of the entrepreneurship training courses positively af-

fects the knowledge of trainers. 
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H3: Effectiveness of the entrepreneurship training courses positively af-

fects the skills of trainers. 

 

Table 1. Cronbach's alpha 

 

Variable Cronbach's alpha 

Motivation .897 

Knowledge .843 

Skill .944 

Total .967 

 

 

Results  
Table 2 shows the mean and standard deviation of the variables. Based on 

the figures, all the mean values are above 3.5, but the highest figure is for motiva-

tion (3.82). It implies that the trainers believe that the courses mostly affect their 

motivation.  

 

Table 2. Descriptive data for variables 
1.  

Variables  
M SD 

Motivation 3.82 0.64 
Knowledge 3.64 0.61 
Skill 3.74 0.62 
Total 3.74 0.58 

 
 

H1: Effectiveness of the entrepreneurship training courses positively af-

fects the motivation of trainers. 

Based on the figures in table 3, t value is 5.3, which is greater than the 

standard t-value, and significant at 0.01 level. Then we could conclude that the hy-

pothesis is confirmed, and therefore entrepreneurship training courses positively 

affect the motivation of trainers. This finding is in line with prior research. For in-

stance, Galloway and Brown (2002) find that entrepreneurship education has given 

trainers information about, as well as the motivation to start, high quality, growth 

businesses. Moreover, Lee et al. (2005) mention that entrepreneurship education 

provides trainers motivation, knowledge, and skills essential for launching a suc-

cessful venture company. Rodrigues et al. (2010) believe that entrepreneurship 

training courses have an important role in shaping the motivation to start up a busi-

ness. Some scholars believe that trainers are assumed to gain self-confidence 
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and motivation, become proactive, creative and learn how to work in a team after 

such courses (e.g. Oosterbeek et al., 2008).  

 

Table 3. t test results for "motivation" 

 

Variable Theoretical mean Mean s.d. d.f. Observed t t Sig. 

Motivation 3.5 3.82 0.64 112 5.3 2.33 0.01 

 

H2: Effectiveness of the entrepreneurship training courses positively af-

fects the knowledge of trainers. 

Based on the figures in table 4, t value is 2.48, which is greater than the 

standard t-value, and significant at 0.05 level. Then we could conclude that the hy-

pothesis is confirmed, and therefore entrepreneurship training courses positively 

affect the knowledge of trainers. While some researchers argue that entrepreneur-

ship education involves the use of the knowledge acquired in many different busi-

ness school courses such as accounting, financial analysis, marketing, information 

systems, leadership, and general management (Jack and Anderson, 1999; Lee et al., 

2005), still this knowledge might be gained through other channels. Fayolle et al. 

(2006) argue that these courses aim to develop knowledge or skills that enable a 

trainer to achieve an effective performance. Some other authors believe that aca-

demics in the field of entrepreneurship education are increasingly aware that while 

class-based knowledge input is a vital component of learning, the traditional lec-

ture-based, didactic methods of teaching and learning alone are insufficient (Coop-

er et al., 2004). 

 

Table 4. t test results for "knowledge" 

 

Variable Theoretical mean Mean s.d. d.f. Observed t t Sig. 

Knowledge 3.5 3.64 0.61 112 2.48 1.96 0.05 

 

 

H3: Effectiveness of the entrepreneurship training courses positively af-

fects the skills of trainers. 

Based on the figures in table 5, t value is 4.05, which is greater than the 

standard t-value, and significant at 0.01 level. Then we could conclude that the hy-

pothesis is confirmed, and therefore entrepreneurship training courses positively 

affect the skills of trainers. Gorman et al. (1997) mention that entrepreneurship 

education should include skill-building courses such as negotiation, leadership and 

creative thinking and exposure to technological innovation and new product devel-

opment. Some authors highlight the need for skill development in entrepreneurship 

education courses (see, Wee, 2004; Lee et al., 2005). Alberti et al. (2004) argue 
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that these courses would have different learning objectives, focusing on skill de-

velopment, attitude changes, entrepreneurship empathy development, etc. 

 

Table 5. t test results for "skill" 

 

Variable Theoretical mean Mean s.d. d.f. Observed t t Sig. 

Skill 3.5 3.74 0.62 112 4.05 2.33 0.01 

 

 

Conclusions 

As discussed earlier, entrepreneurship education is an influential tool for 

improving entrepreneurship. These educational services could be rendered in dif-

ferent programs and courses, which should be effective and efficient. This will help 

students in improving their motivation, skills, and knowledge. According to our 

findings, these hypotheses were supported through a survey on trainers. But there 

were some limitations as follows: (i) lack of access to a large number of trainers, 

which might affect the generalization level of the findings; and (ii) finding appro-

priate measures to test the mentioned hypotheses. Future authors are invited to test 

the sub-elements under each variable, such as skill, etc. Moreover, it is suggested 

that authors take into account the rank of each variable. 

   
 

 

References 
1. Alberti, F., Sciascia, S., & Poli, A. (2004, July). Entrepreneurship education: notes on an 

ongoing debate. In Proceedings of the 14th Annual IntEnt Conference, University of Napoli 

Federico II, Italy (pp. 4-7).  

2. Baptista, R., Naia, A., Januário, C., & Trigo, V. (2012). Ten Years of Entrepreneurship 

Education Literature: An Examination of Theoretical Contributions. Available at SSRN 

2109932. 

3. Block, Z., Stumpf, SA (1992), "Entrepreneurship education research: experience 

and challenge", in Sexton, DL, Kasarda, JD (Eds),The State of the Art of 

Entrepreneurship, PWS-Kent Publishing, Boston, MA, pp.17-45. 

4. Cooper, S., Bottomley, C., & Gordon, J. (2004). Stepping out of the classroom and up the 

ladder of learning: an experiential learning approach to entrepreneurship educa-

tion. Industry and Higher Education, 18(1), 11-22. 

5. Dainow, R. (1986). Training and education of entrepreneurs: the current state of the litera-

ture. Journal of Small Business & Entrepreneurship, 3(4), 10-23. 

6. Fairlie, R. W., Karlan, D., & Zinman, J. (2012). Behind the gate experiment: Evidence on 

effects of and rationales for subsidized entrepreneurship training (No. w17804). National 

Bureau of Economic Research.  

7. Fayolle, A. (1998). Teaching of Entrepreneurship: Outcomes from an innovative expe-

rience. In trabajo presentado en la conferencia Internationalizing Entrepreneurship Educa-

tion and Training, IntEnt98, Oestrich-Winkel, Alemania.  



Journal of Entrepreneurship, Business, and Economics, 2013, 2(1): 63–73 

71 

8. Fayolle, A., Gailly, B., & Lassas-Clerc, N. (2006). Assessing the impact of entrepreneur-

ship education programmes: a new methodology. Journal of European Industrial Train-

ing, 30(9), 701-720. 

9. Fayolle, A., Gailly, B., & Lassas-Clerc, N. (2006). Assessing the impact of entrepreneur-

ship education programmes: a new methodology. Journal of European Industrial Train-

ing, 30(9), 701-720. 

10. Galloway, L., & Brown, W. (2002). Entrepreneurship education at university: a driver in 

the creation of high growth firms?. Education+ Training, 44(8/9), 398-405. 

11. Gorman, G., Hanlon, D., & King, W. (1997). Some research perspectives on entrepreneur-

ship education, enterprise education and education for small business management: a ten-

year literature review. International Small Business Journal, 15(3), 56-77. 

12. Gorman, G., Hanlon, D., & King, W. (1997). Some research perspectives on entrepreneur-

ship education, enterprise education and education for small business management: a ten-

year literature review. International Small Business Journal, 15(3), 56-77.  

13. Guerrero, M., Urbano, D., & Salamzadeh, A. (2014). Evolving Entrepreneurial Universi-

ties: Experiences and challenges in the Middle Eastern context. in Fayolle, A. & Redford, 

D. T. (2014). Handbook of Research in Entrepreneurship Education: Entrepreneurial Uni-

versity Handbook Volume 4 Cambridge: Edward Elgar Publishing.  

14. ille Carrier, C. (2007). 7 Strategies for teaching entrepreneurship: what else beyond lec-

tures, case studies and business plans?. Handbook of Research in Entrepreneurship Educa-

tion: A general perspective, 1, 143. 

15. Jack, S. L., & Anderson, A. R. (1999). Entrepreneurship education within the enterprise 

culture: producing reflective practitioners. International Journal of Entrepreneurial Beha-

viour & Research, 5(3), 110-125. 

16. Jafari Moghadam, S., Zaefarian, R., & Salamzadeh, A. (2012). Challenges of Entrepreneur-

ship E-Education: Evidence from a Developing Country. Entrepreneurship Education-A 

Priority for the Higher Education Institutions, 8-9 October, Romania. 

17. Kirby, D. A. (2004). Entrepreneurship education: can business schools meet the chal-

lenge?. Education+ Training, 46(8/9), 510-519. 

18. Kuratko, D. F. (2003). Entrepreneurship education: Emerging trends and challenges for the 

21st century. White Paper, US Association of Small Business Education. 

19. Kuratko, D. F. (2005). The emergence of entrepreneurship education: development, trends, 

and challenges. Entrepreneurship Theory and Practice,29(5), 577-598. 

20. Lange, J. E., Marram, E., Pencheva, S., Tan, Y., & Bygrave, W. (2010). DOES ENTRE-

PRENEURSHIP EDUCATION HAVE A LASTING EFFECT? A STUDY OF THE CA-

REERS OF 3,894 BUSINESS SCHOOL ALUMNI (INTERACTIVE PAPER). Frontiers of 

Entrepreneurship Research, 30(6), 19. 

21. Lee, S. M., Chang, D., & Lim, S. B. (2005). Impact of entrepreneurship education: a com-

parative study of the US and Korea. The International Entrepreneurship and Management 

Journal, 1(1), 27-43. 

22. Lekoko, M., Rankhumise, E. M., & Ras, P. (2012). The effectiveness of entrepreneurship 

education: What matters most?. African Journal of Business Management, 6(51), 12023-

12033. 

23. Lekoko, M., Rankhumise, E. M., & Ras, P. (2012). The effectiveness of entrepreneurship 

education: What matters most?. African Journal of Business Management, 6(51), 12023-

12033. 



Hosseinzadeh, M., Razavi, S. M., Hosseinzadeh, D. 2014. Evaluating the Effectiveness of Entrepre-

neurship Training Courses in a Developing Country 

72 

24. McMullan, W., & Long, W. A. (1987). Entrepreneurship education in the nineties. Journal 

of Business Venturing, 2(3), 261-275. 

25. McMullan, W.E., & Gillin, L.M. (2001). Entrepreneurship education in the nineties: 

Revisited. in: Brockhaus, RH, Hills, GE, Klandt, H., & Welsch, HP 

(Eds.), Entrepreneurship education: A global view, Hants: Ashgate Publishing Limited, pp. 

57-77. 

26. Mwasalwiba, E. S. (2010). Entrepreneurship education: a review of its objectives, teaching 

methods, and impact indicators. Education+ Training, 52(1), 20-47. 

27. Niyonkuru, R. (2005). Entrepreneurship education at tertiary institutions in Rwanda: a sit-

uation analysis (Doctoral dissertation, University of the Western Cape). 

28. Ondigi, S. R. (2011). Role of Education in Promoting Entrepreural Skills Through Class-

room Practices: Teacher Training in The Kenyan Universities. Quality Education for So-

cietal Transformation Nairobi, Kenya July 20-22, 2011, 20, 40. 

29. Oosterbeek, H., van Praag, C. M., & IJsselstein, A. (2008). The impact of entrepreneurship 

education on entrepreneurship competencies and intentions: An evaluation of the Junior 

Achievement Student Mini-Company Program (No. 3641). IZA Discussion Papers. 

30. Pittaway, L., Hannon, P., Gibb, A., & Thompson, J. (2009). Assessment practice in enter-

prise education. International Journal of Entrepreneurial Behaviour & Research, 15(1), 71-

93. 

31. Pittaway, L., Hannon, P., Gibb, A., & Thompson, J. (2009). Assessment practice in enter-

prise education. International Journal of Entrepreneurial Behaviour & Research, 15(1), 71-

93. 

32. Pretorius, M. (2008). Assessment of entrepreneurship education: a pilot study. Southern 

African Journal of Entrepreneurship and Small Business Management. NS. Pretoria. 1(1), 

1-20. 

33. Radu, A., & Redien-Collot, R. (2012). Achieving Legitimacy in Entrepreneurship Educa-

tion: a case study. Journal of Enterprising Culture, 20(04), 481-500. 

34. Rodrigues, R. G., Raposo, M., Ferreira, J., & Do Paco, A. (2010). Entrepreneurship educa-

tion and the propensity for business creation: testing a structural model. International Jour-

nal of Entrepreneurship and Small Business, 9(1), 58-73. 

35. Ronstadt, R. (1990). The educated entrepreneurs: A new era of entrepreneurial education is 

beginning. Entrepreneurship education: Current developments, future directions, 69-88. 

36. Salamzadeh, A., Azimi, M. A., & Kirby, D. A. (2013a). Social entrepreneurship education 

in higher education: insights from a developing country. International Journal of Entrepre-

neurship and Small Business, 20(1), 17-34. 

37. Salamzadeh, A., Farsi, J. Y., & Salamzadeh, Y. (2013b). Entrepreneurial Universities in 

Iran: A System Dynamics Model. International Journal of Entrepreneurship and Small 

Business, Vol. 20, No. 4, pp. 420-445. 

38. Salamzadeh, A., Salamzadeh, Y., & Daraei, M. (2011). Analyzing the entrepreneurial edu-

cation phenomenon: From beginning to end, The Scientific Conference on Development of 

Entrepreneurship in Universities, Hamedan, Iran. 

39. Farsi, J. Y., Modarresi, M., Motevasseli, M., & Salamzadeh, A. (2014). Institutional Factors 

Affecting Academic Entrepreneurship: The Case of University of Tehran. Economic Analy-

sis, 47(1/2), 139-159.  

40. Shabani,S.(2013).Entrepreneurship Education: A New Conceptual Model in Developing 

Countries, Australian Journal of Basic and Applied Sciences, 7(8): 781-786. 



Journal of Entrepreneurship, Business, and Economics, 2013, 2(1): 63–73 

73 

41. Tanha, D., Salamzadeh, A., Allahian, Z., & Salamzadeh, Y. (2011). Commercialization of 

University Research and Innovations in Iran: Obstacles and Solutions.  Journal of Know-

ledge Management, Economics, and Information Technology, 1(7), 126-146. 

42. Vanevenhoven, J. (2013). Advances and Challenges in Entrepreneurship Education. Journal 

of Small Business Management, 51(3), 466-470. 

43. Von Graevenitz, G., Harhoff, D., & Weber, R. (2010). The effects of entrepreneurship edu-

cation. Journal of Economic Behavior & Organization, 76(1), 90-112. 

44. Wee, K. N. L. (2004). A problem-based learning approach in entrepreneurship education: 

promoting authentic entrepreneurial learning. International Journal of Technology Man-

agement, 28(7), 685-701. 

45. Wickham, R. G. (1989). Measuring the Effects of Entrepreneurial Education Programmes: 

Canada and Latin America. In Wyckham, R. G. and Wedley, W. C. (eds.), Educating the 

Entrepreneurs. Faculty of Business Administration, Burnaby, British Columbia, Canada. 

 


