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Abstract. This research sought to improve
students’ science reading comprehension
ability and marine ecological conservation
learning interest through the implementation of an inquiry-based learning course.
A Triggered situational interest-ReadingInquiry-Presentation (TRIP) model was
proposed to guide the course design. The
quasi-experimental design was adopted
in this research. Experimental teaching
activities were conducted with two classes
of second graders (50 students in total) in
southern Taiwan. One class served as the
experimental group, and the other served as
the comparison group. The Science Reading
Comprehension Test (SRCT) and Marine
Ecology Conservation Learning Interest
Scale (MECLIS) were used as instruments.
Data were analyzed using the JohnsonNeyman Technique, analysis of covariance,
and qualitative analysis. The results showed
that the students with lower pre-test scores
on the SRCT in the experimental group had
better scores on the post-test than those in
the comparison group, while the students
in both groups with higher pre-test scores
on the SRCT had no difference in their posttest scores. Furthermore, the experimental
group students had better MECLIS scores
than the comparison group students, and
the difference had a moderate effect size.
Overall, this research suggests that the
TRIP model may assist science teachers in
designing science reading courses.
Keywords: inquiry-based learning,
learning interest, reading comprehension,
reading literacy.
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Introduction
Reading science books can help students learn specific vocabulary and
improve their understanding of science. Therefore, reading literacy is valued
by science research domain around the world (Cervetti et al., 2006; Patrick
et al., 2013) and viewed as a key ability for students in contemporary society
(Mullis et al., 2017; Organization for Economic Co-operation and Development
[OECD], 2010; Strietholt & Rosén, 2016). Reading ability refers to the consciousness and ability of individuals to understand and apply various appropriate
strategies when processing texts (OECD, 2010). Reading comprehension
covers the basic decoding of text, including its grammar, language, and textual structure, in order to gain knowledge about the world. The pictures in
science books may help students learn and overcome the limitations of their
education. In recent years, the most well-known reading literacy assessment
tests have been the Programme for International Student Assessment (PISA)
and the Progress in International Reading Literacy Study (PIRLS) (Strietholt
& Rosén, 2016). The PIRLS is conducted every five years, and the test targets
are fourth graders. Taiwan ranked 8th among the countries whose students
participated in the 2016 PIRLS. The PISA is conducted every three years and
measures 15-year-old students’ competencies (Cansiz & Cansiz, 2019). Taiwan
ranked 23rd on the 2009 PISA and 2015 PISA, below Singapore, China, Hong
Kong, and other Asian countries, and these results have attracted the notice
of educators in Taiwan.
In recent years, the value of marine education has been acknowledged
by a number of scholars and countries (Chang & Zhang, 2018; Lu & Liu, 2015;
Wen & Lu, 2013). However, several studies (Chang & Zhang, 2018; Tsai et al.,
2017) have noted various problems with existing marine education efforts,
such as the difficulty of implementing effective educational efforts and the
lack of public understanding of the ocean. Furthermore, Markos et al. (2017)
found that educational research has rarely focused on the teaching and learning of marine science concepts. Although the attitudes of students toward
scientific learning are important, most researchers have paid greater attention
to the cognitions of students regarding marine education (Tsai et al., 2017).

374
https://doi.org/10.33225/jbse/20.19.374

Journal of Baltic Science Education, Vol. 19, No. 3, 2020

ISSN 1648–3898 /Print/
ISSN 2538–7138 /Online/

THE EFFECTS OF THE TRIP MODEL ON STUDENTS’ SCIENCE READING ABILITY AND MARINE
CONSERVATION LEARNING INTEREST
(P. 374-387)

Wen and Lu (2013) found that school curriculums are not the main force in fostering primary school students’ attitudes towards marine environmental protection. The above review of past studies shows that marine education
is a complex and multifaceted issue. Relatedly, raising awareness of the marine environment and associated issues
requires the development of appropriate learning strategies (Lu & Liu, 2015).
As primary school students are interested in everything around them, teachers should encourage them to
engage in close observation and develop their explanation skills (National Research Council [NRC], 1996). In addition, schools are important places for learning about marine environment protection (Wen & Lu, 2013). Therefore,
it is important to implement marine education in schools. According to the above discussion, the existing marine
science courses and teaching may not be sufficient for students to achieve the goals of marine education. As such,
teachers may want to allow students to read marine biology picture books and combine their school learning with
daily life. Therefore, this research sought to design marine education courses in order to propose relevant teaching strategies. In addition, Taiwanese students’ unsatisfying performance in reading literacy and science learning
on the PISA (OECD, 2010, 2016) has given Taiwan’s educators cause for concern. Therefore, this research sought
to improve students’ science reading comprehension ability and marine ecological conservation learning interest
levels with the aforementioned strategies.
Literature Review
Reading Literacy and Science Education
The PIRLS defines reading literacy as the ability of individuals to understand meaning through texts and to
use the knowledge gained thereby in daily life (Mullis & Martin, 2016; Strietholt & Rosén, 2016). The PISA definition
of reading literacy is the ability to understand, use, reflect on, and engage with written texts in order to achieve
personal goals and develop one’s knowledge and potential. In these definitions, ‘understand’ refers to the ability
to construct meaning and comprehension from a given text; ‘use’ means applying the information and ideas in the
text directly to a task or goal; ‘reflect on’ means connecting with the content and experience read about, or making judgments on the text; and ‘engage with’ refers to having the motivation to read (OECD, 2010). Combining the
reports for the PIRLS and PISA shows that understanding and using texts is the key to reading literacy.
Children’s literature has proven to be an effective tool for cultivating children’s understanding of scientific
concepts (Hsiao & Shih, 2016). Using stories in science courses can help children to better understand and emotionally identify with how scientific concepts connect to the world around them. The practice of scientific process
skills also allows children to reflect on and apply the concepts they have learned and to cultivate their emotional
value (Hsiao & Shih, 2016). If science language is used systematically in a course and language and writing are
applied to science, even lower achievers can have appropriate discussions with peers (Cervetti et al., 2006). For
example, Chen et al. (2015) found that primary school students could understand the scientific concepts in picture
books, ask scientific questions, and enjoy scientific inquiry. Hsiao and Shih (2016) found that picture books could
enhance children’s understanding of concepts related to the environment, such as concepts concerning the reuse
and recycling of resources.
As the above discussion makes clear, educators can use picture books to design marine education courses
for lower grade students and guide them in learning scientific concepts. In addition, scientific inquiry can be applied in these courses to strengthen students’ ability to understand and use such concepts in order to improve
their reading literacy.
Reading Literacy and Learning Interest
Interest in a particular subject or the associated reading materials may be an important factor in determining whether students concentrate and work hard on reading comprehension (Lee, 2009; Soemer & Schiefele,
2019). Students may first become interested in a topic and then have a strong attitude towards learning about it
(Blankenburg et al., 2016). According to the literature, interest can be divided into two types: individual interest
and situational interest. Individual interest consists of relatively stable emotions regarding certain topics, while
situational interest is a relatively short-term psychological state that allows individuals to maintain their focus,
curiosity, and positive emotions in specific situations (Huang, 2013; Hidi & Renninger, 2006).
Hidi and Renninger (2006) have asserted that there are four phases in the development of interest: (1) Trig-
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gered situational interest refers to the transient interest changes caused by emotional and cognitive processing,
including those in group learning, problem solving, and other learning environments. (2) Maintained situational
interest refers to the psychological state that occurs after triggered situational interest, which requires concentration and persistence, including topic-oriented learning and group cooperation. (3) Emerging individual interest
refers to the sustained interest generated by external support, including support from peers, experts, etc. (4) Welldeveloped individual interest refers to an individual’s mental state and relatively persistent tendencies, including
persistence in work or problem solving. The fact that students process texts at a deeper level is one of the powerful
indicators of reading intrinsic motivation (Huang, 2013). Individual interest allows students to be highly involved in
challenging materials and reading activities. For students with low reading achievement, individual interest plays
an even more important role (Soemer & Schiefele, 2019).
Previous studies have found a positive correlation between topic interest and reading comprehension (Lee,
2009; Soemer & Schiefele, 2019). Topic interest has been characterized as being composed of both individual and
situational interest and is clearly influenced by individual interest (Renninger & Hidi, 2016; Soemer & Schiefele,
2019). This is because the specific topic of a given text is related to individual interest (Soemer & Schiefele, 2019).
Topic interest may also be situational in the case of readers who have not yet formed a stable individual interest.
For example, Lee (2009) found that topic interest was an important factor affecting reading comprehension, and
that students who are learning foreign languages should be provided with attractive reading materials so that
they can understand the text. In another research, Huang (2013) found that all the participating students said that
reading books related to individual interests was more interesting than reading textbooks, in addition to finding
that low achievers also participate in critical reading as a result of individual interests.
According to the above discussion, interest, especially individual interest, is a key factor affecting reading
comprehension. Teachers should thus aim to cultivate individual interests so that students can participate in
challenging reading activities. Before students develop individual interests in teaching materials, appropriate
situations should be arranged to arouse the students’ situational interests, and then related activities should be
undertaken to support the students’ individual interests. Therefore, the teaching strategy used in this research was
to encourage the students involved to participate in the arrangement of the learning contexts, so that they had a
situational interest in marine education. The students were then guided to read related picture books in order to
learn scientific concepts, conduct inquiry activities, and gradually form individual interests. With these strategies,
it was expected that the students might increase their interest in learning and then participate in the reading
activities and improve their reading comprehension.
Reading Literacy, Learning Interest, and Scientific Inquiry
Science experience in early childhood is the basis for future science learning and understanding (Shillady,
2013). If children have good learning experiences in kindergarten or early primary school, those experiences will
have a positive impact on their later behavior and cognitive skills (Lin & Chen, 2015). Among science learning
experiences, inquiry-based learning can help students understand the nature of science and relevant concepts in
different scientific disciplines, rather than independent concepts (Patrick et al., 2013).
Inquiry-based learning can increase students’ interest in learning, and interest is an important predictor of
students’ intention to select courses (Blankenburg et al., 2016). Students’ interest can be enhanced through various
learning contexts or activities, and educators can connect science lessons with students’ daily lives. For example,
Wang, Wu, Yu, and Lin (2015) found that students’ motivation and interest in science learning increased after they
participated in inquiry-based instruction. Blankenburg et al. (2016) found that sixth graders were most interested in
surveys and hands-on activities in all situations. Lu and Liu (2015) found that younger students and lower achievers
were given more confidence during learning activities and gained course knowledge with the help of augmented
reality technology. In addition, Patrick et al. (2013) expressed the belief that the combination of science reading,
writing, and inquiry activities can develop important literacy and scientific skills in younger students. They found
that combining science reading with inquiry activities allowed children to score higher on literacy and science tests
than their counterparts of the same race. Liston and Hennessy (2018) found that the combination of oral expression, reading, writing, and inquiry activities could effectively improve the literacy, scientific thinking, reasoning
skills, and understanding of scientific concepts among children aged 6-8 years. However, they also found that
many teachers lacked the necessary professional development or related resources and did not use an integrated
approach in teaching their classes.
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According to the preceding discussion, teachers can conduct science teaching by combining reading, writing,
and inquiry activities and effectively trigger students’ situational interest within a teaching environment by giving
them appropriate support and encouragement. Individual interests can gradually develop after the triggering
of situational interests. Furthermore, after students have formed their individual interests, they can participate
in reading comprehension and inquiry activities spontaneously, and they can also exhibit better learning results
through presentations.
The TRIP Teaching Model
Science learning should focus on different subject-related contexts and activities, rather than just content
and concepts (Blankenburg et al., 2016). It is also important to provide science courses that integrate children’s
literature (Liston & Hennessy, 2018). Therefore, a Triggered situational interest-Reading-Inquiry-Presentation (TRIP)
teaching model was proposed in the current research in order to integrate science reading and inquiry skills. The
strategy with regard to the triggered situational interest consisted of guiding students to arrange appropriate learning situations and letting the students know what topics they were about to learn. The strategy with regard to
reading consisted of having them read picture books to improve their background knowledge. The strategy with
regard to inquiry consisted of allowing the students to use the scientific knowledge they had learned to explore
scientific issues. The strategy with regard to presentation consisted of encouraging the students to integrate and
report on the scientific concepts and attitudes they had learned.
The triggered situational interest strategy is based on the notion that transient psychological changes are
caused by emotions and cognitions. Situational interests occur in specific contexts and can be generated by
environmental or textual stimuli. It has been found that learning environments such as group work and problem
solving environments can arouse situational interest (Hidi & Renninger, 2006; Huang, 2013). Therefore, hands-on
activities and work exhibitions can be combined together. This allows students’ situational interests to be briefly
stimulated and changed by setting up different contexts in classrooms, which in turn stimulates students’ learning
motivation. Such activity is consistent with the view that students may have an individual interest and a positive
attitude toward a subject (Blankenburg et al., 2016).
The reading strategy relies on the use of stories in science lessons to connect students to the world around
them and to allow them to apply the concepts they have learned. This can help students develop scientific processing skills and learn important concepts to cultivate emotional value (Hsiao & Shih, 2016; Liston & Hennessy,
2018). Reading can also serve to provoke doubts in students about scientific topics, spurring them to ask and
explore related questions (Cervetti et al., 2006). Since the mind map is a visual tool, constructing a mind map
requires remembering and organizing the learned concepts. A mind map can be used to guide groups to construct, monitor, and evaluate the knowledge development of individuals and the groups themselves (Stokhof et
al., 2020). Therefore, the teacher can guide students to pay attention to the scientific vocabulary mentioned in
a picture book and in forming the keywords on a mind map. Then, the teacher can guide students to draw the
connecting lines between the keywords and associated cards with color pens, and the students can improve their
understanding of the relevant scientific concepts by reading the picture books. Such activity is consistent with
the view that understanding and inquiry strategies involving reading can help students in making judgments and
drawing conclusions (Cervetti et al., 2006).
The inquiry strategy is based on the notion that students develop knowledge and understanding of scientific
concepts through learning activities. Inquiry learning activities include observing, questioning, designing experiments, analyzing and interpreting data, explaining and predicting, communicating results, etc. (NRC, 1996, p. 23).
Teachers may ask questions and guide students to design experiments and collect, analyze, and interpret data to
verify the concepts they have learned. At the same time, teachers or peers may ask questions to encourage more
in-depth inquiry that helps students to reflect in different situations. Students apply concepts and develop scientific
process skills, and develop individual interests to maintain their learning persistence. Such activity is consistent with
the view that inquiry-based learning can increase interest and cause students to continue learning (Blankenburg
et al., 2016; NRC, 1996, p. 23).
The presentation strategy relies on the application of writing to display learning outcomes. According to
Cervetti et al. (2006), the application of writing to science learning enables students to engage in appropriate
discussions when engaged in scientific learning. The teacher can design a science study sheet to provide students
with the opportunity to discuss and share the language they encounter in reading picture books and conduct-
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ing inquiry activities, with such discussions including opportunities to ask questions, observe records, and draw
conclusions. In addition, teachers can design study sheets to facilitate students in presenting the results of their
reading comprehension, including the scientific concepts they have learned from picture books and mind maps of
picture books. Such activity is consistent with the view that combining spoken expression and writing can improve
students’ scientific literacy (Liston & Hennessy, 2018; Patrick et al., 2013).
As indicated by the above discussion, each teaching strategy included in the TRIP teaching model continually
develops the next learning activity in order, that is, the previous teaching activity can be regarded as the beginning of the next activity. The scientific background knowledge and skills of most students in the lower grades are
quite limited, and it is thus quite difficult for teachers to conduct inquiry activities with such students directly.
However, by starting with their familiarity with hands-on activities, the teacher can arrange a suitable learning
environment to stimulate their situational interest. After the students have a basic understanding of the subject,
the teacher can then encourage them to read related picture books and improve their background knowledge.
In order to achieve the desired effects, such picture books may have exaggerated stories. Teachers can use this to
guide students in thinking about and in stimulating their doubts about the content. Then teachers can arrange
related inquiry activities as a test so that students can reflect on whether the concepts they have learned are correct. Finally, writing activities are conducted to guide students in recording their knowledge in order to test the
learning outcomes on their own, and to facilitate teachers in monitoring and evaluating the knowledge development of individuals and groups.
Research Questions
A TRIP teaching model was proposed by the research team that conducted this research, and a curriculum
designed according to the TRIP model was used to improve the reading comprehension ability and marine ecological conservation learning interest of second graders in primary school. Based on the above research purpose,
the following research questions were addressed:
1) Did the TRIP model cause differences in students’ performance of science reading comprehension?
2) Did the TRIP model cause differences in students’ learning interest in marine ecological conservation?
Research Methodology
Design and Contexts
This research adopted a quasi-experimental design that was mainly based on quantitative data analysis
supplemented by qualitative data analysis. Through the TRIP model course, the researchers expected to improve
the science reading comprehension ability and marine ecological conservation learning interest of the participating second graders. There were three phases in the research.
The first phase consisted of the research team discussing the marine biology inquiry course, including the
selection of marine biology picture books and the design of related scientific inquiry activities. The researchers used
the Science Reading Comprehension Test (SRCT) and Marine Ecology Conservation Learning Interest Scale (MECLIS)
(see Research Instruments section) to measure the starting behaviors of the students in both the experimental and
comparison groups before conducting teaching activities. In the second phase, the teacher guided the students
to set up the learning environment, and then conducted the teaching activities. In this phase, the students in the
experimental group learned with the TRIP model, while the teacher for the comparison group used the lecture
teaching method to teach the students. In the third phase, after all the teaching activities were completed, post-tests
were conducted to determine and compare the changes in the SRCT and MECLIS of the students in the two groups.
There were 10 lessons conducted as the experimental activity, with each of those lessons being 40 minutes
long. Regarding learning content, the unit Gift of the Earth (3 lessons) introduced dewdrops, autumn, farm, and
nature notes. The unit Wonderful Water (2 lessons) introduced the characteristics of water, the use of water, and
the sinking and floating of objects in water. The unit Beautiful Nature (3 lessons) introduced rivers, the sunset, and
preferred places. The unit Making Friends with Small Animals (2 lessons) introduced the concepts of learning about,
caring for, and respecting small animals.
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Participants
The participants in this research consisted of the second graders in two classes of a primary school in Southern
Taiwan. This primary school was located in the city center, and the academic achievement of students attending
the school was slightly higher, on average, than that of students in other areas in Taiwan. There were 25 students
in the class, including 14 boys and 11 girls. There were also 25 students in a comparison group class, including 14
boys and 11 girls. Since primary schools in Taiwan underwent normalized placement in the first grade, the backgrounds of the comparison group students were comparable to those of the experimental group students. The
teacher of the experimental group (Ms. O) had 29 years of teaching experience, majoring in science education. Her
usual teaching model was inquiry teaching. The teacher of the comparison group (Ms. Y) had 21 years of teaching
experience, majoring in visual arts education. Her usual teaching mode involved the use of narration, questioning, group discussions, and related videos. These two teachers discussed the teaching process before beginning
the current research and controlled all the teaching factors besides the use of the TRIP teaching strategies. The
proposal for this research was reviewed by the Ministry of Education of Taiwan, and the informed consent of all
participants and their guardians was obtained before the course was conducted.
Educational Design
The TRIP model was used to guide the educational design of the teaching activities for the experimental group,
including setting up the classroom learning environment and reading picture books, conducting inquiry activities,
and presenting the learning outcomes. The triggered situational interest strategy consisted of arranging the learning
environment. Using this strategy, the teacher instructed the students to make representations of marine life from
stained glass, and then displayed their work on the classroom windows. Through this creative process, the students
could recognize the characteristics of marine life and their interest in learning was stimulated.
The reading strategy consisted of guiding the students’ metacognitions based on the scientific concepts
mentioned in the picture book (The Song of Clams). First, the teacher guided the students to find the keywords of
the picture book. In this activity, the students needed to put the keywords and the picture cards in the appropriate place, and then draw the connecting lines between the two cards with different colored pens to complete the
mind map. Finally, the students were asked to evaluate what they needed to improve, and the mind map was used
to summarize the content and integrate the relevant concepts. In a previous research, the process of mapping
mind maps was found to enable students to ‘focus on and retrieve’, ‘make inferences’, ‘interpret and integrate’, and
‘evaluate and critique’ in the PIRLS reading comprehension process (Mullis & Martin, 2016, p.13). Relatedly, in this
research, the students had to use the skill of ‘focus on and retrieve’ to find information from the picture book, and
then use the link to connect two or more messages to ‘make inferences’. In the end, the students were expected to
‘interpret and integrate’ and ‘evaluate and critique’ to extract the knowledge they had learned in order to express
the message of the picture book, and to criticize it.
The inquiry strategy consisted of guiding the students to explore the scientific concepts mentioned in the
picture book. For example, the content of the picture book mentioned that ‘when clams hit each other, the living
and dead clams will make different sounds’. The teacher explained this as follows: ‘If there was a lot of sand in the
shell of the clam, or the clam had broken, it would make a different sound.’ Then, the teacher let each student tap
various clams gently with a fresh clam, listen carefully, and verify the learned concepts. Finally, the teacher asked
questions to encourage the students to think further about this issue before conducting experiments. For example,
‘What other methods could we use to prove that clams are fresh?’ When the students knew how to conduct an
appropriate experiment, the teacher would let them explore.
The presentation strategy consisted of letting the students present their learning outcomes. After the students
carried out the experiment, they had to complete a scientific inquiry study sheet in order to integrate the scientific
concepts they had learned in the scientific inquiry activities. In addition, the students had to present their reading
comprehension results with a mind map.
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Instruments
The Science Reading Comprehension Test (SRCT). Since the participants in this research were second graders, their reading comprehension ability was obviously different from that of the participants in the PISA (that is,
15-year-old students). Therefore, the reading literacy framework proposed by the PIRLS was used in this research
(Mullis & Martin, 2016).
Table 1
The framework of the SRCT
Scale

Processes of Comprehension

Item numbers

Straightforward process

Focus on and Retrieve Explicitly Stated Information

2, 8, 9, 10

Evaluating process

Make Straightforward Inferences

1, 3

Interpret and Integrate Ideas and Information

4, 5

Evaluate and Critique Content and Textual Elements

6, 7

There are 10 items in the SRCT worth a total of 10 points as shown in Table 1. Before the formal test, another 119
second graders were selected for validation of the SRCT, and Tester for Windows 3.0 (Yu, 2012) was used to analyze
the test. The correct answer rates for the individual items in this instrument ranged from .54 to .89, meaning that
each of the items was answered correctly by more than half of the students. The difficulty coefficients ranged from
.45 to .85, with an average difficulty of .68. The discrimination coefficients of the individual items ranged from .28
to .78, which showed that the test items could be used to distinguish the students’ varying levels of science reading comprehension ability. The internal consistency reliability value for the overall test was .75. In terms of validity
analysis, the correlation coefficients between each of the individual items and the total score of the test ranged
from .43 to .66. In terms of the diagnostic analysis of the test items, it was found that each item was suitable for the
measurement of the students’ performance, and could be used to distinguish the difference between the low and
high achievers (Yu, 2012). In addition, the correlation between the ‘Straightforward process’ scale and the ‘Evaluating
process’ scale was .62 (p < .001), which was a moderate correlation. This result shows that the two sub-scales had
discriminant validity. Based on the above analysis, it reveals that the SRCT had acceptable reliability and validity,
and was suitable for measuring the science reading comprehension ability of the participating second graders.
The Marine Ecology Conservation Learning Interest Scale (MECLIS). The MECLIS, which was developed in a previous research (Chen et al., 2017), was used in this research. The MECLIS includes three sub-scales that are all 5-point
Likert scales and contains a total of 15 items worth a total of 75 points. The Cronbach’s alpha value of the total scale
was .92. The first subscale is ‘interest in marine knowledge’ (five items), which was found to have a Cronbach’s alpha
value of .77. An example item from this subscale is ‘I like to learn marine knowledge.’ The second subscale is ‘interest
in marine creatures’ (five items), which was found to have a Cronbach’s alpha value of .85. An example item from
this subscale is ‘I like to know marine creatures.’ The third subscale is ‘interest in protecting the ocean’ (five items),
which was found to have a Cronbach’s alpha value of .85. An example item from this subscale is ‘I like to learn to
protect the ocean.’ In the current research, the reliability of the total scale was found to be .88.
Scientific inquiry study sheet. The scientific inquiry study sheet was designed according to the nature of each
inquiry activity. The students conducted inquiry activities through mentoring and recorded the data for the sheet
based on the results of their research. The unit about ‘knowing clams’ serves as an example (Table 2). After the first
inquiry question, the students in both groups cooperatively discussed the variables of the second inquiry. The
teachers, based on the actual teaching situation, then guided the students to explore through the experiment
according to their own ideas.
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Table 2
Evaluation standards for scientific inquiry ability in the study sheet
Scientific inquiry abilities1

Example question from study sheet and evaluation criteria

Explain phenomena scientifically
- Recall and apply appropriate scientific knowledge.
- Make and justify appropriate predictions.

• Inquiry question: Do you think the clams in the bags are still alive? Why?
Criteria: Apply scientific knowledge to explain or predict based on observations.

Evaluate and design scientific enquiry
- Identify the question explored in a given scientific study.
- Propose a way of exploring a given question scientifically.

• Inquiry question: (
) will affect the speed of clam spitting?
Criteria: Explain the factors that affect the speed of clam spitting.
• Inquiry question: Soak the clams in fresh water, 3% salt water, and 6% salt
water, and observe their spitting.
Criteria: Experiment based on different variables.

Interpret data and evidence scientifically
- Analyze and interpret data and draw appropriate conclusions.
- Evaluate scientific arguments and evidence from different sources.

• Inquiry question: What kind of water does the clam spit the most? □ fresh
water □ 3% salt water □ 6% salt water
Criteria: Draw conclusions based on data.

Note: 1Related abilities were referenced from the PISA 2015 assessment framework (OECD, 2016a, p24-25).

The students’ performance in terms of their scientific inquiry abilities were judged according to the assessment framework proposed by the PISA (OECD, 2016a). As shown in Table 2, observing the marine life of clams and
explaining the observed phenomena in the scientific inquiry study sheet relates to the competency of ‘Explain
phenomena scientifically’. The discussion on evaluating and designing methods to explore the factors affecting
the speed of clam spitting relates to the competency of ‘Evaluate and design scientific enquiry’. Explanation factors regarding the speed of clam spitting in the inquiry activities relates to the competency of ‘Interpret data and
evidence scientifically’. The students could learn about these competencies from the contents of the scientific
inquiry study sheet.
Data Collection and Analysis
The qualitative data collected included interview data, the scientific inquiry study sheets, and other observational data. The qualitative data labels were coded as follows: student (parent) number, date, source (sheet,
interview, or others). Regarding the research analyses, the analysis aimed at answering the first research question
sought to analyze the students’ SRCT scores before and after the TRIP learning activities by using analysis of covariance (ANCOVA) and the Johnson-Neyman technique (D’Alonzo, 2004). The analysis aimed at answering the second
research question sought to analyze the students’ MECLIS scores before and after the TRIP learning activities by
using ANCOVA.
Research Results
Students’ SRCT Performance
First, a homogeneity test of the regression coefficients for the two groups was performed. The test reached
significance and did not meet the basic assumptions (F = 13.32, p = .001). The Johnson-Neyman technique was
then adopted as an alternative to the ANCOVA. The results are shown in Figure 1. Among the students whose SRCT
pre-test scores are lower than 7.56, SRCT post-test scores of those in the experimental group are better than those
in the comparison group. Meanwhile, the SRCT pre-test scores for those in the two groups whose SRCT scores are
between 7.56 and 10.00 do not differ statistically. Since the students’ scores are all integers, these results reveal
that the experimental group students who had a pre-test score of 7 or less had better post-test scores than the
comparison group students who had a pre-test score of 7 or less.
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Figure 1
Johnson-Neyman technique test for two groups

In the experimental group, the students whose reading comprehension ability was lower than the mean by
one standard deviation were classified as low achievers (that is, those with a score of less than 6 points). As a result,
four students (16%) in the group were classified as low achievers. After analyzing the post-test results, it was found
that only one of those students (4%) had a score of 6 points. This student’s pre-test score was 2 points, meaning
that the post-test score of the student represented an increase of 4 points. The above results show that the TRIP
model can effectively improve students’ science reading comprehension ability.
With respect to the analysis of the qualitative data, an article about ‘Good Friends’ in nature was introduced
to the students. After reading this article, the students could spontaneously discuss different forms of marine life
to provide examples of good friends. It reveals that the students’ reading comprehension ability had improved
significantly and that they could apply the scientific knowledge they had learned to appropriate situations. This was,
in effect, the ‘Interpret and Integrate Ideas and Information’ ability, that is, the ability of the students to extract their
own knowledge in order to connect with messages that are not clearly expressed in a text (Mullis & Martin, 2016).
st9: Corals and symbiotic algae are good friends, and symbiotic algae provide coral with nutrients. If symbiotic algae
die, then corals will be bleached.
st18: Water is a good friend of fish! Fish live in water.
st5: Clownfish and anemones are good friends. Anemones protect clownfish, and clownfish clean away dirty things
from anemones. (other_20190313)

Finally, from the contents of the students’ study sheets, it was found that 18 of the students (72%) could correctly write down three of the marine concepts they had learned from the picture book of their choice.
If the coral is bleached, there is no place for the fish to live (st4_20181229_ sheet).
Kelp is the food of marine animals, so you can’t just take away all the kelp in the sea (st19_20181229_ sheet).
I learned how to distinguish between good and bad clams. If the clams used for inspection are bad, then any good
clams will also mistakenly be judged as bad (st25_20181229_ sheet).

Fifteen students (60%) were able to correctly abstract the contents of the picture books onto mind maps and
then use their own words to introduce the story and criticize the picture book content.
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Corals need a place where the seawater is clean, ... and warm sunshine (st5_20181229_ sheet).
This book was talking about sharks polluting the ocean, and the ocean became very dirty ... (st16_20181229_ sheet).
This story was about two clams colliding, some were good, some were bad ... Therefore, the clams we used for inspection would affect the results of the inspection (st24_20181229_ sheet).

Students’ MECLIS Performance
First, a homogeneity test of the regression coefficients within each group was performed, and the results did
not reach significance (F = 2.224, p = .143). The above result meets the basic assumptions of the test and indicated
that the MECLIS results could be analyzed by ANCOVA. Table 3 shows the mean, standard deviation (SD), and adjusted mean of the post-test regarding the students’ interest in marine ecological conservation learning. The mean
score of the experimental group increases to 69.64 points (out of 75 points) on the post-test, and the adjusted
post-test mean is 68.97 points. The mean of the comparison group increases to 63.61 points on the post-test, and
the adjusted post-test mean is 64.34 points. The ANCOVA results indicate that the performance of the two groups
is different (F = 4.576, p = .038), and that the experimental group outperforms the comparison group. The test has
a medium effect size (Cohen’s f = .32) (Cohen, 1988; Richardson, 2011).
Table 3
Students’ MECLIS performance results
Group

Mean of Pre-test (SD)

Mean of Post-test (SD)

Adjusted Mean of Post-test (SE)

Experimental

64.16(8.48)

69.64(4.61)

68.97(1.48)

Comparison

60.92(11.04)

63.61(10.62)

64.34(1.54)

Note: SE = standard error

If the MECLIS pre-test score of a student in the experimental group was more than one SD below the average,
then that student was categorized into the low achiever group. Twenty percent of the students had a mean score
lower than 55 and were thus categorized in the low achiever group. After analyzing the post-test scores of the
students in the experimental group, it was found that the scores of all the students were higher than 60 points. In
addition, three students’ post-test scores (12%) had improved by more than 20 points, while five students’ posttest scores (20%) had improved by more than 10 points. Not only had all of the students’ scores improved, but the
results also indicated that the TRIP model had effectively improved the marine learning interest of the low achiever
group. The interview data, which was based on the four-phase model of interest development (Hidi & Renninger,
2006), was reported as follows:
Phase 1 - triggering situational interest:
T: Do you like the stained-glass activities? Why?
St14: Yes, it’s fun! We can also meet many marine animals. (st14_ 20181122_interview)
St17: Yes, I made a beautiful clownfish! The classroom has become so beautiful! (st17_ 20181122_interview)

Phase 2 - maintaining situational interest:
T: Do you like to do the experiment? Why?
St7: Yes, we can learn a lot by doing experiments! (st7_ 20181229_interview)
St25: Yes, it is fun to do marine experiments! (st25_ 20181229_interview)
Parent21: I think it’s great to conduct science experiments in lower grades! They like it now, and they won’t be afraid
of science class in the future. (parent21 _20190330_other)

Phase 3 - emerging individual interest:
Parent19: My daughter did not like to drink kelp soup. Now, after the teacher taught about kelp, she likes it! (parent19_20190220_ other)
Parent17: My daughter does too! (parent17_20190220_ other)
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Parent06: My son likes the ocean classes. He said that the kelp buds that the teacher taught the students to cook are
delicious! (parent06_20190220_ other)
Parent21: Their stained glass is so creative and well done! (parent21_20190330_ other)

Phase 4 - well-developed individual interests:
Homework: What other things should be noticed when observing small animals?
St18: Don’t throw garbage into the ocean, otherwise small animals will eat it. (st18_ 20190430_ interview)
Parent25: Teacher, my daughter is looking forward to your marine course. (parent25_201900509_ other)
T: Do you think you can protect the ocean?
St14: Yes, don’t litter, so the ocean will be clean. (st14_ 20190520_ interview)

From the above qualitative data, it was revealed that engaging in marine biology projects and setting up classrooms can trigger students’ situational interest; for example, ‘You can know many marine animals’ (st14_20181122_interview). Then, the teacher used this situation to conduct inquiry activities, so that the students had a meaningful
connection to maintain their situational interest; for example, ‘Doing ocean experiments is fun!’ (st25_20181229_interview). The parents’ support for and affirmation of the course were the key to arousing individual interest; for
example, ‘It’s great to take science experiment classes in a lower grade class!’ (parent21_20190330_other). After
the intervention, the students formed individual interests; for example, ‘Do not throw garbage into the ocean’
(20190430_st18_interview) and ‘Don’t litter’ (st14_ 20190520_interview). This shows that the students could think
of ways to solve problems after learning.
Discussion
Although several scholars have discussed the effects of the integration of reading, writing, and inquiry on
scientific learning (Liston & Hennessy, 2018; Patrick et al., 2013), there is still limited literature indicating appropriate integration models for improving students’ science reading ability and learning interest. Therefore, in order to
improve students’ reading comprehension ability and marine conservation learning interest, the researchers in
the current research proposed a TRIP teaching model. This model provided innovative contributions in the field of
marine science education research. The research team designed a course based on the TRIP model and obtained
promising results. The research demonstrated that simple activities could be used to motivate the participating
students to develop the interest in topics they were not familiar with. First of all, the teachers used novel materials
to guide the students in setting up learning environments and let the students know what topics they were about
to learn in order to enhance their situational interest by creating a learning environment. Secondly, related picture
books and marine science concepts were selected to improve the students’ reading ability and, in turn, their ability to understand marine science. Third, common marine ingredients were used to conduct inquiry activities to
provide the students with opportunities to apply marine science concepts. The teacher gave encouragement and
support to enhance the students’ individual interests. Finally, the students were encouraged to fill out a science
inquiry study sheet in order to organize and share scientific concepts.
Although the typical courses for second graders in Taiwan mention related ocean concepts, they do not guide
students to learn deeply. It is difficult for students to appreciate the need to protect nature based on the existing
teaching materials, and it is not easy for teachers to achieve the relevant teaching goals. Interest can predict the
performance of reading comprehension (Lee, 2009; Soemer & Schiefele, 2019). Therefore, if students’ reading comprehension abilities are expected to improve, their interest in the subject of marine education should be enhanced
first. A larger increase in later academic performance of teenagers who perform well in early learning was expected
(Lin & Chen, 2015). In addition, Soemer and Schiefele (2019) have argued that existing individual interests will
influence topic interests when reading. Before individual interests are formed, meanwhile, topic interests may be
influenced by situational interests. In this research, a topic of marine education that the students were unfamiliar
with inspired their situational interest first. The students used stained-glass materials to create simulations of marine
life, so that they could understand the characteristics of marine life. Then the designed works were used to set up
a marine education learning environment. As the stained-glass project represented the students’ first exposure to
this material, each student felt that the subject was novel, and they were interested in and focused on the project.
Therefore, the strategies laid out in the learning environment achieved positive results and successfully improved
the interest of all the students. This result was in line with the work of Lin and Chen (2015). Lin and Chen (2015) found
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that placing students in a well-designed learning environment was conducive to their development of cognitive
skills, as well as to increasing their reading interest and inquiry abilities. However, situational interest belongs to
a short-term psychological state, and other activities may be added and supported in order for students to form
long-term individual interests and achieve the teaching goals of marine education.
In addition, scholars have found that students’ concepts about marine science are insufficient and that some
are even wrong (Chang & Zhang, 2018; Tsai et al., 2017). Blankenburg et al. (2016) pointed out that students should
pay more attention to different activities in science learning and enhance their interest through specific situations
or activities. Linking science lessons to everyday life can help students to develop practical scientific abilities.
Therefore, the TRIP teaching model allows students to understand the relevant scientific concepts by reading
appropriate picture books to acquire more scientific concepts and by conducting related inquiry activities using
common ingredients. Finally, in analyzing the post-test results regarding marine conservation learning interests,
it was found that all of the students in the experimental group had scores of higher than 60 points on the MECLIS.
That is, each student scored an average of more than 4 points on each item, and their performance on each 5-point
scale was thus relatively positive. In addition, 12% of students improved their scores by more than 20 points from
the pre-test, and 20% of the students improved their scores by more than 10 points from the pre-test. These results
revealed that the TRIP model can effectively improve the learning interest of most students with respect to marine
ecology conservation, especially low-achieving students. Scientific inquiry is a good way to acquire new knowledge
(OECD, 2016b), and the results of the current research were consistent with the idea that inquiry-based learning
can increase student learning interest (Blankenburg et al., 2016; Wang et al., 2015).
Based on the results of the current research, teachers devoted to science education are encouraged to use the
TRIP teaching model as their course design framework. Teachers can use novel materials to set up learning environments and inspire students’ situational interests. Next, teachers can guide their students through the relevant
picture books or stories to learn scientific concepts, and integrate the relevant activities into scientific inquiry. In
this way, the relevant scientific concepts can be closely integrated with daily life experiences. Through the support
of parents and teachers, students may gradually develop their individual interests, enhance their reading comprehension and marine ecological conservation learning interest, and achieve the teaching goals of marine education.
Conclusions
A TRIP teaching model was developed in this research based on a previously proposed theory and the effect
of this model on students’ reading comprehension and marine conservation learning interest was measured. It
has been found that this model could improve the participating students’ reading comprehension and marine
conservation learning interest. The students used their own marine biology projects to set up a learning environment, and their situational interest was enhanced. The teacher selected related picture books and marine science
concepts to improve the students’ reading comprehension. Common marine ingredients were used to conduct
inquiry activities, successfully integrate inquiry activities with daily life, and then integrate the relevant marine science concepts. In addition, the teacher and parents provided timely encouragement and support to the students,
and also enhanced the students’ individual interests. Finally, the research results confirmed the effectiveness of
the TRIP teaching model with respect to enhancing the students’ reading comprehension and marine conservation learning interest.
There were several limitations in this research. The scope of marine education on marine life was focused on
in this research. As such, it may not be appropriate to make excessive inferences about the possible performance
of students on other topics based on the results of this research. Secondly, in consideration of the habits and safety
of marine animals, only clams were selected as the subject of the marine animal investigations conducted as part
of the research, while other marine animals were not included. Furthermore, the use of different teachers for the
experimental group and the comparison group may have biased the research results. This limitation necessitated
that the research team coordinate these two teachers’ approaches in order to control other teaching factors. Finally,
there were only two classes that participated in the research (n = 50). The students in both classes participated in
related research and teaching when they were in the first grade and had similar learning experiences. Therefore,
the generalizability of the results of this research to students in other classes remains to be examined further. It is
suggested that related future studies increase the number of research subjects involved and conduct longer-term
research, as doing so may yield more detailed data to illustrate the benefits of the TRIP model.

385
https://doi.org/10.33225/jbse/20.19.374

Journal of Baltic Science Education, Vol. 19, No. 3, 2020
THE EFFECTS OF THE TRIP MODEL ON STUDENTS’ SCIENCE READING ABILITY AND MARINE
CONSERVATION LEARNING INTEREST
(P. 374-387)

ISSN 1648–3898 /Print/
ISSN 2538–7138 /Online/

Acknowledgments
The work reported here was supported by the Ministry of Education, Taiwan. The authors also greatly appreciate the valuable suggestions of the journal reviewers and editors.
Reference
Blankenburg, J. S., Höffler, T. N., & Parchmann, I. (2016). Fostering today what is needed tomorrow: Investigating students’ interest
in science. Science Education, 100(2), 364-391. https://doi.org/10.1002/sce.21204
Cansiz, M., & Cansiz, N. (2019). Reconceptualizing and field testing the scientific literacy framework by exploring the aspect of
scientific literacy in Turkish science curriculum. Journal of Baltic Science Education, 18(5), 681-691. https://doi.org/10.33225/
jbse/19.18.681
Cervetti, G. N., Pearson, P. D., Bravo, M. A., & Barber, J. (2006). Reading and writing in the service of inquiry-based science. In R.
Douglas, M. P. Klentschy, & K. Worth (Eds.), Linking science and literacy in the K-8 classroom (pp. 221–244). NSTA Press.
Chang, Y., & Zhang, X. (2018). Optimization of continuing education of marine human resources in China based on system stability. Educational Sciences: Theory and Practice, 18(5), 2403-2409. https://doi.org/10.12738/estp.2018.5.139
Chen, Y. A., Hsieh, F. P., & Tsai, C. Y. (2017, November). The feasibility and the effect of integrating board games into marine education.
Paper presented at 2017 The 6th AZEC & 33rd ASET Joint International Conference, Pingtung, Taiwan.
Chen, Y. A., Hsieh, F. P., & Chen, K. W. (2015, December). Improving second grade students’ inquiry abilities by children’s books. Paper
presented at the 31st Annual International Conference of Association of Science Education Taiwan (ASET), Pingtung, Taiwan.
Cohen, J. (1988). Statistical power analysis for the behavioral sciences (2nd. Ed.). Lawrence Erlbaum Associates.
D’Alonzo, K. T. (2004). The Johnson-Neyman procedure as an alternative to ANCOVA. Western Journal of Nursing Research, 26(7),
804–812. https://doi.org/10.1177/0193945904266733
Hidi, S., & Renninger, K. A. (2006). The four-phase model of interest development. Educational Psychologist, 41, 111-127. https://
doi.org/10.1207/s15326985ep4102_4
Hsiao, C. Y., & Shih, P. Y. (2016). Exploring the effectiveness of picture books for teaching young children the concepts of environmental protection. International Research in Geographical & Environmental Education, 25(1), 36-49. https://doi.org/10.
1080/10382046.2015.1106203
Huang, S. (2013). Factors affecting middle school students’ reading motivation in Taiwan. Reading Psychology, 34(2), 148-181.
https://doi.org/10.1080/02702711.2011.618799
Lee, S. K. (2009). Topic congruence and topic interest: How do they affect second language reading comprehension? Reading
in a Foreign Language, 21(2), 159-178.
Lin, C. Y., & Chen, C. H. (2015). Early childhood family learning environment’s influence on adolescent learning achievement in
Taiwan. Australasian Journal of Early Childhood, 40(2), 20-29. https://doi.org/10.1177/183693911504000204
Liston, M., & Hennessy, N. (2018). An integrated approach in promoting the development of literacy and scientific skills in the
primary science classroom. Teaching Science, 64(4), 22-31.
Lu, S. J., & Liu, Y. C. (2015). Integrating augmented reality technology to enhance children’s learning in marine education. Environmental Education Research, 21(4), 525-541. https://doi.org/10.1080/13504622.2014.911247
Markos, A., Boubonari, T., Mogias, A., & Kevrekidis, T. (2017). Measuring ocean literacy in pre-service teachers: Psychometric
properties of the Greek version of the survey of ocean literacy and experience (SOLE). Environmental Education Research,
23(2), 231-251. https://doi.org/10.1080/13504622.2015.1126807
Mullis, I. V. S., & Martin, M. O. (2016). PIRLS 2016 assessment framework. TIMSS & PIRLS International Study Center, Boston College.
Mullis, I. V. S., Martin, M. O., Foy, P., & Hooper, M. (2017). PIRLS 2016 international results in reading. TIMSS & PIRLS International
Study Center, Boston College.
National Research Council (1996). National science education standard. National Academy Press.
Organization for Economic Co-operation and Development (2010). PISA 2009 results: What students know and can do – Student
performance in reading, mathematics and science (Volume I). OECD Publishing. http://dx.doi.org/10.1787/9789264091450en
Organization for Economic Co-operation and Development (2016a). PISA 2015 assessment and analytical framework: Science,
reading, mathematic and financial literacy. OECD Publishing. http://dx.doi.org/10.1787/9789264255425-en
Organization for Economic Co-operation and Development (2016b). PISA 2015 results (volume I): Excellence and equity in education. OECD Publishing. http://dx.doi.org/10.1787/9789264266490-en
Patrick, H., Mantzicopoulos, P., & Samarapungavan, A. (2013). Integrating science inquiry with reading and writing in kindergarten. In A. Shillady (Ed.), Spotlight on young children: Exploring science (pp. 48-54). Washington, DC: National Association
for the Education of Young Children.
Renninger, K. A., & Hidi, S. E. (2016). The power of interest for motivation and engagement. Routledge.
Richardson, J. T. (2011). Eta squared and partial eta squared as measures of effect size in educational research. Educational Research Review, 6(2), 135-147. https://doi.org/10.1016/j.edurev.2010.12.001
Shillady, A. (2013). Spotlight on young children: Exploring science. National Association for the Education of Young Children.
Soemer, A., & Schiefele, U. (2019). Text difficulty, topic interest, and mind wandering during reading. Learning & Instruction, 61,
12-22. https://doi.org/10.1016/j.learninstruc.2018.12.006

386
https://doi.org/10.33225/jbse/20.19.374

Journal of Baltic Science Education, Vol. 19, No. 3, 2020

ISSN 1648–3898 /Print/
ISSN 2538–7138 /Online/

THE EFFECTS OF THE TRIP MODEL ON STUDENTS’ SCIENCE READING ABILITY AND MARINE
CONSERVATION LEARNING INTEREST
(P. 374-387)

Strietholt, R., & Rosén, M. (2016). Linking large-scale reading assessments: Measuring international trends over 40 Years. Measurement, 14(1), 1-26. https://doi.org/10.1080/15366367.2015.1112711
Stokhof, H., de Vries, B., Bastiaens, T., & Martens, R. (2020). Using mind maps to make student questioning effective: Learning
outcomes of a principle-based scenario for teacher guidance. Research in Science Education, 50, 203–225. https://doi.
org/10.1007/s11165-017-9686-3
Tsai, L. T., Chang, C. C., & Wu, C. K. (2017). Development of marine science affect scale for junior high school students in Taiwan:
Testing for measurement invariance. Eurasia Journal of Mathematics, Science and Technology Education, 14(1), 53-60. https://
doi.org/10.12973/ejmste/79328
Wang, P. H., Wu, P. L., Yu, K. W., & Lin, Y. X. (2015). Influence of implementing inquiry-based instruction on science learning motivation and interest: A perspective of comparison. Procedia - Social and Behavioral Sciences, 174, 1292-1299. https://doi.
org/10.1016/j.sbspro.2015.01.750
Wen, W. C., & Lu, S. Y. (2013). Marine environmental protection knowledge, attitudes, behaviors, and curricular involvement of
Taiwanese primary school students in senior grades. Environmental Education Research, 19(5), 600-619. https://doi.org/1
0.1080/13504622.2012.717219
Yu, M. N. (2012). Educational tests and assessments: Achievement tests and instructional evaluation. Psychological Publishing.

Received: February 18, 2020

Accepted: May 20, 2020

Cite as: Hsieh, F. P., Chen, J. F., Hung, J. F., & Tsai, C. Y. (2020). The effects of the TRIP model on students’ science reading ability and
marine conservation learning interest. Journal of Baltic Science Education, 19(3), 374-387. https://doi.org/10.33225/jbse/20.19.374

Fu-Pei Hsieh

Assistant Professor, Graduate Institute of Science Education &
Environmental Education, National Kaohsiung Normal University, No.62,
Shenjhong Rd., Yanchao Dist., Kaohsiung City 82446, Taiwan.
E-mail: sfp.sfp@msa.hinet.net

Yun-An Chen

Master Student, Institute of Education, National Sun Yat-sen University,
No.70, Lienhai Rd., Gushan Dist., Kaohsiung City 80424, Taiwan.
Email: stu91039@icloud.com

Jeng-Fung Hung

Professor, Graduate Institute of Science Education & Environmental
Education, National Kaohsiung Normal University, No.62, Shenjhong Rd.,
Yanchao Dist., Kaohsiung City 82446, Taiwan.
Email: t1873@nknucc.nknu.edu.tw

Chun-Yen Tsai
(Corresponding author)

Professor, Center for General Education, National Sun Yat-sen University,
No.70, Lienhai Rd., Gushan Dist., Kaohsiung City 80424, Taiwan.
E-mail: ctsai@mail.nsysu.edu.tw
ORCID: https://orcid.org/0000-0002-4016-5614

387
https://doi.org/10.33225/jbse/20.19.374

